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SECTION 1:  GRANT PROGRAM INFORMATION

1.1  BUILDING TEACHER LEADERSHIP CAPACITY TO SUPPORT BEGINNING    TEACHERS: DESCRIPTION OF THE GRANT PROGRAM
Introduction

Teaching is complex work, much of which has to be learned on the job. Even teachers who have graduated from high quality preparation programs experience numerous challenges in their first years of teaching. When new teachers lack support, the stresses they confront take a serious toll. Research by Richard Ingersoll, University of Pennsylvania, has confirmed that between 40-50% of new teachers leave the professional in the first five years, with a disproportionate amount of teacher turnover impacting high poverty districts (Ingersoll and Strong, 2011).  Researchers at the Alliance for Excellent Education have estimated that teacher attrition costs the nation $2.2 billion dollars annually; diverting money from educational programs (Haynes, 2014). But perhaps more serious than the monetary costs are the instabilities for school communities, the lack of consistent instructional cultures, and the inequities of access to quality instruction for high-need students that all result from teacher turnover.
As part of her program of research into the teaching profession, Feiman-Nemser has characterized high quality teaching practice as developing across a continuum of learning. In her words, “Learning to teach … is a complex, lengthy undertaking. It requires coherent and connected learning opportunities that link initial preparation to new teacher induction and new teacher induction to continuing professional development” (Feiman-Nemser, 2001). She and many others have identified the transition period from pre-service to in–service as being the most critical to a teacher’s long-term success. On average, novice in-service teachers are less effective than experienced teachers (Goldrick, 2012), but the initial years are critical learning periods. “Teachers who make a strong start are much more likely to become and remain strong educators over time” (TNTP, 2013, p. 1). Nevertheless, nationally our preparation and induction programs leave much to be desired. An analysis of states’ policies and practices on teacher induction by the New Teacher Center cites many insufficiencies (Goldrick, 2012). Clearly, if we want to improve outcomes for all students, we need to improve the way we support beginning teachers in developing their practice as they move from being students of teaching to teachers of students. Successful induction of beginning teachers occurs when high quality mentoring is embedded within a school culture that prioritizes effective instruction supported by sustained professional learning and collaboration.
Purpose of This NGO

The purpose of this competitive NGO is to leverage the power of school district-university partnerships to improve support for beginning teachers in New Jersey.
  In particular, this opportunity will fund eligible university-local education agency (LEA) partnerships to develop and implement innovative plans for training teacher leaders to be mentors who will support beginning teachers. The long-term goal is to help districts improve student outcomes by building their capacity to improve beginning teaching practice, teacher retention, and school culture. Over the span of this three-year grant program, grantees will develop a cadre of teacher leaders to serve as effective mentor teachers for beginning teachers in their partner district(s). Grantees will also work with district and school leaders to enhance their understanding of the importance of high quality supports for beginning teachers and to examine and upgrade their current policies and practices. 

Year One Goals
The goals of Year One of this NGO are:

(1) To develop a high quality program of professional learning to prepare teacher leaders to serve as mentors to novice in-service teachers, as cooperating teacher mentors to pre-service student teachers, and, when they are not serving in those roles, as supporters of other teachers needing assistance;

(2) To implement mentor training for a cadre of teacher leaders who will then be able to serve as mentors in Year Two and subsequent years;
(3) To create and implement high quality professional learning opportunities for district and school leaders and, in particular, School Improvement Panel (ScIP) members
 to increase the capacity of leadership to organize district and school systems to be supportive of beginning teachers; and

(4) To work with LEA partners to examine and upgrade their district mentoring programs and other policies and practices that impact on support for beginning teachers.
Fresh Thinking and Innovative Ideas

Grantees in this program are highly encouraged to develop and test innovative strategies of mentoring to address the needs of beginning teachers in support of improved outcomes for students, such as those that incorporate current technologies and those that employ variations on the current normative 1-1 mentoring model in New Jersey in which a unique experienced teacher is paired with a unique novice in-service teacher. The three-year timeline of the program includes a development year to allow time to address the feasibility and potential implementation challenges of new approaches. 
Partnerships between Institutions of Higher Education (IHEs) and high-need LEAs
 are at the center of this grant opportunity. Additional partners may include other LEAs, businesses, and nonprofit or for-profit organizations concerned with supporting the improvement of teaching and learning. Multiple LEA partners are encouraged.
Special Considerations for Applicants with Existing Mentor Training and Support Programs

A major purpose of this grant opportunity is to create opportunities for fresh thinking and new approaches to university-district partnerships in meeting the needs of beginning teachers. IHEs that already operate programs of mentor training and support for school district partners are eligible to apply for this grant opportunity, but their proposals must be very clear in delineating what their current programs are and how they intend to change, innovate, supplement, and/or extend their existing programs to new district partners for the purposes of this grant. Funds may be used to support districts in improving any such programs that they already lead and deliver in house. However, these grant funds must be used to supplement, not supplant existing programs. Allocations from this grant may not be used to fund existing mentor and/or cooperating teacher training programs currently delivered by IHEs or districts. 
Links to Other State Initiatives

This grant opportunity aligns with other key state and federal initiatives seeking to strengthen teacher preparation by raising the quality of teacher candidates, making initial teacher preparation, including the clinical (student teaching) experience, more rigorous and practice-relevant; increasing teacher retention through more effective supports for teachers during their initial years; and improving equity in the distribution of effective teachers across the state. Recently adopted and currently proposed revisions to State regulations concerning teacher preparation by the New Jersey Department of Education (NJDOE) align with these goals (N.J.A.C., 2014; http://www.nj.gov/education/educators/rpr/preparation/). In addition, the NJDOE is working with members of the Garden State Alliance for Strengthening Education (GSASE) to address their concerns and recommendations for aligned and cohesive policies and strategies between preparation programs and districts to raise the quality of the State’s education workforce. Integral to the GSASE’s recommendations are improved partnerships between preparation programs and districts; focused, high quality induction programs aligned to the novice teacher’s preparation pathway; and effective and consistently-delivered mentoring supports to improve instruction (GSASE, 2014).  This NGO provides a unique opportunity for grantees to directly address these essential concerns. 
Participant Benefits

Participants in this program will benefit from federal support through the Improving Teacher Quality Partnership (ITQP), Title II, Part A Subpart 3 of the No Child Left Behind Act of 2001 (NCLB), P.L. 107-110. The Improving Teacher Quality Grant programs encourage scientifically-based professional development as a means for improving student academic performance.

Federal funds available for this grant program will be awarded by the Department of Education to eligible partnerships according to a three-year project calendar, as follows: Year One, September 1, 2015 through July 31, 2016; Year Two, August 1, 2016 through July 31, 2017; and Year Three, August 1, 2017 through June 30, 2018. Awards for Years Two and Three are contingent upon the availability of federal funds and upon grantees’ successful completion of program goals and objectives while adhering to all requirements in Year One.

1.2  
ELIGIBILITY TO APPLY
Grants awarded through this NGO are available only to partnerships that include at minimum: (a) an IHE and its unit/division(s) that prepares teachers and principals; (b) a school of arts and sciences; and (c) a high-need LEA. Definitions of “institution of higher education,” “school of arts and sciences,” “high-need LEA,” “mentoring,” “induction,” and other terms used in this NGO are located in Appendix B.
A list of IHEs eligible to be lead agencies for this grant opportunity is provided in Appendix C. The IHE lead agency will be responsible for submitting the application. The lead agency, the school of arts and sciences partner, and the high-need LEA partner will be considered to be the principal partners. 
The lead agency must select only one high-need LEA applicant as a principal partner to ensure multiple grantees will not serve the same LEA. A list of high-need LEAs eligible for this grant opportunity is provided in Appendix D. The lead agency may propose to partner with other entities as needed to accomplish the goals of the grant program, such as a nonprofit cultural organization, a teacher organization, a principal organization, or a business. In addition, the lead agency may partner with additional non-high-need LEAs or high-need LEAs who are not part of another application. Partnerships with multiple LEAs are encouraged.
Only one application per eligible IHE lead agency will be accepted. If the partnership eligibility requirements are not met, the submitted application will not be considered.
1.3 FEDERAL COMPLIANCE REQUIREMENTS
DUNS Number, SAM Registration
In accordance with the Federal Fiscal Accountability Transparency Act (FFATA), all grant recipients must have a valid DUNS number and must also be registered with the federal System for Award Management (SAM) database, the successor to the federal Central Contractor Registration (CCR) database.  DUNS numbers are issued by Dun and Bradstreet and are available for free to all entities required to register under FFATA.

· To obtain a DUNS number, go to http://fedgov.dnb.com/webform/
· To register with the SAM database, go to www.sam.gov
Applicants are required to provide their DUNS number and certify that they are registered with the SAM database as part of the Electronic Web-Enabled Grant System (EWEG) application. 
FFATA Executive Compensation Disclosure Criteria

In the preceding fiscal year, if an applicant:

· Received at least $25,000,000 in annual gross revenues from federal awards; and,

· If at least eighty (80) percent of the applicant’s annual gross revenues came from federal awards; 

the applicant is required to disclose the name and total compensation of the five (5) most highly compensated officers of the applicant as part of the grant application. 

This information is to be entered using the appropriate EWEG tab (contacts). The term “federal award” includes federal contracts, sub-contracts, grants, and sub-grants.
No award will be made to an applicant not in compliance with FFATA. 

Nonpublic School Participation

This program has a nonpublic school participation requirement. Nonpublic schools within the boundaries of any high-need LEA partner may participate directly in the program through the local school district. Other nonpublic schools may participate as a secondary partner with any partner LEA. This requirement is explained more fully in Section 2.3: Project Requirements.
1.4  
STATUTORY/REGULATORY SOURCE AND FUNDING CONSIDERATIONS
The Building Teacher Leadership Capacity to Support Beginning Teachers program is 100% federally funded from the Improving Teacher Quality Partnership (ITQP) Title II, Part A, Subpart 3, of the No Child Left Behind Act of 2001 (NCLB), P.L. 107-110 (CFDA 84.367B).  Grantees are required to comply with Sections 2131–2134 of NCLB as well as the Education Department General Administrative Regulations (EDGAR) as appropriate.
The law requires any partnership receiving both a subgrant from this program and an award under the Partnership Program for Improving Teacher Preparation authorized in Section 203 of Title II of the Higher Education Act (HEA) to coordinate activities under the two awards.

