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[bookmark: _Toc224043143]Overview
This document provides guidance about the criteria to be used when evaluating and selecting passages for use on the NJSLA-A and the NJGPA-A. The specifications provided here reflect the guidelines for all new NJSLA-A and NJGPA-A passage selections and are intended to explicitly guide the future selection of passages used for these assessments. The specifications may vary from the specifications that were used to evaluate and select passages currently being used on the NJSLA-A and NJGPA-A. All passages are evaluated using a range of quantitative and qualitative metrics. However, quantitative measures are not used to evaluate poems, dramas, transcripts and media formats. Unless otherwise noted, all the information in this document pertains to both reading and writing passages.
The passages used for the New Jersey Student Learning Assessments–Adaptive (NJSLA-A) and the New Jersey Graduation Proficiency Assessment–Adaptive (NJGPA-A) will support the vision for English Language Arts education in New Jersey, as outlined in the 2023 New Jersey Student Learning Standards for English Language Arts (NJSLS-ELA).
The passages will allow students to engage with rich passages across a wide range of complexities; provide opportunities to demonstrate critical reading and vocabulary skills; make connections among ideas and across passages; evaluate the reliability and perspectives of diverse authors; and engage in writing tasks that focus on the conveyance of information, evaluation, analysis, argument and personal expression. 
[bookmark: _Toc224043144]The terms text and passage are used interchangeably throughout the specifications document and refer to stimuli that are used to assess the NJSLS-ELA and to various forms of media, such as videos, audio and slide shows. For narrative writing prompts, the term stimuli (or stimulus) refers to short texts of one or two paragraphs. Stimuli can also include visuals, such as photographs, art and other graphics (e.g., charts and diagrams). 

Selection of Passages
[bookmark: _Toc224043145]Richness 
Passages selected to assess reading comprehension must support the breadth, depth and range of the 2023 NJSLS-ELA at the appropriate grade level. Each passage should offer opportunities to develop a set of items in a diverse range of difficulties and complexities.
[bookmark: _Toc224043146]Previously Published Texts
Only previously published texts, including texts from the public domain, will be selected for the development of new items for the NJSLA-A and NJGPA-A. The only exception is for narrative writing prompts, which utilize short story-starters and scenarios that are written expressly for assessment use; the prompts may also include images. All previously published materials will be reviewed and confirmed for use as part of the legal and copyright permissions processes of Cambium Assessment Inc. (CAI).
[bookmark: _Toc224043147]Selection of Literary and Informational Reading Passages
Literary excerpts from larger works will focus on portions of the text that contain a clear beginning, middle and end to the plot, as well as clear conflicts, themes and resolutions. Rich character development should be present. The content and themes of the entire work should also be considered.
Informational passages should contain accurate data, quotes from experts and other provable facts to support the author’s claims. Scientific passages should be based on current scientific understandings. All informational passages, including scientific passages, will undergo a thorough fact-check process to confirm the accuracy of the information.
[bookmark: _Toc224043148]Media Formats
When required for the 2023 NJSLS-ELA, content may be presented in a variety of media formats other than traditional texts. Examples of media formats include audio, video, and digital or interactive content (e.g., slideshows and animations) and visual formats (e.g., charts, graphs, illustrations and images). These media formats should support the development of rich items aligned to the standards. Careful thought should be given to ensure accessibility and clarity for all students, especially when media presentations include multiple speakers. The content, language and context should also be grade-level appropriate. Graphic elements — such as infographics, photographs, tables and diagrams — can be included with the stimuli. The graphics must be purposeful to the task and should supplement students’ understanding of the topic. Care should be taken when selecting graphics to ensure full accessibility for all students. References to trademarks, commercial products and brand names should appear sparingly — if at all. 

