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SECTION 1:  GRANT PROGRAM INFORMATION

1.1 DESCRIPTION OF THE GRANT PROGRAM

The New Jersey Department of Education (NJDOE) seeks to implement a five-year program through this limited competitive Notice of Grant Opportunity (NGO) in order to develop a Career and Technical Education Certification of Eligibility (CE) Educator Preparation (CTE-CEEP) program in response to the adoption of N.J.A.C. 6A:9A-5 in November, 2015, CE educator preparation program implementation. 
New Requirements for All CE Programs:

Firstly, the administrative code requires the CE educator preparation program to “ensure the candidate completes 50 hours of pre-professional experience, often called the preservice component of the program, which occurs prior to the candidate’s full-time professional teaching experience. The pre-professional experience shall include at least:

(1) Fifteen hours in coursework; 
(2) Twenty hours of clinical experience(s), which shall include at least 10 hours of planning and delivering instruction through an individual or co-teaching model; and 
(3) Fifteen hours determined by the program that may include, but is not limited to, additional hours of coursework and clinical experience(s).” 
In addition, the administrative code requires the program to include “A minimum of 350 formal instructional hours or 24 semester-hour credits, which shall be completed over a minimum of two academic years.” It also requires that “Any CE educator preparation program enrolling candidates for academic year 2017-2018, or thereafter shall accept candidates as a cohort. Each candidate within the cohort shall begin the educator preparation program at the same time.”
CTE CE Program Specifics:

Instructional strategies needed for career and technical education, which focuses on secondary education students who are enrolled in content specific educational programs that include classroom and laboratory or shop settings, are not comprehensively addressed in other teacher preparation programs. Additionally, many Career and Technical Education (CTE) teacher candidates for a CE may not hold baccalaureate or associate degrees; they can be hired on the basis of their employment experience rather than academic credentials. Non-CTE CE teacher preparation programs are designed for individuals holding bachelor’s degrees or higher.  
CTE teacher candidates pursue certification in a variety of content specialties, ranging from business and information technology to automotive technology and carpentry. A list of current CTE certifications can be found on the CTE page of the NJDOE Certification and Induction website http://www.state.nj.us/education/educators/license/cte/endorsements.htm.    
In 2008, the New Jersey State Board of Education adopted regulations specifically addressing the preparation of CTE teachers by requiring a minimum of 200 hours of formal instruction in a state-approved CTE professional education program.  Brookdale Community College has been administering a CTE Provisional Teacher Preparation Pilot program since 2010.  Please see section 2.1, Project Design Considerations, for more information regarding the pilot program. 
In 2016, new administrative code requirements were adopted for all CE teacher preparation programs.  The requirements include  a more rigorous and extensive pre-professional experience of 50 hours,  an increase in the hours of formal instruction to 350 hours, and an increase in the overall duration of the program from one year to two years. To meet these requirements a more comprehensive two year curriculum must now be designed and implemented to serve CTE CE candidates throughout the state. 
Recognizing that county vocational school districts (CVSDs) already provide high quality professional development and support activities to new teachers, the CTE-CEEP program will provide opportunities for up to 150 hours of the program to be counted toward the 350 hour requirement through partnerships with CVSDs. Thus, the successful applicant will deliver the program in two separate ways:
1) Traditional: All 400 hours of instruction will be provided at the IHE for all CTE teacher candidates employed in comprehensive high schools and non-participating county vocational schools; and

2) Partnership Model: For CTE teachers at the partnering county vocational school districts only, up to 150 hours may be provided at the employing CVSD.

The NJDOE will require that outcomes be tracked for each model separately to test the hypothesis that receiving some of their professional development with the cohort of new teachers at their own school district may improve indicators such as teacher retention for the partnership model candidates.  Outcome data for the two models will be used to guide and inform decision making for CTE teacher preparation beyond the grant period.

The CTE-CEEP grant program is intended to enable the successful applicant to plan a CTE educator preparation program and implement it over five consecutive school years. The initial award period of the grant will include a five month preparation phase (February, 2017 through June, 2017) and a twelve month implementation phase (July 1, 2017 through June 30, 2018). This grant period will be followed by four successive one-year implementation periods, depending on the availability of funding as well as the grantee’s success in the preceding grant period. It is expected that the program developed with this funding will be sustainable past the end of the multiyear grant period.

