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	SECTION 1:  GRANT PROJECT INFORMATION


1.1 DESCRIPTION OF THE GRANT PROJECT
The Implementing New Curricular Learning with Universally Designed Experiences (INCLUDE) Phase I project was derived from the department’s vision that all students will achieve New Jersey’s core curriculum content standards. There are still a number of students in NJ that have not achieved proficiency in mathematics on the high-stakes standardized eighth grade test.  Many of these students attend districts that are identified as in need of improvement and many of the students are English language learners or students with disabilities.  The New Jersey Department of Education (NJDOE) is committed to providing assistance to school districts to ensure every student achieves academic success.
The Office of Special Education developed a State Improvement Plan. The State Improvement Plan commits to a goal of “creating positive and effective school environments that promote participation of students with disabilities in the general education curriculum, academic, nonacademic, and extra-curricular program and school community.” In addition, the Office of Title I, the Bilingual/ESL Education Unit and the Educational Technology Unit require school districts that are eligible for federal funding to meet the mandates from the NCLB 2001 legislation to ensure that all students achieve academically.  Finally, Office of Abbott Services provides the 31 school districts recognized by the NJ State Supreme Court as the neediest school districts in NJ with intense technical assistance to increase the academic achievement of all students.  This NGO provides a unified approach from several offices to promote student academic success.
The INCLUDE project is designed to ensure all students in the general education classroom including those with mild to moderate disabilities, struggling students and English language learners are provided the necessary accommodations in the general mathematics classroom that will support their achievement of the Core Curriculum Content Standards.  The basis for the INCLUDE grant is to improve academic achievement in mathematics by using educational technology effectively.  

Required professional development and a change in the curriculum and instructional goals will lead to increased success for students.  Teachers need to embrace a new teaching style and then use the technology to support it.

The INCLUDE grant project focuses on the creation or expansion of an inclusive classroom that must include students with mild to moderate disabilities in each classroom.  The grantees will learn the Universal Design for Learning (UDL) framework.  NOTE:  Numerous resources for developing the application and for understanding inclusion can be found with the INCLUDE resources on the NJDOE INCLUDE web page (currently under development).

The INCLUDE Phase I project provides the district with the planning time for implementing the grant requirements.  The areas of an inclusive classroom design, improvement of mathematics content delivery and the effective integration of technology into the math curriculum are all equally important in the design of this grant project.  

Because mathematic achievement has been a challenging area for the students in the middle grades (fifth through eighth grade) in the neediest NJ school districts, the purpose of this NGO is to:

1. increase the use of UDL strategies and approaches in middle school general education math programs for students in grades 5 to 8 who struggle to meet proficiencies.

2. increase the number of students with disabilities who have access to general education math classes;
3. increase the number of students who are English Language Learners (ELL)  who have access to general education math classes;
4. improve scores on the statewide assessment in mathematics for all students; and
5. provide math teachers with professional development in the areas of UDL, math content competence, and effective infusion of educational technology into the curriculum reflecting best practices and implementation.
1.1.1
State Need/Rationale
IDEA of 2004 and the NCLB Act of 2001 mandate that all students be taught with the same high standards.  However, many students such as students with disabilities, English language learners, and students that are at-risk need support to learn in ways that meet their educational needs.  There is a general knowledge of the challenges facing struggling readers and writers and students with mild to moderate physical and cognitive disabilities.  In addition, English language learners (ELL) face additional challenges.  There are four parts of English proficiency – reading, writing, speaking and listening.  There may be students in one class with different levels of proficiency in each of these four areas at different times.   English language learners are at various levels of language acquisition.  The task of actively participating and contributing to the learning environment is challenging when a language other than English is the dominant language.  Teachers need to learn instructional methodologies that will meet the needs of the students with disabilities, English language learners and struggling readers and writers.
It is important to note that this grant project is also supported by the NJ Administrative Code that details the requirement to consider the least restrictive environment for students with disabilities as the first consideration for academic placement.  As noted in 6A:14-4.1 “when the IEP of a student with a disability does not describe any restrictions, the student shall be included in the general education program provided by the district board of education.”  It goes on to say in section 6A:14-4.2 that “students with disabilities shall be educated in the least restrictive environment. Each district board of education shall ensure that to the maximum extent appropriate, a student with a disability is educated with children who are not disabled”.  Additional considerations are included in this section of the code.

Norman Kunc, a renowned speaker, advocate and educator for people with disabilities said that the fundamental principle of inclusive education is the valuing of diversity within the human community… When inclusive education is fully embraced, we abandon the idea that children have to become “normal” in order to contribute to the world… We begin to look beyond typical ways of becoming valued members of the community, and in doing so, begin to realize the achievable goal of providing all children with an authentic sense of belonging.  (Kunc 1992, pp. 38-39).  Having the sense of belonging is one of the key characters of human self-actualization according to Maslow.  Every child must feel that they belong in their classroom in order to progress in the classroom.
An inclusive classroom requires a shift in the paradigm.  Instead of a child getting ready for the general education classroom, the classroom gets ready for the child.  It is not looking to meet every need or none of the child’s needs, but seeking to maximize meeting the child’s learning needs.  Adaptations are made to the materials, the curriculum and/or the expectations of the activities for the individual child, maintaining achievement of all individual and academic goals (Colleen Tomko, 1996, Kids Together, Inc.).
An inclusive classroom is not a special education issue.  It is not a disability issue.  Inclusion is not a place.  Schools that value diversity and promote inclusive values provide a foundation for successful educational programs for ALL students when instructional practices are targeted to meeting the learning needs of the students.

The INCLUDE grant project will introduce and facilitate the implementation of the Universal Design for Learning (UDL) framework to teachers so that the delivery of instruction will be effective for all students to be successful in math.  The NJDOE has committed $2.1 million in the first grant period of this four phase project to support inclusive education.  Phase I will be a planning period of nine months.  Phases II, III and IV are each 12 month implementation years. 

1.1.2 State Outcomes for Grant Project
The desired outcomes for this NGO are the following:  
· Each district will have a minimum of eight inclusive math classrooms over the four grant periods that support the instruction of all learners through the use of UDL and best practices in differentiated math instruction.
· Inclusive Practices Teams will be formed, functional and intact within each participating district.
· Each district will have in-house expertise in UDL that will begin in the math content area and be transferable to other content areas.

· Students will increase their technological literacy skills.
· Teachers will receive specialized training in differentiation and effective use of educational technology to support different learning styles, languages and disabilities of ALL students who are included in the general education Math classroom by using the Universal Design for Learning (UDL) approach.

· Students of all ability levels will have access and the opportunity to participate to the fullest extent in the instructional math program with the appropriate supports.
· Teachers will use standards-based instructional practices grounded in math pedagogy and content to increase students’ understanding of mathematics and therefore mathematics performance on the NJ standardized tests.
· All participating students will have increased proficiency on the NJ standardized achievement test in mathematics.
Throughout Phase I and Phase II, techniques and strategies will be shared with the LEAs that will lead to successful inclusive math classrooms.  By the end of the fourth phase, it is the expectation that there will be systemic change within the lead agency that will foster an inclusive, successful environment within the general education classroom, in addition to building a high-degree of content competence in implementing a standards-based mathematics program.
1.1.3
Goals and Objectives
The INCLUDE grant is designed to provide guidance and assist with financial support in securing the necessary resources and supports for success.  This is to be achieved by accomplishing the following goals and objectives over the four grant periods of the project.  


GOAL 1:  
The Inclusive Practices Team, established during the application stage of the INCLUDE grant project, will conduct ongoing collaboration for the development of a team approach for planning and implementing the grant requirements to foster support and create successful inclusive classrooms in the district.

Objective 1.1:  
School personnel that impact the instructional program of the students will actively collaborate to plan for success of the INCLUDE grant project.
Objective 1.2:
The identified Inclusive Practices Team will learn the UDL framework and provide guidance to the instructional process for success of the grant goals.
Objective 1.3:
Parents will be actively sought as partners, a communication mechanism is established (or enhanced) between parents, school and teachers, and all parents are notified quarterly of activities of the grant project.

Objective 1.4:
A professional development plan will be developed whereby at least 25% of all allocated grant funds are expended for ongoing, high-quality, sustained professional development that includes extensive training on the understanding of Universal Design for Learning (UDL), differentiated instruction and educational technology as it relates to the teaching of middle school mathematics, and includes in-class coaching support and district-wide in-service training for staff on the UDL framework.
Objective 1.5:
Develop and maintain a collaborative relationship with the NJDOE to obtain resources and support for a successful inclusive program.

Objective 1.6:
Teachers will increase their knowledge of instructional strategies for English language learners.
Objective 1.7:
Identify “best practices” of planning for an inclusive classroom

Objective 1.8:
Develop a process to transition students to an inclusive classroom

GOAL 2: 

The Inclusive Practices Team will develop the process to be prepared for the 2008-2009 school year including identifying students for participation into the INCLUDE program, determining the support already in existence within the school, and acquisition of classroom materials, aids and services.

Objective 2.1:
Conduct a needs assessment of the students and teachers including the review of district best practices using assistive technology and educational technology in and out of school district.

Objective 2.2:
Review the existing accommodations, modifications, supplementary aids, and services that are currently within the district for children with disabilities and English language learners that will be considered (e.g., as part of the IEP, and to reallocate resources) as students equally participate in, and benefit from, the programs/services/activities offered in the INCLUDE grant project.
Objective 2.2:
Inclusive Practices Team will evaluate their district for assistive technology and accessibility preparedness.
Objective 2.3:
Teachers involved in the grant program will be assessed to determine their level of technology integration once during Phase I.

Objective 2.4:
Assess the teachers and parents within the participating INCLUDE school on their current perspectives of including students with disabilities within the general education math classroom.  

GOAL 3:
The school leadership will foster the school-base support for an inclusive environment that provides an instructional classroom conducive for all children to learn.
Objective 3.1:
Instructional area is equipped with required tools that are supported by technical expertise for repair and maintenance.

Objective 3.2:
The principal will provide resources (such as sufficient planning time) to support the inclusive classrooms.
Objective 3.3:
The principal will participate in the training, guide the implementation of the training, and assist with assessing the progress of the students.

Objective 3.4:
The chief school administrators of the districts collaborating on this project will be available and involved with all aspects of this grant project.


GOAL 4:
Teachers will become skilled in the effective use of technology in the math classroom under the UDL framework.

Objective 4.1:
Develop a collaborative partnership with an organization for the delivery of effective educational technology professional development and universal design for learning support.  NOTE:  These entities will be called INCLUDE UDL Providers throughout this grant program. 

Objective 4.2:
Educational technology will be used within the instructional setting to support students and teachers in the learning process.  

GOAL 5:
Teachers will become skilled in the effective delivery of mathematics content to students.

Objective 5.1:
Continue the collaborative partnership that was developed in the application stage of the NGO with an institution of higher education (IHE) to provide assistance and guidance to effectively deliver mathematics instruction in an inclusive classroom. 
Objective 5.2:
Teachers will understand computational fluency and conceptual understanding and their relevance to learning.


GOAL 6:
Evaluation systems will provide data to improve the implementation of the grant program.

Objective 6.1:
Report the status of evaluating grant activities for successful completion of the goals and objectives
Objective 6.2:
Assist with the development of a standardized evaluation plan (and data collection) with the other grantees in the INCLUDE project to be implemented in Phase II.

1.1.4
Grant Project Structure

INCLUDE is a four-phase grant project.  A graphic depiction of the four-phase grant project is provided below.

INCLUDE Phase I is nine months of planning for implementation in Phase II of the grant project.  The primary focus is on planning and intense professional development and support for participating teachers who are chosen by the school district.  In Phase I, the applicant will identify a minimum of four teachers of mathematics (two of the same grade level, grade five or grade six, and two more of the next consecutive upper grade level, grade six or grade seven).  The number of teachers may be increased to a maximum of ten teachers to be funded in the Phase IV grant period.  The four teachers will be part of the Inclusive Practices Team and will plan for the instructional modifications necessary for the Phase II implementation in the lower grade.  Although the two upper grade level teachers will not implement the program in Phase II, they will participate, learn, and collaborate to ensure that they are prepared for the students when they enter their classrooms in Phase III. 

All of the teachers will learn strategies to meet the grant project goals over four grant periods.   Each teacher will be supported in preparation for an inclusive classroom.  These teachers will be assisted with using the UDL framework to implement a mathematics program that is based on relevant research proving success where students use technology as a tool during their regular instructional time. 
The core of the grant structure is based on having the participating students in this grant project scheduled with only the teachers participating in the grant program such that the students move from year to year with a participating teacher.  The same students with moderate to mild disabilities that begin the INCLUDE project in Phase I must remain as a program participant throughout the program period or until they leave eighth grade.  The same struggling learners in mathematics that begin as grant participants must remain as grant participants.  Also, the same English Language Learners participating in the program must remain in the grant program through Phase IV or until they leave eighth grade.  NOTE:  If a district does not have English Language Learners that could participate in this grant program, the district may still apply for this grant opportunity.

Phase II is a 12 month grant period where two teachers in the lower grade will fully implement the skills they acquired and the strategies learned in Phase I to support the learning needs of all students including those with special needs in the general mathematics classroom.  Phase II will also contain intense professional development for those two teachers that includes in-class coaching support.  
In Phase II, the four teachers from the next consecutive upper grade levels, 6, 7 or 8 will be provided with the same opportunities to prepare for an inclusive classroom in Phase III.  In Phase II, six teachers will be part of the team -- the two participating teachers from the consecutive lower grade levels implementing the planned program, two participating teachers from the consecutive upper grade levels that will begin planning for Phase III implementation, and two more teachers from consecutive grade levels are brought on in Phase II.   The two teachers planning for implementation in Phase III will have the background of Phase I to appropriately plan in Phase II.  

The same scenario is present for Phases III and IV. Four teachers will fully implement the grant in Phase III and offered in-class coaching support while two more will plan for implementation in Phase IV. 

In Phase IV, there will be three full grant periods of involvement by the same students and replication will begin to ensure the LEA will be able to continue the intended success of grant outcomes. Expansion is possible during Phase IV of the grant project.  Phase IV may involve up to ten teachers with full implementation and in-class coaching support.  In this phase, the districts’ math curriculum will be reviewed and modified to ensure accessibility issues are addressed and replication of the grant project will begin with two additional grades (determined by the school district). Districts may add additional classrooms from the grade levels already established in the project or may choose to add two additional grade levels.  The maximum number of participating teachers is ten.
Please note that in all aspects of the grant program, the LEA may at any time increase the number of teachers that participate in the grant project with the understanding that the grant funds will not increase.  LEAs are encouraged to look at additional funding sources to support the participation of additional teachers and added resources.

There must always be two teachers within the same grade level and two teachers in the same consecutive upper grade level that are part of the grant project.  The options offered to the applicants for constructing the application are as follows:

	OPTIONS
	ONE
	TWO 
	TOTAL TEACHERS

	PHASE I:

Planning phase for implementation in Phase II
	Two fifth grade Math teachers & two sixth grade Math teachers plan for Phase II implementation of INCLUDE in grade five.
	Two sixth grade Math teachers and two seventh grade Math teachers are part of planning for Phase II implementation in grade six.
	Phase I = Four total teachers

	PHASE II:

Implement phase II and begin Phase III planning
	Two fifth grade Math teachers (from Phase I) implement grant in grade five – The two sixth grade Math teachers (from Phase I) and two new seventh grade Math teachers plan for Phase III  implementation of INCLUDE in grade six.
	Two sixth grade Math teachers (from Phase I) implement grant in grade six– The two seventh grade Math teachers (from Phase I) and two new eighth grade Math teachers plan for Phase III implementation of INCLUDE in grade seven.
	Phase II = Six total teachers

	
	· Fifth Grade INCLUDE students assigned to Phase I Grade Six INCLUDE teachers 

· New students assigned to Phase I Grade Five INCLUDE teachers

                       (
	· Sixth Grade INCLUDE Students assigned to Phase I Grade Seven INCLUDE teachers 

· New students assigned to Phase I Grade Six INCLUDE teachers 

(
	

	PHASE III:

Implement phase III and begin Phase IV planning 
	Two fifth grade Math teachers (from Phase I), two sixth grade Math teachers (from Phase I) implement INCLUDE in grades five and six.  The two seventh grade Math teachers (from Phase II ) and two new 8th grade Math teachers plan for Phase IV implementation of INCLUDE in grade seven.
	Two sixth grade Math teachers (from Phase I), two seventh grade Math teachers (from Phase I) implement INCLUDE in grades six and seven.  The two eighth grade Math teachers (from Phase II) plan for Phase IV implementation of INCLUDE in grade eight. Also, replication of the project begins with two new teachers in the same grade (chosen by district) to also plan for Phase IV implementation.
	Phase III = Eight total teachers

	
	· Fifth Grade INCLUDE students assigned to Phase I Grade Six INCLUDE teachers 

· Sixth Grade INCLUDE Students  assigned to Phase II Grade Seven INCLUDE teachers

· New students assigned to Phase I Grade Five INCLUDE teachers

                            (
	· Sixth Grade INCLUDE Students assigned to Phase I Grade Seven INCLUDE teachers 

· Seventh Grade INCLUDE Students  assigned to Phase II Grade Eight INCLUDE teachers

· New students assigned to Phase I Grade Six INCLUDE teachers

· Students assigned to INCLUDE teachers added in Phase III for grant program replication

                          (
	

	PHASE IV:

Implement Phase IV 
	Two fifth grade Math teachers (from Phase I), two sixth grade Math teachers (from Phase I), two seventh grade Math teachers (from Phase II) implement project in grades five, six and seven.  The two 8th grade teachers (from Phase IIII) plan for replication of project beyond the grant period with two new teachers in the same grade level within the LEA (or with a partner LEA to meet the grade level requirement).  
	Two sixth grade Math teachers (from Phase I), two seventh grade Math teachers (from Phase I), two eighth grade Math teachers (from Phase II) implement project in grades six, seven and eight.  Also, replication of the project begins with two new teachers in the same grade (chosen by district) to implement the project in Phase IV.
	Phase IV = Eight to ten total teachers


Research shows that intermittent or one-time workshops will not effect change in the classroom.  Therefore, applicants must use a variety of professional development models.  The professional development models used should include multiple methods for sustained training that are followed by in-class support for those teachers involved with this grant project.  Although the intense professional development plan will potentially target the participating teachers in grades five through eight, all teachers in the school may participate in professional development activities offered through the grant project.

If an LEA does not have two teachers from the same grade level within the same school, then the LEA must choose one of two options:
1. Choose an additional school within the LEA that will satisfy the minimum requirement of two fifth, sixth, seventh or eighth grade classes.

2.  Partner with another LEA (one LEA must be an eligible high-need LEA from the “Eligibility List” in Appendix A at the end of this NGO) in order to satisfy the minimum requirement of two fifth, sixth, seventh or eighth grade classes. 
The LEA must ensure that the partner LEA meets the eligibility requirements outlined in section 1.2.1. Eligibility for Two-LEA Partnership, and that the rules in Section 1.2.2. are applied.
The grantee must form a collaborative partnership with 1) the nonpublic schools (if participating), 2) an institution of higher education, 3) another LEA (if applicable to meet the grade level requirement), and 4) an organization that will deliver professional development in both the UDL framework and the effective integration of Educational Technology.   The LEA will choose an INCLUDE UDL Provider as a partner during Phase I of the project.  This partner is NOT to be included in the INCLUDE grant application.  
The grantee must develop an articulation agreement in collaboration with the partners.  Each of the partners must sign the agreement.  The agreement must specify the responsibilities of each partner and clearly indicate the expectations of each partner as it relates to this grant project.  Details of the grant expectations are found in Section II of this NGO.  The lead LEA is required to develop and facilitate the adherence to the signed agreement.
Nonpublic Participation

Applicants serving students in nonpublic schools must read Appendix C- Nonpublic Eligibility regarding consulting with participating nonpublic schools prior to preparing the application.   The consultation is evidenced by completion of the following documents; Nonpublic Equitable Participation Summary and Affirmation of Consultation and the Documentation of Nonpublic School Participation (both found in the Appendix section of this NGO).  Additionally, if grantees served non-public students during the prior year, grantees must maintain active collaboration and communication with the appropriate nonpublic school officials throughout the program year.  If the applicant is expanding to another site, it must provide equitable participation to nonpublic schools in the new geographic area.  Please see Conditions of Award for additional information.