Funds for this program will be awarded by the NJDOE through a competitive grant process to eligible applicants who submit high quality proposals demonstrating their capacity and commitment to carry out the terms, conditions, and requirements as stipulated in the subsequent sections of this document. Each partnership whose proposal is funded in Year One will be eligible to apply for a continuation grant in Year Two, pending attainment of stated goals and objectives and receipt of federal funds. Likewise, each partnership participating in the program in Year Two will be eligible to apply for a continuation grant in Year Three, pending attainment of stated goals and objectives and receipt of federal funds. Agencies must demonstrate effective fiscal management each year. Year One of the program will run from September 1, 2015 through July 31, 2016; Year Two of the program will run from August 1, 2016 through July 31, 2017; Year Three of the program will run from August 1, 2017 through June 30, 2018.
The selection process for participants aims to award IHE/LEA partnerships that are equitably distributed by geographic area around the State. For the purpose of making awards under this grant opportunity, New Jersey is geographically divided into three regions (North, South and Central), and further divided into 21 counties.  The location of the IHE will determine its region. However, IHEs may partner with LEAs in any region. The chart below indicates the counties located in the three regions:
	Northern Region
	Central Region
	Southern Region

	Bergen County
Essex County

Hudson County

Morris County

Passaic County

Sussex County

Warren County


	Hunterdon County
Mercer County

Middlesex County

Monmouth County

Somerset County

Union County
	Atlantic County
Burlington County

Camden County

Cape May County

Cumberland County

Gloucester County

Ocean County

Salem County


In order to include the widest possible distribution of awards, the NJDOE will make the first three awards in rank order of the application’s review score by regional location of the IHE lead agency, and subject to the availability of funds. An applicant must score at least 65 points out of 100 possible points on the application review rubric to be considered eligible for an award. (See Section 3.2 for application point values.) Any additional awards will be made in rank order regardless of region. 
In Year One there will be approximately $1.2 million in federal funding available for distribution among successful applicants, subject to the availability of federal funds. It is expected that approximately six projects at $200,000 each will be funded through this grant opportunity in Year One. If balances are available, or if additional funds become available during the fiscal year, the next highest scoring application(s) above 65 points may become eligible for an award, regardless of region.  Final awards are subject to the availability of Improving Teacher Quality Partnership funds. Partnerships will be awarded funding partially based on the required allowable costs detailed in Section 2.5 of this NGO.
1.5  
DISSEMINATION OF THIS NOTICE
The Department will make this notice available to all eligible agencies identified in the appendices section of this NGO, to the Regional Assistance Center directors and to the executive county superintendents of the regions and counties in which the eligible agencies are located.

Important: This NGO constitutes the complete application package. Applicants may also refer to  the “Discretionary Grant Application (DGA)” document for additional guidance. The DGA is available at http://www.nj.gov/education/grants/discretionary/apps/ or by contacting the Application Control Center (ACC) at (609)-633-6974; fax (609) 777-1051. General grant information can be found at www.nj.gov/njded/grants/. 

Notification of Intent to Apply
In order to gauge interest in this grant program, the NJDOE requests any IHEs interested in applying as a lead agency to send an email to alfie.obornik@doe.state.nj.us on or before May 1, 2015. No confirmation of the email will be provided. Potential applicants will not lose the opportunity to submit an application if they do not submit a notification of their intent to apply.

1.6  
TECHNICAL ASSISTANCE
A technical assistance session will be held on Monday, April 27, 2015, from 9:30 a.m. to 11:30 a.m. in the first floor conference room of the New Jersey Department of Education, Building 100, River View Plaza, Trenton, New Jersey. Representatives from all partnering agencies are invited to participate. An informational session on the EWEG application system will be provided following the technical assistance session for any applicants who are unfamiliar with the EWEG system. A document containing questions and answers from the technical assistance session will be posted on the NJ DOE website the week of May 4.
Attendance at the technical assistance session is not required, but applicants are encouraged to attend. Online registration must be completed at http://education.state.nj.us/events/ no later than April 24, 2015.  Registrants requiring special accommodations for the workshop should identify their needs at the time of registration.

1.7  
APPLICATION SUBMISSION
The NJDOE administers discretionary grant programs in strict conformance with procedures designed to ensure accountability and integrity in the use of public funds and, therefore, will not accept late applications. 
The responsibility for a timely submission resides with the applicant.  The Application Control Center (ACC) must receive the complete application through the EWEG system at http://homeroom.state.nj.us/ NO LATER THAN 4:00 P.M. on June 11, 2015.  Without exception, the Office of Grants Management cannot evaluate for funding consideration, an application received after this deadline. An applicant agency will lose the opportunity to be considered eligible for an award if the application is received after the due date.

Please refer to the Building Teacher Leadership Capacity NGO web page at http://www.nj.gov/education/grants/discretionary/ (click on available grants) for information about when the EWEG application will be available online. Paper copies of the grant application will not be accepted in lieu of the electronic submission. Applications submitted by fax cannot be accepted under any circumstances.
Complete applications are those that include all elements listed in Section 3.3, Application Component Checklist, of this notice. Applications received by the due date and time will be screened to determine whether they are, in fact, eligible for consideration. The Department of Education reserves the right to reject any application not in conformance with the requirements of this NGO.  
1.8  
REPORTING REQUIREMENTS

This section provides information on the reporting requirements for all grant recipients during the grant award period. These reports will be reviewed to ascertain the grantee’s progress within the scope of work appropriate to the current agreement period, for conformance with program regulations and enabling legislation and for eligibility for continued funding. The periodic reports will also inform the group information and feedback sessions conducted for the grant recipients by the NJDOE program office.
1.8.1  
PROJECT REPORTS
Grant recipients are required to submit periodic progress reports on their project’s implementation. The lead agency is responsible for collecting and reporting information from all partners. Progress reports will be submitted through the EWEG system
Information about post award requirements can be found in the Grant Recipient’s Manual for Discretionary Grants at: http://www.nj.gov/njded/grants/discretionary/management/manual.shtml.
In addition to the information required for all progress reports as described in the Grant Recipient’s Manual for Discretionary Grants referenced above, grant recipients are required to submit a narrative report as part of each project report that includes the following information: 

a. Brief summary of the project’s accomplishments, challenges, and problematic fiscal issues to date, in accordance with the project plan;

b. Status of nonpublic participation, if applicable; and

c. Report of any modifications to the original plan and the reason for the modifications,.
1.8.2  
REPORTS BY THE PROJECT EVALUATOR
As explained in section 1.9 below and also in Section 2: Project Guidelines all grant recipients are required to implement a formal project evaluation. Therefore, in addition to the required progress reports, quarterly evaluation reports by the program evaluator are required to be submitted and uploaded through the EWEG system.
1.8.3  
REPORT SUBMISSION SCHEDULE
All project and evaluation reports are to be submitted through the Electronic Web-Enabled Grant (EWEG) system at http://homeroom.state.nj.us/ according to the following schedule:
	Project Report Type
	Reporting Period
	Report Due Date

(Submit via EWEG)

	1st Interim Lead Agency Progress Report
	Sept. 1 – Nov. 17, 2015
	Dec. 17, 2015

	1st Interim Project Evaluation Report
	Sept. 1 – Nov. 17, 2015
	Dec. 17, 2015

	2nd Interim Lead Agency Progress Report
	Sept. 1 – Feb. 16, 2016
	Mar. 17, 2016

	2nd Interim Project Evaluation Report
	Sept. 1 – Feb. 16, 2016
	Mar. 17, 2016

	3rd Interim Lead Agency Progress Report
	Sept. 1 – May 10, 2016
	June 9, 2016

	3rd Interim Project Evaluation Report
	Sept. 1 – May 10, 2016
	June 9, 2016

	Final Lead Agency Summative Project Report and Plan for Year Two
	Sept. 1 – July 31, 2016
	Sept. 29, 2016

	Final Summative Year One Project Evaluation Report and Evaluation Plan for Year Two
	Sept. 1 – July 31, 2016
	Sept. 29, 2016


1.9   
ASSESSMENT OF STATEWIDE RESULTS

Each partnership is required to develop an external evaluation and accountability plan to measure the extent to which the activities provided during the grant period were successful in meeting the NGO’s broad goals and the individual grant project’s specific measurable objectives. Thus, each grantee must secure the assistance of a program evaluator external to the lead agency who will design and implement an evaluation to assess the project’s implementation and impacts. Project management teams are encouraged to collaborate with other grantees in securing the services of an external evaluator. Additional information on this requirement is provided in Section 2.3: Project Requirements.
1.10  
REIMBURSEMENT REQUESTS 


Payment of grant funds is made through a reimbursement system. Reimbursement requests for any grant funds the local project has expended are made through the Electronic Web-Enabled Grant (EWEG) system. Requests may begin once the contract has been fully executed and processed by the NJDOE. Grantees must submit requests not later than the 15th of the month, in order to receive payment the following month. You may include in your request funds that will be expended through the last calendar day of the month in which you are requesting the reimbursement. If the grantees’ request is approved by the NJDOE program officer, the grantee should receive payment around the 8th-10th of the following month. Grantees must request reimbursements every month.
________________________________________________________________________
SECTION 2:
PROJECT GUIDELINES

______________________________________________________________________________
The intent of this section is to provide the applicant with the framework within which to plan, design, and develop the proposed project to meet the purpose of this grant program. Before preparing applications, potential applicants are advised to review Section 1.1, Description of the Grant Program, and Section 2.1, Additional Background Information, of this NGO to ensure a full understanding of the state’s need, vision and purpose for offering the program. Applicants should also review the State’s regulations governing districts’ novice teacher mentoring programs to ensure full alignment of their proposals, particularly with respect to the mentor selection and training provisions (N.J.A.C. 6A:9B-8.4)
. Additionally, the information contained here will complete the applicant’s understanding of the specific considerations and requirements that are to be addressed in the project design.
The partners who are chosen to participate in this grant program will be expected to follow certain implementation requirements but will also be given the flexibility to develop their own approaches to meeting program goals, provided those approaches remain within the parameters described in this NGO.