[bookmark: _Toc224043149]Selection of Texts for Passage-Based Writing Tasks
The passages selected for the passage-based writing tasks should follow the same selection guidelines as reading passages but should also include additional criteria based on the specific writing standard they support:
The passages for the standards that support informative/explanatory writing should maintain a clear topical connection but may address diverse concepts and ideas. These passages should also vary in style and approach, allowing students to draw from authentic selections to support their written responses.
The passages for the standards that support opinion/argumentative writing should present opposing points of view. The passages should not set up false dichotomies. Instead, passages should provide meaningful topics with opposing perspectives. Each point of view should be equally represented so that students can take a stance on either side of a position. Thorough and convincing support for central ideas must be evident in all passages. 
The stimuli for the standards that support narrative writing should encourage creative thinking. Two types of narrative stimuli are used: personal narratives and creative narratives. For personal narratives, stimuli will describe a universal experience that prompts students to consider their own similar experiences. For creative narratives, stimuli will include a short story-starter and may also include an image to help students create an original story.
[bookmark: _Toc224043150]

Text Complexity and Grade-Level Appropriateness
The complexity of the passages should be appropriate for and accessible to students at the intended grade level. To support robust adaptive testing and engage students of all reading abilities, the item bank should provide a range of complexities within each grade level. The complexities of passages will, in turn, support a range of complexities in items.
[bookmark: _Hlk205987545]Depending on text types, passages will be evaluated on the basis of quantitative dimensions of text complexity, and all text types will be evaluated on the basis of qualitative dimensions of text complexity. These dimensions must be considered carefully to help ensure the overall validity and reliability of the assessment. It is important to note that the expertise of educators is critical in determining the suitability of a passage for a designated grade level. By using a holistic approach — one that involves quantitative and qualitative analyses and educator expertise — to arrive at an overall understanding of complexity, each passage will be identified as either a low-complexity, moderate-complexity or high-complexity text.
[bookmark: _Toc224043151]Quantitative Analysis
Quantitative analysis incorporates a variety of factors, including word counts and comprehension readabilities. Although quantitative measures offer elements to evaluate text-complexity, they should not be the sole determinant of grade-level appropriateness. Passages have defined word count ranges by grade level and are evaluated against the following readability measures: Lexile, Flesch-Kincaid Grade Level, New Dale-Chall, and Revised Spache. Lexile is determined by analyzing sentence length and word frequency. Flesch-Kincaid Grade Level focuses on the average sentence length and the average word length. Both the Revised Spache and the New Dale-Chall readability measures rely on word lists. 
Passages at every grade will be evaluated using three readability measures. All grade levels will use Lexile and Flesch-Kincaid Grade Level. The Revised Spache was specifically designed for younger grades, and the New Dale-Chall was intended for grades 5 and above. Thus, in addition to Lexile and Flesch-Kincaid Grade Level, passages for grades 3 and 4 will be evaluated using the Revised Spache and for grades 5 and above will be evaluated using the New Dale-Chall readability measures. Poems, dramas, transcripts, and passages in media formats will not undergo quantitative analyses. However, the story-starters and scenario-based prompts used for narrative writing tasks will undergo both quantitative and qualitative analyses. 
The word count and readability ranges below provide some guidelines, but passages are evaluated in their entirety via the text-complexity evaluation matrices. 

[bookmark: _Toc224043152]Word Counts 
Reading passages: Single Passages and Multiple-Passage Sets
Word counts have been established to help avoid reader fatigue and manage the overall reading load of students who are taking the assessments (Table 1). Word counts include headings and the general text in a passage but do not include titles, bylines, credit lines or purpose-setting statements. Each passage should meet the following guidelines:
Total word count should be below or at the maximum word count. 
Single passages should target approximately 80% of the maximum total word count for the grade level. 
Combined word counts for multiple-passage sets should not exceed the maximum word count. 
Table 1. Word counts for single and multiple-passage reading sets
	Grade
	Maximum total word count 

	3
	650

	4
	750

	5
	750

	6
	950

	7
	950

	8
	950

	9
	1,100

	NJGPA-A
	1,100


Passage-based writing tasks 
To ensure that students have enough material for writing adequate responses with textual evidence, all informative/explanatory and opinion/argumentative passages in writing tasks, either individual texts or the combined passages within a multiple-passage writing set, may have a higher word count than multiple-passage reading sets. The combined total word count of all the passages within a writing task should not exceed the word counts listed in Table 2. Informative/explanatory and opinion/argumentative writing tasks can consist of two or three passages, but care should be taken to develop sets with a range in the number of passages found within a task. These word counts do not apply to narrative writing stimuli, which are short story-starters or scenarios generally under 200 words and are evaluated using only qualitative dimensions.