Grant Project Period 

Based on the availability of federal resources this four-period grant project will begin December 15, 2007 and end August 31, 2011.  The initial award year will be December 15, 2007 through August 31, 2008.  The year one period is for nine months and years two to four are each 12 months. The project periods for the award years are:

Year One:
 
December 15, 2007 – August 31, 2008 


Year Two:   
September 1, 2008 – August 31, 2009 


Year Three: 
September 1, 2009 – August 31, 2010

Year Four:
 
September 1, 2010 – August 31, 2011
The second, third and fourth year of the four phase grant project will each require a continuation grant application to indicate growth, intended enhancements, and evidence of the impact on student achievement.
1.2 
ELIGIBILITY TO APPLY

The Implementing New Curricular Learning with Universally Designed Experiences (INCLUDE) is a limited competitive project.  It is open to all New Jersey local education agencies (LEAs), but limited to only those agencies that meet specific criteria to be categorized as “high-need” school districts.  Those agencies are listed in Appendix A.  The graphic depiction for the identification of a high-need school district is provided below.

Additional eligibility requirements are that all LEAs in the grant project have:

· completed and signed the INCLUDE Statement of Commitments form found in Appendix I.
· completed and signed an assurance as being CIPA compliant,

· an approved district-wide technology plan, 

· signed the Documentation of Nonpublic School Participation form, and 
· signed the Nonpublic Equitable Participation Summary and Affirmation of Consultation form to ensure that the application was developed in consultation with nonpublic school(s) in their area. (The signature of a nonpublic administrator is required on the Summary form).
LEA eligibility is based on the criteria noted in this section and will be certified at the time of the application submission.  

[image: image1]
1.2.1
Eligibility for Two-LEA Partnership 
If the applicant does not have two of the same grade level teachers to participate in the grant project, a partner LEA may be chosen.  In this case, the applicant must ensure that the partner can demonstrate that teachers in its schools are effectively integrating technology and proven teaching practices into instruction, based on a review of relevant research, and that the integration results in improvement in classroom instruction (as certified by the partner LEA on the Document of Collaboration form found in the Appendix section of this NGO). 

The partner LEA need not be on the list as Eligible to Apply, but at least one of the LEAs in a partner agreement must be on the Eligible to Apply List in the Appendix section of this NGO.
	Therefore, an applicant for this grant project MUST be one of the following:

·    One LEA identified on the Eligible to Apply List in the back of this NGO

·    An LEA not identified as Eligible to Apply and an LEA identified in the Appendix as Eligible to Apply

·    Two LEAs identified as Eligible to Apply in the Appendix.

	In Phase I, Each applicant must have an - 

· Institution of higher education partner

· Nonpublic school partner (if participating)

· The INCLUDE UDL Provider (to be identified by the grantee during Phase I of the grant project)

· Another LEA (if needed to meet the grade level requirement)


1.2.2
Rules for Two-LEA Partnership 
An LEA must be the lead agent for this grant project.   However, any LEA within the partnership may serve as the lead agency for grant funds. If the lead agent is not the high-need LEA then the high-need LEA must be included in the application as a subgrantee.

In the event two LEAs partner to meet the grade requirements, more of the grant allocated funds must financially benefit the high-need LEA.  Example A – Both LEAs may use the grant funds.  However, the high-need LEA must clearly benefit in the ability to increase academic achievement from the grant activities.  If there are two high-need LEAs partnering, then both high-need LEAs would have the same outcomes and grant requirements and both districts must benefit equitably as a result of grant activities. 
Any LEA may submit only one proposal or participate in only one consortium under another LEA as lead agency.  LEA eligibility will be certified at time of application. 
1.2.3
Conditions of Award
Inclusive Practices Team 

The Team should consist of the principal and other administrators including the math content specialists, professional development coordinator for the district and at least nine practitioners within the district in the areas of: Educational Technology, Assistive Technology, Mathematics Curriculum Development, Bilingual/ESL Education, Special Education, Title I, Administration, Instructional Technology, information/network technologist, four general education math teachers (see grade requirements), the grant project director, other teachers of the classrooms involved in the grant project, parents and any other person interested in participating and contributing to furthering the goals of the program in the school.  
LEAs applying for this grant opportunity must provide assurances that their programs were developed and will be carried out in active collaboration with the school personnel that impact the instructional program of the students intended as participants in the grant project.  Applicants must complete the Verification of Team Collaboration form found in the Appendix section of this NGO.  Submission of this form is a condition of award under this grant project.  This form is required from each of the eligible schools that apply for this grant opportunity.   


Collaborative Partnerships

Collaborative partnership means all partners shall participate with the applicant agency in the preparation of the application, and in the implementation of the plan contained therein. 

Partnership with an Institution of Higher Education

A partnership with a two or four year institution of higher education is mandatory for participation in this grant project.  The institution must have the following attributes in order to be considered as a partner in the INCLUDE grant project:

· a mathematics department
· a teacher training department for mathematics

· an established record of working with K-8 districts for two years or more in the development of mathematics content and pedagogy

· three letters of support from school districts that worked directly with the institution within the last five years

· high-quality professional development based on content knowledge modeling effective pedagogy and teacher reflection, and math standards.

One two-or four-year institution of higher education may partner with more than one applicant.

Applicants must complete the Document of Collaboration form found in the Appendix section of this NGO.  Submission of this form is a condition of award under this grant project.  This form is required from each of the eligible LEAs that apply for this grant opportunity.   


Assurances

All applicants must read and sign both the standard Statement of Assurances page and the Phase I INCLUDE Statement of Commitments (see the Appendix section of this NGO).  Submission of both forms are a condition of award under this grant project.  

1.3
        STATUTORY/REGULATORY SOURCE AND FUNDING 

The applicant’s project must be designed and implemented in conformance with all applicable state and federal regulations. INCLUDE Phase I grant project is  federally funded by $1,600,000 under the Elementary and Secondary Education Act (Public Law 107-110; Title II, Part D Enhancing Education Through Technology ( E2T2), CFDA # 84.318 and $500,000 under the Individuals with Disabilities Education Act – Part B (IDEA-B) Basic Flow through program (CFDA #: 84.027A).  
The anticipated cumulative amount to be awarded through this multi-year, limited-competitive grant project over four years is $11.5 million.  The anticipated amount to be awarded through this NGO is $2,100,000 for Phase I.  Fourteen awards are anticipated to be made.  The actual award amount will be determined at the time of preaward revision. 
The project periods for the subsequent award years are:


First grant period:

December 15, 2007 –August 31, 2008 


Second grant period:  
September 1, 2008 – August 31, 2009 


Third grant period:  
September 1, 2009 – August 31, 2010

Fourth grant period:
September 1, 2010 – August 31, 2011

The funding available to each grantee is based on the expected expenditures needed to successfully implement the grant. School districts may apply for funding according to the table below that will support four teachers for Phase I.

In Phase IV, districts must replicate the program in district or outside of the district.  At that time, the district can choose the number of additional teachers to a maximum of ten that will participate in the grant program.  For Phase I and II, the district is developing the capacity to deliver the necessary instructional program and services for an inclusive classroom.  
	GRANT PERIOD
	GRADE
	ELIGIBLE AMOUNT TO APPLY FOR

	Phase I, First Grant period – (9 months)
	Grades 5 and 6 or grades 6 and 7
planning
	$150,000

	Phase II, Second Grant period –(12 months)
	Grades  5 or 6 implementation and planning for grades 6 or 7 
	$210,000

	Phase III Third Grant Period –  (12 months)
	Grades 5, 6 or grades 6, 7 (consecutive grade) implementation and planning for grades 7 and 8.

- additional teachers brought on for planning for replication
	$225,000

	Phase IV Fourth Grant Period – 

(12 months)
	Grades 5, 6, 7 or 6, 7, 8 (consecutive grade) implementation and - additional teachers (Choice of district) replicating and implementing the project.  
	$240,000


As required in Section 2412 of the No Child Left Behind Act of 2001, an equitable distribution of assistance among urban and rural areas of the state must be ensured. Three percent of the eligible high-need LEAs are designated as rural.   Rural districts are denoted by an asterisk on the list of “Eligible High-Need School Districts and Schools List” in the Appendix section of this NGO.  Therefore, three percent of the available funding but not less than the per grant award amount shall be set-aside for those rural districts whose applications scored 65 points or higher.  The remaining anticipated awards will be based on a rank order of applications scoring 65 points or higher.

If balances are available, or if additional funds become available during the fiscal year, the next highest scoring application(s) above 65 points may become eligible for an award. 
NOTE:  As of the date of publication of this document, the federal funding has consistently reduced the Title II-D appropriation over the past few years.  The Office of Educational and Informational Technology is making every effort to fully fund the INCLUDE initiative.  However, if full funding is not available, each district awarded an INCLUDE year two grant award and beyond will be reduced proportionately.  Final awards are subject to the availability of E2T2 funds.

Phase II through Phase IV funding will be available pending receipt of federal appropriation for Title II, Part D.

Each awarded LEA will be eligible to apply for the second, third and fourth year grant opportunities contingent on successful completion of the prior year activities.  
1.4
DISSEMINATION OF THIS NOTICE

The Office of Educational Technology will make this notice available to all local education agencies based upon the eligibility statement and to the county superintendents in which the eligible agencies are located. 

Important: This NGO does not constitute the complete application package. All applicants must use this NGO in combination with the Discretionary Grant Application (DGA), which contains required guidance, application forms and instructions, necessary to prepare a complete application.

The DGA is available on the NJ Department of Education web site at:
 http://www.nj.gov/education/grants/discretionary/apps/dga.pdf or by contacting the Application Control Center at the New Jersey Department of Education, River View Executive Plaza, Building 100, Route 29, P.O. Box 500, Trenton, NJ  08625-0500; telephone (609) 633-6974; fax (609) 777-1051.

1.5
TECHNICAL ASSISTANCE

All applicants and partners (including the nonpublic school partner) interested in participating in the INCLUDE grant project MUST attend one of the two technical assistance workshops noted below.  Please register with the Office of Educational and Informational Technology at: http://education.state.nj.us/events/.  Pre-registration is required by Wednesday July 18, 2007. 
Attendance at only one of the two MANDATORY and identical technical assistance workshops is required.  The workshops will be held on Thursday, July 19, 2007 at:

LEARNING RESOURCE CENTER - CENTRAL 
2351 Route 130 South, Suite 3 
P.O. Box 1012 
Dayton, New Jersey 08810-1012
(732) 274-5570

10:00 a.m. – 12:00 noon 

and an identical session will be offered again from

1:00 p.m. – 3:00 p.m.

*Directions to the center are available at http://www.nj.gov/njded/lrc/dir2LRCC.htm.
Please choose one time slot.  Registrants requiring special accommodations for the technical assistance workshop should identify their needs at the time of registration.
1.6
APPLICATION SUBMISSION

The Department of Education operates discretionary grant projects in strict conformance with procedures designed to ensure accountability and integrity in the use of public funds and, therefore, will not accept late applications. 

The responsibility for a timely submission resides with the applicant. The Application Control Center (ACC) must receive an original and four copies of the complete application NO LATER THAN 4:00 P.M. ON WEDNESDAY, SEPTEMBER 5, 2007. Without exception, the ACC will not accept, and the Office of Grants Management and Development cannot evaluate for funding consideration, an application received after this deadline. An applicant agency will lose the opportunity to be considered eligible for an award if the application is received after the due date.

The original and four (4) copies of the application must be mailed or delivered to Application Control Center (see address below)

To ensure timely delivery, applicants are encouraged to:

· Hand-deliver the application to 100 River View Plaza, Trenton, New Jersey, which is located next to the Mercer County Waterfront Park on Route 29, between the hours of 8:30 A.M. and 4:00 P.M., Monday through Friday (excluding state holidays) and obtain a dated receipt; or

· Send the application by Certified Mail or Return Receipt; or

· Arrange for delivery by an overnight courier service to ensure timely delivery.

The mailing and courier service addresses are listed in the chart below:

	Mailing Address
	Courier Service Address

	Application Control Center

New Jersey Department of Education

100 River View Plaza

P.O. Box 500

Trenton, NJ 08625-0500
	Application Control Center

New Jersey Department of Education

100 River View Plaza

Trenton, NJ 08625


Applications submitted by fax will not be accepted under any circumstances. 

Postmarks are not acceptable evidence of timely submission.  Receipt by the due date and time is required. Applicants are encouraged to obtain a receipt or to sign in upon delivery to verify DOE receipt. Complete applications are those that include all elements listed in Section 3.4, Application Component Checklist of this notice. Applications received by the due date and time will be screened to determine whether they are, in fact, eligible for evaluation. The Department of Education reserves the right to reject any application not in conformance with the requirements of this NGO.

1.7
REPORTING REQUIREMENTS

Grant recipients are required to submit periodic project and fiscal progress reports. (For additional information about post award requirements see the Grant Recipient’s Manual for Discretionary Grants at http://www.nj.gov/education/grants/discretionary/management/manual.shtml)  Reports for this project will be due as follows: 

Report



Reporting Period



        _Due Date_______
1st Report Period

December 15, 2007 –March 31, 2008 

April 15, 2008
Interim Report Period

December 15, 2007 –June 30, 2008 

July 15, 2008

Final Report Period

December 15, 2007–August 31, 2008

October 15, 2008                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                     
The final fiscal report must include final fiscal expenditures for budgeted funds as of August 31, 2008.  There is no carryover with discretionary grants.
1.7.1
Additional Reporting Requirements
In addition to the information that is required for all periodic project reports as described in the Grant Recipient’s Manual for Discretionary Grants, the following additional narrative is required, and must be attached to each of the periodic project reports listed above:
1) Summary of the project’s achievements, challenges, and problematic fiscal issues.
2) Results of the project evaluation plan. 
3) Evidence of successful completion of project intent that includes the following:

(a) the names of the workshop, duration, date given, number of workshop participants attended,
(b) the assistance provided to the LEA(s) by the partner professional developer in relationship to assistive technology and universal design for learning (e.g., e-mails, telephone calls, onsite visits, etc.),
(c) status of nonpublic participation, if applicable; and
(d) evaluation of the project to determine if modifications of grant activities are necessary to ensure achievement of the grant goals.   Findings and strategies used to determine the needs of the participants must be included.  They may address the identified needs as determined from data gathered from multiple sources including, but not limited to feedback forms and focus groups.
Final program reports must also include a summary of the teachers’ experiences with the professional development activities.
The fiscal and program periodic reports are required of all grant recipients.  It is the responsibility of the lead agency to collect reporting information from all partners.  All program and fiscal reports are to be submitted to the Application Control Center as indicated in the Grant Recipient’s Manual for Discretionary Grants at:   


http://www.nj.gov/njded/grants/discretionary/management/manual.shtml.  


The additional reports are to be submitted to the NJDOE Program Officer.
1.8 
ASSESSMENT OF STATEWIDE PROGRAM RESULTS

The New Jersey Department of Education will regularly assess the grant project to ensure that it is meeting the stated intent.  Evaluation will be based on the periodic review of program, fiscal and additional required reports and on-site monitoring visits conducted by New Jersey Department of Education personnel. In addition, each grant project must develop an evaluation plan for ongoing evaluation of meeting the grant requirements.


Evaluation will also be based on periodic program review and attendance at the monthly grantee meetings facilitated by the NJDOE.  The monthly meetings will be the venue to review the documentation to verify that the planning for Phase II grant activities leads to the successful completion of the goals and objectives stated in the approved application.  With each of these monitoring and review activities, feedback and assistance is provided to the subgrantee by the NJDOE.  
There is a four-phase evaluation plan expected over the four-year grant project.  For this application, each applicant must develop an evaluation plan to determine successful completion of the Phase I goals and objectives only. The progress made in the grant project must lead to the achievement of the expected Phase I outcomes specified in section 2.2 Project Requirements.
During the Phase I period, each grantee must develop 1) an evaluation plan for measuring student success during the four project periods, and  2) a process for evaluating the success of accomplishing Phase II grant outcomes (including the development of a informational database to track grant details) by addressing the areas noted below.
1.8.1
Phase II Evaluation Requirements (Not included in this application)
Technological Literacy

The Office of Educational and Informational Technology is responsible for reporting the technological literacy of students under Title II-D.  One of the goals for INCLUDE is for the students and teachers to increase their technological literacy as part of the “natural” process of using educational technology in the classroom.  School districts across the State have been directed to develop a process to assess students so that they may report the number of 8th graders that are technologically literate each year.  

Part of the onsite monitoring component by the NJDOE will be to review the process to assess students on the 8.1 Computer and Information Literacy Standard requirements.  The alignment of the curriculum to the 8.1 Standards, the process, the tool used to determine literacy and the results will be reviewed as part of the onsite monitoring visit.

District Teacher Evaluation

Provide evidence of increased teacher content knowledge through the use of technology integration in mathematics and/or science.
District Student Evaluation
The NJDOE will facilitate the development of a student evaluation plan where the data elements and structures will be uniform for all grantees and the process to analyze the data will be accomplished as a joint effort among all grantees.  Making decisions with the data collected will be the focus of the grantee discussions.  The primary purpose of the evaluation is to provide ongoing, independent feedback to the program participants to determine if the program interventions are resulting in increased achievement in mathematics.  
Districts must evaluate the effectiveness of the project and how implementing a standards-based math program used for the purpose of meeting the goals of this grant project (and that may be different then what is existing in the district) influences change in the current mathematics curriculum.
Each grantee will use the NJ State standardized test in mathematics as a measure for academic success.  Baseline student achievement data in mathematics is required from all grantees for all student participants of the grant project in the application for Phase II. 
In addition to the NJ statewide assessment, multiple measures will be used to analyze the success of the grant project in meeting the students’ academic needs.   The grantee will set, and meet at least two measures of student performance.  One measure must be a student electronic portfolio. Other measures may include the following:

· Summative reports; cases studies; surveys; 

· Formative reports; teacher logs related to student needs; classroom observations; student portfolios; teacher, administrator, and parent and student satisfaction or attitude toward this grant project.  
One of the tools to assist teachers in assessing student performance in mathematics is the Looking At Student Work (LASW) approach for assessing student learning needs and progress.  The details to this approach will be introduced during the Phase I project period.

The district must be prepared to collect and report data such as a unique student identifier (in lieu of a student name), school name, student grade, ethnicity, attendance rate, name of standardized test taken, test dates, test scores and number of years involved in the grant project.  Therefore, a database or method to accommodate collecting this information must be established, expanded or modified to accommodate the grant data collection.  All evaluation instruments and reports are reviewed for effectiveness by the NJ Department of Education.
	SECTION 2:  PROJECT GUIDELINES


This section is designed to provide the applicant with the framework within which it will plan, design, and develop its proposed program to adhere to the requirements of this NGO. Before preparing the application, potential applicants are advised to review the NGO in its entirety to ensure a full understanding of the NJDOE’s vision, purpose and requirements of the project. Additionally, the information contained in Section 2 will complete the applicant’s understanding of the specific considerations and requirements that programs are to achieve, measure, and/or address.
When developing an application, the applicant must use the Discretionary Grant Application (DGA), which can be found at http://www.nj.gov/njded/grants/discretionary/apps/. The DGA contains the requirements, forms, and instructions applicable to all grant projects.  The application selection process is based upon conformance with the application requirements contained in the DGA and the project specific information contained in Sections 2 and 3 of this NGO, which override the DGA, should any conflict of information exist.  