1.2 ELIGIBILITY TO APPLY

This is a limited competitive NGO available only to public two- or four-year higher education institutions chartered in the State of New Jersey. The application from the higher education institution must include at least three New Jersey county vocational and technical school district partners. A county vocational and technical school district can be a partner with more than one applicant. All applications must include a completed and signed Affirmation of Partnership Form for at least three county vocational and technical school districts (Appendix A).  
1.3
FEDERAL COMPLIANCE REQUIREMENTS (DUNS, SAM)

In accordance with the Federal Fiscal Accountability Transparency Act (FFATA), all grant recipients must have a valid DUNS number and must also be registered with the Federal System for Award Management (SAM), the successor to the Federal Central Contractor Registration (CCR) database. DUNS numbers are issued by Dun and Bradstreet and are available for free to all entities required to register under FFATA.
· To obtain a DUNS number, go to http://fedgov.dnb.com/webform/
· To register with the SAM database, go to www.sam.gov
Applicants are required to submit their DUNS number and expiration date of their SAM registration as part of the EWEG application using the appropriate EWEG tab (CONTACTS) and must certify that they will ensure that their registration will remain active for the entire grant period.

Applicants must also print the “Entity Overview” page from their www.sam.gov profile (which displays their DUNS number and street address with ZIP+4 code), and upload a scan of the page using the UPLOAD tab.

FFATA Executive compensation disclosure criteria
In the preceding fiscal year, if an applicant:

· Received at least $25,000,000 in annual gross revenues from federal awards; and,

· If at least eighty (80) percent of the applicant’s annual gross revenues came from federal awards; 

the applicant is required to disclose the name and total compensation of the five (5) most highly compensated officers of the applicant as part of the grant application. 

This information is to be entered using the appropriate EWEG tab (contacts). The term “federal award” includes federal contracts, sub-contracts, grants, and sub-grants.

No award will be made to an applicant not in compliance with FFATA.

1.4
STATUTORY/REGULATORY SOURCE AND FUNDING 

The applicant’s project must be designed and implemented in conformance with all applicable state and federal regulations. The Career and Technical Education Certificate of Eligibility Educator Preparation Program (CTE-CEEP program) is 100 percent funded from federal Perkins Leadership funds (CFDA 84.048A).
The final award is subject to the availability of federal Perkins Leadership funds.  One grant for a maximum of $330,000 will be awarded in the first grant period.  The subsequent four years will be funded at $160,000 for each year.  The grantee is expected to complete the state goals laid out in the approved grant application, complete implementation activities established in its grant agreement, and make satisfactory progress toward the completion of its approved activity plan.  Failure to do so may result in the withdrawal by the NJDOE of the grantee’s eligibility for the continuation of grant funding. The NJDOE will remove ineligible, inappropriate, or undocumented costs from funding consideration.
1.5
DISSEMINATION OF THIS NOTICE

The Office of Career Readiness will make this notice available to the eligible applicant(s) based upon the eligibility statement and to the county superintendent of the county in which the eligible agency is located. 

Additional copies of the NGO also are available on the NJDOE web site (http://www.nj.gov/njded/grants/discretionary/) or by contacting the Office of Career Readiness at the New Jersey Department of Education, River View Executive Plaza, Building 100, Route 29, P.O. Box 500, Trenton, NJ  08625-0500; telephone (609) 633-0665; fax (609) 984-5347.

1.6
TECHNICAL ASSISTANCE

The Office of Career Readiness will provide a technical assistance workshop to eligible applicants. The technical assistance workshop will provide applicants with technical assistance related to developing a program design that meets the terms and conditions of the grant program.

The technical assistance workshop will be held via webinar on Tuesday, November 1, 2016 from 9:00 a.m. to 12:00 p.m. Preregistration is required by October 27, 2016. Please contact Jane Griesinger, grant program officer, at 609-777-2170 or e-mail her at jane.griesinger@doe.state.nj.us to register for the technical assistance webinar. Registrants requiring special accommodations for the technical assistance workshop should identify their needs at the time of registration.
Colleges are encouraged to bring potential school district partners to the technical assistance session.
1.7    
APPLICATION SUBMISSION

The NJDOE administers discretionary grant programs in strict conformance with procedures designed to ensure accountability and integrity in the use of public funds and, therefore, will not accept late applications. 