Table 2. Word counts for passage-based writing tasks
	Grade
	Minimum word count
	Maximum word count

	3
	650
	1,100

	4
	750
	1,300

	5
	800
	1,300

	6
	1,000
	1,600

	7
	1,000
	1,600

	8
	1,000
	1,700

	9
	1,100
	1,900

	NJGPA-A
	1,100
	2,000


[bookmark: _Toc224043153]Readability Measures
Lexile Ranges for Reading Passages
Lexile© by MetaMetrics produces a readability measure that considers word difficulty and sentence structure to determine how challenging a text is to comprehend. The higher the number, the more complex the text (Table 3).
[bookmark: _Hlk214284905]Table 3. Lexile ranges for reading tasks
	Grade
	Lexile ranges

	3
	420L−820L

	4
	740L−1010L

	5
	740L−1010L

	6
	925L−1185L

	7
	925L−1185L

	8
	925L−1185L

	9
	1050L−1335L

	NJGPA-A
	1050L−1335L


[bookmark: _Hlk212619653]Source: Achieve the Core. (n.d.). Updated text complexity grade bands and associated ranges from multiple measures. https://achievethecore.org/content/upload/CCSS_Grade_Bands_and_Quantitative_Measures.pdf
[bookmark: _Hlk214284918]Lexile Ranges for Passage-Based Writing Tasks 
Because the primary focus of the writing task is to allow students to demonstrate proficiency with the various writing types outlined in the NJSLS-ELA standards, the passages associated with these tasks will be selected according to slightly different criteria. Although students are still expected to use information and ideas from the associated passages to support their writing, they are being assessed on their writing skills, not on their reading comprehension. To allow students to demonstrate their proficiency in writing, the Lexile scores for passages associated with writing tasks are slightly lower than those intended for reading assessments. These ranges were determined in consultation with educators from multiple states, leveraging their expertise to identify appropriate readability ranges for writing-task passages (Table 4).
Table 4. Lexile ranges for passage-based writing tasks
	Grade
	Lexile ranges

	3
	400–650

	4
	600–850

	5
	600–850

	6
	800–1,050

	7
	800–1,050

	8
	800–1,050

	9
	1,000–1,175

	NJGPA-A
	1,000–1,175


Flesch-Kincaid Grade Level 
Flesch-Kincaid Grade Level uses a formula based on sentence length and total syllables of words to determine text complexity. The Flesch-Kincaid Grade Level score indicates the grade-level range needed to comprehend the text (Table 5). The higher the number, the more challenging the text. The writing passages should target the bottom half of the range whenever possible.
Table 5. Flesch-Kincaid Grade Level ranges for reading and writing passages
	Grade
	Flesch-Kincaid Grade Level score

	3
	1.98−5.34

	4
	4.51−7.73

	5
	4.51−7.73

	6
	6.51−10.34

	7
	6.51−10.34

	8
	6.51−10.34

	9
	8.32−12.12

	NJGPA-A
	8.32−12.12


Source: Achieve the Core. (n.d.). Updated text complexity grade bands and associated ranges from multiple measures. https://achievethecore.org/content/upload/CCSS_Grade_Bands_and_Quantitative_Measures.pdf.
Revised Spache 
George Spache designed this readability measure for younger children. The formula draws on a focused word list of commonly known words for younger ages and on average sentence lengths to determine complexity. The focused word list was first created in 1952 and later updated in 1978. The Revised Spache measure focuses specifically on sight words that are familiar to younger students and on shorter sentences. Similar to Lexile and Flesch-Kincaid Grade Level, the higher the number, the more challenging the text. The writing passages should target the bottom half of the range whenever possible (Table 6).
Table 6. Revised Spache ranges for grades 3 and 4 for reading and writing passages
	[bookmark: _Hlk212619274]Grade
	Revised Spache score