2.1 
PROJECT DESIGN CONSIDERATIONS

The NJDOE is developing an INCLUDE website specifically to provide resources to applicants and later to the grantees.  Project design considerations, curriculum considerations and additional resources related to strategies for successful mathematics and technology programs will be provided on the New Jersey Department of Education’s website under Educational Technology.
Computer-based technology could enhance learning by increasing teacher-student interaction, cooperative learning and problem solving and inquiry if they are used less for drill-and-practice in the classroom and more as open-ended thinking tools and content resources with students working cooperatively.  (Stathem and Toreel, 1996) 

Another study found that the amount of technology-related training was significantly related to the achievement of students receiving computer-based learning.  (Ryan, 1991).  Students and teachers with more than ten hours of training in using technology effectively outperformed those students whose teachers had five or fewer hours of training.  The success or failure of technology involves accepting it as a valuable resource that requires finding the “best way” to use it and then matching the design of the application with the intended purpose and learning goal.   Teachers must use the appropriate technology for the learning expectation. Research and best practices indicate that one computer to every four or five students is necessary if students are to be able to use technology that will result in significant gains.  Applications must be in the classroom or areas where the learning is taking place rather than in hard-to-access computer labs or media centers.  Sufficient connections to the Internet are important, and specialized equipment should be used to enhance learning such as sound and video cards, etc. (Barbara Means, 1993, Silvin-Kachala and Bualo, 1996).  Researchers found improvement in students’ self-reports of their own motivation and learning in response to computer applications.

The report from former President Clinton’s administration on the “Use of Technology to Strengthen K-12 Education” in the United States specified six key components.  Although the report was generated ten years ago, the findings are still relevant today.  These high-level strategic recommendations are very much applicable to this grant project and using educational technology in general.

1. Focus on learning with technology, not about technology;
2. Emphasize content and pedagogy and not just hardware;
3. Give special attention to professional development including ongoing coaching and consultative support with time available to incorporate the available software and content and technology into the lesson plan;
4. Engage in realistic budgeting making sure there is an earmark in the budget for technology-related expenditures;
5. Ensure equitable, universal access to knowledge-building, communication tools and networking technology is available to all of our nation’s students; and

6. Initiate a major program of experimental research such that rigorous, systematic research on education in general and educational technology in particular will ultimately prove both the efficacy and cost-effectiveness of technology use.

Instructional Strategies

Differentiated instruction is a teaching theory based on the premise that instructional approaches should vary and be adapted in relation to individual and diverse students in classrooms (Tomlinson, 2001). It is a process to teaching and learning for students of differing abilities in the same class. The model of differentiated instruction requires teachers to identify the learning styles of their students and then adjust the curriculum and presentation of information to these students rather than expecting students to modify themselves for the curriculum.   They will then provide instruction and assessments that support the different learning styles.  It promotes a student-centered environment where the students access the same classroom curriculum by providing entry points, learning tasks, and outcomes that are tailored to students’ needs (Hall, Stragman, & Meyer, 2003).  

To differentiate instruction is to recognize students’ varying background knowledge, readiness, language, preferences in learning and interests, and to react responsively. The intent of differentiating instruction is to maximize each student’s growth and individual success by meeting each student where he or she is, and assisting in the learning process. It is not a single strategy, but an approach to instruction that incorporates a variety of strategies.  Similarly, UDL does not look the same in every classroom.
Many teachers and teacher educators have recently identified differentiated instruction as a method of helping more students in diverse classroom settings experience success. This report examines information on the theory and research behind differentiated instruction and the intersection with Universal Design for Learning (UDL), a curriculum designed approach to increase flexibility in teaching and decrease the barriers that frequently limit student access to materials and learning in classrooms (Rose & Meyer, 2002). 

The INCLUDE project would entail offering various technological options to teachers and students.  The use of the technology will require determining the viability and proficiency in using the device with students.  It is critical that the instructional program provided offers the opportunity for all of the students to participate in the educational process to the fullest extent.  Technology allows this to happen.  In this way, all students will have the opportunity for participation in the mathematics classroom to the greatest extent.  Threshold Magazine (Winter 2005, p.9) states “technology can be the difference between students with special needs sitting in a classroom watching others participate and all students participating fully”.  It goes on to say, “these digital materials are optimal for language learning, for they consist of authentic, motivating instances of the target language in use with many tailored options to support comprehension and language learning” (p. 25)  www.ciconline.org/threshold.

Acquisition of various technologies based on the needs of the teacher and students will allow full participation in the mathematics classroom. Applicants may consider working with a business that provides an equipment loaner program.
Often times when assistive technology (AT) is considered it is thought of as computers or complex electronic devices.  It is important to understand that AT applications include a wide spectrum of possibilities – from low-tech (adapting equipment to be used for left-handed users) to using mobile computers in class.  However, providing access is more than providing every student with a textbook or a computer.  Teachers must ensure that students are actively engaged in learning, regardless of their developmental level.  Eliminate the barriers that often prevent students with disabilities from interacting with other students in the learning process.
Assistive technology considerations are educational tools, access tools and communication tools.  The various techniques available to employ as support are the NJDOE AT
 Consideration Guidelines, SETT tools
 http://www2.edc.org/ncip/workshops/sett/SETT_Framework.html  and the WATI
 Consideration Worksheets http://www.wati.org/AT_Services/consideration.html.
The actual student participant information will be requested in the Phase II application.  However, it is important to note that prior to placement in the general education classroom, the students’ IEPs must have IEP goals that address how the student will be assessed in the general education curriculum.  According to the federal law that mandates special education programs, assistive technology must be considered for all students with an IEP.  This process must occur prior to implementing the Phase II application and therefore should be considered during the Phase I period.
Technology Integration

What is successful integration?  It is teachers using technology as an integral part of the instructional process to increase students’ higher-order thinking skills and to increase academic achievement.  All aspects of using the technology are taught as part of teaching the content area.  Students use technology as needed, when needed.  The technology must be functioning, used in an engaging manner and is the appropriate technology device for the task.

Successful integration of technology requires three things; technology proficiency, pedagogical compatibility and the social culture of the school.  According to the “Conditions for Classroom Technology Innovations Report” (Yong Zhao, Kevin Pugh, Stephen Sheldon, Joe L. Byers, p. 491) successful integration occurs when the following are in place:

1. Teachers reflect about their own teaching practices and goals. 

2. The technology that is used is consistent with the teacher's pedagogical beliefs. 
3. There is a definite link between technology and the curriculum.
4. Educators know the social dynamics of the school and therefore know where to go for what type of support.

5. The communication system is in place for teachers to talk to technology directors and administrators.
6. There is institutional and administrative support for technology integration.

7. Social support from peers and others.

8. Project is not distant from the school culture and practices (not radically new expectations of the teacher).
9. The teacher is not totally dependent on others and the technology.
It is very clear in the report “Does it Compute?” the relationship between educational technology and student achievement in math, that when computers are used to perform certain tasks such as applying higher-order concepts and when teachers are proficient in computer use and can direct students toward productive uses, significant gains occur in Mathematics. ftp://ftp.ets.org/pub/res/technolog.pdf 
Classroom Strategies

Although the Phase II portion of the INCLUDE grant will be swathed in the classroom strategies necessary to meet the needs of all children, the classroom strategies noted below will provide a basic context for understanding the expectations when addressing the needs of all students. Consider the challenges these students will have with this assignment and the retrofitting or accommodations that will be needed for them to achieve optimal learning from the lesson:  

· Stacey will have difficulty holding the textbook, and she cannot write the answers to the lesson plan with a pencil and paper. 
· Sara and Kevin do the assignment easily and quickly but are not challenged by it. 
· Mike reads the chapter but has to look up many of the words in a Spanish to English dictionary, and he is not able to abstract the concepts from the text. 
· Joe has difficulty decoding and comprehending the information through reading the text, and he become so frustrated that he cannot do his homework.
For these students, the curricular materials (e.g., textbook) and the assignment are not flexible enough to accommodate their needs, exemplifying that no one medium works best for all students. For additional information about identifying barriers in curriculum, visit CAST’s Curriculum Barriers Finder at 
 http://www.cast.org/teachingeverystudent/tools/curriculumbarriers.cfm. 
Flexibility in curriculum, classroom environment, teaching approaches, and assessment is a key component in making learning opportunities accessible for all students. UDL aims to reduce barriers and the need to retrofit or make accommodations for the needs of individual students by thinking about the needs of the widest range of students in the design of lessons and curricular materials. 
Rose, Meyer, Rappolt, and Strangman (2001) suggest the following ways that educators can use flexibility to support the three learning networks in UDL:   
· Recognition Networks can be supported by providing multiple and malleable formats for students to receive information and reinforce important concepts (e.g., video, digitized text, modeling, oral presentation, graphic organizers, animation, highlighting), providing multiple examples of a concept, highlighting salient features of a lesson, and providing appropriate contextual and background information. 
· Strategic Networks can be supported by providing multiple ways to express knowledge (e.g., oral, written, graphical, PowerPoint, group presentation), providing opportunities for practice with supports to scaffold learning, and providing feedback for students to monitor progress.
· Affective Networks can be supported by providing students with choices of content and tools, providing challenging activities, offering a variety of rewards, and providing choices for the learning context (e.g., choosing to work independently instead of in a group or choosing workspace). A balance of challenging curricula with appropriate supports is often needed for engagement (Orkwis & McLane, 1998).
Flexibility that supports diverse learning styles within these networks is the cornerstone of UDL. Many traditional instructional and curricular materials do not address the range of student differences that exist in classrooms today. UDL’s approach allows educators to explore innovative methods to meet the needs of a wide range of students (Meyer & Rose, 2000). 

For English language learners, starting English conversation slowly and building as the year progresses is an effective method to encourage increased language.  Also building assignments around topics that are close to the students’ lives is critical for knowledge that is maintained in long-term memory.  This is certainly true for mathematics.  Math concepts in real-life situations such as store, money or other tangible items can be used.  The use of manipulatives and pictures and symbols to represent concepts are helpful.  Students can highlight words in problems to provide clues on how to solve the word problems.  See http://www.setonhill.edu/academics/idea and http://www.k8accesscenter.org/index.php.   

Several options for creating an environment that supports English language learners are:

1. slower rate of speech

2. more distinct pronunciations

3. shorter, less complex sentences

4. more rephrasing and repetition

5. frequent meaning checks

6. use gestures and visual reinforcement

7. scaffolding lessons

Many more strategies will be discussed during the INCLUDE grant period.  Other classroom strategies will be addressed at the start of the grant project and facilitated at an NJDOE monthly meeting.  Some of the strategies discussed for the development of the program are:  

1. Use collaborative teaching (i.e., co-teaching models) to support students in the classroom.

2. Model the lesson using the computer and information skills needed to support the lesson.

3. Arrange the seating to accommodate the technology used in various areas of the classroom.

4. Group students deliberately and based on the anticipated outcomes of the activity.

Parental Involvement

Denis and Grangreco (1996) established in their work entitled Parent and School Effective Communication several activities that can assist in fostering parental involvement.  They are:

1. recognize that being responsive to cultural differences is an essential aspect of meeting the needs of students

2. appreciate the uniqueness in each student and his or her family

3. be aware of how families may perceive the educator’s role as an authority figure

4. acknowledge personal cultural biases

5. seek new understandings and knowledge of the culture of the students

6. be open to different belief systems

7. recognize that culture is not static and many variables have an influence on a family.

These factors should be considered at the parental meetings and established communications systems develop.

Replicable and Sustainable

The vision of the INCLUDE Project is to develop and support replicable and sustainable programs that enhance or improve students’ academic performance in mathematics.  Although not required in Phase I, a plan for replication and sustainability will be required in Phase II of the grant project to ensure the grantees have the ability to continue to provide comparable services at the end of Phase IV of this four-part grant project after federal funding ends.  
2.2 PROJECT REQUIREMENTS
The Implementing New Curricular Learning with Universally Designed Experiences (INCLUDE) project provides middle school math teachers with resources and support to meet the needs of every student in their class.  It is critical that students with mild to moderate disabilities, English language learners and students struggling with achieving in mathematics have the opportunity to participate in the general education curriculum and that they are all provided the necessary accommodations in the general classroom that will support their achievement of the Core Curriculum Content Standards in mathematics.
Each grantee must have a full-time project director specifically for the INCLUDE grant project.  The project director will facilitate the completion of all grant project goals and objectives.  The project director must also be an employee of the school district.
Applicants must identify two teachers from the same grade level 5th or 6th grades in Phase I, and two teachers from the next consecutive upper grades where the students will attend in Phase II of the grant project.  In Phases II and III, two additional classrooms from each of the participating grade levels will be added to the grant activities to reach the minimum required eight separate inclusive classrooms.  In addition, the number of teachers cannot exceed ten in Phase IV as part of the funded portion of the grant project.  The LEA always has the option of including more than the grant required number of teachers to participate in grant activities at the district’s expense.    
An Inclusive Classroom

An inclusive classroom includes a heterogeneous student population of diverse learning styles, cognitive abilities and academic levels.  It is not a “special education classroom” nor is it a classroom only for special education teachers.  Special education is not a place.  Students may be offered special education services in any instructional classroom in the school.  Many students learn differently and need support.  The inclusive classroom offers the student the opportunity to work on the same subject area as their peers, but maybe in a different way.  For the teacher, it is teaching the same material in different ways.  For the student, it is learning the content in a way that provides effective comprehension.  
What an inclusive classroom is not . . . It is not segregating students (or grouping students with disabilities or English language learners) within a classroom to work on classroom material that is unrelated to what other students are learning.  It is not a classroom with the majority of students with disabilities and the remaining that are struggling learners.  It is not pull-out for content instruction, but in-class support of the general curriculum.
In the inclusive classroom, cooperative learning occurs.  Technology is used regularly for learning such as research, writing, creating portfolios.  The environment that is created supports each learner.
Udvari-Solner (1996) suggested that one of the first considerations for a student should be whether accommodation is necessary at all; that is whether the student can actively participate in the lesson without any adaptations and achieve the same outcome.  If accommodations are needed, will they make the instruction accessible?   Examples of accessibility accommodations are:  larger fonts for improved visibility, adjustment of color and contrast, text to speech functionality, instant online translation into other languages, instructional tools in various formats to allow students to participate side-by-side with peers, and using different search engines that provide information in various forms such as multiple languages or graphics.  
The Universal Design for Learning framework is the basis for supporting the inclusive classroom because it provides teachers with “an opportunity to rethink the unit goal, analyze its true intent, and adjust the way the goal is articulated to refocus attention on the content rather than on the methods used to express that knowledge.  Is reading a printed text the only way to acquire the information?  Is it important that students demonstrate what they know in a particular medium – writing an essay- or are there other ways to communicate their understanding?” (A practical Reader in Universal Design for learning, p. 5, David H. rose and Anne Meyer).
What is UDL?
A teacher wrote:


I recently saw an advertisement that said, “How can you hold thirty hands when you only have two?”  It reminded me of Lev Vygotsky’s theory of the Zone of Proximal Development, which I learned about while reading his book, Thought and Language, in my education classes.  I connected immediately with Vygotsky’s idea that each individual has his or her own unique learning zone; I liked the way this theory seeks to teach students in their own individual zones.  For learning to take place, the material must be challenging enough to engage students’ interest, but not so challenging that they become frustrated and give up.  My challenge was to figure out how to make this teaching method a reality in my classroom of twenty-one diverse first graders with many different learning styles.  How could I figure out how to make the curriculum accessible to each student?  How could I implement Vygotsky’s theory of twenty-one individual zones of proximal development?  The answer for me was Universal Design for Learning (UDL).”  (Teacher Perspectives: UDL in the elementary Classroom, Kirsten Lee Howard, p. 49, A Practical Reader in Universal Design for Learning, 2006).
Universal Design is a concept that was developed in architecture to appreciate the differences among people that would be impacted by the architectural design.  Curb-cuts are a universal designed strategy that was developed for individuals that use wheelchairs.  However, many individuals appreciate the convenience that curb-cuts afford.  

UDL is a research-based framework that was designed by the Center for Applied Special Technology (CAST) and others over the past twenty years.  As in the architectural model, it also appreciates the differences of people.  UDL is learner-centered, with an emphasis on learning concepts.  It concentrates on the curriculum to seek adaptations for students rather than require the student to change for the curriculum.  “UDL does not mean that students are accommodated by lowering standards or diluting the curriculum.  In fact, the curriculum must remain at a sufficient level of difficulty in order for all students to progress.”  (Common Ground, Fall 2006 edition p. 4, a publication funded by the NJ Council on Developmental Disabilities).  Many different instructional practices may be employed when using the UDL framework.  Practices such as differentiated instruction, in-class coaches or guides, cooperative learning, reciprocal teaching for literacy, and others.  (Rose, Meyer 2006, p.2).
UDL focuses on using curricular materials that are flexible.  Digital materials tend to allow the greatest flexibility in presentation because they can accommodate a wide range of student abilities.
Research has shown that UDL can help middle school students access more challenging course content; meet the legal requirements of IDEA; master state content standards; and develop the academic study and interpersonal skills needed for success in post-secondary education and employment. (Making it in Middle School & Beyond:  Universal Design for Learning and Transition to a More Challenging Academic Curriculum by Beth Casper and Deborah Leuchovius.)

English Language Learners

There are many factors that affect attaining proficiency for English language learners (ELL), One study identifies different characteristics and instructional issues based on the number of years of schooling (Mercuri, Freeman & Freeman, 2002).  The same researchers, with supporting research by Dalton, 1998, Garcia & Beltran 2003, detail common features that impact an effective program.  They are: challenging instruction, collaboration, and recognition and validation of students’ home and life experiences.  (“Improving Adequate Yearly Progress for English Language Learners”, December 2004, Charlene Cobb-Learning Point Associates.) 

Two research-based models of instruction designed to meet the needs of ELL students are the Cognitive Academic Language learning Approach (CALLA) and the Sheltered Instruction Observation Protocol (SIOP).  They both integrate language instruction with content and support a challenging and engaging environment.

Language development involves listening, speaking, reading and writing at the same time as cognitively increasing content knowledge.  SIOP provides teachers with an observation instrument for planning, implementing and reflection on the delivery of instruction.  It provides the framework on how to teach language acquisition areas students need to learn along with their grade-level, English-speaking peers.  SIOP addresses both language and content area goals grounded in experiences.  SIOP also requires student engagement during the lesson and uses hands-on materials and activities.  Many of the supports available to ELL and students with special needs are great tools for both populations and many other students that are not sub-grouped.

Second language acquisition occurs in steps.  

1. Silent period – student is absorbing the language and trying to understand it.

2. Minimal production – student speaks or responds with one word or smiles.

3. Limited production – begins to use the language heard most frequently

4. Creating with language – student uses combinations of language.

INCLUDE supports the research-based strategies that foster language acquisition.  The NJDOE has developed a cadre of teachers that have been trained in the SIOP approach and are recognized as leaders in this area.  The districts that have SIOP trained teachers are listed in the Appendix section of this NGO.  
Mathematics

There are two areas that must be addressed in the professional development opportunities in mathematics, and they must be addressed simultaneously:  1) computational fluency and 2) conceptual understanding.  Students learn their basic mathematics facts to achieve fluency so that the facts are retained and used later at a higher level.  It is critical that the students have linkages to real-world concepts as they are learning these basic facts.  In this way the information is deposited into long-term memory and can be retrieved readily when needed.  These real-world linkages lead to conceptual understanding.  A student is not always able to remember basic mathematics facts when they are learned through rote memorization.  They are forgettable.  However, when there are enough linkages tied to the basic facts, conceptual understanding occurs and the concepts are remembered later in life.