The responsibility for a timely submission resides with the applicant.  The Application Control Center (ACC) must receive the complete application through the online Electronic Web Enabled Grant (EWEG) system at http://homeroom.state.nj.us  no later than 4:00 P.M. November 29, 2016.  Without exception, the ACC will not accept, and the Office of Grants Management cannot evaluate for funding consideration, an application after this deadline. 

Each eligible applicant must have a logon ID and password to access the system. The applicant should send an email to eweghelp@doe.state.nj.us for assistance. Please allow 24-48 hours for the registration to be completed. 

Questions regarding access to EWEG may be directed to eweghelp@doe.state.nj.us.

Applicants are advised to plan appropriately to allow time to address any challenges that may occur.  Additionally, applicants should run a consistency check at least 24 hours before the due date to determine any errors that might prevent submission of the application.  Applicants are advised not to wait until the due date to submit the application online as the system may be slower than normal due to increased usage.  Please note that the submit button in the EWEG system will disappear as of 4:00 PM on the due date.

Complete applications are those that include all elements listed in Section 3.3, Application Component Checklist of this notice. Applications received by the due date and time will be screened to determine whether they are, in fact, eligible for consideration. The Department of Education reserves the right to reject any application not in conformance with the requirements of this NGO.  

Paper copies of the grant application will not be accepted in lieu of the EWEG application. Applications submitted by FAX cannot be accepted under any circumstances.

1.8
REPORTING REQUIREMENTS

The grantee is required to submit periodic project and fiscal progress reports. All reports will be submitted through the EWEG system.  This NGO has six reporting periods.  Reports for this program will be due as follows:
	

Report
	Reporting Period
	Due Date

	1st Interim
	02/01/17  –  03/30/17
	04/28/17

	2nd Interim
	01/01/17 – 06/30/17
	07/31/17

	3rd Interim
	01/01/17 – 09/30/17
	10/31/17

	4th Interim
	10/01/17 – 12/31/17
	01/31/18

	5th Interim
	01/01/17 – 03/30/18
	04/30/18

	Final
	01/01/17 – 06/30/18
	08/31/18


For additional information about post-award requirements, see the Grant Recipient’s Manual for Discretionary Grants at:

http://www.state.nj.us/education/grants/discretionary/management/.

1.9
ASSESSMENT OF STATEWIDE PROGRAM RESULTS

Assessment of Statewide Program Results will be addressed through a variety of approaches.  The grantee is responsible for conducting internal formative evaluations of all aspects of the CTE-CEEP program. The grantee is also responsible for evaluating the program’s instructional staff following the institution’s normal adjunct staff evaluation procedures.  

The grantee will be responsible for contracting with a nationally recognized entity to conduct a summative, external evaluation of the CTE-CEEP program. This will include annual reports as well as a final report on the entire project.  The evaluator will have experience in evaluating teacher preparation programs and will demonstrate a knowledge of the specific issues in preparing CTE educators. Selection of the external evaluator must be approved by the Office of Career Readiness.  

Prior to its implementation, the Office of Career Readiness will approve the proposed evaluation plan.  The external evaluation will, at a minimum, address the following:
· The extent to which the CTE-CEEP program met the needs of CTE educators; 

· The extent to which CTE educators successfully complete the CTE-CEEP program;

· The rate of CTE educators interested in earning college credit through the CTE-CEEP program and planning to continue their formal education within five years;

· The extent to which CTE teachers who successfully complete the CTE-CEEP program  are retained in the profession;
· The extent to which professional development delivered by county vocational and technical school districts has been able to count toward the formal instruction hours required of new educators in their first two years of service; and
· A comparison of the retention rates and performance of teachers who completed a portion of the educator preparation at the county vocational and technical school district where they are employed to those who did not.
The grantee will share evaluation reports with the Office of Career Readiness. The Office of Career Readiness grant program officer will also provide feedback pertaining to ongoing grant activities through participation in grant meetings and events and the review of interim and final reports.  