	3
	3.00−3.99

	4
	4.00−4.99


Source: Page 185 in Spache, G. D. (1978). Good reading for poor readers. Internet Archive. https://archive.org/details/goodreadingforpo0000geor_l9n3
[bookmark: _Hlk214284932]New Dale-Chall 
The New Dale-Chall readability measure is based on a word list of over 3,000 words. The list considers plurality and tense of words. The formula also captures syntactic complexity and word familiarity. The New Dale-Chall uses a descending scale. Unlike Lexile and Flesch-Kincaid Grade Level, the lower the number, the more complex the text (Table 7). Similar to the Flesch-Kincaid Grade Level and Revised Spache targets for writing, the target for the New Dale-Chall readability measure should trend toward the bottom half of the scale. Because New Dale-Chall is a descending scale, the higher the score, the lower the text readability. Therefore, writing passages should fall within the upper half of the number range. For example, grade 5 should have a New Dale-Chall score of 44 or 43. 
Table 7. New Dale-Chall ranges for grades 5–9 and NJGPA-A for reading and writing passages
	Grade
	New Dale-Chall score

	5
	44–40

	6
	44–40 

	7
	39–34

	8
	39–34 

	9
	33–28

	NJGPA-A
	33–28


Source: Page 74 in Chall, J. S., & Dale, E. (1995). Readability revisited: The new Dale-Chall readability formula. Internet Archive. https://archive.org/details/readabilityrevis0000chal
[bookmark: _Toc224043154]Important Considerations When Using Readability Measures
It is important to understand the factors that influence readability scores, such as Lexile. Such factors include technical terms in science-based passages, the usage of dialogue in literary passages and the prevalence of proper nouns. This is why it is crucial to also conduct qualitative analyses to arrive at final and appropriate grade-level placements.

[bookmark: _Toc224043155]Qualitative Analysis
Although quantitative readability measures account for word frequency and sentence length, qualitative analyses also consider the following factors when assessing both reading and writing passages and passages in media formats:
Levels of meaning or purpose: This refers to the complexity and number of ideas presented in the text, along with the author’s purpose. 
Structure: This includes sentence complexity, paragraph structure, text features and graphics. 
Language features: This includes the amount of familiar vocabulary, the presence of figurative language and other literary devices, and the clarity of sentence structure. Care should be taken when selecting passages that require a significant amount of words in a glossary (grades 3–5) or number of footnotes (grades 6 and above). If the number of critical words appearing in a glossary or as footnotes is excessive, further consideration should be given to the appropriateness of the passage for the intended grade level. 
Knowledge demands: This refers to the experience or subject-matter knowledge a reader must have to understand the text fully. 
[bookmark: _Toc224043156]

Reader Appeal
Passages used as stimuli should be interesting and appealing to students at the grade level for which the selection is intended. The passages should be conceptually appropriate and relevant, reflect real-world settings and events that are interesting to students and not be limited to classroom- or school-related situations. 
Passages that feature a wide variety of topics, diverse characters and experiences, and authors from a broad and balanced range of ethnicities and genders are highly encouraged. Passages should present authentic experiences and representations that will appeal to the broad range of students who will be interacting with the material. Careful attention should be given to culturally sensitive topics (e.g., the treatment of spiders and snakes in Native American literature). The representation of any culture or group should not be presented in a derogatory or inflammatory manner.
Science- and history-based passages should, within reason and whenever possible, align with topics and subject matter that are commonly taught in the targeted grade level.
[bookmark: _Toc224043157]Passages with controversial or offensive content should not be included. Confusing or emotionally charged subjects should also be avoided. (Refer to New Jersey’s Fairness and Sensitivity Guidelines in Appendix A and CAI’s Bias and Sensitivity Guidelines in Appendix B.)