As part of the INCLUDE grant project, educational technology is to be used as an integral part of teaching the mathematic lessons.  It is to be modeled and used to support daily instruction.  Teachers must ask probing questions so that the technology is directing students to use relational and relative thinking.  Through collaborating with other teachers, the probing questions may be developed.  Graphic organizers are valuable tools for a visual representation of information and can lend great assistance in problem solving. Inquiry-based software is also helpful.  Yet, please note that studies show the typical “drill and kill” software lends itself to only the computational fluency and does not provide the connections or linkages necessary for retrieval of the facts from long-term memory.  (Technology-Supported Math Instruction for Students with Disabilities: Two Decades of Research and Development, Ted Hasselbring, Alan Lott, Janet Zydney, all from the University of Kentucky).
Educational Technology
Educational Technology must be used within the instructional setting to support students and teachers in the learning process.  It enables students to develop the knowledge and skills necessary to be productive, informed citizens, and self-directed lifelong learners.  Its infusion across all curriculum areas in a learner-centered environment supports higher-order thinking skills such as information-gathering, information-organizing, evaluating, problem solving and decision making, while allowing students to be team members and developers of their communication skills.  Effective implementation of educational technology requires teachers to develop new teaching strategies that lead to academic success for each student.
Individual technological literacy skills do not indicate how well a teacher uses technology as part of regular classroom instruction, – effective use of educational technology means that teachers are infusing it into the lesson so that students do not focus on the technology, but focus on the content that is “brought to life” using technology.  Educational technology is the ideal tool to adapt to meet the needs of all students by providing a “level playing field”. However, it has to be used effectively and in direct correlation with the content area.  The curriculum drives the technology.  Using technology through the UDL framework combined with effective instructional methods offers tremendous ways to customize learning and teaching.
Leadership

Kathie Snow is an international speaker on inclusive practices.  She states that 

“until a school’s leadership (either from the superintendent, school board, and/or principal of a school building) steps in and says, “’We WILL be an inclusive school...”’ little will change. One teacher CAN create an inclusive classroom, which would be great for the kids in her class that year, but then what happens the next year if the next grade level teacher does not support inclusion....In general, for this to happen---like above---there must be leadership from above - a principal, for example, who sets the stage for this collaboration, co-teaching, and other new and different instructional strategies.”

The administrator’s role is critical to the success of the project.  Research shows that “in every effective program, the principal takes an active leadership role.”  (Rosier, Fielding & Kerr – The 90% of Reading Goal, 1998, The New Foundation Press.)  School leaders provide leadership to create the vision for systemic change and to sustain universal design in the curriculum.  The principal must participate in the training, guide the implementation of the training, and assist with assessing the progress of the students.
Administrative leadership is necessary in the collaborative relationship of all school districts involved in this grant project.  The chief school administrators of the districts collaborating on this project must be available and involved with all aspects of this grant project.
2.2.1
Additional Requirements

 
2.2.1.a.
Technology Plans

NCLB does not require that private schools have a technology plan.  Every public school district must have an approved educational technology plan that is effective from July 1, 2007 through June 30, 2010.  All districts with an approved district level technology plan are listed on the NJDOE’s web site.  When an applicant is notified as eligible for an award, the pre-award revision process will begin.  Prior to the end of that process, the applicant MUST have an approved 2007-2010 technology plan as evidenced by the NJDOE’s web site.
2.2.1.b.
Children’s Internet Protection Act (CIPA)

No Child Left Behind requires that all recipients of grant monies comply with the Children’s Internet Protection Act requirements.  Each district must certify its compliance.  For more information see Appendix at the end of this NGO.

2.2.1.c.
Inclusive Practices Team Collaboration

Members of the team are expected to meet weekly to develop the plan for Phase II and during Phase II when the implementation of the plan begins.  Meetings may be changed to biweekly or monthly as the team’s communication mechanism is successfully established.
Each member is required to complete the Verification of Team Collaboration form to ensure active participation throughout the INCLUDE grant project. (See the Appendix at the end of this NGO.)

2.2.1.d.
Parental Involvement

Parent involvement has a positive and significant effect on children’s overall academic performance.  INCLUDE supports family involvement as partners in the effort to increase mathematic achievement.  Phase I will require the identification of current parental involvement practices that will lead to the development or enhancement of a mathematics program in Phase II that occurs beyond the school day and relies on parental involvement.  

There is research that shows the effect of parental involvement was educationally meaningful and large enough to have practical implications for parents, family involvement practitioners, and policymakers.  The study shows that when parents participated in academic enrichment activities with their children outside of school for an average of less than 12 weeks, children demonstrated an equivalent of 4 to 5 months improvement in reading or math performance.  Nye, C., Turner, H.M., Schwartz, J.B. (2006).  Approaches to parental involvement for improving the academic performance of elementary school children in grades K-6.  Found on the Campbell collaboration web site:  http://www.campbellcollaboration.org/doc-pdf/Nye_PI_Review.pdf .

Parents must be encouraged to ask questions and participate in the INCLUDE project.  Parents must be notified quarterly of activities of the grant project.  It must be a clear and thorough report.  In Phase II, a parent-involved activity will be required to occur over 12 weeks of the school year beyond the school day.

2.2.1.e.
Partnerships 


Applicants must establish partnership(s) with entities that are:

1. A nonpublic school, only if one or more has agreed to participate in the opportunities offered by the INCLUDE grant program as outlined on the agreed upon articulation agreement.  If there are no participating nonpublic schools then a partnership is not expected to be formed.

2. An INCLUDE UDL Provider who will provide UDL, educational technology and assistive technology professional development training.  Applicants will provide an assurance that a partnership will be established for the duration of the grant program.  Once awarded and during Phase I of the grant program, grantees will identify an organization to be their INCLUDE UDL partner.
3.
A higher education institution partner who is required to have a successful history of providing mathematic content knowledge and pedagogy for NJ K-12 school teachers for which references are available.
The selected INCLUDE UDL Provider may be the same organization as noted in #3 above.

An articulation agreement developed through a collaborative process must be signed by all partners involved in this grant project (higher education institution, nonpublic and other LEA, if applicable).  The agreement must specify the responsibilities of each partner and clearly indicate the expectations of each partner as it relates to this grant project.  The articulation agreement must be signed by all chief school administrators and submitted as part of the grant application.  The articulation agreement with the INCLUDE UDL Provider will be developed and submitted during Phase I of the grant project.  
The following factors are essential to strengthening the relationships and facilitating regular communication between the applicant and its partners:
· Regular meetings between the applicant and its partners and/or collaborators to review progress toward program goals and each agency’s continued role and responsibility; and
· Recognition of mutual accountability among the applicant and its partners and/or collaborators to maximize progress towards achieving project goals.
2.2.2
Grantee Responsibilities


Principal Responsibilities for PHASE I


The following are the expectations of the school principal:
1. Provide release time for teachers (the current general education math teacher, the special education teacher, and the teacher that will provide math instruction in the subsequent school year), as necessary, for lesson discussions in weekly meetings and professional development opportunities.  It is important that the leadership facilitates both horizontal articulation and vertical articulation meetings.

2. Evaluate teachers on the implementation of effectively using educational technology strategies through classroom visitations and walkthrough observations. Districts may choose to use standards-based observation protocol such as the Reformed Teaching Observation Protocol (RTOP).

3. Provide procedures for securing necessary materials in a timely fashion for the implementation of the grant project.      

4. Schedule planning time for the Inclusive Practices Team to discuss project goal progress weekly.

5. Attend NJDOE required meetings once per month outside of the district.
6. Consider the project where special education teachers, bilingual education teachers or ESL teachers are in the classroom team teaching with the general education math teacher for the majority of the day.

7. Facilitate professional development on using successful strategies in an inclusive classroom.
8. Attend a minimum of two professional development opportunities with the Inclusive Practices Team directly related to the goals and objectives of this grant program. 

9. Participate in choosing the students who will benefit in the grant project.
10. Keep an electronic journal, to be kept totally confidential, that provides the record of events that implements this initiative.  The journal will provide assistance for replicating the success to another school within or outside of the district.  The questions to be answered in the journal are “what training was done”, “what training was effective”, “what steps were taken for successful implementation”, and “how was success measured”.



Teacher Responsibilities FOR PHASE I

The following are the expectations of the four teachers involved in the planning process:
1. Meet with the Inclusive Practice Team weekly to plan for Phase II of the INCLUDE project and to develop modifications in lesson planning.

2. Collaborate with teachers to plan ways to use the UDL framework and differentiate instructional delivery to address various learning styles.  Build new types of activities.  Do not dilute the curriculum, but scaffold information and learning goals for all students by breaking down long-term assignments or projects into individual chunks. Show examples from previous students. 
3. Find appropriate resources.
4. Participate in choosing the students who will benefit from participation in the grant project.
5. Plan for implementation in Phase II and transition of students to the next grade level by developing a welcoming environment, with all students work together – not segregated within the math classroom for instruction, peer tutors and cooperative learning.
6. Attend a meeting outside of the district one-day per month and a maximum five-day institute in the spring of 2008.


Teacher Responsibilities FOR PHASE II – Implementation (Shown here for information purposes only)

The following are the expectations of the two teachers implementing INCLUDE in Phase II:
1. There must be students with mild to moderate disabilities and English language learners in the INCLUDE classrooms.

2. Treat all students the same. Give the accommodations to everyone and ALL students will benefit.
3. Review new vocabulary daily.  Make sure everyone knows the words before moving into the breadth of the concept.

4. Receive in-class coaching first year of two years.

5. Consider all factors that are needed to implement this project.

6. Consider implementation strategies that include, but are not exclusive to, the following:

· Organize, break down and model directions into single steps.

· Use educational technology effectively as part of classroom instruction.  Teachers must take a post-test at the start or end of Phase II.  Teachers will only be evaluated on their increased usage of technology as part of instruction.  The expectation is that over the four period grant project teachers will increase using technology to support higher-order thinking.

· Provide students with rubrics and other evaluation methods used to assess students’ work at the same time instructions to complete the activity are given.
· Design project-based units:  Work with existing curriculum, target student learning objectives, create essential unit questions and the delivery of instruction with supports.

· Allow students to work in diverse groups or with partners whenever possible; it enhances the ability of the teachers and students to help each other with concepts and better understand where extra help is needed.  It also reduces the pressure on students with learning disabilities to read new material alone.  Student grouping should be deliberate based on the anticipated outcomes of the activity.  For example:  students with a better grasp of the concepts should be partnered with an individual struggling to grasp the concepts.
· Use verbal cues and prompts along with visual aides and organizers to help students understand and know where to look in the classroom to get help.

· Let students know what items they will be responsible for presenting to the class ahead of time so they can focus and feel successful in front of their peers.  This can be done by simply circling an item on an assignment sheet or indicating a number to them by holding up your fingers.

· During testing read every question in the beginning of the period so students understand what the questions are and if needed, can ask for clarification.
· Relate classroom examples and activities to real life for students.

· Instruct students on filtering information in and outside of the web.

· Instruct students on safe use of the Internet and its ramifications.

· Create student sample projects
· Logistically, seating should be available to accommodate the technology being used in various areas of the classroom.


Professional Developers Responsibility


During Phase I, grantees will partner with professional developers to deliver training to the grantees on subjects related to using assistive technology, educational technology and the Universal Design for Learning framework as an integral part of the instructional process.  They are referred to as the INCLUDE UDL Providers.  A partnership with at least one of these professional developers is required for each grantee.

Once the INCLUDE UDL Provider has partnered with one LEA (and each LEA needs such a partner), then a Document of Collaboration form will be completed along with an articulation agreement that outlines specific roles and responsibilities of both partners.  



The following are the expectations for the partner INCLUDE UDL Provider:
1. Offer and deliver professional development that promotes awareness for teachers, administrators, related service personnel and parents in universal education and Universal Design for Learning (UDL), which is a proven research-based instructional strategy to allow universal education to occur.
2. Focus on effective instructional uses of technology within the content area, and allow students with disabilities full educational opportunity and address areas of instructional need such as critical thinking, problem solving, organization, memory, comprehension, generalization and productivity.
3. Consider activities to help determine the needs to be addressed by the INCLUDE project.  Activities such as visiting schools to observe students and teachers in using universal designed curricula within the classroom and/or conducting focus group meetings with teachers prior to preparing the proposal are some suggestions.  Such activities will provide the applicant with a realistic perspective on the appropriate activities, timelines and requirements for implementation of a universally designed curriculum.
4. Create or enhance relationships and work with the school districts to develop the plan for implementing the goals of this grant project.  These districts must have at a minimum, support from the superintendent, curriculum director, and the educational technologist so that all district personnel are on the same page.  
5. Assist with the development of an evaluation plan for Phase II and beyond, if appropriate.



The following are the expectations for the partner INCLUDE UDL Provider and/or the Institution of higher education partner:
1. Provide specific mathematics pedagogy instruction for participating teachers with a clear mechanism and support structure for ongoing continuation beyond summer training. 
2. Provide training on the pedagogy of mathematic instruction and workshops that will ensure teachers are able to deliver high quality mathematics programs, projects and lessons in the classroom, including mathematics concept areas through inquiry approaches and techniques, as included in the Core Curriculum Content Standards (CCCS) and the Professional Standards for Teachers as defined in N.J.A.C. 6A:9-3.3. 
3. Provide training during the academic year that is conducted in the teacher’s classroom for a period of not less than three days.

4. Develop a clear professional development program “contract” plan for each teacher for at least the following academic year, which includes clear measurable goals for the teacher’s mathematics content understanding. The plan should also include details of the improved delivery of mathematics education to his/her students, as well as how the teacher will receive continued monitoring, a developmental timeline, peer support arrangements, reflection strategies to be used, resource management and methods of self evaluation. 
5. Provide follow-up activities such as curriculum alignment.
6. Offer opportunities that are aligned to the New Jersey Core Curriculum Content Standards in mathematics, are content-based, and are grounded in scientifically-based research (or in the case of educational technology – grounded in relevant research).  
7. Review, recommend and modify the mathematics curriculum for the grades involved in the INCLUDE grant to include a universal education approach based on the identified needs of the districts through collaboration with individual school districts.

8. Assist with the development of an evaluation plan for Phase II and beyond, if appropriate.



Project Director Responsibilities

The following are the expectations of the INCLUDE project director:
1. Provide the Office of Educational and Information Technology with the district name, as well as the name, telephone number, and e-mail address of the person who can provide information about the project to the general public.  The information will be posted on the department’s web site on a page with an abstract of each of the grant projects awarded.  This information will allow individuals outside of the department to contact the grantees.  It will also allow the grantees to contact each other for peer support and networking.  

2. Maintain regular contact with the Office of Educational and Informational Technology for pertinent and updated information regarding the grant project such as notice of upcoming meetings and periodic technical assistance sessions that will occur to network and share successes and challenges.  The discussion will allow peers to assist districts with resolving challenging issues.  

3. Contact the Office of Educational and Informational Technology staff with any concerns and questions regarding the grant project.  At the same time, the office staff will be able to a) survey the success of grant activities, and b) provide immediate answers on questions and issues of concern.  E-mail is the primary method used for communication among all parties involved in the grant project. 
4. Facilitate regular meetings among district personnel and parents to further the goals and objectives of the grant program.

5. Regularly assess students’ progress for the length of the grant project.

6. Facilitate the completion of every aspect of the approved application to meet each of the grant objectives and goals.

7. Facilitate the completion and timely submission of all required reports for the INCLUDE grant program to the NJDOE.

8. Facilitate the development of the evaluation plan to be implemented in Phase II of the grant project.
2.2.3
Constructing the Application
For reference purposes, the entire application package, beginning with the Title Page, should have sequential page numbers at the bottom of every page (in addition to numbering pages as indicated on the forms).


Title Page

The NGO# required for the grant application forms is found on the top right-hand side of the Title Page.

Program Abstract (0 Points)

The applicant is required to provide a one-page summary of the proposed project’s need, purpose, and projected outcomes over the multi-year grant period.

Statement of Need Section (15 Points)
· Discuss the barriers that have prevented students with disabilities from being educated within the general education math setting.
· Explain the current and expected future situation for educating students with disabilities in the general education classroom.
· Discuss the barriers that have prevented English language learners from being full participants in the general education math setting.
· Discuss the gaps in the district’s current system of special education service delivery that have prevented students with disabilities from being educated within the general education math setting.
· Describe the instructional need of the district for a mathematics intervention to increase academic achievement.
· Describe the need for professional development related to educational technology for school math teachers in the identified school and district.  Briefly describe and provide documentation to substantiate how these needs will be addressed.
· Discuss the extent that teachers use technology to accommodate varying levels of readiness, interests and learning styles.
· Discuss the level of technical support services available to the staff at the identified school.
Project Description Section (25 Points)
In this section, applicants are to provide the reader with an overall picture of the project and conceptualize the proposed plan to meet the grant outcomes.  The narrative will show the applicant’s intention for the project over the 9-month Phase I period. 

The project description section has three subsections.

1 – Vision (5 points)

2 – Identify Inclusive Practices Team (10 points)

3 – Project Overview (10 points)
Vision 


Provide a statement of your district’s vision for standards-based mathematics focusing on curriculum, instructional practices and assessment.

Identify Inclusive Practices Team

Provide the name, title and school (or other location) of each member of the team considered for participation in this grant project.  If multiple schools are involved in the grant project, each school must be represented on the team.  The applicant must indicate how the district will ensure that the team has sufficient planning and meeting time to lead the effort.
Project Overview

· Describe how the decision was/will be made on which classroom(s) will be to choose to participate in the grant project.

· Clearly explain the link between the anticipated workshops and courses to be offered by the IHE partner and the New Jersey Core Curriculum Content Standards for Mathematics. The professional development experiences must be clearly linked to the Core Curriculum Content Standards and statewide assessment data.  In addition, the narrative must provide a description of the number, type, duration and intensity of professional development experiences
· Provide a clear picture of the grant project design; include the activities in which nonpublic schools will be involved in the implementation of the grant project.
· Discuss how the grant applicant will reduce or eliminate gaps in the current system of special education service delivery that have prevented students with disabilities from being educated within in-district program options.

· If the grant application is developed on behalf of more than one LEA and/or charter school, specify the number of LEAs and/or charter schools that will be served by this grant application and how programs and services will be coordinated by the applicant agency. 
· If a partnership exists, provide a copy of the articulation agreement from each partner LEA or agency.

· Identify the substantial role each Inclusive Practices Team member will have to play in the delivery of services, and how grant resources will be shared to carry out those roles. 

· Explain the process to notify nonpublic schools and describe the consultation process.
· Identify and describe ways in which nonpublic schools will be involved in planning and implementation of this grant project, if nonpublic schools are participating.  (Refer to the New Jersey Department of Education web site:  http://www.nj.gov/education/nonpublic for the list for nonpublic schools).  

Goals, Objectives, and Indicators (5 points)
Applicants are required to adopt the state’s goals and objectives for the INCLUDE grant project.  However, they must develop specific program indicators.  The indicators are the evidence of completion of each goal and objective.  Please see Section I for the goals and objectives for the INCLUDE grant program.  All applicants are required to construct the indicators that correspond with the given goals and objectives, and submit the Goals, Objectives, and Indicators form found in the DGA.
Project Activity Plan (20 points)
Applicants must describe the proposed activities that will be implemented to achieve each mandated goal and objective.  The Project Activity Plan must directly support the budget, as it will serve as the basis for the expenditures proposed in the budget.  