2.1  
ADDITIONAL BACKGROUND INFORMATION

Initial Teaching Experiences

Throughout their pre-service education, aspiring teachers need opportunities to observe and learn in actual classroom settings. The National Research Council has identified fieldwork as one of the aspects of a teacher preparation program most likely to have the highest potential for positive effects on student outcomes (National Research Council, 2010). Through fieldwork teacher candidates have the opportunity to practice with real students what they are learning in their coursework, while being supported by experienced educators. Preparation programs typically introduce their students to the classroom gradually, through field experiences of various durations, culminating in an immersive student teaching experience that takes place over a sustained period of time during the final year of the program. The aspiring (“student”) teacher assumes full-time teaching responsibilities under the mentorship of a cooperating classroom teacher and a university supervisor. Although this sustained experience is considered by many to be the most important part of the preparation experience, it is the most stressful part of their entire pre-service program for many aspiring teachers (Sanderson, 2003). Thus, the cooperating teacher’s abilities to mentor the student teacher are a critical factor in the student teacher’s professional development at that stage.
Mentoring and Induction

Once aspiring teachers have completed their preparation programs, earned certification and been hired into a teaching assignment, they face a new set of challenges. First, unlike many other professional occupations where newly minted practitioners have opportunities to apprentice or take on increased responsibilities over time, novice in-service teachers are expected to assume the same classroom responsibilities as veteran teachers from day one. Second, they are often assigned to teach the most challenging students. Third, because of the comprehensive nature of their responsibilities and because our schools aren’t typically organized around time for professional collaboration, they spend a great deal of time working with their students, but very little time working with their colleagues, remaining largely isolated during a critical period in their own professional development.

In order to combat these challenges, districts and schools need to invest in high-quality induction programs, including mentoring by effective, experienced teachers. “High-quality induction programs accelerate new teachers’ professional growth, making them more effective, faster. Research evidence suggests that comprehensive, multi-year induction programs accelerate the professional growth of new teachers, reduce the rate of new teacher attrition, provide a positive return on investment, and improve student learning” (Goldrick, 2012, p. iii).

Challenges for Alternate Route Teachers
Currently in New Jersey, novice in-service teachers who come through an alternate route to teacher preparation do not have opportunities to learn through mentored fieldwork experiences to the same degree as their counterparts who are prepared in traditional teacher preparation programs. Many receive no field practice at all before they are hired, so that their first year of teaching is their de facto “student teaching” experience. They are expected to teach full time while attending preparation training in the evenings and/or on weekends throughout at least their first year on the job. The needs of these teachers for job-embedded support are many and reflect the needs of the aspiring and novice in-service teacher groups combined.
School District Responsibilities

School district policies play a critical role in a teacher’s transition from pre-service to in-service. First, for a student teaching experience to occur at all depends on the willingness of school districts to welcome aspiring teachers into their communities, to provide effective cooperating mentor teachers, and to work collaboratively with the preparation program and its supervisors who have shared responsibility for supporting and assessing the student teacher. Although there are State requirements for pre-service clinical experiences in the regulations governing teacher preparation, districts set their own policies with respect to their role in supporting aspiring teachers. 
Second, when a district hires a novice teacher for a permanent staff position, it takes on the responsibility for providing functional working conditions and a viable curriculum, inducting that teacher into the school community, and providing on-going opportunities for professional growth and learning. In New Jersey, current regulations specify a baseline of supports that districts are required to provide to all novice teachers: 
· Ongoing observations and evaluations using a teaching practice instrument that provides a common language for feedback about high-quality instruction; 
· Mentoring programs with certain minimum characteristics for all new first-year teachers using trained mentors; and
· Individual professional development plans. 
In addition, the required ScIP in each school is tasked with responsibility for overseeing the district’s programs of mentoring, evaluation and professional development at the school level. 
Finally, districts should, but often do not, provide supports to mentor teachers, such as the time and other resources they need to work with other educators, as well as opportunities for mentors’ own job-embedded professional development to improve their mentoring skills and other aspects of their practice over time.
Learning Communities and Teacher Development
Numerous surveys and research reports emphasize the important role of professional collaboration for teacher development and the fact that teachers hunger for opportunities to be part of a professional team. Recent findings have demonstrated the enhanced impact of social capital strategies over human capital strategies on student learning gains (e.g., Leana, 2011). Working in teams, where there are mixed experience and ability levels and areas of expertise to draw upon when addressing complex problems, is the norm in other sectors of the economy, from law to firefighting to engineering to medicine. But within the complex arena of teaching, working alone remains the norm; isolation persists through the continued organization of teachers in stand-alone classrooms. In contrast, to bring about the improvements in student learning that we seek, we need to find ways to break down teacher isolation and allow veterans and novices to work together in sustained ways. As noted by Carroll, “A twenty-first century teacher needs to be able to work as part of a team, just as in every other sector of the economy. These [new, young] teachers are part of the millennial generation. Their friends have exciting, challenging jobs in which they collaborate with their colleagues and have a real voice in their work – and these teachers don’t have that in their standalone classrooms. They’re working in isolation. They grew up in the twenty-first century and we’ve got them doing a factory-era job, and so they’re [leaving the profession]” (Carroll, 2010).

Opportunities for Teacher Leadership
The provision of mentoring support to beginning teachers is an important role that can be taken up by a district’s teacher leaders. Defined broadly, teacher leaders are effective teachers whose skills and talents are put to use in service to student learning, adult learning and collaboration, and school and system improvement. Engaging teacher leaders in expanded roles and responsibilities provides them with opportunities for professional growth that allow them to remain in the teaching role rather than requiring them to assume an administrative position. By building capacity for teacher leadership, school districts can nurture and support high performers while leveraging their talents to drive improvements aligned to school and district goals. Moreover, although this NGO will focus on the use of teacher leaders to support beginning teachers, once teacher leaders have been trained in the skills of working with adult learners to support effective instruction, potentially they could be used within the district to support teachers at all stages of their careers who may need extra assistance.
2.2  
PROJECT DESIGN CONSIDERATIONS


The projects awarded through this NGO can be considered to be pilot projects focused on preparing teacher leaders to deliver high quality mentoring support for pre-service and novice in-service teachers. To the extent that positive outcomes from awarded projects can be documented, those project designs will be used to inform the creation of statewide opportunities to develop teacher leaders for this important work. Successful project outcomes will also be used to inform specific guidance for districts and schools, allowing them to consider models of beginning teacher support that have proven to be effective.
Successful grant applicants will propose projects that provide intensive, sustained, and supported professional development for well-defined cohorts of teacher leaders and school leaders. Successful grant applicants will provide a clear description of their proposed project and how it will meet program goals. The importance of organizational commitment to quality planning, implementation, and evaluation cannot be overstated, and applicants should thoroughly document the commitment, expertise, and support they can bring to this work.
2.3  
PROJECT REQUIREMENTS

This section delineates program requirements common to all applicants. The grantee is expected to complete all of the program requirements and to make satisfactory progress toward the completion of the comprehensive plan. Failure to do so may result in the withdrawal of funding by the NJDOE.
2.3.1  
PROJECT MANAGEMENT REQUIREMENTS

Implementation within the Designated Timeline

Unless otherwise noted, all training, support, and other implementation activities for Year One of this program are to be conducted during the grant period, September 1, 2015 through July 31, 2016. The schedule for required program, fiscal and evaluation reports has been provided in Section 1.8 above.
Selection of Partners

As noted in Section 1.2 on grant eligibility, the lead agency IHE and its division/unit that prepares teachers and principals must form a partnership consisting of, at minimum, a school of arts and sciences and a high-need LEA from the list provided in Appendix C. These principal partners and any other additional partnering LEAs and agencies must be named in the grant application (see Attachment A).
Formation of a Project Management Team

For Year One, grant recipients will be expected to form a project management team with, at minimum, the grant lead person from each principal partner and the grant lead person from any other LEA or agency partners which form the collaborative team for the project. The grant lead person from the lead agency will have the responsibility of coordinating the project management team. The project management team will be responsible for coordinating the project across all partners, ensuring that all aspects the project requirements are fulfilled, documenting fulfillment of the project activities, and compiling the periodic project reports submitted to the NJDOE. Project Management Team members must be named in the grant application (see Attachment C).
Attendance at Quarterly Meetings on Project Implementation
The NJDOE will host meetings throughout the grant period to support grant recipients and provide a forum for addressing implementation best practices, challenges and successes. All grant recipients will be expected to send appropriate representatives to these meetings, which will be held on a quarterly basis. 

Participation in Annual Grant Monitoring Reviews
In addition to reviewing the quarterly report submissions, the NJDOE will conduct a comprehensive review of program and financial records once per grant year and conduct at least one LEA site visit each year to interview a small number of project participants. These reviews will generally take place about halfway through the grant year, usually in February or March. All grant recipients will be expected to facilitate the NJDOE program staff in the reviews by providing the appropriate documents and arranging the site visits.
Nonpublic School Participation
In accordance with NCLB legislation, Section 9501, all applicants for this grant program must offer services to eligible nonpublic school educators who work in nonpublic schools located within the communities or geographic boundaries of the applicant’s  LEA partner(s) – High-need LEA or other LEA - and who have needs which can be met by participation in the required project activities. The inclusion of nonpublic school participants must be integrated into the project plan and provide benefits of a similar nature to those for public school participants. 
The applicant is expected to identify all appropriate nonpublic schools and contact the appropriate nonpublic school officials to begin the consultation process. The nonpublic school(s) must be given a genuine opportunity to participate in the grant project. The NCLB legislation requires all applicants to conduct timely and meaningful consultation with the appropriate nonpublic school officials prior to the development of the grant application and prior to any decisions about the design of the local project that could affect the ability of nonpublic school educators and/or students to receive benefits. Consultation must continue throughout the implementation and assessment of project activities. Please note: a unilateral offer of services by an applicant IHE with no opportunity for discussion on the part of the nonpublic school representative does not meet the requirement for adequate consultation. 
Consultation will include discussions on such issues as: what group will benefit under the project and why; what services will be provided; how, when, where, and by whom the services will be provided; how the services will be assessed and how the results of the assessment will be used to improve those services; the amount of funds available for services; and how and when decisions about the delivery of services will be made. 