Selection of Multiple-Passage Sets
Multiple-passage sets will contain two passages for grade 3 and two or three passages for grades 4−9 and NJGPA-A for both reading and writing. A variety of media formats — including infographics, audio or video — can be paired with other texts in multiple-passage sets. 
Although multiple-passage sets should have common points for evaluating similarities and differences, they should also be distinct enough to allow a broad range of analyses. These common points should be meaningful and worthy of comparison. Multiple-passage sets for reading should be constructed on the basis of skills outlined in the 2023 NJSLS-ELA Reading Domain, which contains standards that allow for cross-text examination. For example, multiple-passage sets in the upper grade levels will need to support an analysis and evaluation of the transformation of source material of historical and literary significance, requiring sets that contain the source material and the re-examined version(s). The standards that may be associated with multiple-passage sets are provided in Table 8.
Table 8. Reading standards associated with multiple-passage sets
	Grade
	2023 NJSLS-ELA standards

	3
	RL.CT.3.8/RI.CT.3.8

	4
	· RL.TS.4.4
· RL.PP.4.5/RI.PP.4.5 
· RL.MF.4.6
· RL.CT.4.8/RI.CT.4.8

	5
	· RI.TS.5.4
· RI.PP.5.5
· RL.CT.5.8/RI.CT.5.8

	6
	· RL.MF.6.6/RI.MF.6.6 
· RL.CT.6.8/RI.CT.6.8

	7
	· RL.MF.7.6/RI.MF.7.6 
· RL.CT.7.8/RI.CT.7.8

	8
	· RL.TS.8.4
· RL.MF.8.6/RI.MF.8.6 
· RL.CT.8.8/RI.CT.8.8

	9
	· RL.MF.9-10.6/RI.MF.9-10.6 
· RL.CT.9-10.8/RI.CT.9-10.8

	NJGPA-A
	· RL.MF.9-10.6/RI.MF.9-10.6 
· RL.CT.9-10.8/RI.CT.9-10.8


[bookmark: _Toc224043158]

Acceptable Text Types
Table 9 identifies permissible text types, including but not limited to those defined by the 2023 NJSLS-ELA. Texts originating from outside the United States that highlight the world’s diversity should also be included.
Table 9. Text types
	Informational texts
	Literary texts
	Media formats