The Program Activity Plan section of the current grant application must include the details involved with implementing the activities listed below for the first grant period.  The activities listed below for the second, third and fourth grant periods are not to be included in the current grant application and are provided for reference only.   
Specific activities that should be addressed are:

Phase I Details  (DO include these activities in the grant application): 
1. Applicant identifies four teachers from any of the schools listed in the Eligible High-need School Districts list in the Appendix section of the NGO.  The IHE partner, nonpublic school partners, and members of the Inclusive Practices Team are identified, notified and commitments secured to begin the grant project.

2. Once grantees have been identified and notified of their award, the grantees Inclusive Practices Team members and partners (nonpublic school partners, institution of higher education partner, and other LEA, if applicable) will be asked to attend a mandatory five-day institute funded by the NJDOE.  The first three days of the institute will focus on understanding UDL, differentiated instruction in the math classroom.  The remaining two days will focus on teaching mathematics in the middle school and planning.  The LEAs will also choose the professional developer they will work with for the remainder of the grant program on educational technology and universal design issues.
3. Afterwards, the LEA Inclusive Practice Team will return to their district to conduct a needs assessment of students and teachers in the identified school.  The team is required to analyze the district’s current curriculum and instructional practices, identify the strengths and challenges of implementing universal education, and adopt or develop student alternative assessments in math in relation to the NJ Core Curriculum Content Standards for mathematics and technological literacy.  The curriculum needs, teacher needs, all resources that are available to support the proposed activities, and any other factors that will impact the implementation of the INCLUDE project must be considered. 

4. Teachers must be pre-tested on the level of technology implementation.  There are many online tools available to measure the technology implementation in the classroom.  The evaluation should only be done to indicate improvement of skills over the grant period.  Districts must also ensure that the 8.1 Computer and Information Technology standards are aligned across the curriculum.
5. As part of Phase I, the district must complete the following self-assessments and report results directly to the NJDOE project director.  

i. The AT Assessment – developed by CoSN, the Consortium for School
Networking http://www.accessibletech4all.org/self_assessment/index.cfm
ii. Information Technology in Education Accessibility Checklist

 http://www.washington.edu/accessit/it-checklist/
iii. The AT assessment results must be completed and reported by the first monthly meeting facilitated by the NJDOE’s Office of Educational and Informational Technology.  The information obtained will drive the development of the action plan.

6. The teams will return to a state-initiated INCLUDE meeting to develop a final action plan for implementation.  Please note:  Staff at the NJDOE will be available for support and guidance.  

7. As a result of the five-day institute, each grantee will develop a professional development plan that will be submitted within three months of the start of the grant project.  The specific components of the plan will be detailed at the five-day institute.
8. The INCLUDE Project Director and at least two other Inclusive Practices Team members are required to attend monthly meetings facilitated by the NJDOE’s Office of Educational and Informational Technology. Applicants may allocate funds for expenses related to travel and meals.  The meetings will occur on the following days:

December 18, 2007

January 15, 2008

February 15, 2008

March 17, 2008

April 15, 2008

May 15, 2008

June 16, 2008

July 15, 2008

August 15, 2008

9. The INCLUDE Project Director and one other team member are required to attend at least one national conference and one regional, state, or local conference related to mathematics pedagogy.  It is expected that conference attendees will turn-key the information to other INCLUDE teachers and incorporate relevant best practices into the project.  Applicants may allocate funds for expenses related to consultant fees, registration costs, travel, meals, and lodging.

10. Grantees are required to conduct a minimum of one in-service training, related to inclusive education, for all involved staff located in the school where the INCLUDE grant will be implemented.  Training topics must be aligned with the goals and objectives of the INCLUDE Project and may be tailored to general education mathematics.
11. Develop coaching programs that are centered on effective integration of technology into the mathematics curriculum.  Teachers will be assisted in developing lesson plans that include technology as part of the curriculum.  They will be provided with support from other INCLUDE grant recipients and other identified resources such as the Educational Technology Training Centers (ETTCs).  

12. Teachers involved in the grant project must be provided at least 45 hours per year of professional development (including, but not limited to, institutes, workshops and in-class support) in the area of inclusive education, using educational technology effectively in the mathematics classroom, and mathematics pedagogy.   A minimum of thirty hours must be devoted to intense professional development and fifteen hours used as follow-up for teachers.  These hours do not include the summer institute hours. 
13. Review of current parental involvement activities and development of a plan to inform parents and all teachers of the grant and its goals and objectives, especially those parents whose children will potentially be involved in the grant project.  A process should be developed with the parents where they will be kept informed quarterly of the status of grant activities and have a method to contact the principal and teachers involved in the grant project if needed.

14. Professional development with the IHE regarding mathematics pedagogy and instruction.
15. Scheduling the sharing of technology resources already in existence in the district for use during the pilot project such as curriculum materials with built-in adaptations already designed (usually found in digital media).
16. Identify current best practices within the school district using educational technology including assistive technology.
17. Preparation for students – transition activities – to be brought into general education math classrooms.
18. Development of an evaluation plan to gather baseline data of potential students that are part of the project.


Second Grant Period (DO NOT include activities in current grant application.)

1.
Two teachers in the same grade level participants will implement all of the plans developed in the first grant period.
2.
The two teacher participants that teach the same grade level will use an integration assessment tool to determine their current level of technology implementation in the classroom, and their current instructional practice. It is a post-test comparison from the first grant period.
3.
The two teacher participants from one grade level will continue to receive professional development, such as workshops and in-class coaching programs that are centered on effective integration of technology into the mathematics curriculum and mathematics instruction.  
4.
Set up a database to include information for each participating student that is part of the grant project over the four years.  Refer to the evaluation discussion in Section 1.8 Assessment of Statewide Program Results.  Gather and enter baseline achievement data on all students listed on the database file.

5.
Each teacher will apply his or her newly acquired skills to infuse technology into the learning process and work with all teachers in the INCLUDE grant project to develop an accessible web-based toolkit for the delivery of math content to all middle school learners and aligned to the NJCCCS in mathematics.  This project will be implemented in year three of the grant project.  
6.
Students will present their achievements from INCLUDE-related activities to their parents via electronic portfolio or other method using technology at the end of the second grant period.

7.
A web site will be developed that describes the four-period grant project.  The web site must be accessible for all users as determined by the NJDOE.
8.
Survey teachers for inclusive classroom opinions.  The tool may be an existing survey or one that is built from www.profilerpro.com.  
9.
Students can access lessons through a variety of modes, ways –visual, auditory, etc.  
10.
District-wide annual review of existing plans – technology plan, professional development plan, etc. to identify systemic concerns, address barriers, strategize solutions, designate responsibilities for actions and reflect on the outcomes of actions for further planning. 
11.
Parents will be initially informed about the second  grant period activities of the grant project and then kept informed quarterly of the status of grant activities.
12.
Participate in an online community guided by the NJDOE for the purpose of enhancing knowledge of classroom strategies for math in middle school for all learners.  Resources will be available to support the instructional process, provide guided discussion for the group, and allow reflection by participants on implementation results.

13..
Implement the Evaluation Plan.

Third and Fourth Grant Period (DO NOT include the activities in the current grant application.)

1. All four teachers on the Inclusive Practices Team will implement the INCLUDE project activities and all receive in-class coaching.

2. During the third grant period, the district will replicate the model to other of the same grade levels from the second grant period within the district or out of the district with a partner LEA.  The toolkit that was developed in the second grant period will be used for the additional grade levels that are new to the INCLUDE grant project.

3. Discussion on the establishment of a policy for making the current district website accessible where consideration of the following occurs:
a. establish a policy that websites are accessible and create a procedure to ensure implementation that new and modified web pages and content

b. include alt tags and long descriptions as needed

c. make online forms and tables accessible

d. provide documents on the web in multiple formats

e. post guidelines

f. have disability group test the page for ease of use

4. Student electronic portfolios are developed by the student to show their “best” work in math class.
5. Keep track of the students’ progress in the INCLUDE project mathematics class.
6. Act as a support service to ensure that students get the accommodations and materials they need.
7. Modify assessments by the classroom teacher as the main instructor of the mathematics content for all students, and strive to increase mathematics achievement among the students in the classroom.
8. Implement the Evaluation Plan.
9.
Develop a plan for replication and sustainability.

Organization Commitment and Capacity (25 Points)

Each applicant must include the following information in describing the LEA’s commitment and capacity to develop in-district program options in an inclusive classroom.
· Discuss the current capacity of the district to provide sheltered English instruction to ELL students through trained personnel, and the intent to use trained personnel for meeting the goals and objectives of this grant program for the district’s English language learner population. (See the Appendix section of this NGO for the graduates of the Sheltered English Instruction program in 2005 facilitated by the NJDOE or those teachers that completed the Sheltered Instruction Observation (SIOP) training of coaches program.)

· Discuss how the grant applicant will use the grant project to build district capacity and influence systemic change that results in an increase in the number of students with disabilities educated within in-district program options.
· Demonstrate the capacity to develop the Inclusive Practices Team and meet regularly.
· Explain if the district already has an established collaborative team and processes to address issues and plan proactively regarding instructional practices.  
· Develop a comparative summary of baseline achievement data.
2.3
BUDGET DESIGN CONSIDERATIONS

All of the necessary resources and supports must be ready and in the classroom by the beginning of Phase II, the implementation part of the INCLUDE grant project.  There are required tools for every classroom that are noted in the BUDGET REQUIREMENT section of this NGO.  As you develop your application, you may want to consider the following areas when developing the Phase I budget.
Applicants may consider allocating from the requested funds in the application $2500 per person, with a minimum of five persons, to attend a 4-5 day professional development training possibly located at CAST, 40 Harvard Mills, Wakefield, MA.   For more information see www.cast.org.  The team will work with CAST to develop UDL lessons/units and gain experience in using UDL strategies with students with diverse abilities.

Grant funding is a maximum designated for each application, not each partner.  Therefore, be aware that the total cost of delivering a project across two LEAs may warrant the inclusion of other grant or in-kind monies.
The applicant should coordinate activities funded through this grant project with technology-related activities supported with funds from other sources, especially NCLB funding sources. 
Consider the technologies to be purchased for the classroom in terms of the population to be served.  The technology used for students with special needs may also be used effectively for English language learners   Keep in mind the grades (5-8) that are targeted through this NGO.  For example, if the planned workshops will serve individuals responsible for grades 5 through 8 that include students with disabilities, the types of equipment to be purchased are very different from those that would be used with high school students with disabilities.  Additionally, the professional development opportunities that will need to be developed and/or modified to meet the needs of the grant may require time allotments and staff changes that will need to be considered in the budget component of the grant.
Applicants may purchase various technologies that are needed to support the goals and objectives of the INCLUDE project.  All technology purchased must be for the implementation of inclusive practices.  For example, purchasing a computer does not promote inclusive practices in itself.  The supplemental software or peripherals used to assist student learning are acceptable acquisitions.

It is expected that funds will be necessary in the following areas for the purpose of creating or expanding in-district public school program options for an inclusive program.
· Consultant fees.
· Conference or workshop registration costs, travel, meals, and lodging.  

· Onsite coaching.
· Substitutes.
· Materials including consumables.
· Computers, peripherals, software, and technical support.

· Professional development (includes substitute teachers and paying teachers to attend grant related professional development activities) and hiring of appropriate staff.  

· Equipment for loan to the nonpublic school for the duration of the grant period, if applicable.

· Project Director -- grant funds maybe be used  to pay an employee an additional salary amount, beyond their regular working hours, to oversee the administrative component of the INCLUDE grant.  A consultant may also be hired to provide this additional service.  The project director must be an employee of the district.
· Inclusion facilitator(s)*- consults with general and/or special education staff to plan, develop or evaluate specific techniques or materials; demonstrates how to implement specific instructional strategies; takes the lead in identifying and developing peer support networks for individual students; serves as a resource to collaborative teams; and identifies staff development needs.
· Behavioral specialist(s)* - provides classroom and building-level support to: collaborate in the development of school-wide systems of positive behavioral and language supports; problem-solve with student support teams regarding students with challenging behaviors; collaborate with Individualized Education Program (IEP) teams in the design and implementation of functional behavioral assessments and behavioral intervention plans; monitor the effectiveness of behavioral intervention plans and assist with revisions of those plans; and  train staff and parents in functional behavioral assessment and positive behavioral approaches;
· Instructional mathematics coach(es)* - consults with general and/or special education staff to: plan, develop or evaluate specific techniques or materials; demonstrate how to implement specific instructional strategies; identify and provide instructional resources and/or training; assist in the design of intensive intervention programs; and serve as a resource to collaborative teams and administrators.
· Special education teacher(s) (limited to new positions).
· Certified bilingual teacher(s) (limited to new positions). 

· English as a Second Language (ESL) teacher(s) (limited to new positions).
· Classroom aide(s) (limited to new positions).
· Compensation for participation for school personnel in collaborative team meetings or training before school, after school, and/or during summer months.
· Substitutes, temporary or permanent, for the purpose of permitting general and special education math teachers (from the current and next year’s math class), bilingual education teachers, ESL teachers and classroom aides to attend collaborative planning meetings and participate in professional development activities, and for the purpose of facilitating general education teachers, special education teachers, bilingual education teachers, and ESL teachers to conduct site visits and consultations.
· Fee for service agreements with consultants, including specialized service providers, for professional development activities, for the purpose of enhancing and expanding in-district public school program options for students participating in the grant project.
· Twenty-five percent of total grant funds must be spent for professional development, for the purpose of enhancing and expanding in-district public school program options for an inclusive program, specifically in the area of inclusive classroom practices, educational technology in the content area and the pedagogy and delivery of mathematics.
· In-state conference registrations fees and travel costs for staff.
· Classroom instructional supplies and grant-funded equipment, including assistive technology based on the principles of universal design and language supportive technologies, for the purpose of enhancing and expanding in-district public school program options for students with disabilities.  Grant funds can pay only the prorated grant-use share for maintenance for equipment already owned by the district.

NOTE:  *Title references are used to describe grant functions – specific certifications not implied.
2.4
BUDGET REQUIREMENTS

The applicant's budget must be well-considered for the implementation of the project and must demonstrate prudent use of resources.  Funds available through this grant project must have a clear and direct link to an educational program outcome.  Eligible costs must relate to activities or services that will directly affect student achievement of the CCCS in mathematics. Equipment purchases must be sufficiently justified, designed to meet the needs of the population being served, and directly related to grant activities.  

The actual amount awarded will be contingent upon the applicant's ability to provide support for its proposed budget, and ultimately will be determined by the Department of Education through the preaward revision process. 

Sufficient resources and funding must be attributed to the consistent maintenance of grant-funded equipment to ensure teacher and student access to the technology as needed to implement the goals and objectives of the grant project during the course of the day when the teachers and students need to use it.  Grant funds can pay only the prorated grant-use share for maintenance for equipment already owned by the district.  The technology required to implement the program must be in “good working order” when the teacher and students need it to further the grant objectives.  

Allowable expenditures must include technical support and maintenance to ensure the technology needed to support this grant project is working consistently.  The amount budgeted is at the discretion of the lead LEA and is based on the projection of maintenance costs for the specific technologies used in the grant project.  Please note that grant funds budgeted for the purpose of maintaining equipment must be supplemental to existing budgeted funds.
The following items must be purchased if they do not already exist within each of the participating teachers’ classrooms:

1. Text to speech software

2. Scanner and related technology to change text to digital media

3. Microphones for each computer

4. Headphones for each computer

5. Interactive whiteboard
6. Teacher laptop
7. Projector
The items noted above must be purchased and received and ready for implementation in Phase II.  Therefore, procurement of the items above must occur no later than 120 days (four months) before the end of  phase one of the grant period with NJDOE approval.
Twenty-five percent (25%) of the grant funds must be used for ongoing, sustained, and intensive, high-quality professional development for teachers, principals, administrators, and school library media personnel to further the effective use of technology in the classroom and/or library media center, and must include in-class support.   

The applicant must provide a list of all expenditures that satisfy the requirement for 25 percent of funds toward professional development.  The list is created by copying the budget entries form the budget detail forms onto the list.  The list is NOT a budget detail form. Use the form entitled “Professional Development Budgeted Items” found in the Appendix section at the end of this NGO must be used.  
The intent of this grant project is for those school districts that have been identified as “high-need” to benefit substantially from the implementation of grant activities.  It is critical that sufficient resources are provided to these districts.  In order to better assess the services provided to these districts; if a partnership exists and the eligible high-need school district (listed in Appendix A) is not the lead agent, then the high-need school district must be included in the application as a subgrantee.
Each grantee must have a full-time project director specifically for the INCLUDE grant project.  The project director must be an employee of the district.
For each staff member whose salary must be entered in more than one salary line (for example, a staff member who serves as a teacher and a counselor), provide a brief job description in the Position/Name column on Budget Detail Form A that includes the percentage of time spent on each task, groups of tasks, or responsibility.  Also, no substantive portion of the scope of work may be subcontracted to an outside entity.

The New Jersey Department of Education reserves the right to transfer title to grant-funded equipment and all materials purchased and/or developed with grant funds in the event the third-party contract is terminated or the agency, for multi-year programs, is not selected to continue to receive funding.

Maximum Eligible Costs 
There is a $1,000 per day cap for professional development fees for partner services.  LEAs are required to partner with an INCLUDE UDL provider during Phase I.  Although the provider is unknown at the time of the application submission, a minimum of $7,000 of grant monies must be allotted for expected professional development by the provider.  

LEAs are required to contract for professional development with an IHE for training in Mathematics content (curriculum and pedagogy) for the teachers involved in the grant project. The providers of the required Mathematics content will have to meet specific criteria outlined in this NGO under PROGRAM REQUIREMENTS.
Faculty salary/release time: Reimbursement for faculty release time will be provided on the basis of reduced course work, at the rate of up to $2,500 per credit, up to a maximum of $30,000 (the equivalent of 12 credits) per semester. Reimbursement for release time from an institution for persons who provide lectures or other educational services for the project will be provided only if their contributions are the equivalent of one credit (15 hours) or more. 
Clerical/support personnel salaries and wages: Salaries will be considered only in those instances where existing staff will not be adequate.
Grant funds may not be expended for the following:

· Costs that are unsupported by the NGO

· Upgrade internal wiring outside of participating classrooms, networks or electrical capacity

· Entertainment

· Salaries or compensation to teachers in the nonpublic school during regular school contracted days

· Renovations of any kind

· Software or materials that are non-secular (bound to religious guidelines)
· Related service providers;

· One-to-one teaching aides;

· General education teachers;

· Interpreters; and
· Purchase of space.
Supplement not Supplant

These grant funds are to supplement, not supplant (replace), existing federal, state and/or local funds.  Federal funds cannot be used to pay for anything that a school district would normally be required to pay for with either local funds or state aid.  This requirement also covers job services previously provided by a different person or job title.  The exceptions are for activities and services that are not currently provided or statutorily required, and for component(s) of a job that represent an expansion or enhancement of normally provided services. The grant will not fund direct services that local school districts must provide as mandated by statute, regulation, or students’ IEPs.  
NOTE:  If a district is already providing any of the activities or services required under this grant project, it may not cover any of the costs for those activities or services with federal funds available under this grant project
To reduce the number of pre-award revisions, detailed instructions on how to construct the budget and how to construct budget entries are provided in the DGA document, which is available at: www.nj.gov/njded/grants/discretionary/apps/.