1.10 
REIMBURSEMENT REQUESTS

Payment of grant funds is made through a reimbursement system.  Reimbursement requests for any grant funds the grantee has expended are made through the Electronic Web-Enabled Grant (EWEG) system.  Reimbursement requests may begin once the application has been marked “Final Approved” in the EWEG system, and the grantee has accepted the award by clicking on the “Accept Award” button on the Application Select page and completing the Grant Acceptance Certificate information.

Only one (1) reimbursement request may be submitted per month. The grantee must submit requests no later than the 15th of the month. The requests may include funds that will be expended through the last calendar day of the month in which reimbursement is requested.  If the grantee’s request is approved by the Office of Career Readiness program officer, the grantee should receive payment between the 8th - 10th of the following month. 

NOTE: Payments cannot be processed until the award has been accepted in EWEG.

SECTION 2:  PROJECT GUIDELINES

The intent of this section is to provide the applicant with the framework within which it will plan, design, and develop a proposed project to meet the state goals and expected outcomes detailed in Section 2.1 of this NGO.  Before preparing applications, potential applicants are advised to review Section 1.1: Description of the Grant Program of this NGO to ensure a full understanding of the state’s vision and purpose for offering this program. Please note that the passage of the School District Accountability Act, N.J.A.C. 6A:23A-7 places additional administrative requirements on the travel of school district personnel.  The applicant is urged to be mindful of these requirements as they may impact the ability of school district personnel to participate in activities sponsored by the grant program.  

2.1
PROJECT DESIGN CONSIDERATIONS

This NGO is offered to assist the NJDOE in offering a quality, research-based Certificate of Eligibility (CE) Educator Preparation program that addresses the specific needs of CTE CE teachers as described in Section 1 and to achieve the following statewide goals:
GOAL 1: 
Create a CTE CE educator preparation program (CTE-CEEP) that will address the unique needs of Career and Technical Education teacher candidates who have a broad range of subject matter expertise as well as diverse backgrounds in educational attainment, formal training, and employment experience.
GOAL 2:
Increase retention rates of CTE-CEEP program completers so that the retention rates meet or exceed state and national retention rates of new teachers.
In 2008, the New Jersey State Board of Education adopted regulations specifically addressing the preparation of CTE teachers by requiring a minimum of 200 hours of formal instruction in a state-approved CTE professional education program.  Subsequently the NJDOE convened a curriculum committee during the 2009-2010 school year to develop a curriculum to meet the specific educational needs of Career and Technical Education Alternate Route Teacher Candidates. This curriculum has been offered since 2010 and may be used as the basis for the applicant to develop the CTE-CEEP program (Appendix C).
During the 2010-2011 school year, the NJDOE issued a limited competitive NGO to establish the Career and Technical Education Provisional Teacher Preparation (CTEPTP) pilot program based on the new curriculum.  Brookdale Community College was the successful applicant and has been administering the CTEPTP program since 2010. Direct instruction for provisional CTE teachers enrolled in the CTEPTP pilot program at Brookdale Community College will conclude no later than August 31, 2017.  Results of external evaluations of the CTEPTP pilot program indicate that participants value the existing blended learning model, particularly the opportunity for participants to meet face-to-face at regular intervals for instruction. Therefore, the CTE-CEEP program should provide candidates with the same opportunities to both learn on-line and face-to-face throughout the two-year program, accommodating educators from all regions of New Jersey. In addition, the CTE-CEEP program should include a plan to serve educators in the northern, central, and southern regions of New Jersey that offers the same opportunity for educators in any of the regions.
In preparation for the new CTE-CEEP program, the NJDOE convened focus groups that included faculty and administration from Brookdale Community College to discuss opportunities to enhance the curriculum to reflect the requirement of additional hours of formal instruction. The discussions of these groups should inform the work of the CTE-CEEP program (Appendix G).

The CTE-CEEP grant program is intended to enable the successful applicant to plan a CTE educator preparation program and implement it over five consecutive school years. The first grant period will include a five month preparation phase (February, 2017 through June, 2017) and a twelve month implementation phase (July 1, 2017 through June 30, 2018). This grant will be followed by four successive one-year implementation periods, depending on the availability of funding as well as the grantee’s success in the preceding grant period. Successful programs that are developed with this funding will be sustainable past the end of the multi-year grant period.