	· Autobiographies
· Biographies 
· Memoirs 
· Primary source documents 
· Journal or technical articles
· How-to manuals 
· Recipes 
· Technical manuals 
· Articles 
· Brochures 
· Editorials
· Infographics
· Interviews
· Procedural texts 
· Seminal texts
· Speeches 
	· Books 
· Dramas 
· Fables 
· Fantasies 
· Literary Fiction
· Folktales 
· Historical novels 
· Myths 
· Plays 
· Poetry 
· Prose 
· Stories 
· World literature 
	· Animations 
· Charts 
· Diagrams 
· Graphs 
· Graphics 
· Illustrations 
· Images 
· Maps 
· Photographs 
· Tables 
· Timelines 
· Audio 
· Graphic novels 
· Illustrations 
· Multimedia presentation of fiction 
· Staged versions 
· Videos 
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Appendix A: New Jersey Content and Sensitivity Guidelines
As part of ongoing bias and sensitivity reviews of educational content used across New Jersey, several thematic areas have raised particular concerns in previous administrations due to their potential to marginalize, stereotype or misrepresent individuals and communities. These concerns include, but are not limited to, the following:
1. Representation of Agricultural Themes (e.g., Cows)
Cultural Stereotyping: Content centered around cows or farming, including desecration or consumption of cows, may inadvertently reinforce cultural or religious stereotypes, particularly with respect to communities for whom cows hold symbolic or religious significance.
Socioeconomic Bias: Depictions of rural life or agricultural work may stereotype rural populations or obscure the diversity and complexity of modern agricultural communities.
Environmental and Ethical Implications: Materials may present industrial farming practices without context or critique, potentially glossing over issues related to animal welfare, environmental impact, food insecurities or justice.
2. Fictional Representations of Slavery
Historical Inaccuracy: Fictionalized accounts may downplay the brutality, dehumanization and systemic nature of slavery in the U.S., leading to miseducation or romanticization.
Centering of White Perspectives: Some narratives may prioritize the experiences or redemption arcs of white characters over the lived experiences of enslaved people, which can diminish the voices of historically marginalized communities.
Triggering Content: Graphic depictions or insensitive language, especially when unaccompanied by appropriate historical context or educator guidance, may cause distress for students, particularly Black students.
Narrative Ownership: Concerns arise when authors outside the affected community attempt to fictionalize traumatic histories, sometimes resulting in oversimplification or distortion.
Minimizing and or trivializing the African-American experience before, during, and after slavery: We unequivocally condemn any attempt to minimize, trivialize, or distort the experiences of African Americans or the historical realities of slavery in the United States. Slavery was not a marginal aspect of American history — it was a foundational injustice that shaped the nation's social, economic and political structures. Its legacy continues to impact communities today through systemic inequities and generational trauma. To deny or downplay this history is not only intellectually dishonest, it is morally irresponsible. It disrespects the suffering of millions, undermines the progress made through civil rights struggles and erodes the integrity of our collective understanding of justice and equality. We affirm the necessity of honest, inclusive and accurate historical education and discourse. Recognizing the full truth of our past is not divisive; it is essential to healing, accountability, and creating a society rooted in dignity, equity and mutual respect. Silence or neutrality in the face of such minimization is complicity. We stand firmly against all forms of historical revisionism that seek to erase or sanitize the enduring impact of slavery and the lived experiences of African Americans.
3. Authors of Books with Questionable Themes
Problematic Author Histories: Authors with a public record of espousing racist, sexist, xenophobic or otherwise discriminatory views present a dilemma in educational settings, especially if their work is presented without critique.
Embedded Bias in Narratives: Books may include outdated or offensive language, promote colonialist or Eurocentric perspectives or normalize gender roles and racial hierarchies.
Lack of Diverse Authorship: Over-reliance on texts by non-diverse authors limits student exposure to authentic voices and perspectives, hindering representation and inclusion in the curriculum.
Controversial or Unacceptable Themes: Books with themes that may be considered inappropriate or questionable should be carefully evaluated and potentially avoided. While individual passages might appear acceptable in isolation, the overarching theme of the book may revolve around content that is not aligned with acceptable standards or values.
4. Fictional Representations of Native American Culture and History
Cultural Stereotyping and Generalization: Fictional works often present Native-American characters and cultures in a monolithic way, ignoring the diversity of over 500 federally recognized tribes, each with its own distinct language, customs and history.
Historical Inaccuracies: Stories may romanticize, sanitize or distort the history of colonization, forced relocation and genocide, leading to misconceptions about the true impact of these events on Indigenous peoples.
Mythologizing and Spiritual Appropriation: Native traditions and spiritual beliefs are frequently reduced to mystical or magical elements in fiction, which can trivialize sacred practices and contribute to cultural appropriation.
Voice and Authenticity: Concerns arise when stories about Native Americans are authored by non-Native writers, potentially leading to harmful misrepresentation or the perpetuation of outdated tropes (e.g., the "noble savage" or "vanishing Indian").