Please visit the NJDOE website at http://www.nj.gov/njded/nonpublic for a list of nonpublic schools by locality as well as a list of Frequently Asked Questions with suggestions on how to contact the schools and how to document those contacts. Additional information may be found in Appendix E: Participation of Students Enrolled in Nonpublic Schools.
Applicants must enter the nonpublic schools participation information using the appropriate EWEG tab (Administration tab, Nonpublic subtab). Applicants are also required to scan and upload a Nonpublic Equitable Participation Summary and Affirmation of Consultation form (Attachment D) for each participating nonpublic school. Please note: The signature of a nonpublic administrator is required on the Summary form.  

2.3.2  
PROJECT ACTIVITY REQUIREMENTS
This section details the components that must be included in any proposed project plan. Grantees of this NGO will be expected to deliver high-quality professional development aligned to New Jersey’s professional development framework and standards (see Appendix A), New Jersey’s core curriculum content standards (see http://www.state.nj.us/education/cccs/), New Jersey’s professional standards for teachers and school leaders (N.J.A.C. 6A:9; see also http://www.nj.gov/education/profdev/profstand/), the LEA partner’s teacher practice evaluation instrument, and research and best practices for beginning teacher support.
Key Components in the Three-Year Timeline
Although this NGO emphasizes the activities that are to occur in Year One of this grant program, the entire program has been designed across a three-year timeline, during which the activities move from planning, design, and initial training (Year One) to two years of implementation and monitoring (Years Two and Three). Applicants should be cognizant of this timeline when preparing their applications. The key program components and activities across the grant timeline are provided below.
During Year One, grantee partners will:

· Collaboratively design and implement a high-quality mentor training program based on research and best practice for a cohort of teacher leaders who will become mentors for aspiring pre-service and novice in-service teachers in Year Two or later, depending on district need.
· Collaboratively design and implement high-quality professional learning opportunities for district and school leaders to increase their capacity to organize their systems to be supportive of pre-service and novice in-service teachers. This work will include:
· Reviewing the LEA’s policies and procedures for support of clinical experiences for pre-service teachers, from short-term visits to full student teaching placements;

· Developing a plan for high quality mentorship of student teachers based on research and best practice;
· Reviewing the LEA’s required mentoring program for novice in-service teachers, including but not limited to, the minimum requirements stipulated in regulation and the role of the ScIP in implementation; and 

· Revising the mentoring program as necessary based on research and best practice, including identifying possible alternative mentoring models to test where possible.
· Develop data collection procedures and instruments that districts can use on an ongoing basis to assess the effectiveness of their beginning teacher support policies and practices.

During Year Two, grantee partners will:
· Begin implementing the revised district- and school-level policies and procedures that were planned in Year One.

· Provide ongoing coaching support to those teacher leaders who were trained in Year One and are providing mentor support in Year Two, to assist them in refinement of their mentoring skills while they are working as mentors.

· Provide professional learning opportunities to teacher leaders who were trained in Year One but are not needed to provide mentor support in Year Two, if any.

· Pilot test the data collection procedures and instruments developed in Year One and refine as necessary.

· Train a second cohort of teacher leaders to mentor beginning teachers. Teachers selected to participate in the initial training may assist in providing turnkey training for their colleagues, with the support of the district and/or IHE trainers and/or coaches. 
During Year Three grantee partners will:

· Fully implement the data collection processes to assess the effectiveness of the LEA’s beginning teacher support policies using the instruments and procedures that were developed in Year One and refined in Year Two.

· Continue implementing the revised district- and school-level policies and procedures that were begun in Year Two, refining as necessary.
· Provide ongoing coaching support to those teacher leaders who were trained in Years One and Two and are providing mentor support in Year Three.

· Provide professional learning opportunities to teacher leaders who were trained in Years One and Two but are not needed to provide mentor support in Year Three, if any.

· Develop with LEA partners a plan to sustain the beginning teacher support policies and procedures developed through this grant partnership beyond the duration of the grant.

Designing the Mentor Training Program

IHE lead agencies are expected to work collaboratively with their principal LEA partner(s) to design and implement a mentor training program that is suitable for the LEA’s context and needs. Grantees will be allowed latitude in determining the timeline for development and implementation of the program, as long as the first cohort of teacher leaders has been trained before the end of the first grant year. For example, the training can take place in segments throughout the year, or as a summer institute, or in a combination of these models. No fewer than ten teachers should be selected and trained in Cohort One.
The programs that are designed will need to include training on specific skills mentors need when working as cooperating teachers with pre-service candidates as well as the skills they need when working with novice in-service teachers. In addition, the programs will need to prepare mentors to support teachers of all content areas as well as how to bring their special content knowledge into play when assisting beginning teachers they are mentoring in the same content area as their own. Finally, the programs will need to provide special training to teach mentors how to assist beginning teachers in implementing the Common Core State Standards in language arts and mathematics across the content areas. 
Selection of a Teacher Leader Cohort
As noted above, each cohort of teachers to be trained as mentors in this project is expected to contain a minimum of 10 teacher leaders. In addition, to facilitate professional conversation and teacher collaboration, each school participating in the grant project is expected to contribute a minimum of two teacher participants. Teachers of special student populations should be considered for inclusion in this project.
To qualify for participation in the training program, teacher participants must have been rated “effective” or “highly effective” on their 2013-14 summative performance evaluations and also must have been rated “effective” or “highly effective” on the teacher practice component of their 2014-15 performance evaluations. These are minimum criteria for eligibility to be trained as a mentor. Other eligibility criteria for designation as a teacher leader must include the mentor criteria in regulation (N.J.A.C. 6A:9B-8.4) and any other criteria determined by the grantee partners. 
Professional Learning and Support for District and School Leaders

As noted in Section 2.1, the way the school district organizes itself to support beginning teachers is critical to their development as effective teachers. Grantees are expected to assist their LEA partners in reviewing their current policies and procedures and to develop appropriate professional learning opportunities to effect improvements to the current state in accordance with research and best practices. Among the policies and practices that should be considered are the: 
· District’s current mentoring program and how well this is working; 
· Number of new teachers who are hired each year and the preparation pathways they’ve used; 
· Districts’ policies and procedures related to hosting clinical experiences for aspiring teachers;
· Process for selecting, preparing and supporting mentors, including cooperating teachers; 
· Procedures the district uses to communicate its understanding of effective teaching practice to staff and IHE partners; 
· Nature of the interactions with external IHE supervisors; and 
· Process for capturing the work of mentoring and cooperating teachers in professional development plans and annual performance evaluations.

Because each ScIP is charged with implementing the district mentoring policies at the local level, grantees are expected to tailor specific professional learning opportunities for ScIP members in each partner LEA to build their capacity for this work.
Finally, grantees will be expected to build the capacity of the LEA’s district and school leaders to create conditions for effective collaboration among experienced and beginning teachers so as to reduce the isolation of beginning teachers and allow them to work in teams with colleagues. Content Supervisors are expected to work with school leaders and teacher leaders to support the attainment of the project goals.
Professional Learning and Support for Mentor Teachers
Projects funded under this grant opportunity are expected to include not only initial training for teacher leaders to become mentors of beginning teachers during Year One, but also ongoing 
coaching and other types of professional learning opportunities to support these teacher leaders during Years Two and Three of the grant, as they implement the training they’ve received while working with student teachers and mentees or fulfilling other responsibilities. Sustained, job-embedded professional learning is as important for this group of exemplary teachers as it is for those who are more challenged, but it must be relevant to their unique needs as they fulfill teacher leadership roles in the district.
Monitoring the Effectiveness of the Beginning Teacher Support System

Grantees are expected to assist district and school leaders in developing a systemic approach to their support for beginning teachers, including developing basic data collection procedures and using their results to inform policies and practices over time. Fundamental to such an approach are methods for tracking challenges and successes to determine what elements of the system are working well or need to be improved, and to learn what the impacts of the system are on beginning teacher quality, turnover, and other metrics of importance to the district. These measures should include feedback from both teacher leaders serving as mentors and the beginning teachers they are supporting.
2.3.3 
PROJECT EVALUATION REQUIREMENTS
Each partnership is required to develop an external evaluation and accountability plan to measure the extent to which the activities provided during the grant period were successful in meeting this NGO’s broad outcomes and the individual grant project’s specific measurable objectives. Thus, each grantee must secure the assistance of a program evaluator external to the lead agency who will design and implement an evaluation to assess the project’s implementation and impacts. Project management teams are encouraged to collaborate with other grantees in securing the services of an external evaluator.

Requirements for the evaluation are (1) the evaluation will make use of multiple data collection methods including site visits, interviews, surveys and analysis of artifacts; and (2) the data collection will be sustained across the full duration of the implementation period. 
Evaluation activities are expected to provide, at minimum, (1) descriptive data on the project’s participants and implementation, including the content and quality of training activities; (2) formative data on the successes and challenges of implementation; and (3) summative data on impacts aligned with the stated project goals (see Section 2.3.3 for more information about project goals, objectives, and indicators).
Submission of timely evaluation reports together with program and fiscal reports will be expected as a condition of funding reimbursement. The evaluation reports will become key documentation for potential federal grant monitoring activities. The summative evaluation report for Year One must also include the evaluation plan for Year Two.
2.4
REQUIREMENTS FOR THE EWEG APPLICATION
The applicant must provide the following written components as a part of the EWEG application:  (1) Abstract; (2) Project Description; (3) Goals, Objectives and Indicators; (4) Activity Plan; and (5) Organizational Commitment and Capacity.
2.4.1
ABSTRACT (not to exceed 500 words)
The project abstract is a succinct summary of your proposed project’s purpose and intended outcomes that provides a snapshot of your application.
2.4.2
 PROJECT DESCRIPTION (40 points)
The project description component of the application consists of two sections: Background Information and Project Description.
Background Information (10 of the 40 points)
Please address the following questions in your narrative for this section.

a. Why do you want to participate in this program? Why do you think your partnership will be effective?
b. What previous experience has each partner had in providing high-quality professional development opportunities for K-12 educators that are relevant to the requirements of this program? What have you learned from previous experiences that will inform your approach to the work required in this grant opportunity?

c. What previous experiences have the non-LEA partners had in developing long-term partnerships with K-12 districts/schools? Please be sure to include any work related to mentoring or other supports for beginning teachers. How will the proposed project differ significantly from mentor training or related supports that you already provide?

