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Participants will 

• gain an understanding of the bilingual 
administrative code (NJAC: 6A:15) 

• gain an understanding of WIDA English 
Language Development standards and the 
impact on the teaching and learning 
connection 
–Curriculum 

– Instruction 

–Assessment 
• ACCESS for ELLs and AMAOs 

• Administration 





 Home Language Survey 

    
http://www.state.nj.us/education/bilingual/resour
ces/  

   Initial Screening 

   Approved Language Proficiency Test 

http://www.nj.gov/education/bilingual/resources/pr
of_tests.htm  

  Native Language Assessment 

 N.J.A.C. Section: 6A:15-1.3 

 

* In NJAC term LEP is still used 

http://www.state.nj.us/education/bilingual/resources/
http://www.state.nj.us/education/bilingual/resources/
http://www.state.nj.us/education/bilingual/resources/
http://www.state.nj.us/education/bilingual/resources/
http://www.nj.gov/education/bilingual/resources/prof_tests.htm
http://www.nj.gov/education/bilingual/resources/prof_tests.htm


 NOT IN CODE BUT BEST PRACTICE: 
 Informal/formal assessment in first 

language 
 Native language proficiency contributes to 

second language acquisition 

 If there are gaps, child should receive additional 
services in order to begin a response to 
intervention process 

 Critical information if the child is referred to 
special education at some point (usually 3-4 
years later) 

 



 Less than 10 in district  ELS by 
certified teacher. 

 10 or more daily ESL classes by ESL 
certified teacher. 

 20 or more from one language group 
– bilingual support from bilingual 
teachers plus ESL services. 



Language Assistance Program types: 

 

• Full-time Bilingual Program with ESL support 

• Alternative Programs (native language):  

 Part-time, Tutorial, Resource 

• Alternative  programs (English-based): High-

Intensity ESL, Sheltered English Instruction 

• ESL-Only 

• English Language Services (ELS) 

• Dual Language 

 

N.J.A.C. Section: 6A:15-1.4 

N.J.A.C. Section: 6A:15-1.5 Waiver 



 Push in  

 Co-teaching model 

◦ For first two models - PD 

 Pull out (in grade level clusters) 

◦ For first three models – common planning time 

 Sheltered or self –contained grade level or 

proficiency level 

◦ Teacher should have training or certification 

 Dually certificated Elementary certificate with 

Bilingual endorsement and  ESL certificate 

 As approved by NJDOE  

 



Criteria should  include: 
 English Proficiency Test (MAC II, WAPT, 

IPT..) 
 Reading Level (in L1 upon entrance; L2 for 

exit) 
 Academic Performance 
 Achievement on Standardized Tests 
 Samples of Authentic Assessment 
 Indications of progress over time 
 Teacher Judgment/ recommendations 
 ACCESS for ELLs 
 Reentry – NJAC Section: 6A:15-1.10 

 
 



 ( c ) 2. The ESL Curriculum shall be cross 
referenced  to the district’s bilingual 
education and content area curricula to 
ensure that ESL instruction is correlated to all 
the content areas being taught. 

NJAC 6A:15-1.4  
Bilingual programs for  

limited English proficient students 



 Model Curriculum Initiative 2011-2012 

 http://www.state.nj.us/education/bilingual
/resources/curriculum/ 

http://www.state.nj.us/education/bilingual/resources/curriculum/
http://www.state.nj.us/education/bilingual/resources/curriculum/


Standard 

WIDA 

Student Learning Objective Target  –  

Performance indicator 

Language function + 

content + support  

Language Needed 

RL 7.1 

WIDA 2 

Cite several pieces of textual 

evidence to support analysis of 

what the text says explicitly in 

grade 7 text(s). 

Read to cite explicit textual 

evidence to support analysis of a 

literary text using visually 

supported text, graphic 

organizers, and online support. 