5. Depictions of Arranged Marriages
Cultural Insensitivity and Oversimplification: Fictional portrayals of arranged marriages, especially in immigrant or non-Western communities, often fail to distinguish between consensual cultural practices and forced or coercive marriages. This can lead to unfair generalizations or stigmatization of entire cultures or religions.
Orientalist Narratives: Stories may depict arranged marriage as inherently oppressive or backward, reinforcing a Western-centric worldview and promoting the idea of cultural superiority.
Gender Bias and Agency: Characters involved in arranged marriages are often portrayed as lacking agency, particularly women. These portrayals may fail to reflect the diversity of experiences and the evolving nature of such traditions in many communities today.
Lack of Context: Without sufficient cultural or historical background, students may walk away with distorted views of practices that are deeply rooted in family, community and tradition.
6. Current Societal and Political Controversy
It is advisable to avoid topics related to COVID-19, vaccinations, civil unrest and protests, illness, climate change, unemployment, discussions involving gender identities or related themes, etc., as these subjects may be sensitive or potentially contentious in certain contexts.
7. General Recommendations for Review Panels
Ensure diverse representation among reviewers, including educators, community members and scholars with lived experience and expertise in the content being reviewed.
Apply a consistent, research-informed framework to assess cultural accuracy, representation and potential harm.
Contextualize controversial texts with supporting materials and critical discussion to promote historical literacy and empathy.
Prioritize student well-being and inclusion while balancing academic rigor and freedom.
All materials selected must foster inclusivity, cultural awareness and age-appropriate engagement, ensuring alignment with established educational standards and sensitivity guidelines. A thorough and diverse review process — integrating multiple perspectives and cultural competencies — is critical to effectively identify and address any potential concerns.
Materials should support inclusiveness and cultural sensitivity, with careful, multi-perspective review to ensure appropriateness and alignment with educational and assessment standards.

[bookmark: _Toc224043160]Appendix B: Cambium Assessment, Inc.’s Language, Accessibility, Bias, and Sensitivity (LABS) Guidelines
The language accessibility, bias and sensitivity guidelines are used to guide decisions on the appropriateness and fairness of the assessment materials.
1. Stereotyping
Tests must not use stereotypes or standardized mental pictures associated with members of a group that represent oversimplified opinions, attitudes or judgments. A few examples include:
Age
Disability
Gender
Race/ethnicity
Sexual orientation
2. Sensitive or Controversial Subjects
Avoid topics that are upsetting, divisive or unrelated to the construct being measured. A few sensitive and controversial subjects include:
Death and disease 
Gambling
Politics (current) 
Race relations
Religion
Sexuality
Superstition
War
3. Advice
Unless required by item specifications, tests should not advise on matters pertaining to health and well-being about which there is no universal agreement. Some examples of advice that should be avoided include:
Religion
Sexual preference
Exercise
Diet

4. Dangerous Activity 
Unless required by item specifications, tests should not contain content that portrays people engaged in or explaining how to engage in dangerous activities. Some examples of dangerous activities include:
Deep-sea diving
Stunts
Parachuting
Smoking
Drinking
5. Population Diversity and Ethnocentrism 
Tests should reflect the racial and ethnic composition of the testing population in a positive manner. Tests should also avoid ethnocentrism. In addition, testing materials should:
Reflect the diversity of the testing population
Use stimulus materials (such as works of literature) produced by members of minority communities
Use personal names from different ethnic origin communities
Use pictures of people from different ethnicities/origin communities
Avoid ethnocentrism (the attitude that all people should share a particular group’s language, beliefs, culture or religion)
6. Differential Familiarity and Elitism 
Tests must avoid words, phrases, concepts and beliefs that are irrelevant to the testing domain and are likely to be differentially familiar to groups within the testing population (e.g., gender, race, geography, socioeconomics, religion or ethnicity). Some examples of differentially familiar topics include:
Finance
Sports
Law
Machinery
Military topics
Politics
Science
Technology
Agriculture

7. Language Usage 
Language should be as inclusive as possible. For example:
Avoid “man” and words like mankind, manmade and the generic “he”
Use equal pairs, such as husband and wife, rather than man and wife
8. Language Accessibility 
Grammar and vocabulary should be clear, concise and appropriate for the intended grade level. The following elements should be avoided or used with care:
Passive constructions (i.e., the passive voice)
Idioms
Multiple subordinate clauses
Pronouns with unclear antecedents
Multiple-meaning words
Nonstandard grammar
Dialect
Jargon
9. Illustrations and Graphics 
Illustrations and graphics should embody all of the previously referenced Language, Accessibility, Bias and Sensitivity Guidelines.
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