Project Description (30 of the 40 points)
Successful grant applicants will propose a specific plan for one year of project development, training and support activities but will also show how those activities fit into a three-year project plan that addresses ongoing support to participants and scaling up and sustainability in partner districts. Applicants should keep in mind the information presented in Sections 1 and 2 of this NGO as they develop their project descriptions. At a minimum, the project description should address the following elements:
a. Partnership: (1) How did you select your primary high-need LEA partner and additional partners? What considerations went into the selection process? (2) What are your key strategies for effective collaboration among the partners?
b. Beginning Teacher Support: (1) Identify the research and best practices about beginning teacher support that inform your proposal. (2) Describe how you will identify the needs of your primary LEA partner in order to develop a mentorship program to address those needs including, but not limited to, what data you will use to support this process.

c. Project Development: (1) How will you structure the project development process during Year One? (2) Ideally, what roles and responsibilities do you think each grant partner should take in the planning, administration, implementation and monitoring of this project?
d. Professional Learning for District and School Leaders: (1) Explain the professional learning opportunities will you provide to district and school leaders to increase their capacity for supporting beginning teachers, as described in Section 2. (2) Describe who will be providing the training and who will lead discussions about current policies and practices. (3) Please include the providers’ backgrounds and qualifications. (4) In addition, describe your plans to ensure participation by the target groups.
e. Professional Learning for Teacher Leaders: (1) Explain the professional learning opportunities will you provide to teacher leaders to increase their capacity for supporting beginning teachers as described in Section 2. (2) Describe who will be providing the training, and (3) the providers’ backgrounds and qualifications. (4) Finally, describe your plans to monitor the quality of the training.
f. Selection of Teacher Leaders: (1) Explain how you will recruit teachers to participate in this project. (2) How will you ensure that those who are trained are placed as mentors (including cooperating teachers) in Year Two? (3) If the need for mentor teachers in Year Two is less than the number of teacher leaders who have been trained in Year One, what roles will these teachers play in Year Two?
g. Communication: (1) Describe the key communications strategies and tools that you will use to communicate with your partners and educator participants and to create awareness and support for your project goals with the IHE, district, and school communities. (2) Identify the individual(s) who will be responsible for the communications about the project.
h. Sustainability:  Projects should intentionally increase each partner’s capacity to train teachers to be mentors and sustain the continuous learning and growth of teachers and school leaders and the progress made during the grant period. Please describe the project elements you will put into place in Year One that will lay the foundation for sustaining the work of the grant in later years.
i. Project Evaluation: (1) Explain the process and criteria you will use to select your required project evaluator. (2) What are the critical pieces of evidence/data the evaluator will examine to track and inform project implementation decisions and to monitor the quality of implementation? (3) What are the critical pieces of evidence/data the evaluator will examine to determine if your participants have experienced learning that will translate into improved practice in their support of beginning teachers?
2.4.3
GOALS, OBJECTIVES, INDICATORS (20 points)
The applicant must develop project-specific goals, objectives and indicators for the Building Teacher Leadership Capacity grant opportunity that are consistent with the broad NJDOE goals stated in Section 1.1. (a) Clearly identify your three-year project’s goals as well as your goals for the first year. (b) For each Year One goal, provide specific objectives that are results-oriented and prioritized. Finally, (c) establish measurable indicators of success for each Year One project goal and corresponding objectives. 
2.4.4
YEAR ONE PROJECT ACTIVITY PLAN (10 points)
The applicant must provide a preliminary timeline for all key planning, training, implementation and evaluation activities to be completed for the project during Year One of the grant period. The timeline should include, but not be limited to, the following activities:

(a) meetings/communications of the project management team; 
(b) planning and designing a high quality mentor training program; 
(c) implementing the training program; conducting initial training of teacher leaders;

(d) professional learning opportunities for district and school leaders, including ScIPs, to review and improve their beginning teacher support systems; 
(e) development of data collection procedures for assessing the effectiveness of the beginning teacher support system;

(f) sharing of key communications and reports; and
(g) project evaluator activities.
.
2.4.5
ORGANIZATIONAL COMMITMENT AND CAPACITY (20 points)
The applicant must describe the commitment and capacity of the lead agency and its partners for implementing this grant project and for providing the necessary material and human resources to fulfill the required activities. In your narrative description, please address the following areas:

a. The level of commitment of each project partner to the goals of this grant program;

b. The extent to which existing official policies, practices and contracts (including labor agreements) will support or challenge implementation, and how potential challenges will be addressed;

c. Each project partner’s ability to provide time, expertise, and resources so that all participants can fulfill their grant responsibilities;

d. The lead agency’s ability to comply with the project evaluation requirements of the grant program; 
e. The lead agency’s commitment to working with the NJDOE and the Secretary of Higher Education to share the key results and lessons learned from this grant opportunity with the wider K-12 and higher education communities.
2.5
BUDGET DESIGN CONSIDERATIONS
Program funds must be spent exclusively on costs associated with providing high quality, content-specific professional learning opportunities to teachers and school leaders according to the requirements set forth in this NGO. 

Applicants should refer to Sections 1 and 2 of this NGO to insure that proposed activities are within the scope of the required activities. The applicant's budget must be well-considered for the implementation of the grant program and must demonstrate prudent use of resources.  Expenditures must have a clear and direct link to the grant program outcomes.

The intent of this grant project is for those teachers in school districts that have been identified as “high-need” to benefit substantially from the implementation of grant activities; thus sufficient resources need to be provided to these districts.  
The total grant award amount available to applicants is based on the anticipated costs in specific areas to successfully implement the grant program.  Therefore, the applicant’s budget must support expenditures in the allowable areas noted below.  The amount budgeted is at the discretion of the IHE, unless specified, and must be based on realistic costs for implementing the grant program.

Please note that the passage of the School District Accountability Act (A5 or Chapter Law 53) places additional administrative requirements on the travel of school district personnel. The applicant is urged to be mindful of these requirements, as they may impact the ability of school district personnel to participate in activities sponsored by the grant program.

Supplement Not Supplant

These grant funds must be used to supplement, not supplant (replace), existing efforts of the organization.  Federal funds cannot be used to pay for anything that a school district would normally be required to pay for with either local funds or state aid.  This requirement also covers job services previously provided by a different person or job title.  The exceptions are for activities and services that are not currently provided or statutorily required, and for component(s) of a job or activity that represents an expansion or enhancement of normally provided services. 
Note:  If a district is already providing any of the activities or services required under this grant project, it may not cover any of the costs for those activities or services with federal funds available under this grant project.
Special Rule Component of NCLB Title II Part A
Applicants must abide by the Special Rule component of NCLB Title II Part A (section 2132(c)) whereby no single partner in the Building Teacher Leadership Capacity to Support Beginning Teachers project (i.e no single high-need LEA, no single IHE and its division that prepares teachers and principals, no single school of arts and sciences, and no single other partner), will “use” more than 50 percent of the award for its own benefit. This provision focuses not on which partner received the funds, but on which partner directly benefits from them. A statement of assurance to this end must be uploaded as part of the EWEG application (see Attachment F).
2.6
BUDGET REQUIREMENTS (10 points)
The applicant must provide a direct link for each cost to a specific activity in the Activity Plan. 

All costs must have a budget entry on the approved Budget Detail TAB that includes a description of what the cost is, its purpose, how it is related to the grant, the time frame when it will be used (within the grant period), and an appropriate cost basis.  The Department of Education will remove from consideration all ineligible costs, as well as costs not supported by the Project Activity Plan.
A maximum of one formal round of pre-award revisions will be conducted. Grant award amounts will be based on the budget entries that are appropriately qualified and approvable after that one round.

General guidance on how to construct the budget and how to construct budget entries are provided in the Discretionary Grants Application document, which is available at:

http://www.nj.gov/njded/grants/discretionary/apps/dga.pdf.

The Department of Education will disallow all ineligible costs, as well as costs not supported by the Project Activity Plan. These funds will not be eligible for reallocation.

The New Jersey Department of Education reserves the right to transfer title to grant-funded equipment and all materials purchased and/or developed with grant funds in the event the third-party contract is terminated or the agency, for multi-year programs, is not selected to continue to receive funding.
2.6.1    YEAR ONE ALLOWABLE EXPENSES 
Grant funds may be expended for the following items:
· External Evaluator (required) - Up to but not exceeding $25,000 for the first year.
· Stipends - For participating teachers and at least one administrator (e.g., superintendent, principal or vice/assistant principal) per participating school to attend professional development activities related to the grant program outside of the contracted hours. Stipends cannot exceed the district’s contracted amount for workshops outside of contracted hours. (Please note that supervisors and curriculum directors may not be compensated through these funds to attend professional development activities.)
· Professional Developers/Consultants - Including expenses, a single consultant may be paid up to $10,000 during each year of the project. This is based on full day (minimum of five hours) for professional development presentation/workshop services provided to grantee participants by professional development provider/consultants (not employees of the IHE or partner LEAs).
· Substitute Teachers - Costs related to acquiring substitute teachers for participating LEA teachers attending grant-related program activities.
· Professional learning activities and supports for teacher leader participants and professional learning activities for district and school leaders.
· Additional Teacher Participants - Support for as many teachers beyond the base requirement is encouraged.
· Additional Grant Staff Positions – A resume, brief job description and rationale for each position proposed to assist in the management and implementation of the grant program must be provided. Enter the salary requests using the appropriate budget subtabs in the EWEG form.

· IHE-partner Credited Courses – cost of for-credit courses taken by participating educators through IHE partners.
· Clerical/Support Personnel Salaries and Wages – Applicants must provide a rationale for these salaries and why existing staff will not be adequate to support the project work.
· Travel - Travel expenses are to be calculated according to the state regulations governing travel and lodging expense.  Lodging and meal charges should be calculated according to the federal per diem rates schedule.  Travel should employ the most economical means possible. Travel costs are to be rolled into the consultant’s daily or hourly rate. Mileage reimbursement is capped at $0.31/mile. The provisions of A-5/Chapter Law 53 contain additional requirements concerning prior approvals, as well as expenditures related to travel.  Applicants should work with their business administrator when constructing the budget.  The NJDOE applies the A-5 restrictions uniformly to all grantees. Please note: A-5 Travel regulations apply to both project employees and participants.

· Meal Expenses - for professional development workshops and training sessions.