VU: cite, textual 

evidence, quote, direct 

and indirect quotes, 

explicit 

LFC: quoted/reported 

speech 

DC: Paraphrasing, 

Conditional sentences, 

Complex sentences with 

embedded clauses in 

extended discourse 

  ELP 1 ELP 2 ELP 3 ELP 4 ELP 5 

  Read to cite 

explicit textual 

evidence by 

matching 

phrase 

citations from 

adapted text 

to visual 

representation

s of the text, 

L1 support 

and a partner. 

Read to cite 

explicit textual 

evidence by 

matching 

sentence 

citations from 

adapted text 

to visual 

representation

s of the text, 

L1 support 

and a partner 

Read to cite 

explicit textual 

evidence from 

grade level or 

adapted 

literature using 

a graphic 

organizer, a 

template and a 

partner (i.e. 

Cornell note 

taking sheet).  

Read to cite 

explicit textual 

evidence from 

grade level 

literature using 

a graphic 

organizer (i.e. 

Cornell note 

taking sheet). 

Read to cite explicit 

textual evidence from 

grade-level literature. 



BOE must notify parents of LEP students of 

 Enrollment criteria 

 Exit criteria 

 Progress reports* 

    In writing and in the native language for 
 bilingual program of the parent (Note: 
 online) 

N.J.A.C. Section: 6A:15-1.13 ( c *) & Title III 

N.J.A.C.  Section: 6A:15-1.15 Parental 
involvement: ACCESS Parent Report, 
Program Goals 

 



 Involvement of parent(s) of ELs in the 
development and review of program 
objectives and dissemination of information 
to and from the boards of education and 
communities served by the bilingual, ESL, or 
English language services education program. 

 If district has a bilingual education program 
then a parent advisory committee on bilingual 
education on which the majority will be 
parent(s) of ELs should be established. 



 Know your parents 

 Needs assessment 

 Provide parental workshops with translators 

◦ About program services and parental rights 

◦ Cultural differences 

◦ How to help with homework 

 Provide parent classes 

◦ ESL, Family ESL, Family Math, Family Literacy 

◦ Computer classes 

 Volunteer in the school 

 Provide translators for general parent meetings 

 SPAN Statewide Parent Advocacy Network 

 



 All bilingual, ESL and English language 
services programs shall be conducted within 
classrooms approved by the county 
superintendent of schools within the regular 
school buildings of the district per N.J.S.A. 
18A:35-20 



 ELA 

◦ Close reading of complex text and academic vocabulary. 

◦ Building knowledge through content rich non fiction and 

informational text. 

◦ Reading and writing grounded in evidence from text. 

◦ Reading and writing across the curriculum 

◦ Addition of Speaking and Listening standards 

 Math 

◦ Focus, Coherence, Rigor 

 Require fluency, application and deep understanding. 

 

 



Reading 

 Balance of literature and informational texts 
 Text complexity 
 
Writing 

 Emphasis on argument and 
informative/explanatory writing 

 Writing about sources 



Speaking and Listening 
 Inclusion of formal and informal talk 

 

Language 
 Stress on general academic and domain-specific 

vocabulary 
 

Standards for reading and writing in history/ 

social studies, science, and technical subjects 

 Responsibility of teachers in those subjects 

 

 



What the Standards do NOT define: 

 How teachers should teach 
 All that can or should be taught 
 The nature of advanced work beyond the 

core 
 The interventions needed for students well 

below grade level 
 The full range of support for English 

language learners and students with special 
needs. 
 



Title III Requirements of the  

“No Child Left Behind Act” 

Title III requires each state to adopt English Language 
Proficiency standards that are linked to the state academic 
content standards.  

 

Title III also mandates all K-12 English language learners to 
be assessed annually in the domains of listening, 
speaking, reading, and writing (with a derived 
comprehension score). 

 

Each state must set ‘Annual Measurable Achievement 
Objectives’  (AMAOs) based on results from English 
language proficiency assessment. 



1. Seventy-eight percent (78%) of students will 

improve 10 scale score points or more on the 

ACCESS for ELLs test. 

2. Five percent (5)% of students in language 

assistance programs for less than one year 

through four years will attain a 4.5 composite 

score on the ACCESS for ELLs test. Fifty percent 

(50%) of students in language assistance programs 

for 5 years or more will attain a 4.5 composite 

score on the ACCESS for ELLs test. 