All costs must be linked to a specific activity in the Activity Plan; all costs must have a budget entry that includes on the detail forms a description of what the cost is, what it is for, how it is related to the grant, the time frame when it will be used (within the grant period), and an appropriate cost basis.  The Department of Education will remove from consideration all ineligible costs, as well as costs not supported by the Project Activity Plan.

SECTION 3:  COMPLETING THE APPLICATION
3.1
GENERAL INSTRUCTIONS FOR APPLYING

To apply for a grant under this NGO, you must prepare and submit a complete application. Your application will be a response to the state’s vision as articulated in Section 1: Grant Project Information of this NGO. It will be planned, designed and developed in accordance with the program framework articulated in Section 2: Project Guidelines of this NGO. Your application package must also be constructed in accordance with the guidance, instructions, and forms found only in the DGA. You must use the DGA in combination with this NGO to prepare a complete application. 
In preparing your responses, please adhere to the following guidelines:

· Narrative format using complete sentences;

· Times New Roman, 12 point font;

· Page limitations;

· Single line-spacing;

· Single-sided pages; and

· Number sequentially each page, including forms, starting from page one, the Title Page.

3.2 EVALUATION OF FIRST-YEAR APPLICATIONS 
Evaluators will use the Selection Criteria found in Part I: General Information and Guidance, of the DGA to review and rate your application according to how well the content addresses Sections 1 and 2 in this NGO. 
Grant proposals will be evaluated and rated by a panel of three readers knowledgeable in the content area. The evaluation panel consists of two readers from within the Department of Education (DOE), and one reader external to the DOE.  External readers may include, but are not limited to, representatives from the following groups:  experts in UDL or inclusive education, state department agencies, nonpublic school, and school personnel.  Readers of grant proposals for the Department of Education will certify that no conflict of interest exists which would create an undue advantage or disadvantage for any applicant in the proposal evaluation and scoring process. All applications must score 65 points or above to be eligible for funding.


Please be advised that in accordance with the Open Public Records Act P.L. 2001, c. 404, all applications for discretionary grant funds received September 1, 2003 or later, as well as the evaluation results associated with these applications, and other information regarding the competitive grants process, will become matters of public record upon the completion of the evaluation process, and will be available to members of the public upon request.

Applications will also be reviewed for the completeness and accuracy. The following point values apply to the evaluation of applications received in response to this NGO:

	Application Component
	Point Value

	PROGRAM ABSTRACT (This section is limited to 1 page)

	0

	STATEMENT OF NEED (This section is limited to 5 pages)

	15

	PROJECT DESCRIPTION (This section is limited to 10 pages)

	25

	GOALS, OBJECTIVES AND INDICATORS (This section is limited to 5 pages)
	5

	PROJECT ACTIVITY PLAN  (year one) (This section is limited to 10 pages)
	20

	ORGANIZATIONAL COMMITMENT AND CAPACITY (This section is limited to 5 pages)
	25

	BUDGET (2007-2008 budget)

	10

	TOTAL 


	100


3.3 APPLICATION COMPONENT CHECKLIST
The following forms are required (see Required ( Column) to be included as part of your application. Failure to include a required form may result in your application being removed from consideration for funding. Use the checklist (see Included ( Column) to ensure that all required forms are included in your application. (Note: The Application Title Page and all special forms are attached to the NGO.  All other forms are part of the Discretionary Grant Application and can be downloaded from the Internet at 
http://www.nj.gov/njded/grants/discretionary/apps/.)
Applicants must submit forms and documentation in the order listed in the following Application Component Checklist.
	Required(()
	Location
	Form
	Included(()

	(
	NGO
	Application Title Page
	

	(
	DGA
	Board Resolution to Apply








	

	(
	DGA
	Statement of Assurances








	

	(

	NGO
	INCLUDE Statement of Commitments
	

	(
	NGO
	Nonpublic Equitable Participation Summary and Affirmation Form 
	

	(
	NGO
	Documentation of Nonpublic School Participation Form 
	

	(
	NGO
	Verification of Team Collaboration Form


	

	(
	NGO
	Documentation of Collaboration Form


	

	(
	NGO
	Children’s Internet Protection Act Certification Form


	

	(
	DGA
	Project Abstract











	

	(
	DGA
	Statement of Need









	

	(
	DGA
	Project Description







	

	(
	DGA
	Goals, Objectives and Indicators






	

	(
	DGA
	Project Activity Plan 




	

	(
	DGA
	Organizational Commitment and Capacity











	

	(
	DGA*
	Budget Form A:  Full-Time and Part-Time Salaries




	

	(
	DGA*
	Budget Form B:  Personal Services – Employee Benefits






	

	(
	DGA*
	Budget Form C:  Purchased Professional and Technical Services





	

	(
	DGA*
	Budget Form D:  Supplies and Materials




	

	(
	DGA*
	Budget Form E:  Equipment (an item with a unit cost that exceeds $2,000)





	

	
	DGA*
	Budget Form F:  Other Costs

	

	
	DGA*
	Subgrant Budget Summary


	

	(
	DGA*
	Application for Funds – Budget Summary

	

	(
	NGO
	Professional Development Budgeted Items
	


* Budget forms are required when applicable costs are requested.

APPENDICES
A. Eligible High-Need School Districts and Schools List
B. List of Teachers that Attended the Sheltered English Instruction Institute Facilitated by the NJDOE in the Summer of 2005 and the Teachers that Participated in the Sheltered Instruction Observation Protocol (SIOP) Training of Coaches In 2004
C. Nonpublic School Eligibility
D. Participation of Students Enrolled in Nonpublic Schools

E. Documentation of Nonpublic School Participation
F. Nonpublic Equitable Participation Summary and Affirmation of Consultation Form   
G. Children’s Internet Protection Act (CIPA) 

H. Children’s Internet Protection Act (CIPA) Certification Form
I. INCLUDE Statement of Commitments Form
J. Institution of Higher Education Document of Collaboration Form/LEA Partner Document of Collaboration Form

K. Verification of Team Collaboration Form
L. Professional Development Budgeted Items Form
Appendix A - INCLUDE
A. ELIGIBLE HIGH-NEED SCHOOL DISTRICTS

A “high-need local educational agency” is an LEA that has a greater percentage of children living in poverty than the state average percentage as determined by census data

AND Either (2) or (3) below

(2) Has not met the AYP benchmarks in elementary or middle school for mathematics on the NJ standardized test in 2006, including those that did not make AYP from their ELL and special education subgroups AND has a school status level of year two or three for not meeting AYP on the Grade Eight Performance Assessment (GEPA) in Mathematics

OR

(3) Has a greater student to computer ratio than the state average for computer to student ratio as reported on the annual Educational Technology School Survey OR has been identified as in need of assistance with the infusion of technology into the curriculum through the Collaborative Assessment and Planning for Achievement (CAPA) process.
Listed below are all of the LEAs and individual schools that are determined to be “high-need”.  However, ONLY LEAs with schools containing a grade 5, or grade 6 or grade 7 or grade 8 are eligible to apply for the INCLUDE grant
ATLANTIC
10
ABSECON CITY



Emma C. Attales E.S.



H. Ashton Marsh E.S.

110
ATLANTIC CITY



Atlantic City HS



Chelsea Hgts



Uptown School
570
BRIGANTINE CITY



Brigantine Elem School

590
BUENA REGIONAL



Cleary MS



Buena Regional H.S.



John C. Milanesi E.S.



William B. Donini E.S.

1310
EGG HARBOR TWP



Egg Harbor MS



Dr. Joy Miller E.S.


E.H. Slaybaugh E.S.



H. Russell Swift E.S.

1540
FOLSOM BORO*


Folsom E.S.

1690
GALLOWAY TWP



Oceanville School



Pomona E.S.



Reeds Road E.S.



Roland E. Rogers E.S.



Smithville E.S.

1790
GREATER EGG HARBOR REG



Absegami H.S.



Oakcrest H.S.

1940
HAMILTON TWP



George L hess EducHess Educe Comp



Joseph C. ShanerShiner Memorial E.S.

1960
HAMMONTON TOWN



Hammonton MS

3480
MULLICA TWP



Hilda S. Frame E.S.

4180
PLEASANTVILLE CITY



Pleasantville M.S.



Washington Avenue E.S.

5760
WEYMOUTH TWP*


Weymouth Township E.S.
6612
GALLOWAY COMMUNITY C.S.
BERGEN

1230
EAST RUTHERFORD BORO



McKenzie School

1345
ELMWOOD PARK



Gantner Avenue E.S.



Gilbert Avenue E.S.



Memorial Sr. H.S.



Middle School



Sixteenth Avenue E.S.

1370
ENGLEWOOD CITY



Lincoln Early School



Cleveland E.S.



Donald A. Quarles E.S.

1470
FAIRVIEW BORO



Lincoln E.S.



Number 3 E.S.



The Annex E.S.

1700
GARFIELD CITY



Christopher Columbus School #8



Garfield Early Childhood Ctr Annex



Garfield H.S.



Roosevelt School #7



School #4 Annex



Thomas Jefferson M.S.



Washington Irving School #4



Woodrow Wilson School #5

1860
HACKENSACK CITY



Fairmount E.S.



Hackensack H.S.

2740
LODI BOROUGH



Columbus E.S.



Hilltop E.S.



Lodi H.S.



Roosevelt



Washington E.S.



Wilson E.S.



Thomas Jefferson MS

3910
PALISADES PARK



Lindbergh E.S.

4380
RIDGEFIELD PARK TWP



Ridgefield Park Jr Sr High School



Roosevelt E.S.

5150
TEANECK TWP



Benjamin Franklin M.S.



Bryant E.S.



Hawthorne E.S.



Lowell E.S.



Teaneck H.S.



Thomas Jefferson M.S.



Whittier E.S.
BURLINGTON
380
BEVERLY CITY



Beverly School

600
BURLINGTON CITY



Samuel Smith E.S.

1030
DELANCO TWP



Pearson E.S.

1280
EDGEWATER PARK TWP



Samuel M. Ridgway  School

1520
FLORENCE TWP



Florence Twp MS



Florence Twp. Mem. H.S.



Marcella L. Duffy E.S.



Number 5, Roebling E.S.

3010
MAPLE SHADE TWP



Maple Shade High



Maude M. Wilkins

3430
MOUNT HOLLY TWP



John Brainerd



F.W. Holbein M.S.

3650
NORTH HANOVER TWP



Discovery E.S.

3920
PALMYRA BORO



Charles Street E.S.



Delaware Avenue E.S.



Palmyra H.S.

4050
PEMBERTON TWP



Aletta Crichton E.S.



Harker-Wylie E.S.



Samuel T. Busansky E.S.



Pemberton Twp High

4450
RIVERSIDE TWP



Riverside E.S.



Riverside H.S.



Riverside M.S.

5805
WILLINGBORO TWP



Levitt MS
CAMDEN
260
BELLMAWR BORO



Bell Oaks E.S.



Bellmawr Park E.S.



Ethel M. Burke E.S.

340
BERLIN TWP



John F. Kennedy Memorial E.S.

580
BROOKLAWN BORO



Alice Costello E.S.

680
CAMDEN CITY



So. Camden Alternative Sch



R. C Molina Elem Sch



Dudley



Catto



Yorkship



Creative and Performing Arts H.S.



Davis E.S.



Powell E.S.

880
CLEMENTON BORO



Clementon E.S.

940
COLLINGSWOOD BORO



James A. Garfield E.S.



Mark Newbie E.S.



William P. Tatem E.S.



Zane North E.S.

1770
GLOUCESTER CITY



Gloucester City JR SR HS

1780
GLOUCESTER TWP



Loring-Fleming



Ann A. Mullen M.S.



Blackwood E.S.



Chews E.S.



Erial E.S.



James W. Lilley E.S.



Union Valley E.S.

2670
LINDENWOLD BORO



Lindenwold H.S.



Lindenwold M.S.



Lindenwold Number 5 E.S.

2890
MAGNOLIA BORO



Magnolia E.S.

3110
MERCHANTVILLE BORO



Merchantville E.S.

4060
PENNSAUKEN TWP



Baldwin School



Benjamin Franklin E.S.



Central E.S.



Delair E.S.



G.H. Carson E.S.



George B. Fine E.S.



Howard M. Phifer M.S.



Pennsauken H.S.



Roosevelt E.S.

4110
PINE HILL BORO



Pine Hill MS



Albert M. Bean E.S.



John Glenn E.S.

4790
SOMERDALE BORO



Somerdale Park E.S.

5560
WATERFORD TWP



Atco E.S.



Thomas Richards E.S.



Waterford E.S.

5820
WINSLOW TWP



Winslow Township School No. 3 E.S.



Winslow Township School No. 4 E.S.



Winslow Township School No. 5 E.S.



Winslow Township School No. 6 E.S.

5900
WOODLYNNE BORO



Woodlynne E.S.

7109
LEAP ACADEMY UNIVERSITY C.S.
CAPE MAY

2820
LOWER CAPE MAY REGIONAL



Richard M. Teitelman M.S.

2840
LOWER TWP



Carl T. Mitnick E.S.



Memorial School E.S.

3130
MIDDLE TWP



Middle Township #1 E.S.



Middle Township #4 M.S.

5790
WILDWOOD CITY



Wildwood MS

5840
WOODBINE BORO*


Woodbine ES

CUMBERLAND
540
BRIDGETON CITY



Bridgeton HS



Broad Street



Buckshutem

950
COMMERCIAL TWP



Port Norris



Haleyville-Mauricetown E.S.

997
CUMBERLAND REGIONAL



Cumberland Regional H.S.

3230
MILLVILLE CITY



Millville HS



Bacon

5300
UPPER DEERFIELD TWP



C.F. Seabrook E.S.

5390
VINELAND CITY



John Winslow



Veterans Mem



A Rossi



Butler Avenue E.S.



South Vineland E.S.
ESSEX
250
BELLEVILLE TOWN



Belleville MS



Belleville Senior H.S.



Number 10 E.S.



Number 3 E.S.



Number 4 E.S.



Number 5 E.S.



Number 7 E.S.



Number 8 E.S.



Number 9 E.S.

410
BLOOMFIELD TWP



Bloomfield MS



Berkeley E.S.



Brookdale E.S.



Carteret E.S.



Demarest E.S.



Fairview E.S.



Franklin E.S.



Oak View E.S.



Watsessing E.S.

1210
EAST ORANGE



East Orange Campus 9



East Orange Campus High School



G.W.Carver Institute



Sojourner Truth M.S.



Washington Academy E.S.

2330
IRVINGTON TOWNSHIP



Florence



Berkeley Terrace E.S.



Irvington H.S.



Madison Avenue E.S.



Mt. Vernon Avenue E.S.



Thurgood G. Marshall E.S.

3570
NEWARK CITY



Luis Munoz Marin MS



Gladys hillmanHillman-Jones 



Hawthorne Ave



Lincoln



Oliver Street



Chancellor



Eighteenth



Elliott



South 17th



Warren



Hawkins



South Street



Camden MS



Abington Ave. E.S.



Alexander Street E.S.



Ann Street E.S.



Barringer H.S.



Branch Brook Elementary School



Central H.S.



Chancellor Avenue Annex E.S.



Cleveland E.S.



Dayton Street E.S.



Dr. E. Alma Flagg E.S.



Dr. William H. Horton E.S.



First Avenue E.S.



Franklin E.S.



George Washington Carver E.S.



Lafayette Street E.S.



Louise A. Spencer E.S.



Madison E.S.



Maple Avenue E.S.



McKinley E.S.



Miller Street E.S.



Morton Street E.S.



Mt. Vernon E.S.



Peshine Avenue E.S.



Quitman Community School



Rafael Hernandez E.S.



Ridge Street E.S.



Roberto Clemente E.S.



Roseville Avenue E.S.



South Street E.S.



Sussex Avenue E.S.



University H.S.



Weequahic H.S.

3880
CITY OF ORANGE TWP



Orange H.S.



Central

5680
WEST ORANGE TOWN



Edison MS



Roosevelt MS

6410
EAST ORANGE COMMUNITY C.S. 
7100
LADY LIBERTY ACADEMY C.S.
7320
NORTH STAR ACADEMY C.S. OF NEWARK
GLOUCESTER
860
CLAYTON BORO



Herma S. Simmons E.S.

1100
DEPTFORD TWP



Central Early Childhood Center



Monongahela M.S.

1330
ELK TWP*


Aura E.S.

1590
FRANKLIN TWP



Mary F. Janvier E.S.

1730
GLASSBORO



Dorothy L. Bullock School



Glassboro Intermediate



J. Harvey Rodgers School



Thomas E. Bowe E.S.

3280
MONROE TWP



Williamstown HS



Holly Glen E.S.



Oak Knoll E.S.



Radix E.S.

4020
PAULSBORO BORO



Billingsport E.S.



Loudenslager E.S.

4940
DELSEA REGIONAL H.S DIST.



Delsea Regional Middle

5740
WESTVILLE BORO



Parkview E.S.

5860
WOODBURY CITY



Woodbury Jr-Sr HS



Evergreen Avenue E.S.



West End Memorial E.S.
HUDSON
220
BAYONNE CITY



Midtown Community School #8



Bayonne H.S.



Henry E. Harris No. 1 E.S.



Horace Mann No. 6 E.S.



John M. Bailey No.12 E.S.



Lincoln No. 5 E.S.



Mary J. Donohoe No. 4 E.S.



Number #14



Phillip G. Vroom No. 2 E.S.



Walter F. Robinson No.3 E.S.



Washington No. 9 E.S.



Woodrow Wilson No. 10 E.S.

1200
EAST NEWARK BORO



East Newark Public E.S.

1850
GUTTENBERG TOWN



Anna L. Klein E.S.

2060
HARRISON TOWN



Washington



Harrison H.S.



Lincoln No. 3 E.S.

2295
HUDSON COUNTY VOCATIONAL



HCST - Bayonne Center

2390
JERSEY CITY



 Number 24



Number 34



Number 28



Joseph H. Brensinger 17



Nicolas Copernicus 25



jothamJotham Wakeman 6



Alfred E. Zampella No. 27 E.S.



Cornelia F. Bradford No. 16 E.S.



James F. Murray No. 38 E.S.



James J. Ferris H.S.



Julia A. Barnes No. 12 E.S.



N.J. Regional Day SchSchool Jersey City



Number 22 E.S.



Number 23 E.S.



Number 5 E.S.



William L. Dickinson H.S.

2410
KEARNY TOWN



Franklin E.S.



Garfield E.S.



Lincoln E.S.



Roosevelt E.S.



Schuyler E.S.



Washington E.S.

3610
NORTH BERGEN TWP



Franklin No. 3 E.S.



Horace Mann No. 9 E.S.



John F. Kennedy No. 7 E.S.



Lincoln No. 5 E.S.



McKinley No. 10 E.S.



North Bergen H.S.



Robert Fulton No. 2 E.S.

5240
UNION CITY



Emerson High



Washington 



Roosevelt E.S.



Woodrow Wilson

5670
WEST NEW YORK TOWN



Harry L. Bain E.S.



Memorial H.S.



Number 1 E.S.



Number 5 E.S.
6235
LIBERTY ACADEMY C.S.
6420
ELYSIAN C.S. OF HOBOKEN

6910
JERSEY CITY COMMUNITY C.S.
6915
JERSEY CITY GOLDEN DOOR C.S.
7115
LEARNING COMMUNITY C.S.
7830
SOARING HEIGHTS C.S.
8060
UNIVERSITY ACADEMY CHARTER H.S.
MERCER
1430
EWING TWP



Ewing High



Francis Lore E.S.



Gilmore J. Fisher M.S.