2.2
PROJECT REQUIREMENTS

In preparing a response to this NGO, the applicant is responsible for reviewing and complying with all grant program requirements set forth in this NGO. The applicant must include a comprehensive narrative that describes how they will develop a new curriculum informed by the CTEPTP curriculum and the results of the external evaluation of the CTEPTP program and how they will implement the approved curriculum over the five-year grant period in order to address the state goals and achieve the outcomes listed in Section 2.1: Project Design Considerations.  The comprehensive narrative is not intended to provide actual budget figures, but instead to reflect the applicant’s conceptual and concrete planning for the program.  In addition, the applicant must complete a Project Activity Plan that lists the activities the applicant will implement and complete in Year 1 of the five-year grant period to support the state goals and expected outcomes of the Solicitation Request. Below is a list of project requirements to be included in the applicant’s program design:
In the first grant period the grantee will:
Preparation Phase

· Develop the 50 hours of pre-professional experience, including curriculum and opportunities for at least fifteen hours in coursework and twenty hours of clinical experience as described in Section 1.1;

· Develop a curriculum informed by the CTEPTP curriculum and the results of the external evaluation of the CTEPTP program for formal instruction from the existing 200 hours offered over one year to at least 350 hours that must occur over 2 years. This will be offered as a blended curriculum that includes both on-line and in-person learning opportunities;

· Develop the curriculum into modules so that there are at least two models for delivery, and that (1) the objectives for specific modules can be met in a flexible manner by the partnering county vocational and technical school districts to their CE educator candidates (Partnership Model) and (2) solely at the IHE (Traditional Model); Create partnership agreements with at least three county vocational and technical school districts that will deliver modules locally. These modules can include up to 150 hours of the required 350 hours of formal instruction;
· Market the program to attract interest and enrollment;

· Recruit and enroll CE teacher candidates for the program’s first implementation period;

Implementation Phase

· Enroll cohorts to begin the pre-professional experience in Summer 2017, Fall 2017, and Winter 2018 and continue through the formal instruction phase of the program. Please include the plan to
· Offer the first year of formal instruction to new cohorts;
· Continue to develop and refine curriculum; and

· Conduct a final, summative external evaluation of the first year of the CTE-CEEP program.

For years 2, 3, 4 and 5 of the grant, it is expected that the grantee will: 

· Continue to recruit and enroll cohorts to begin the pre-professional experience in Summer, Fall, and Winter, continuing through the formal instruction phase of the program; 

· Offer both the first year of formal instruction to new enrollees and the second year of formal instruction to cohorts continuing from the previous year;

· Increase the number of partnerships with county vocational and technical school districts; 
· Continue to develop and refine curriculum;

· Conduct a final, summative external evaluation of each year of the CTE-CEEP program, including an analysis of the effectiveness of the traditional and partnership delivery models.
· Evaluate the effectiveness of local delivery of the curriculum through the Partnership Model versus the Traditional Model.

The Notice of Grant Opportunity for the continuation of this program in years 2,3,4, and 5 will contain more detailed requirements for these implementation grant periods.
2.2.1
Project Abstract:
The Project Abstract is a (250-300 words) summary of the proposed project’s need, purpose, and projected outcomes.  The proposed project and outcomes must cover the full multi-year grant period. Do not include information in the abstract that is not supported elsewhere in the application.  
2.2.2
Project Description: 

Describe in a detailed narrative the complete five-year grant period project design and plan for implementing the project in accordance with Section 2.2.  Include a clear and focused description of how each of the state goals and expected outcomes in Section 2.2.3 will be addressed.  Include specific examples of strategies, systems, or design approaches that will be incorporated.  
Curriculum:

CTE teacher candidates come from diverse educational backgrounds and typically have a wide variety of work experiences before entering the program.  Some candidates may already have bachelor’s degrees, while others may have entered a trade through an apprenticeship pathway. The successful applicant will be able to address the differing needs of the candidates.  The candidates will also be teaching a wide variety of skills in varied settings, and this factor needs to be taken into account as well when designing the curriculum.  Student safety, for example, may look very different in the welding shop and the computer science classroom, and different again in the health sciences lab. 