3. ELLs in a district must make AYP in at least one 

grade span in any one content area. 



 Alabama 
 Delaware 
 District of Columbia 
 Georgia 
 Hawaii 
 Illinois 
 Kentucky 
 Maine 
 Maryland 
 Massachusetts 
 Minnesota 
 Mississippi 
 Montana 
 New Hampshire 
 New Jersey 
 New Mexico 
 North Carolina 
 North Dakota 
 Oklahoma 
 Pennsylvania 
 Rhode Island 
 South Dakota 
 Vermont 
 Virginia 
 Wisconsin 
 Wyoming 

 WIDA states represent approximately 
840,000+ K-12 English Language Learners. 

www.wida.us  

http://www.wida.us/


WIDA Consortium / CAL / MetriTech 

Standard 1- SIL: English language learners communicate for SOCIAL 

AND INSTRUCTIONAL purposes within the school setting. 

 

Standard 2 – LoLA: English language learners communicate 

information, ideas, and concepts necessary for academic success in 

the content area of LANGUAGE ARTS. 

 

Standard 3 – LoMA: English language learners communicate 
information, ideas, and concepts necessary for academic success in 
the content area of MATHEMATICS. 

 

Standard 4 – LoSC: English language learners communicate 
information, ideas, and concepts necessary for academic success in 
the content area of SCIENCE. 

 

Standard 5 – LoSS: English language learners communicate 
information, ideas, and concepts necessary for academic success in 
the content area of SOCIAL STUDIES. 



WIDA Consortium / CAL / MetriTech 

Listening ─ process, understand, interpret, and 
evaluate spoken language in a variety of situations  
  
Speaking ─ engage in oral communication in a variety 
of situations for a variety of purposes and audiences 
  
Reading ─ process, interpret, and evaluate written 
language, symbols, and text with understanding and 
fluency 
  
Writing ─ engage in written communication in a 
variety of forms for a variety of purposes and 
audiences 



WIDA Consortium / CAL / MetriTech 

6 

ENTERING 

EMERGING 

DEVELOPING 

EXPANDING 

1 

2 

3 

4 

5 

BRIDGING 

R
E
A
C
H
I
N
G 



Vocabulary Usage 
Level 1 – Most common vocabulary 

Level 2 – High frequency vocabulary 

Level 3 – General and some specific 

vocabulary 

Level 4 – Specialized and some technical 

vocabulary 

Level 5 – Specialized & technical 

vocabulary 

Discourse Complexity 
Level 1 – Single words 

Level 2 – Phrases, short sentences 

Level 3 – Series of related sentences 

Level 4 – Moderate discourse 

Level 5 – Complex discourse 

Language Conventions and Forms 
Level 1 – Memorized language 

Level 2 – Language w/errors where 

meaning is obscured 

Level 3 – Language w/errors but 

meaning is retained 

Level 4 – Language w/minimal errors 

Level 5 – Language comparable to 

English peers 



ENTERING EMERGING DEVELOPING EXPANDING BRIDGING 

5 4 3 2 1 6 

R
E
A
C
H
I
N
G 

Discourse 
level 

Discourse 
complexity 

Amount of discourse, types and 

variety of grammatical structures, 

the organization of ideas. 

Sentence 
level 

Language 

conventions and 
forms 

Types and variety of grammatical 

structures 

Conventions, mechanics, and 

fluency 

Match of language forms to purpose/ 

Perspective  

Word level Vocabulary usage Comprehension and use of the 

technical language of the content 
areas 



WIDA Consortium / CAL / MetriTech 

English Language Development(ELD) Standards (5) 

Language Domains (4) 

Language Proficiency Levels (6) 

Criteria for Performance Definition (3) 



30 

Let’s review – Chunk & chew 
A.  Turn to a partner and complete the following with words and 
 acronyms from the word wall (some may be used more than once): 
 
_ _ _ _ has established the _ _ _ standards for _ _ _s in NJ. 
 