Parkway E.S.



William L. Antheil E.S.

1950
HAMILTON TWP



Albert E. Grice M.S.



Alexander E.S.



Emily C. Reynolds M.S.



George E. Wilson E.S.



Greenwood E.S.



Hamilton East-Steinert H.S.



Hamilton North-Nottingham H.S.



Hamilton West-Watson H.S.



Kisthardt E.S.



Klockner E.S.



Kuser E.S.



Lalor E.S.



Langtree E.S.



McGalliard E.S.



Mercerville E.S.



Morgan E.S.



Richard C. Crockett M.S.



Robinson E.S.



Sayen E.S.



Sunnybrae E.S.



University Hts./H.D. Morrison E.S.



Yardville E.S.



Yardville Heights E.S.
5210
TRENTON CITY



Columbus



J. Kilmer



Grace Dunn



Wilson



Stokes



Robbins



Jefferson



Daylight/Twilight H.S.



Franklin E.S.



P. J. Hill E.S.



Grant E.S.



Washington E.S.
6810
INTERNATIONAL C.S. OF TRENTON
7540
PRINCETON C.S.
7901
TRENTON COMMUNITY C.S.
8140
VILLAGE C.S.
MIDDLESEX
750
CARTERET BORO



Carteret H.S.



Carteret M.S.



Columbus E.S.



Nathan Hale E.S.



Pvt. Nicholas Minue E.S.

1140
DUNELLEN BORO



John P. Faber E.S.



Lincoln M.S.

2150
HIGHLAND PARK BORO



Bartle School

2370
JAMESBURG BORO



John F. Kennedy E.S.

3150
MIDDLESEX CO VOCATIONAL



Piscataway V.S.

3530
NEW BRUNSWICK CITY



A Chester Redshaw



Lincoln



Lord Stirling



Roosevelt ES



N Brunswick HS



McKinley Community E.S.



Woodrow Wilson E.S.

3620
NORTH BRUNSWICK TWP



Arthur M. Judd E.S.



John Adams E.S.



Linwood M.S.



Livingston Park E.S.



North Brunswick Township H.S.



Parsons E.S.

4090
PERTH AMBOY CITY



Perth Amboy HS



Edward J. Patten E.S.



Ignacio Cruz Early Childhood Center



McGinnis M.S.



Perth Amboy Acc. Adult H.S.



Robert N. Wilentz E.S.



Samuel E. Shull M.S.



St. Mary's Early Childhood Center

4830
SOUTH AMBOY CITY



South Amboy E.S.

4920
SOUTH RIVER BORO



South River E.S.



South River H.S.



South River M.S.



South River Primary School

5850
WOODBRIDGE TWP



Woodbridge High



Avenel M.S.



Avenel Street E.S.



Claremont Avenue E.S.



Colonia H.S.



Colonia M.S.



Ford Avenue E.S.



Fords M.S.



Indiana Avenue E.S.



Iselin M.S.



J. F. Kennedy Memorial H.S.



Kennedy Park E.S.



Lafayette Estates E.S.



Lynn Crest E.S.



Matthew Jago E.S.



Mawbey Street E.S.



Menlo Park Terrace E.S.



Oak Ridge Heights E.S.



Pennsylvania Avenue E.S.



Port Reading E.S.



Robert Mascenik E.S.



Ross Street E.S.



Woodbine Avenue E.S.



Woodbridge M.S.
MONMOUTH
100
ASBURY PARK CITY



Bangs Avenue E.S.



Middle School M.S.



T. Marshall Primary

270
BELMAR BORO



Belmar E.S.

1640
FREEHOLD BORO



Park Ave ES



Intermediate



Freehold Learning Center E.S.

2160
HIGHLANDS BORO



Highlands E.S.

2400
KEANSBURG BORO



Port Monmouth Road School
2770
LONG BRANCH CITY



Long Branch HS
3500
NEPTUNE CITY



Woodrow Wilson E.S.

3510
NEPTUNE TWP



Neptune MS



Gables E.S.



Green Grove E.S.



Neptune H.S.

4360
RED BANK BORO



Red Bank HS

5230
UNION BEACH



Memorial E.S.
6740
HOPE ACADEMY CHARTER SCHOOL
MORRIS
1110
DOVER TOWN



Academy Street E.S.



Dover M.S.



East Dover E.S.



North Dover E.S.

3385
MORRIS SCHOOL DISTRICT



Alfred Vail E.S.



Lafayette Learning Center



Woodland Avenue E.S.

5770
WHARTON BORO



Marie V. Duffy E.S.
8050
UNITY CHARTER SCHOOL
OCEAN
770
CENTRAL REGIONAL



Central Regional H.S.



Central Regional M.S.

2520
LAKEWOOD TWP



Clifton Avenue Grade School



Ella G. Clarke Elem School



Lakewood H.S.



Oak Street E.S.



Spruce Street E.S.

4105
PINELANDS REGIONAL



Pinelands Reg High



Pinelands Reg Jr High
PASSAIC
900
CLIFTON CITY



Clifton H.S.



Number 1 E.S.



Number 11 E.S.



Number 12



Number 13 E.S.



Number 14 E.S.



Number 15 E.S.



Number 3 E.S.



Number 4 E.S.



Number 5 E.S.



Number 8 E.S.



Number 9 E.S.

1920
HALEDON BORO School
3970
PASSAIC CITY



MLK #6



Etta Gero No 9 E.S.



Number 1, Thomas Jefferson E.S.



Number 10, Roosevelt E.S.



Cruise #11



Number 14



Number 16



Number 17



Number 18



Number 2 E.S.



Number 5 M.S.



Number 7, Grant E.S.



Number 8, Pulaski E.S.



Passaic H.S.



The Learning Center

3980
PASSAIC CO MANCHESTER REG

4010
PATERSON CITY



Number 4



Number 18



Number 27



Number 13



Number 2



Number 8



Number 25

4270
PROSPECT PARK BORO



Number 1, Prospect Park E.S.
6230
CLASSICAL ACADEMY CHARTER SCHOOL OF CLIFTON

SALEM
4070
PENNS GRV-CARNEY'S PT REG



Field Street E.S.



Lafayette-Pershing E.S.



Paul W. Carleton E.S.



Penns Grove M.S.

4150
PITTSGROVE TWP



Arthur P. Schalick H.S.



Norma E.S.



Olivet E.S.

4630
SALEM CITY



John Fenwick E.S.
SOMERSET

490
BOUND BROOK BORO



Lafayette E.S.



Smalley E.S.

1610
FRANKLIN TWP



Franklin Twp MS



Conerly Road E.S.



Elizabeth Avenue E.S.



Franklin Park E.S.



Hillcrest E.S.



MacAfee E.S.



Pine Grove Manor E.S.



Sampson G. Smith School

3000
MANVILLE BORO



Alexander Batcho Intermediate



Roosevelt School



Weston E.S.

3670
NORTH PLAINFIELD BORO



East End E.S.



North Plainfield H.S.



Somerset E.S.



Stony Brook E.S.



West End E.S.

4820
SOMERVILLE BORO



Somerville H.S.



Van Derveer E.S.

3300
MONTAGUE TWP*


Montague E.S.
UNION
1320
ELIZABETH CITY



No. 50 Frances E. Smith ECC



Number 16, Madison-Monroe E.S.



Number 23, N.M. Butler E.S.

2190
HILLSIDE TWP



Abram P. Morris-Saybrook E.S.



Calvin Coolidge E.S.



George Washington E.S.



Hurden-Looker E.S.



Walter O. Krumbiegel E.S.

2660
LINDEN CITY



Linden H.S.



Myles J. McManus M.S.

4160
PLAINFIELD CITY



Stillman



MaxonMaxson

4290
RAHWAY CITY



Franklin E.S.



Rahway H.S.



Rahway Middle School



Roosevelt E.S.

4540
ROSELLE BORO



Abraham Clark H.S.



Dr. Charles C. Polk



Leonard V. Moore M.S.



Washington E.S.



Wilday M.S.

4550
ROSELLE PARK BORO



Ernest J. Finizio - Aldene E.S.



Robert Gordon E.S.



Roselle Park H.S.



Roselle Park M.S.



Sherman E.S.

5290
UNION TWP



Battle Hill E.S.



Burnet M.S.



Central Five-Jefferson E.S.



Connecticut Farms E.S.



Franklin E.S.



Hannah Caldwell E.S.



Kawameeh M.S.



Livingston E.S.



Union Senior H.S.



Washington E.S.
7600
QUEEN CITY ACADEMY C.S.
8010
UNION COUNTY TEAMS (TECHNOLOGY, ENGINEERING, ARCHITECTURE, MATH&SCIENCE) C.S.
__________________________

* rural districts

Appendix B- INCLUDE
 B.  LIST OF TEACHERS THAT ATTENDED THE SHELTERED ENGLISH INSTRUCTION INSTITUTE FACILITATED BY THE NJDOE IN THE SUMMER OF 2005

TEACHER

SCHOOL DISTRICT




TEACHER
SCHOOL DISTRICT
Evelyn Browne
        

Berlin Borough



Andrea Sartorious     

Berlin Borough

Erin Farrell               
 
Bridgeton

Elinda Sue Hunter     

Bridgeton

Melanie Pudelko        

Bridgeton

Susan Bova


Bridgewater-Raritan


David Matoni


Bridgewater-Raritan


Dr. Debra Sheard


Bridgewater-Raritan


Pamela Bowman        

Camden City

Alido Rivera               

Camden City

Linda Sheedy          

Camden City

Edith Spearmen         

Camden City

Mandy Baker             

Cherry Hill

Annmarie Budniak    

Cherry Hill

Ruth Herrero


Cherry Hill

Laura Gertel               

Cherry Hill

Linda Jacobs              

Cherry Hill

Ronald Fiero


East Orange



Hallie Gamble


East Orange



Gayle Young Muhammad
East Orange



Jeremy Perlmutter

East Orange



Willis Petrie


East Orange



Liv Pomasan


East Orange
Keith Seow


East Orange



Debra Mayes Slade

East Orange



Scot Weaver


East Orange



Mary Cairns        

Egg Harbor Township

Edgar Calderon   

Egg Harbor Township

Jim House           


Egg Harbor Township

Jennifer Varvaro 


Egg Harbor Township

Kathy Watson     


Egg Harbor Township

Lynette Krueger


Glenrock



Linda Tomaselli


Glenrock


Shanna Kahler 


Maple Shade

Adrienne Stratton

Lacey Township



Nancy Gorski


Lakewood

Cheryl L. Haber


Lakewood



Greta Simpson


Lakewood



Timothy Spaur


Lakewood



Roger David Beales

Long Branch
Patty Cabezas


Morris School District
Adolfo Gillioz


Morris School District

Tina Kern


Morris School District

Dr. Albert Mussad

Morris School District
Osvaldo Reyes

Morris School District

Wayne E. McCloud
Newark

Mrs. Joel Soltys

Newark

Wayne E. McCloud
Newark

Sharon Speck

Newark

Kathleen Greenfield
New Brunswick

Maximiliano Pizarro
New Brunswick

Dr. Stella Shields

New Brunswick

Ollie Singleton

New Brunswick

Kathy Suler

New Brunswick

Frederick Cesareo
Orange Township

Kenslio Ojentis

Orange Township

Nelson Thermitus

Orange Township

Dr. Roselyn Rauch
Paterson

Ron L. Anderson

Perth Amboy

Sylvia Cora

Perth Amboy

Rosemarie Maisto
Perth Amboy

Tricia O’Grady

Perth Amboy

BJ Chadwick        
Pleasantville

Benecks Fabien    
Pleasantville

Pat Gonzalez        
Pleasantville

Alice Soto            
Pleasantville

Rachel Gulley

Rahway

Miriam Ortiz Grob
Roselle

Ann Turalski

Roselle

Christine Lijoi

Summit

Lawrence Seid

Summit

Carolyn Duane 

Woodbridge 

Appendix B- INCLUDE 
New Jersey Teachers Participating in
Sheltered Instruction Observation Protocol Training of Coaches

Teacher
District
Teacher
District



	
	


	Ann Andrew
	Atlantic City

	Dan Angelo
	Atlantic City

	Stephanie Paster
	Bayonne

	Nancy Scicchitano
	Bergenfield

	Louise Tucciarone
	Bergenfield

	Jory Oulihad
	Clifton

	Eva Rogozinski
	Clifton

	Mercedes Gil
	East Orange

	Clara Fiorilli
	East Orange

	Stephanie Cohen
	Elizabeth

	Janis Jones
	Elizabeth

	Mercedes Gil
	Englewood

	MaryAnn Nawarynski
	Galloway Twp.

	Miriam Jimenez
	Gloucester Twp.

	Arlene Monahan
	Gloucester Twp.

	Sandra Harrrington
	Hackensack

	Marcela Moncloa
	Hackensack

	Linda Esposito
	Hammonton

	Catherine Jacobo
	Hammonton

	Michel Dooley
	Hillsborough

	Maria Bustillo
	Jersey City

	Mercedita Dacanay
	Jersey City

	Telma Cronin
	Long Branch

	Sara Madrid-Rodriguez
	Long Branch

	Kristen Bucceri
	Morris Hills Regional

	Mayra Meola
	Newark

	Berta Petrillo
	Newark

	Maria Suarez
	Newark

	Judit Torres
	Newark

	Milton Medina
	Orange

	Virginia Fulmore
	Paterson

	Madeline Roman
	Paterson

	Lois DeStefano
	Red Bank

	Patricia Britt-Melewski
	Red Bank

	Louise Chaker 
	Ridgefield Park

	Elizabeth Franks
	Roselle

	Diane MacKay
	Roselle

	Bissinger
	S. Orange/Maplewood

	M.K. Simpson
	S. Orange/Maplewood

	Rhona Norinsky
	Union

	JoAnn Carricarte
	Union City

	Luisa Miranda-Mendz
	Union City

	Millie E. Ramos
	Vineland

	Amy Kargauer
	Waldwick

	Bonnie Luberto
	Wallington

	Lauren Musto
	Wallington

	Lourdes Crespo
	West New York

	Shelia Murtha
	Winslow


Appendix C - INCLUDE
C. Nonpublic School Eligibility 

Nonpublic school eligibility is based on the location of the nonpublic school(s), the design of the specific grant project and the needs of the nonpublic school students and teachers.  The needs must be able to be met via the discretionary grant project’s specific program design. ** Generally, the nonpublic school must be located within the communities or geographic boundaries of the applicant agency or partner agency if applicable.  According to the parameters of the grant project and available funding, the applicant agency determines the area to be served.  

**Example: If the design of the grant project is to provide supplemental math instruction for seventh and eighth grade students, then the nonpublic school(s) must serve seventh and eighth grade students who are in need of supplemental math instruction and must be in the geographic area served by participating public schools.  (NOTE:  See section on Timely and Meaningful Consultation below.)
Timely and Meaningful Consultation

For assistance in identifying all of the nonpublic schools located within its geographic boundaries, the applicant should visit the Department’s website at http://www.nj.gov/njded/nonpublic which includes a list of nonpublic schools by locality as well as Frequently Asked Questions (FAQ) with suggestions on how to contact the schools and how to document those contacts.  

The applicant agency is responsible to identify all appropriate nonpublic schools and to contact the appropriate nonpublic school officials to begin the consultation process.  The nonpublic school(s) must be given a genuine opportunity to participate in the grant project.  The NCLB legislation requires all applicants to conduct timely and meaningful consultation with the appropriate nonpublic school officials prior to the development of the local project’s grant application and prior to any decision being made regarding the design of the local project that could affect the ability of nonpublic school students, teachers and other education personnel to receive benefits. Consultation must continue throughout the implementation and assessment of activities.

Listed below are the considerations that must be taken into account by all applicants when assessing the needs of the nonpublic school students and teachers and when determining in consultation with the nonpublic school(s) whether those needs fit the grant’s project design.  Consultation generally must include discussion on such issues as: 

· which children will receive benefits under the project and how their needs will be/have been identified; 

· what services will be provided; 

· how, when, where, and by whom the services will be provided;

· how the services will be assessed and how the results of the assessment will be used to improve those services; 

· the amount of funds available for services; and

· how and when decisions about the delivery of services will be made.  

NOTE: A unilateral offer of services by an applicant agency with no opportunity for discussion on the part of the nonpublic school representative is not adequate consultation. 

Consistent and Comparable Services and Benefits
The NCLB legislation requires that the participation and involvement of the nonpublic school partners and participants be consistent (closely parallel, be similar) with the number of eligible children enrolled in nonpublic elementary and secondary schools within the geographic boundaries of the applicant agency or partner agency if applicable.  The grant-related services and benefits must be comparable (having a similar effect) to those provided to public school children and teachers participating in the project, and they must be provided in a timely manner.  All services to nonpublic school students and teachers must be secular, neutral, and non-ideological.  

The Education Department General Administrative Regulations (EDGAR) §76.652 states that the applicant agency shall give appropriate representatives a genuine opportunity to express their views regarding each matter subject to the consultation requirements outlined above.  By following this course of action, a successful consultation should produce programs that will:

· allow for the orderly and efficient integration of the services for the nonpublic school students/teachers into the operation of the local project;

· result in benefits which have similar effects for both the applicant and the nonpublic school students and/or teachers; and 

· be appropriate for the specific grant project. 

Grant Application Nonpublic School Requirements 


A. Forms 

The applicant must submit the signed Documentation of Nonpublic School Participation form and the signed Nonpublic Equitable Participation Summary and Affirmation of Consultation (both found in the Appendix Section of this NGO) with the grant application.  These two forms must accompany the application and be signed and dated by both the applicant Chief School Administrator (CSA) and the nonpublic school official where appropriate.  Applicants must also include the Documentation of Collaboration form for each of the partner LEAs and partner institutions to establish eligibility in this multiyear grant project.  An applicant agency may be disqualified if it fails to include these forms in its grant application.


B. Project and Budget Requirements

For project and budget requirements affecting the use of funds for nonpublic schools see the Project Requirements and Budget Requirements sections of this NGO. 
C. After Receiving the Grant Award and Throughout the Grant Project  

Comprehensive project planning must continue throughout the implementation and the assessment of the grant activities.   

Links to frequently asked questions and a search of nonpublic schools may be found on the department’s website:  http://www.nj.gov/njded/nonpublic.  

NOTE: NJDOE reserves the right to reject any application not in conformance with the requirements of this NGO.  Failure to submit any required documentation may result in the elimination of the application from award consideration.  