· Equipment - Grant funds budgeted for the purpose of maintaining equipment already owned by the district may be used only towards the prorated grant-use share and must be identified separately in the budget. Equipment must be for loan to the nonpublic school partner for the duration of the grant period, if applicable.
· Indirect Costs - Indirect costs are allowable with documentation of a federally approved indirect cost rate.  Eight percent of the modified total direct cost for the project (total direct costs minus equipment and subgrants) is the maximum allowed.  Applicants requesting indirect costs must scan and upload  a copy of their current, federally negotiated indirect cost rate agreement with their application. Applicants who request indirect costs in their budget without providing this documentation may have such costs disallowed during pre-award revisions.
· Rental of Space to Present Workshops (i.e. regional in-person workshops).

· Participant Incentives and Materials (i.e., supplies, digital tools) to facilitate grant implementation.
· Other Grant-related Administrative Expenses (e.g., printing, telephones, postage).
2.6.2   INELIGIBLE EXPENSES
Grant funds may not be expended for the following items:
· Costs associated with writing the application;
· Supporting the research of individual scholars or faculty members;
· Costs related to acquiring substitute teachers for participating nonpublic school teachers attending grant-related program activities;
· Costs for developing IHE courses related (or unrelated) to grant activities;
· Travel to out-of-state professional meetings, unless it is demonstrated that attendance at a meeting will directly and significantly advance a project;
· In-state overnight lodging;
· In-state per diem meals and expenses;
· Car or limousine rentals when traveling out-of-state;
· Stipends to teachers during regular school contracted days; and
Costs not directly related to the educational program and that are unsupported by the NGO.

· _____________________________________________________________________________

SECTION 3:
COMPLETING THE APPLICATION

______________________________________________________________________________
3.1
GENERAL INSTRUCTIONS FOR APPLYING
To apply for a grant under this NGO, applicants must prepare and submit a complete application. Your application must be a response to the State’s vision as articulated in Section 1: Grant Program Information of this NGO. It must be planned, designed and developed in accordance with the program framework articulated in Section 2: Project Guidelines of this NGO. 

Please be advised that in accordance with the Open Public Records Act P.L. 2001, c. 404, all applications for discretionary grant funds received September 1, 2003 or later, as well as the evaluation results associated with these applications, and other information regarding the competitive grants process, will become matters of public record upon the completion of the evaluation process, and will be available to members of the public upon request.

3.2 
REVIEW OF APPLICATIONS
Evaluators will use the selection criteria found in Part I: General Information and Guidance of the DGA to review and rate your application according to how well the content addresses Sections 1 and 2 in this NGO.  

Applications will also be reviewed for the completeness and accuracy. The following point values apply to the evaluation of applications received in response to this NGO:

	
	Point Value

	PROJECT DESCRIPTION 
	40

	GOALS, OBJECTIVES, and INDICATORS 
	20

	YEAR ONE PROJECT ACTIVITY PLAN
	10

	ORGANIZATIONAL COMMITMENT AND CAPACITY 
	20

	BUDGET 
	10

	TOTAL 
	100


All applications must score 65 points or above to be considered eligible for funding.
If an application has been selected for pre-award revisions (PARS), the successful applicant will be notified by the EWEG system via email. Only the personnel listed on the contact page will receive notification. The successful applicant will be required to initiate the PAR process by accessing the EWEG system, creating an amendment for the application and submitting the amendment through EWEG to the NJDOE. The applicant will not be able to make changes on any of the application pages at this time. Questions on how to submit an amendment should be directed to the EWEG help desk at eweghelp@doe.state.nj.us.
3.3
APPLICATION COMPONENT CHECKLIST
The following components are required (see Required ( Column) to be included as part of the application. Failure to include a required component may result in the application being removed from consideration for funding. Use the checklist (see Included ( Column) to ensure that all required components have been completed. The * indicates forms which are provided as Attachments below.  
	Required

(()
	Form Found In
	EWEG TAB/SUBTAB
	Required

(()

	(
	EWEG
	Admin (Contacts, Allocation, Assurance, Board Resolution, Nonpublic and DUNS-SAM)
	

	(
	EWEG
	Budget
	

	(
	EWEG
	Narrative (Abstract; Description; Goals, Objectives and Indicators; Activities; Organizational Commitment and Capacity)
	

	Required

(()
	Form Found In
	EWEG UPLOAD TAB: The following documents must be scanned and uploaded as part of the application using the UPLOAD tab. (Please include as .pdf files.)
	Required

(()

	(
	APPLICANT PROVIDES FOR UPLOAD
	“Entity Overview” page from the applicant’s www.sam.gov profile
	

	(
	NGO
	*Documentation of Eligibility (Attachment A)
	

	(
	NGO
	*Affirmation of Partnership (Attachment B) 
	

	(
	NGO
	*Project Management Team Members (Attachment C)
	

	(
	NGO
	*Nonpublic Equitable Participation Summary and Affirmation of Consultation Form (Attachment D)
	

	(
	NGO
	*Statement of Assurance Regarding Special Rule form     (Attachment E)
	

	(
	NGO
	*Project-Specific Statement of Assurances (Attachment F)
	

	(
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ATTACHMENT A

DOCUMENTATION OF ELIGIBILITY
Building Teacher Leadership Capacity to Support Beginning Teachers
(This form is to be completed, signed and uploaded in the application using the UPLOAD tab.)
LIST OF ELIGIBLE PARTNERS (print or type):

Name of Applicant /Lead Agency (Institution of Higher Education with Unit of Teacher/Principal Preparation) 
__________________________________________________________________________
Name of School of Arts and Sciences Partner (and Name of Institution if different from Lead Agency IHE)
__________________________________________________________________________
Name of High-need LEA Principal Partner
__________________________________________________________________________
Name(s) of Additional Partner Agencies (as applicable)

__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
By submitting this application, the Lead Agency assures that the partner agencies listed above participated in the preparation and planning of the Building Teacher Leadership Capacity to Support Beginning Teachers grant and will participate in the implementation of the grant and program activities. 
Signature of Applicant/Lead Agency President/CEO 



Date 
ATTACHMENT B
AFFIRMATION OF PARTNERSHIP FORM
Building Teacher Leadership Capacity to Support Beginning Teachers
(This form is to be completed, signed and uploaded in the application using the UPLOAD tab.)

IHE Lead Agency/School of Arts and Sciences/High-Need LEA/
Other Agency Partner(s)  
Building Teacher Leadership Capacity to Support Beginning Teachers

Year One: 2015-2016
Instruction to Applicant/Lead Agency: Please have each partner complete a separate copy this form, including the School of Arts and Sciences, LEA principal partner, and any other agencies or LEA partners. Submit all copies as attachments using the upload tab with the grant application.
Instruction to Partner Agency: This document is to be signed by an eligible partner and included with the application as evidence of the collaboration between the applicant/lead agency and the eligible partner in the Building Teacher Leadership Capacity to Support Beginning Teachers grant program. The chief school administrator (CSA), Dean, chief executive officer (CEO) or other head of a partnering agency must complete and sign the statement below:
I COMMIT to being a collaborative partner with ____________________________________, the applicant/lead agency and to ensure that my agency acts in full support of the proposed project through the provision of personnel, time, activities, information, data, services, and/or resources necessary to plan, implement, monitor and evaluate the grant project with fidelity.

I AGREE to protect the confidentiality of individual students and/or educators as necessary when providing information to the applicant and the project evaluator to fulfill project requirements.

I CERTIFY that a designated representative, my agency’s grant lead person, will continue to collaborate with the applicant to meet the requirements of this grant opportunity as specified in the grant application.
_____________________________________________________________________________
(Print Name) (Dean/CSA/CEO/Head from Partner Agency)
of     _________________________________________________________________________
(Print Name) (Partner Agency)
____________________________________________________________________________________
Signature of CSA/Dean/CEO/Head from Partner Agency
                                                                           ___/____/___
Date
ATTACHMENT C
PROJECT MANAGEMENT TEAM MEMBERS FORM
Building Teacher Leadership Capacity to Support Beginning Teachers

(This form is to be completed and uploaded in the application using the UPLOAD tab.)

Grant recipients are expected to form a project management team with, at minimum, the grant lead person from each principal partner and the grant lead person from any other LEA or agency partners which form the collaborative team for the project.  

	Institution or Agency Partner
	Name of Partner’s Grant Lead Person
	Title/Position
	Email Address
	Phone No.

	Required: IHE - Unit of Teacher/Principal Preparation
	
	
	
	

	Required: IHE -School of  Arts and Sciences
	
	
	
	

	Required: High-need LEA Principal Partner
	
	
	
	

	Add Additional Partners Below
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


ATTACHMENT D
NONPUBLIC EQUITABLE PARTICIPATION SUMMARY
AND AFFIRMATION OF CONSULTATION FORM
Building Teacher Leadership Capacity to Support Beginning Teachers
(Complete and upload in the application a form for EACH participating nonpublic school. Copy this form as necessary.)
In the space below, the applicant agency is to briefly respond to each of the five items listed.  Please ensure that what is described on this form is directly related to the components of timely and meaningful consultation and the equitable participation of nonpublic school students/teacher(s) in this grant project, as required (EDGAR 76.650-76.662).  For each nonpublic school, this Summary Form must be signed and dated by the applicant CEO and the nonpublic school official.  The applicant agency must submit a copy of this form for each nonpublic school as an upload with the grant application.

1. Describe the consultation process that took place including meeting date, those in attendance and agenda.

2. Describe the needs of the eligible nonpublic school students/teachers and how these needs have been/and will continue to be identified?

3. What identified services will be provided?  Explain how, when, where, and by whom the services will be provided.

4. How and when will the services be assessed and how will the results of the assessment be used to improve the services?

5. What is the amount of estimated grant funding available for the agreed upon services?

RESPONSES: 

By our signatures below we agree that timely and meaningful consultation occurred before the applicant agency made any decision that affected the participation of eligible nonpublic school children, teachers or other educational personnel in the grant program.  

□
Yes, we wish to participate in this grant opportunity

□
No, we do not wish to participate in this grant opportunity
___________________________________
___________________________________

Name of Applicant Agency



             Name of Nonpublic School

___________________________________
___________________________________

Official – Applicant Agency
Date
                Nonpublic School Representative       Date

__________________________________
________________________

Nonpublic School Address, City




 Nonpublic School Telephone Number

ATTACHMENT E
TITLE II-A STATEMENT OF ASSURANCE REGARDING SPECIAL RULE

Building Teacher Leadership Capacity to Support Beginning Teachers

(This form is to be completed, signed and uploaded in the application using the UPLOAD tab. Copy this form as necessary.)