There are five _ _ _ standards:  _ _ L; Lo_ _; Lo_ _;  Lo _ _; Lo_ _ 
 
There are four _ _ _ _ _ _ _: Listening, Speaking, Reading and Writing. 
 
There are six _ _ _  levels: Entering, Emerging, Developing, Expanding, Bridging 
and Reaching. 
 
There are three criteria for Performance Definitions: _ _ _ _ _ _ _ _ _ complexity, 
vocabulary _ _ _ _ _, _ _ _ _ _ _ _ _ conventions and forms.  
 



Language 

Domain 

Level 1 

Entering 

Level 2 

Beginning 

Level 3 

Developing 

Level 4 

Expanding 

Level 5 

Bridging 

L
e

v
e

l 6
- R

e
a

c
h

in
g

 

 

Listening 

 Point to stated  

pictures, words or 

phrases 

 Follow one-step 

oral directions 

 Match oral 

statements to 

objects, figures or 

illustrations 

 Sort pictures, 

objects according 

to oral instructions 

 Follow two-step 

oral directions  

 Match information 

from oral 

descriptions to 

objects, 

illustrations 

 Locate, select and 

order information 

from oral 

descriptions 

 Follow multi-step 

oral directions 

 Categorize or 

sequence oral 

information using 

pictures, objects 

 Compare/contrast 

functions, 

relationships from 

oral information 

 Analyze and apply 

oral information  

 Identify cause and 

effect from oral 

discourse 

 Draw conclusions 

from oral 

information 

 Construct models 

based on oral 

discourse 

 Make connections 

from oral discourse  

Speaking 

 Name objects, 

people or pictures 

 Answer WH-  (who, 

what, when, where, 

which) questions 

 Ask WH-  

questions 

 Describe pictures, 

events, objects or 

people 

 Restate facts 

 Formulate 

hypotheses, make 

predictions 

 Describe 

processes and/or 

procedures 

 Retell stories or 

events 

 Discuss stories, 

issues, concepts 

 Give speeches, 

oral reports 

 Offer creative 

solutions to issues, 

problems 

 Engage in debates 

 Explain 

phenomena, give 

examples and 

justify responses 

 Express and 

defend points of 

view 

Reading 

 Match icons and 

symbols to words, 

phrases, or 

environmental print  

 Identify concepts 

about print and text 

features 

 Locate and classify 

information 

 Identify facts and 

explicitly stated 

messages 

 Select language 

patterns associated 

with facts 

 Sequence pictures, 

events or 

processes 

 Identify main ideas 

 Use context clues 

to determine 

meaning of words 

 Interpret 

information or data 

 Find details that 

support main ideas 

 Identify word 

families and/or 

figures of speech 

 Conduct research 

to glean 

information from 

multiple sources 

 Draw conclusions 

from explicit and 

implicit text  

 

Writing 

 Label objects, 

pictures, diagrams 

 Draw in response 

to oral directions 

 Produce icons, 

symbols, words or 

phrases to convey 

messages 

 Make lists 

 Produce drawings,  

phrases, short 

sentences, notes  

 Give information 

requested from oral 

or written directions  

 Produce bare-

bones expository 

or narrative texts  

 Compare/contrast 

information 

 Describe events, 

people, processes, 

procedures 

 Summarize 

information from 

graphics or notes 

 Edit and revise 

writing 

 Create original 

ideas or detailed 

responses 

 Apply information 

to new contexts 

 React to multiple 

genres and 

discourses 

 Author multiple 

forms of writing 



WIDA Consortium / CAL / 

MetriTech 

 Secure, large-scale test 

 Anchored in the WIDA ELP Standards 

 Assesses academic language 

 Three tiers for each grade level cluster (K, 1-2, 3-5, 
6-8, 9-12) 

 One third of test items replaced annually 

 Administered once per year as required by No Child 
Left Behind (AMAO – Title III) 

 Indicator of student’s readiness to perform on state 
content test 



• Know the window of administration 

• Secure test (just like NJASK/HSPA) 

• Facilities for speaking component ( 1-1) 