Appendix D - INCLUDE
D.
Participation of Students Enrolled in Nonpublic Schools


In accordance with federal requirements (34 CFR, Part 76.650), an applicant for a subgrant under this appropriation must consult with the appropriate representatives (nonpublic school Chief School Administrator) of students enrolled in nonpublic schools* during all phases of the development and design of the project covered by this application, including consideration of:
· which children will receive benefits under the project;

· how the children’s needs will be identified;

· what benefits will be provided;

· how the benefits will be provided; and

· how the project will be evaluated.
The applicant agency must give the appropriate representatives a genuine opportunity to express their views regarding the above before an applicant makes any decision that affects the opportunities of those students to participate in the project.
Use of Funds Requirements (EDGAR 76.650 - 76.662)
When providing benefits to nonpublic school students with federal funds, the following must be addressed:
· The contractor must maintain administrative control over all funds and property. (No funds can flow directly to the nonpublic via a subgrant).
· The contractor may place equipment and supplies in the nonpublic school for the period of time needed for the grant. The contractor must ensure that the materials are used only for the purposes of the grant and can be removed from the nonpublic without remodeling the nonpublic school facility.
· Funds can not be used for construction of nonpublic school facilities.
· Funds must be used to meet specific needs of students and staff. (Funds can not supplant benefits normally provided by the nonpublic school).
· Funds may be used to pay for services of an employee of the nonpublic school if the employee performs the services outside of his or her regular hours and the employees performs the services under the supervision of the contractor.
· All benefits provided, including equipment and materials, must be secular, neutral and nonideological. (IASA, Sec 14503)\
*A nonpublic school is defined in N.J.A.C. 18A:46A-1 as an elementary or secondary school within the State, other than a public school, offering education for grades kindergarten through 12, or any combination of them, wherein any child may legally fulfill compulsory school attendance requirements and which complies with the requirements of Title VI of the Civil Rights Act of 1964 (P.L. 88-352). A list of nonpublic schools by LEA district can be found in the New Jersey Department of Education School Directory or by calling your County Office of Education.
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Page ____ of ____

E.   Documentation of Nonpublic School Participation

Implementing New Curricular Learning with Universally Designed Experiences (INCLUDE) Phase I grant project

Lead Agency Name:_________________________________  Application Amount: ____________

NGO Title: ___________________________________________NGO #_______________________

“In accordance with federal requirements contained within the No Child Left Behind federal legislation, the following nonpublic school representatives were contacted.  They were offered a genuine opportunity to express their interest in participating in the above program before any decision that affects the opportunities of those students, teachers, and other educational personnel in a nonpublic school became final as part of this application.”

(Note:  Signature below of the lead agency’s CSA certifies that Section 2.1.5.c of the NGO was read and certifies the lead agency’s eligibility to participate in this grant program. The lead agency grant applicant is responsible to maintain documentation of nonpublic school contact and consultation, which is subject to review by the SEA and the awarding federal agency)

	INSERT BELOW THE NAME OF  EACH OF THE NONPUBLIC SCHOOLS CONTACTED


	INSERT BELOW THE SPECIFIC NAME OF THE PERSON CONTACTED ALONG WITH THEIR  TELEPHONE NUMBER
	INSERT BELOW: “YES WILL PARTICIPATE” OR “NO WILL NOT PARTICIPATE” 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


(use additional sheets as necessary and please sign each sheet)

_____________________________________________________


_____/_____/_____

Signature of Lead Agency’s Chief School Administrator 

            

             Date

Appendix F- INCLUDE
F. NONPUBLIC EQUITABLE PARTICIPATION SUMMARY

AND AFFIRMATION of CONSULTATION FORM (2007-2008)
Complete a form for each participating nonpublic school.  Copy this form as necessary. 

In the space below, the applicant agency is to briefly respond to each of the five items listed.  Please ensure that what is described on this form is directly related to the components of timely and meaningful consultation and the equitable participation of nonpublic school students/teacher(s) in this grant project, as required (EDGAR 76.650-76.662).  For each nonpublic school, this Summary Form must be signed and dated by the applicant CSA/CEO and the nonpublic school official.  The LEA/applicant agency must submit with the grant application a copy of this form for each nonpublic school.

1. Describe the consultation process that took place including meeting date, those in attendance and agenda.

2. Describe the needs of the eligible nonpublic school students/teachers and how these needs have been/and will continue to be identified?

3. What identified services will be provided?  Explain how, when, where, and by whom the services will be provided.

4. How and when will the services be assessed and how will the results of the assessment be used to improve the services?

5. What is the amount of estimated grant funding available for the agreed upon services?

RESPONSES: 

By our signatures below we agree that timely and meaningful consultation occurred before the LEA/applicant agency made any decision that affected the participation of eligible nonpublic school children, teachers or other educational personnel in the Implementing New Curricular Learning with Universally Designed Experiences (INCLUDE) Phase I Project.  

□
Yes, we wish to participate in this grant opportunity

□
No, we do not wish to participate in this grant opportunity
_____________________________________
___________________________________

Name of LEA/Applicant Agency



Name of Nonpublic School

_____________________________________
___________________________________

Official – LEA/Applicant Agency
Date
Nonpublic School Representative       Date

____________________________________

Nonpublic School Address, City & Zip

Nonpublic School Telephone Number

Appendix G - INCLUDE 

G. CHILDREN’S INTERNET PROTECTION ACT (CIPA)

Title II Part D, Enhancing Education Through Technology, incorporates the requirements of the “Children’s Internet Protection Act (CIPA)” into the Elementary and Secondary Education Act (ESEA).  These requirements apply to elementary and secondary schools that do not receive e-rate discounts and for which educational technology funding is used to purchase computers used to access the Internet, or to pay the direct costs associated with accessing the Internet.  

Schools receiving educational technology funding are required to have an Internet Safety Policy in place that addresses the following components:

1) 
The operation of a technology protection measure through computers with Internet access that protects against access through such computers to visual depictions that are: 

· obscene; 

· child pornographic; and/or 

· harmful to minors 

However, an administrator, supervisor, or authorized person may disable the technology protection measure to enable access for bona fide research or other lawful purposes.

2) Certification that the school/district is enforcing the operation of such technology protection measures during any use of such computers by minors or adults.

SCHOOLS WITHOUT INTERNET SAFETY POLICIES AND TECHNOLOGY PROTECTION MEASURES IN PLACE:

Any school covered by the requirements described above for which the local education agency is unable to certify compliance with the requirements will be ineligible for all funding under Title II Part D until the school comes into compliance with the requirements.

 NONCOMPLIANCE:

(1) 
USE OF GENERAL EDUCATION PROVISIONS ACT REMEDIES- Whenever the Secretary has reason to believe that any recipient of funds under this part is failing to comply substantially with the requirements of this section, the Secretary may — 

(A) 
withhold further payments to the recipient under this part,

(B) 
issue a complaint to compel compliance of the recipient through a cease and desist order, or

(C) 
enter into a compliance agreement with a recipient to bring it into compliance with such requirements.

Appendix H - INCLUDE
H. CHILDREN’S INTERNET PROTECTION ACT (CIPA) CERTIFICATION 

In addition, this document of eligibility is in accordance with the federal requirements of the Children’s Internet Protection Act (CIPA) that apply to elementary and secondary schools that do not receive e-rate discounts and for which educational technology funding is used to purchase computers used to access the Internet, or to pay the direct costs associated with accessing the Internet.   The applicant is responsible to maintain documentation of complying with the Children’s Internet Protection Act, which is subject to review by the SEA and awarding federal agency.

Check (√) of one of the boxes below that applies to the district.


 FORMCHECKBOX 

Every “applicable school” has complied with the CIPA requirements as described.


 FORMCHECKBOX 

Not all “applicable schools” have yet complied with the requirements in subpart 4 of Part D of Title II of the ESEA.  However, the LEA has received a one-year waiver from the U.S. Secretary of Education for those applicable schools not yet in compliance.  (For additional information, see section 2441(b)(2)(C) of the ESEA.)


 FORMCHECKBOX 

The CIPA requirements in the ESEA do not apply because no funds made available under the program are being used to purchase computers to access the Internet, or to pay for direct costs associated with accessing the Internet, for elementary and secondary schools that do not receive e-rate services under the Communications Act of 1934, as amended.


 FORMCHECKBOX 

Every school in this district receives discounted e-rate services for Internet services and/or internal connections.  The CIPA requirements in Title II Part D do not apply because the district has already certified its compliance with CIPA requirements to the Federal Communications Commission.

__________________________________________

 

 ____/____/____

Chief School Administrator Signature



     Date
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Appendix I - INCLUDE
I. INCLUDE Statement of Commitments
LEA Name: ___________________________________ Application Amount: _______________

NGO Title: _____________________________________________ NGO #__________________

The signature of the Chief School Administrator is required to certify eligibility to participate in the Implementing New Curricular Learning with Universally Designed Experiences (INCLUDE) Phase I grant project.  The CSA provides the following assurances:  
1. The applicant or the subgrantee is a high-need LEA.
2. If a partnership exists, the partners have formed an articulation agreement.
3. The LEA will provide all resources necessary to successfully implement the grant project including allocation of the necessary time and resources for the implementation of the teacher assessment tool to all teachers involved with direct instruction to the students in this grant project.
4.
The assurance that the participating school(s) with established fifth, sixth, seventh and eighth grades will have at least eight teachers over four years (two fifth and/or two sixth grade teachers, two seventh grade teachers, two eighth grade teachers, and/or two additional classrooms determined by the district) willing to participate in this grant project over four years.
5.
The commitment to complete all evaluative data collections required by the US Department of Education and NJ DOE after the completion of each grant period of this four-year grant project. 
6.
The application is developed in consultation with representatives of nonpublic schools.
7.
The assurance that the LEA is responsible for insuring that the student receives in a timely manner the required instructional materials in an alternate format in order to participate in the curriculum according to the National Instructional materials Accessibility Standard (NIMAS).
8.
The LEA will ensure technical support is available for the classrooms involved with the INCLUDE grant to ensure continuous access to the available technology and resources.
9.
The LEA will assure that a partnership will be formed with an organization during the first phase of the grant project.  The partner organization will provide professional development on the UDL frameworks, effective educational technology integration, and support on using various assistive technologies. 
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Appendix I – INCLUDE
I certify that we have entered into an agreement with the entity listed below as a partner (as confirmed by the attached Documentation of Collaboration) to form an eligible local partnership that includes the following (please check all that apply):

_______ a. 
An LEA that can demonstrate that teachers in its schools are effectively integrating technology and proven teaching practices into instruction, based on a review of relevant research,

_______ b. 
An institution of higher education for training in mathematic content and pedagogy,
________c. 
A local educational agency that is not a high-need LEA that is a partner in order for the high-need LEA to meet the grade level requirement.
_______ d.
A high-need LEA (see Appendix A).  Please specify _____________________.
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INCLUDE Statement of Commitments
The ____________________________________________________ (applicant agency name) hereby assures that: 

1. The project will provide equitable services to participating nonpublic schools as specified in the original approved application. 

2. The project will target students who are not meeting proficiency in mathematics and students with disabilities or English language learners.
3. Funds under the project will be used for authorized programs and activities, and will not supplant federal, state, local, or non-federal funds.
4. The district grants permission to CAST to observe classrooms and collect information from the project direct and/or students that will be used to inform achievement of project goals.  Parents of participating students will sign a letter of consent.

5. The project will provide accommodations, modifications, supplementary aids, and services for eligible children with disabilities and English language learners that ensure their equal participation in, and benefit from, the programs/services/activities offered to all children in the district.

6. The applicant will ensure that all services being provided are in accordance with all relevant New Jersey Administrative Code (N.J.A.C.) and New Jersey Statutes Annotated (N.J.S.A) licensing requirements.  

_______________________________________________

Print Name of Applicant Chief School Administrator or CEO

_______________________________________________


_______________

Signature of Applicant Chief School Administrator or CEO 


Date







Appendix J – INCLUDE
J. Institution of Higher Education

DOCUMENTATION OF COLLABORATION

This document is to be signed and submitted with the grant application as evidence of the collaboration between the applicant and the partner agency.  The chief executive officer (CEO)/ chief school administrator (CSA) of the partner agency with which the applicant is collaborating in the planning and execution of services outlined in the grant application must sign the statement.

It is my understanding that the applicant listed below plans to submit an INCLUDE Phase I grant project application, available through the New Jersey Department of Education (NJDOE) to develop inclusive instructional practices to meet the needs of all students in the area of mathematics.  Recognizing the need for such services, I am committed to ensuring that my agency acts in full support of the proposed project through the provision of activities, services, and/or resources as a result of the collaborative effort between my agency and the aforementioned applicant agency.  In addition, my agency will provide data or other information to the applicant for the purposes of documentation of services and the state evaluation of the project.

__________________________________________

____/____/___


Chief School Administrator Signature
Date

Partner Agency:  __________________________________________________________________

Partner Agency Address:  ___________________________________________________________

Partner Agency Telephone Number:
________________ e-Mail address: _____________________

_____________________________________________


____/____/____


Signature of CSA, CEO, or Lead Person 




Date

_____________________________________________


____/____/____


Signature of representative from partner agency



Date

_____________________________________________


Title of partner agency representative







Appendix J – INCLUDE
J. LEA-Partner

DOCUMENTATION OF COLLABORATION

This document is to be signed and submitted with the grant application as evidence of the collaboration between the applicant and the partner agency.  The chief executive officer (CEO)/ chief school administrator (CSA) of the partner agency with which the applicant is collaborating in the planning and execution of services outlined in the grant application must sign the statement.
I have demonstrated to the applicant that teachers in our schools are effectively integrating technology and proven teaching practices into instruction, based on a review of relevant research, and that the integration results in improvement in classroom instruction.
It is my understanding that the applicant listed below plans to submit an INCLUDE Phase I grant project application, available through the New Jersey Department of Education (NJDOE) to develop inclusive instructional practices to meet the needs of all students in the area of mathematics.  Recognizing the need for such services, I am committed to ensuring that my agency acts in full support of the proposed project through the provision of activities, services, and/or resources as a result of the collaborative effort between my agency and the aforementioned applicant agency.  In addition, my agency will provide data or other information to the applicant for the purposes of documentation of services and the state evaluation of the project.

__________________________________________

____/____/___


Chief School Administrator Signature


         Date

Partner Agency:  __________________________________________________________________

Partner Agency Address:  ___________________________________________________________

Partner Agency Telephone Number:
________________ e-Mail address: _____________________

_____________________________________________


_  ___/____/____


Signature of CSA, CEO, or Lead Person 




Date

_____________________________________________


___  _/____/____


Signature of representative from partner agency



Date

_____________________________________________


Title of partner agency representative

Appendix K – INCLUDE
K. VERIFICATION OF TEAM COLLABORATION

This document is to be signed by each team member and included with the application as evidence of collaboration and commitment to the INCLUDE project by the members of the Inclusive Practices Team 

Applicant Agency Name: ______________________________________________________________

Signature of Team Member: 

___________________________________________________________ 
Title of Team Member:  
___________________________________________________________

As a member of the Inclusive Practices Team, I commit to doing the following to ensure successful results from the INCLUDE Phase I grant project.  I will

1.
Meet with other Inclusive Practice Team members to ensure successful planning, implementation and replication of the project.


2.
Actively participate as a team member to work and achieve project goals.  

3.
Participate in al scheduled professional development activities and develop a collaborative relationship with my team members. 

4.
Implement UDL lessons/units that address the diverse needs of all earners.  I will share information and new skills with other educators.

5.
Work with technology specialists in my school to facilitate the use of needed technology to support student learning.

                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           I will provide data to the NJDOE for the purposes of the local and state evaluations, upon request.











_______________________

Print Name of Chief School Administrator (CSA)


District











_______________________


Signature of Chief School Administrator (CSA)


Date

_______________________________________________

_______________________

Print Name of Applicant Chief School Administrator or CEO


District




__________________________________________________
_______________________

Signature of Applicant Chief School Administrator or CEO



Date
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L.  PROFESSIONAL DEVELOPMENT BUDGETED ITEMS
List of Budget Entries Which Satisfy the 25% Professional Development Requirement

	Budget Item Number
	Budget Entry Description
	Budget Detail Form
	Function & Object Code
	Dollar Amount
	Brief explanation of how this budget entry is related to professional development as required in the NGO

	1


	
	
	
	
	

	2


	
	
	
	
	

	3


	
	
	
	
	

	4


	
	
	
	
	

	5


	
	
	
	
	

	6


	
	
	
	
	

	7


	
	
	
	
	

	8


	
	
	
	
	

	9


	
	
	
	
	

	10


	
	
	
	
	

	11


	
	
	
	
	

	12


	
	
	
	
	

	
	TOTAL  AMOUNT 
THIS PAGE 
	-
	-
	
	-


NEW JERSEY DEPARTMENT OF EDUCATION

NOTICE OF GRANT OPPORTUNITY - TITLE PAGE
SECTION I:










08   CC20   J61 












FY    NGO#     WKL 

TITLE OF NGO:
Implementing New Curricular Learning with Universally



Designed Experiences (INCLUDE) (Yr. 1/4)



DIVISION:
     
Chief of Staff







OFFICE:

Educational and Informational Technology



SECTION II:









COUNTY:
 FORMCHECKBOX 


 FORMCHECKBOX 












LEA/OTHER:
 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 












SCHOOL:
 FORMCHECKBOX 


 FORMCHECKBOX 


 FORMCHECKBOX 










COUNTY NAME:_____________________________

APPLICANT AGENCY  

AGENCY ADDRESS

CITY






STATE





ZIP

(       )                                                                                                       (        ) 

AGENCY TELEPHONE NUMBER



AGENCY FAX #

SCHOOL NAME

PREVIOUS FUNDING:  Agency received funding from the NJ Department of Education within the last two years of submission of this application.

YES  FORMCHECKBOX 
      NO  FORMCHECKBOX 

PROJECT DIRECTOR (Please print or type name):  _________________________________________________________________

TELEPHONE NUMBER:  (____)____________________  FAX#: (____)__________________  E-MAIL_______________________________

BUSINESS MANAGER:  ________________________________  PHONE#: (____)___________  E-MAIL_____________________________

DURATION OF PROJECT:
FROM: 
     12/15/07
        TO:     08/31/08


TOTAL AMOUNT OF FUNDS REQUESTED: $__________________________________________

APPLICATION CERTIFICATION:
To the best of my knowledge and belief, the information contained in the application is true and correct.  The document has been duly authorized by the governing body of this agency and we will comply with the attached assurances if funding is awarded.  I further certify the following is enclosed:







AGENCY TITLE PAGE







SIGNED STATEMENT OF ASSURANCES







BOARD RESOLUTION TO APPLY







APPLICATION NARRATIVE*







BUDGET SUMMARY AND BUDGET DETAIL FORMS*







ORIGINAL AND FOUR COPIES OF THE COMPLETE APPLICATION PACKAGE

___________________________________________________         _________________________________________
  ________________

SIGNATURE OF CHIEF SCHOOL ADMINISTRATOR                     TITLE




   DATE

OR EQUIVALENT OFFICER

___________________________________________________

(Please print or type name)

*FAILURE TO INCLUDE A REQUIRED APPLICATION COMPONENT CONSTITUTES A VIOLATION OF THE NGO AND WILL RESULT IN THE APPLICATION  BEING ELIMINATED FROM CONSIDERATION (See NGO  Section 3.3 for  itemized list).

SECTION III:
SEND OR DELIVER APPLICATIONS TO:




APPLICATIONS MUST BE RECEIVED BY:


NEW JERSEY DEPARTMENT OF EDUCATION


APPLICATION CONTROL CENTER



4:00 P.M., ON        09/05/07

RIVER VIEW EXECUTIVE PLAZA


BLDG. 100, ROUTE 29 – PO Box 500


TRENTON, NJ 08625-0500

NO FACSIMILE SUBMISSION WILL BE ACCEPTED.
NO LATE APPLICATIONS WILL BE ACCEPTED REGARDLESS OF THE DATE POSTMARKED.

NO ADDITIONAL MATERIALS CAN BE SUBMITTED AFTER RECEIPT OF THIS APPLICATION.
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District has a school status level of year two or three for not meeting AYP on the Grade Eight Performance Assessment (GEPA) in Mathematics








ELIGIBLE “HIGH-NEED” DISTRICTS


See list in Appendix A at end of NGO





Districts identified as in need for assistance in acquiring and using technology based on the computer student/multimedia computer ratio in the School Technology Survey of 2006 or  identified through the Collaborative Assessment and Planning for Achievement (CAPA) process.





OR





AND





District has not met the AYP benchmarks in elementary or middle school for mathematics on the NJ standardized test in 2006  





The numbers or percentages of children living in poverty are above the state average as determined by census data





ALL DISTRICTS IN NEW JERSEY





AND





Graphic depiction – eligibility:
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