This signed document is evidence and assurance that we will abide by the Special Rule component of NCLB Title II Part A (section 2132(c)) whereby no single partner in the Building Teacher Leadership Capacity to Support Beginning Teachers Grant Program (i.e no single high-need LEA, no single IHE and its division that prepares teachers and principals, no single school of arts and sciences, and no single other partner), will “use” more than 50 percent of the award for its own benefit. This provision focuses not on which partner received the funds, but on which partner directly benefits from them.
_________________________________________

Name of IHE

_________________________________________

______________________________

Signature of IHE President or Equivalent



Name and Title

******************************************************************************

_________________________________________

Name of School of Arts and Science Partner

__________________________________________
______________________________

Signature of Dean/Head of School




Name and Title

******************************************************************************

_________________________________________

Name of High-Need LEA Principal Partner

__________________________________________
______________________________

Signature of Chief School Administrator



Name and Title

******************************************************************************
_________________________________________

Name of other participating agency (if applicable)

__________________________________________
______________________________

Signature of Agency Head





Name and Title
ATTACHMENT F
PROJECT-SPECIFIC STATEMENT OF ASSURANCES FORM
Building Teacher Leadership Capacity to Support Beginning Teachers

(This form is to be completed, signed and uploaded in the application using the UPLOAD tab.)
As the chief administrator of the grant Lead Agency, I attest to the following:

· The IHE lead agency will be responsible for administrating the requirements of the grant in consultation with the grant partners.
· The IHE lead agency will be a full participant in the Building Teacher Leadership Capacity to Support Beginning Teachers grant project.
· The IHE lead agency will provide all resources necessary to implement the grant project according to specifications in the NGO, including allocation of the necessary time for training of teachers and school adminsitrators, necessary resources and supports for grant partners, and equitable resources to the nonpublic school partners.

· The IHE lead agency will supply to the New Jersey Department of Education all necessary data, artifacts, and other feedback upon request. 
· The IHE lead agency will oversee a comprehensive external evaluation of the project.

· The IHE will meet with NJDOE grant project director a minimum of four times throughout the course of the grant period to discuss implementation, successes, obstacles and resources.

· The IHE will share project challenges and success with the broader education community.

_____________________________________________

IHE Lead Agency’s President or Designee Signature

______________________________________________

(IHE Lead Agency - print name and title)

______________________________________________

(date)
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APPENDIX A

NEW JERSEY PROFESSIONAL DEVELOPMENT FRAMEWORK

Professional development policies apply to:  
· All active teachers and district- and school-level leaders. (Teachers serving under instructional and education services certificates; leaders serving under school administrator, principal and supervisor endorsement.) 
· All school districts (including charters) and nonpublics whose staffs require NJ certification.

Purpose of educator professional development: 
· To improve professional practice in support of positive learning outcomes for students;

· To support improved student achievement of the Core Curriculum Content Standards;

· To support educator development along a continuum of pre-professional preparation, certification, and professional development.

Components of professional development
Professional learning opportunities:

· That align with the Professional Standards for Teachers and the Professional Standards for School Leaders 

· That align with the Standards for Professional Learning

· That align with student learning needs

· That align with educator development needs

· That align with school, school district and/or State improvement goals

Professional learning opportunities that include:

· Participation in the work of established collaborative teams of teachers, school leaders and other administrative, instructional, and education services staff members who commit to working together to accomplish common goals and who are engaged in a continuous cycle of professional improvement focused on evaluating student learning needs through ongoing reviews of data on student performance and defining a clear set of educator learning goals based on the rigorous analysis of data on student performance.

· Activities that incorporate coherent, sustained and evidence-based strategies that improve educator effectiveness and student achievement, such as job-embedded coaching or other forms of assistance to support educators’ transfer of new knowledge and skills to their work.

· Activities that may be supported by external expert assistance or those that:

· Address defined student and educator learning goals

· Advance primarily ongoing school-based professional development

· Include but not be limited to participation in courses, workshops, institutes, networks and conferences provided by for-profit and non-profit entities outside the school.

Standards for Professional Learning

Professional learning that increases educator effectiveness and improves results for all students shall be guided by the following standards:

· Learning communities – occurs within learning communities committed to continuous improvement, collective responsibility, and goal alignment

· Leadership – requires skillful leaders who develop capacity, advocate and create support systems for professional learning

· Resources – requires prioritizing, monitoring, and coordinating resources for educator learning

· Data – uses a variety of sources and types of student, educator and system data to plan, assess and evaluate professional learning

· Learning designs – integrates theories, research and models of human learning to achieve its intended outcomes

· Implementation – applies research on change and sustains support for implementation of professional learning for long-term change

· Outcomes – aligns its outcomes with educator performance and student curriculum standards.

Key Policy Elements

· Individual, school and district-level PD plans; district mentoring plan

· Teachers engage in a minimum of 20 hours of PD each year

· Plans linked to evaluation results and individual, team, school, or district goals

· Corrective action plans are a special version of the annual individual PD plan

· Novice provisional teachers receive one year of 1-1 mentoring plus a comprehensive orientation

· Experienced teachers new to a district receive a comprehensive orientation plus individualized support documented in their PD plan

· ScIP supports implementation of evaluation, PD and mentoring at school level

APPENDIX B
BUILDING TEACHER LEADERSHIP CAPACITY TO SUPPORT BEGINNING TEACHERS: HELPFUL DEFINITIONS
Beginning Teacher
Typically, a beginning teacher is considered to be someone who has been in the teaching profession for fewer than three years. For the purposes of this grant, the term “beginning teacher” includes pre-service “student” teachers engaging in clinical practice and in-service novice teachers.
Coaching
A non-evaluative, learning relationship between an experienced professional and a teacher (or team of teachers), both of whom share the expressed goal of learning together to improve instruction and student achievement. Coaches work with individuals and teams to design and facilitate appropriate learning experiences, provide feedback and support and assist with implementation challenges. A skilled coach will have content expertise, knowledge of pedagogy and interpersonal skills and competencies for working with adults. (Coaching Approaches and Perspectives (2009). Jim Knight (Ed.). Thousand Oaks, CA: Corwin Press.)
Cooperating Teacher 
An experienced teacher who is mentoring a teacher candidate in the area in which the candidate is earning his/her certification.
Core Academic Subjects
For the purposes of this NGO, the term “core academic subjects means English, reading or language arts, mathematics, science, foreign languages, civics and government, economics, arts, history, and geography [Title IX, Section 9101(11)]. These are the content areas eligible to be addressed under this grant opportunity.
Effective Professional Development
Effective professional development must meet the criteria contained in the definition of professional development in Title IX, Section 9101(34) of ESEA.  For the purpose of this grant program, professional development includes, but is not limited to, activities that:  


Improve and increase teachers’ and principal subject-matter knowledge in the academic subjects that the teachers teach (including knowledge of computer-related technology to enhance student learning);


Give teachers and principals the knowledge and skills to use State academic content and achievement standards, State assessments and classroom assessments to improve instructional practices and student academic achievement;


Increase instructional leadership skills of school administrators to serve as an effective school leader and work effectively with teachers;

· Improve classroom management skills;


Are sustained, intensive, and classroom-focused and are not one-day or short-term workshops; and


Advance teacher understanding of effective instruction strategies that are based on scientifically based research.
High-Need LEA (Required Partner)
According to federal regulations, the high-need LEA partner for this grant opportunity must meet both of two eligibility requirements, one pertaining to its student population and one pertaining to its teaching population:

(1) The LEA serves not fewer than 10,000 children from families with incomes below the poverty line; or not less than 20 percent of the LEA’s children come from families with incomes below the poverty line AND
(2) The LEA has a high percentage of teachers not teaching in the academic subjects or grade levels for which they were trained to teach; or the LEA has a high percentage of teachers with emergency, provisional or temporary certification.

Please note: The program office responsible for this grant opportunity has pre-determined the list of eligible high-need LEA partners based on the federal requirements. The list is given in Appendix C.
Induction 
A systematic structure of support for new educators to bring them into the profession, learn professional responsibilities and improve teaching practice in support of positive outcomes for students. 
Institution of Higher Education (IHE) and the Unit/Division of the Institution that Prepares Teachers and Principals (Required Lead Agency)
According to federal regulations, this grant is awarded only to eligible partnerships which must include “an institution of higher education and the division of the institution that prepares teachers and principals.” This entity will be the lead agency for the grant partnership.

An institution of higher education is defined by the Higher Education Act [HEA, Section 101(a)] as “an educational institution in any State that:


Admits as regular students only persons having a certificate of graduation from a school providing secondary education, or the recognized equivalent of such a certificate;


Is legally authorized within such State to provide a program of education beyond secondary education;


Provides an educational program for which the institution awards a bachelor’s degree or provides not less than a 2-year program that is acceptable for full credit toward such a degree;


Is a public or other nonprofit institution; and


Is accredited by a nationally recognized accrediting agency or association or, if not so accredited, is an institution that has been granted pre-accreditation status by such an agency or association that has been recognized by the Secretary for the granting of pre-accreditation status, and the Secretary has determined that there is a satisfactory assurance that the institution will meet the accreditation standards of such an agency or association within a reasonable time.”

For the purposes of this grant opportunity, the “division of the institution that prepares teachers and principals” is the administrative unit(or units) of the IHE  responsible for its state-approved programs leading to New Jersey state certification for teachers and principals, respectively.

Please note: The program office responsible for this grant opportunity has pre-determined the list of eligible IHE lead agencies. The list is given in Appendix C.