• Coordinating the days of speaking test 

• Limit activity/announcements in building 

• Substitutes, if possible, and necessary 

• NJSMART labeling – importance of F1, F2 
– Coding for NJASK Spanish 

ACCESS stands for >>>>  



 Ensure training has been completed 
by teachers (person in charge of 
bilingual/ESL) 
•Additional responsibilities for  
 bilingual/ESL administrators  addressed 
 in NJDOE sessions 

•Collaborating with Special Education 

•Collaborating with Title I 

•L1 language policy (if bilingual program) 

 

 



 
ELLs are still allowed one or more of the following 

accommodations: 
• Additional time up to 150% of the administration times 

indicated. 
• Translation of directions into the student’s native 

language. Translation of passages, items, prompts, and 
tasks IS NOT permitted. 

• Use of a bilingual dictionary, preferably one normally 
used by the student as part of the instructional program. 
It must be a word to word dictionary. 

• Tested in a separate room from the general education 
students. (Ideally, bilingual teachers should be present 
in the room.) 
 

* Recommended that districts consider this a best practice 
when testing with other tests i.e. benchmarks as well as 
classroom assessments. 
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Interpret data 

and identify 

patterns  

Develop 

strategies to 

improve 

learning 

Modify 

instruction 

with 

strategies 

Collect a 

variety of data 

about student 

learning 



• Look for patterns by domain 

 

 

 

 

 

 

 

• Brainstorm reasons why 

• Determine target goal 

 

For example:  
•  One group of first graders scored highest in Reading     
   (3.5) 
•  Other group of first graders scored highest in   
   Speaking (327) 
•  Other group of grade 1 high in L & R lower in S & W 
•  Variability in speaking scores  - sometimes   
   tremendous growth (1.9 – 6) other times decrease  (6 -3.3) 
•  Grade 3 Growth in L & R 
•  Grade 4 greatest growth in writing 



 Need two years of data 

 Plot scale score of domain from ACCESS data 
from last year and this year 
◦ Points should be on or above the trend line 

 Analyze patterns 

 Brainstorm hypothesis 

 Set target 
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 Are there any patterns on the various cluster 
scores? 

 Do the data indicate targeting skills? 

 Does the L1 ability impact the scores in 
English? 

 Hypothesize reasons for pattern 

 Decide on target goal 



• Investigate composite comprehension scores 
(convert to percentage) across the content 
areas 

• Investigate writing scores across the 
performance criteria (discourse complexity, 
vocabulary usage, language control)  
– Any differences across proficiency levels? 

• What are your top three academic language 
concerns? 

 
 



 WIDA standards for all teachers 
◦ Differentiation/Can do descriptors 
◦ Expectations 
◦ Benchmarks 

 NJAC requires PD for all staff and specific PD for 
ELL teachers 

 Sheltered Instruction/best practices for all 
teachers   - fidelity of implementation   

 Tier 1 in Response to Intervention process 
 

N.J.A.C. Section: 6A:15-1.8 In-Service 
Training  
 



NJ Public School Student and Teacher Data 

0

10000

20000

30000

40000

50000

60000

70000
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ELL enrollment

Number of Public Schools teachers 1999-2000           2,984,781 

% of teachers who taught LEP students         41.2% 

% of teachers with 8+ hours of PD @ LEP students                         12.5% 

(NCES, 2002) 



 

 Cole, Robert W., et al, (2008) Educating Everybody’s 
Children: Diverse Teaching Strategies for Diverse Learners 
ASCD 

 Hamayan, Else and Freeman, Rebecca (2006) English 
Language Learners at School: A Guide for Administrators 
Caslon Publishing 
 

 Nieto, Sonia (1999)The Light in Their Eyes: Creating 
Multicultural Learning Communities Teachers College Press 

 
 http:Wida.us 
 http://www.teachingtolerance.org  (Teaching Tolerance) 
 http://www.intime.uni.edu/multiculture/curriculum/Cultur

e/Teaching.htm (Culturally Responsive Teaching) 
 

http://www.intime.uni.edu/multiculture/curriculum/Culture/Teaching.htm
http://www.intime.uni.edu/multiculture/curriculum/Culture/Teaching.htm