Describe your plan to develop a curriculum to offer two years and 400 hours of instruction.  Demonstrate familiarity with the existing one-year curriculum from the pilot program, and include plans for online and/or blended instruction, as well as face-to-face cohort meetings.  Address the 50-hour preservice requirement.  Describe your plan for supporting candidates during the clinical experience component of the 50-hour pre-professional experience. 
The successful applicant will demonstrate a familiarity with best practices in teaching adult learners.  See Appendix F for feedback on the CTEPTP pilot program and incorporate participant suggestions into the plan.

Please note that, as described in the Partnerships section below, up to 150 hours of instruction may be provided by the partnering county vocational school districts to their own CTE teacher candidates. For this reason, the curriculum must be reformatted into stand-alone modules to allow those teacher candidates to receive seamless instruction between the IHE and the county vocational school.  The specific modules to be provided at the vocational school may vary from vocational partner to vocational partner, and the curriculum must be designed to support this degree of flexibility.  
Serving All Teacher Candidates:

Describe in detail the plan to serve teacher candidates from throughout the state.  Based on feedback from the CTEPTP pilot program, face-to-face cohort meetings and support are a key factor in participant satisfaction.  Describe in detail how you will provide this opportunity in multiple locations and how it will be scheduled to ensure access for all candidates and reduce inconvenience to participants from all parts of the state.

Please include information on your recruitment strategies, selection process, and criteria for admission. What strategies do you employ to build and select a pool of high-quality, diverse applicants?  When do you typically accept candidates into the program (e.g. after receiving a CE, prior to receiving a CE, or both)? How many cohorts will you prepare each year?  When is each cohort start date and when is the latest a candidate can enroll in your program and still be considered part of the cohort?  How will your program handle off-cycle hires?
Explain how you will handle situations in which a teacher is not continuously employed throughout your program (e.g., a candidate is laid off due to a Reduction in Force, or the candidate is on maternity leave during their second year in the profession).

Technology and Marketing:

Describe in detail how the applicant will transfer, transform and maintain the CTE Certificate of Eligibility Educator Preparation webpage and how the applicant will use online and blended learning to meet the needs of the teacher candidates.  Describe the plan to market the program and attract CTE teacher candidates.  Again, it is expected that applicants will demonstrate a familiarity with the existing on-line units as well as with the webpage.

Assuring Teacher Quality:

What steps does your program take to recruit and select strong mentor teachers?  How will your program communicate with the placement district, principal, and mentor regarding a candidate’s performance and professional development?

Describe your plan for supporting candidates in the classroom during the two years of the program.  (Include coaching visits, evaluation tool(s) used, method(s) for providing feedback to the candidate).

Describe your plan to align the CTE CE Educator Preparation program with the Professional Standards for Teachers described in N.J.A.C. 6A:9-3.3 Please complete and upload the form in Appendix B, Assessing Candidate Readiness by entering the course embedded assessment, content knowledge assessment and/or performance assessment that will be used for each item.  What checkpoints are in place to ensure candidates meet program expectations? What support do candidates who are identified as “at-risk” of not meeting program requirements receive?
In December, 2015 the edTPA was selected as the Commissioner-approved performance assessment for teacher licensure. By the 2017-2018 school year all candidates for teaching endorsements in business, family and consumer sciences and agriculture will need to take the assessment for program completion and to earn certification. Explain how you plan to support candidates as they complete the edTPA. The Department is creating a multi-year plan to determine the feasibility and timeline to implement teacher performance assessments for all other CTE certifications. The grantee will be required to prepare candidates to successfully complete these assessments once available and required for certification. 
Credit:

Because some of the CTE teacher candidates will already have bachelor’s degrees, it is expected that the successful applicant will provide a pathway for these candidates to earn credits towards a graduate degree through participation in this program.  Describe any current or planned arrangements or partnerships that will help the IHE lead agency meet this requirement. 
For those candidates who do not yet have bachelor’s degrees, describe any current or planned arrangements or partnerships that will provide undergraduate credit for these teacher candidates.