Mentoring 
The process of guiding, teaching, influencing and supporting beginning teachers in order that they may develop their skills, improve their performance, manage their own learning, and maximize their potential.
Nonpublic School

A nonpublic school is defined in N.J.S.A. 18A:46A-1 as an elementary or secondary school within the state, other than a public school, offering education for grades kindergarten through 12, or any combination of them, wherein any child may legally fulfill compulsory school attendance requirements and which complies with the requirements of Title VI of the Civil Rights Act of 1964 (P.L. 88-352). A list of nonpublic schools by LEA district can be found in the New Jersey Department of Education School Directory or by calling the appropriate County Office of Education.
School of Arts and Sciences (Required Partner)
According to federal regulations, each eligible partnership must contain one partner that is a school of arts and sciences. For the purposes of this grant opportunity, a school of arts and sciences is (1) an organizational unit of an institution of higher education and (2), an academic unit that offers one or more academic majors in disciplines or content areas corresponding to the academic subjects in which teachers teach. (Higher Education Act, Section 2102(1)

APPENDIX C
LIST OF NEW JERSEY INSTITUTIONS OF HIGHER EDUCATION (IHEs)

ELIGIBLE TO BE LEAD AGENCIES

The following IHEs have a division/unit(s) that prepares teachers and principals, making them eligible to be lead agencies for this grant opportunity. See Section 1.2 Eligibility to Apply of this grant application for complete information on the requirements for grant-eligible partnerships.
· Caldwell College
· Centenary College
· College of Saint Elizabeth

· Fairleigh Dickinson University

· Felician College

· Georgian Court University

· Kean University

· Monmouth University

· Montclair State University

· New Jersey City University
· Ramapo College

· Richard Stockton College of New Jersey

· Rider University

· Rowan University

· Rutgers University, Camden

· Rutgers University, New Brunswick

· Rutgers University, Newark
· Seton Hall University
· The College of New Jersey

· Thomas Edison State College
· William Paterson University of New Jersey

APPENDIX D
LIST OF ELIGIBLE HIGH-NEED LOCAL EDUCATION AGENCY (LEA) PARTNERS
The following LEAs and charter schools (CS) are eligible to participate in the Building Teacher Leadership Capacity to Support Beginning Teachers Grant Program as a High-Need LEA Partner:

	COUNTY
	LEA NAME
	
	COUNTY
	LEA NAME

	Atlantic
	Atlantic City
	
	Essex
	Discovery CS

	Atlantic
	Atlantic City Community CS
	
	Essex
	East Orange City

	Atlantic
	Brigantine City
	
	Essex
	East Orange Community CS

	Atlantic
	Charter Tech HS CS
	
	Essex
	Gray CS

	Atlantic
	Egg Harbor City
	
	Essex
	Great Oaks CS

	Atlantic
	Galloway Community CS
	
	Essex
	Irvington Township

	Atlantic
	Pleasantville City
	
	Essex
	Lady Liberty Academy CS

	Atlantic
	Somers Point City
	
	Essex
	Link Community CS

	Bergen
	Bergen Arts and Sciences CS
	
	Essex
	Maria L. Varisco-Rogers CS

	Bergen
	Fairview Borough
	
	Essex
	Merit Prep CS of Newark

	Bergen
	Hackensack City
	
	Essex
	New Horizons Community CS

	Bergen
	Garfield City
	
	Essex
	Newark City

	Bergen
	Palisades Park Borough
	
	Essex
	Newark Educators CS

	Camden
	Berlin Township
	
	Essex
	Newark Legacy CS

	Camden
	Camden Academy Charter HS
	
	Essex
	Newark Prep CS

	Camden
	Camden City
	
	Essex
	North Star CS

	Camden
	Camden Community CS
	
	Essex
	Orange City Township

	Camden
	Camden’s Pride CS
	
	Essex
	Paulo Freire CS

	Camden
	Clementon Borough
	
	Essex
	People’s Preparatory CS

	Camden
	Eco CS
	
	Essex
	Phillip’s Academy CS

	Camden
	Freedom Academy CS
	
	Essex
	Pride Academy CS

	Camden
	Hope Community CS
	
	Essex
	Robert Treat Academy CS

	Camden
	Kingdom CS of Leadership
	
	Essex
	Roseville Community CS

	Camden
	Knowledge A to Z CS
	
	Essex
	Team CS

	Camden
	Leap Academy University CS
	
	Essex
	University Heights CS

	Camden
	Pennsauken Township
	
	Gloucester
	Paulsboro Borough

	Camden
	Somerdale Borough
	
	Gloucester
	Westville Borough

	Camden
	Woodlynne Borough
	
	Gloucester
	Woodbury City

	Cape May
	Cape May City
	
	Hudson
	Bayonne City

	Cape May
	North Wildwood City
	
	Hudson
	Beloved Community CS

	Cape May
	West Cape May Borough
	
	Hudson
	Dr. Lena Edwards Academic CS

	Cape May
	Wildwood City
	
	Hudson
	East Newark Borough

	Cumberland
	Bridgeton City
	
	Hudson
	Elysian CS of Hoboken

	Cumberland
	Commercial Township
	
	Hudson
	Ethical Community CS

	Cumerland
	Compass Academy CS
	
	Hudson
	Great Futures Charter HS

	Cumberland
	Downe Township
	
	Hudson
	Guttenberg Town

	Cumberland
	Greenwich Township
	
	Hudson
	Hoboken CS

	Cumberland
	Vineland City
	
	Hudson
	Hoboken City

	Cumberland
	Vineland Public CS
	
	Hudson
	Hola Hoboken Dual Language CS

	Essex
	Burch CS
	
	Hudson
	Jersey City

	Hudson
	Jersey City Community CS
	
	Monmouth
	Freehold Borough

	Hudson
	Jersey City Global CS
	
	Monmouth
	Keansburg Borough

	Hudson
	Jersey City Golden Door CS
	
	Morris
	Dover Town

	Hudson
	Kearny Town
	
	Ocean
	Lakewood Township

	Hudson
	Learning Community CS
	
	Passaic
	Community CS

	Hudson
	METS CS
	
	Passaic
	John P. Holland CS

	Hudson
	North Bergen Township
	
	Passaic
	Haledon Borough

	Hudson
	Soaring Heights CS
	
	Passaic
	Passaic Arts and Science CS

	Hudson
	Union City
	
	Passaic
	Passaic City

	Hudson
	University  Academy CS
	
	Passaic
	Paterson CS for Sci/Tech

	Hudson
	Weehawken Township
	
	Passaic
	Paterson City

	Mercer
	Foundation Academy CS
	
	Salem
	Lower Alloways Creek Township

	Mercer
	International Academy of Trenton CS
	
	Salem
	Mannington Township

	Mercer
	International CS of Trenton
	
	Salem
	Penns Grove-Carney’s Point Regional

	Mercer
	Paul Robeson Humanities CS
	
	Salem
	Salem City

	Mercer
	Pace CS of Hamilton
	
	Union
	Barack Obama Green CS

	Mercer
	Trenton City
	
	Union
	Central Jersey Arts CS

	Mercer
	Trenton Stem to Civics CS
	
	Union
	Elizabeth City

	Mercer
	Village CS
	
	Union
	Plainfield City

	Middlesex
	Greater Brunswick CS
	
	Union
	Queen City Academy CS

	Middlesex
	New Brunswick City
	
	Union
	Union County Teams CS

	Monmouth
	Bradley Beach Borough
	
	Warren
	Phillipsburg Town

	Monmouth
	Deal Borough
	
	
	


APPENDIX E
PARTICIPATION OF STUDENTS ENROLLED IN NONPUBLIC SCHOOLS

In accordance with federal requirements (34 CFR, Part 76.650), an applicant for a subgrant under this appropriation must consult with the appropriate representatives (nonpublic school Chief School Administrator) of students enrolled in nonpublic schools* during all phases of the development and design of the project covered by this application, including consideration of:

· which children will receive benefits under the project;

· how the children’s needs will be identified;

· what benefits will be provided;

· how the benefits will be provided; and

· how the project will be evaluated.

The applicant agency must give the appropriate representatives a genuine opportunity to express their views regarding the above before an applicant makes any decision that affects the opportunities of those students to participate in the project.

Use of Funds Requirements (EDGAR 76.650 - 76.662)

When providing benefits to nonpublic school students with federal funds, the following must be addressed:

· The contractor must maintain administrative control over all funds and property. (No funds can flow directly to the nonpublic via a subgrant).
· The contractor may place equipment and supplies in the nonpublic school for the period of time needed for the grant. The contractor must ensure that the materials are used only for the purposes of the grant and can be removed from the nonpublic without remodeling the nonpublic school facility.
· Funds cannot be used for construction of nonpublic school facilities.

· Funds must be used to meet specific needs of students and staff. (Funds cannot supplant benefits normally provided by the nonpublic school).
· Funds may be used to pay for services of an employee of the nonpublic school if the employee performs the services outside of his or her regular hours and the employees performs the services under the supervision of the contractor.

· All benefits provided, including equipment and materials, must be secular, neutral and nonideological. (IASA, Sec 14503)\
*  A nonpublic school is defined in N.J.A.C. 18A:46A-1 as an elementary or secondary school within the State, other than a public school, offering education for grades kindergarten through 12, or any combination of them, wherein any child may legally fulfill compulsory school attendance requirements and which complies with the requirements of Title VI of the Civil Rights Act of 1964 (P.L. 88-352). A list of nonpublic schools by LEA district can be found in the New Jersey Department of Education School Directory or by calling your County Office of Education.
When responding to this Notice of Grant Opportunity (NGO), applicants must use the Electronic Web-Enabled Grant (EWEG) online application system. See �HYPERLINK "http://homeroom.state.nj.us/"�http://homeroom.state.nj.us/� to access this system. Please refer to the web page for the NGO at �HYPERLINK "http://www.nj.gov/education/grants/discretionary"�http://www.nj.gov/education/grants/discretionary� (click on available grants) for information on when the EWEG application will be online.





When responding to this Notice of Grant Opportunity (NGO), applicants must use the Electronic Web-enabled Grant (EWEG) online application system. See �HYPERLINK "http://homeroom.state.nj.us/"�http://homeroom.state.nj.us/� to access this system. Please refer to the web page for the NGO at �HYPERLINK "http://www.nj.gov/education/grants/discretionary"�http://www.nj.gov/education/grants/discretionary� (click on available grants) for information on when the EWEG application will be online.








� Unless otherwise clarified, in this NGO the term “beginning teacher” includes pre-service (student) teachers and novice in-service teachers.


� See �HYPERLINK "http://www.nj.gov/education/profdev/scip/"�http://www.nj.gov/education/profdev/scip/� for more information on the ScIP’s role in professional learning and mentoring.


� Please note: For purposes of this grant opportunity, a charter school is considered to be an LEA.


� See also http://www.nj.gov/education/profdev/mentor/.
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