Partnerships:

Describe in a detailed narrative the initial discussions between the IHE lead agency and the proposed county vocational school district partners, plans for ongoing work with the partners and how and where the instruction will be delivered. The IHE is expected to work closely with each vocational partner to ensure that all topics are covered for each candidate.  Final responsibility for the performance of educators who complete the CTE-CEEP program will remain with the IHE lead agency.
CTE Communication Management Plan:

Describe how the IHE will coordinate with the Office of Career Readiness at the New Jersey Department of Education, regularly conferring with the Department on the key decisions that are made and on the status of the program. The IHE is expected to work closely with the New Jersey Department of Education throughout the grant period and confer regularly with the Department on key decisions that are made.
Describe how the IHE will ensure that the CTE-CEEP program understands and is meeting the needs of the CTE community, including CTE programs that are offered at county vocational and technical schools and comprehensive high schools.

Write clearly and succinctly, focusing on quality and not quantity.  Ensure that the narrative is supported by the activity plan and activity-based budget.  Demonstrate that the strategies, systems, or design approaches planned are of sufficient quality and scope to ensure equitable access and participation among all eligible program participants.
2.2.3
Goals, Objectives and Indicators of Success
The New Jersey Department of Education has developed the following goals and objectives for the CTE-CEEP program.
GOAL 1: 
Create a CTE CE educator preparation program (CTE-CEEP) that will address the unique needs of Career and Technical Education teacher candidates who have a broad range of subject matter expertise as well as diverse backgrounds in educational attainment, formal training, and employment experience.
Objective 1.1:
Develop a curriculum informed by the CTEPTP curriculum (Appendix C) and the results of the external audit and stakeholder comments for the CTEPTP program (Appendices F and G).  The curriculum must include 50 hours of pre-professional experience and a minimum of 350 formal instructional hours or 24 semester-hour credits, completed over a minimum of two years.
Objective 1.2:
Develop and organize the curriculum in modules to provide flexible opportunities for the partnering county vocational and technical school districts to meet some of the curriculum objectives.  Up to 150 of these hours may count toward the required 350 formal instruction hours.
Objective 1.3:
Design the curriculum to include blended learning, incorporating both online content and expanded opportunities for teachers of the same cohort to meet face-to-face beyond the pilot program model. (Partnership and Traditional Model).
Objective 1.4:
Design the program of instruction to serve educators in the northern, central, and southern regions of New Jersey that does not represent a greater hardship or opportunity for educators in the northern, central, or southern regions of New Jersey.
Objective 1.5:
Create plans to identify up to 150 hours of the 350-hour formal instruction requirement that will be delivered by each partnering county vocational and technical school district.  Each plan will clearly delineate which topics will be delivered by the county vocational and technical school district and the number of associated hours that will count toward the formal instruction hour requirement.
Objective 1.6:
 Enroll the first cohort of CTE teacher candidates by June, 2017.
Objective 1.7:
The first cohort of CTE teacher candidates includes candidates whose hours spent in professional development at a county vocational and technical school count toward the formal instruction hour requirement.
Objective 1.8: 
Update the CTE Certificate of Eligibility Educator Preparation pilot program webpage on an ongoing basis to provide accurate and timely information and resources to CTE teacher candidates, hiring school districts, and those interested in becoming a CTE teacher.

Objective 1.9: Design and implement a marketing plan to inform internal and external customers of the new Career and Technical Education CE teacher program.  
GOAL 2:
Increase retention rates of CTE-CEEP program completers so that the retention rates meet or exceed state and national retention rates of new teachers.
Objective 2.1:
Increase the number of CTE Certificate of Eligibility teachers electing to continue their postsecondary education by offering college credit options for successfully completing the CTE-CEEP program.
Objective 2.2:
Obtain approval to award undergraduate credit to eligible CTE CE educators, and establish eligibility, number of credits, additional coursework requirements, and costs.
Objective 2.3:
Obtain approval to award master’s-level credit to eligible CTE CE educators, and establish eligibility, number of credits, additional coursework requirements, and costs.
Objective 2.4:
Inform all CTE-CEEP teachers of the value of obtaining college credits for successfully completing the CTE-CEEP program. 
In Objectives and Indicators section of the EWEG application, the applicant may establish one or more additional local objectives for either or both of the two state goals that will lead to the accomplishment of the expected goals of the CTE-CEEP pilot program by the conclusion of the final grant period. Objectives should clearly illustrate the applicant’s plans to achieve the state goals.  Objectives must be achievable and realistic, while identifying the “who, what and when” of the proposed project. Objectives must be results-oriented, and clearly identify what the project is intended to accomplish. When developing local objectives, the applicant is advised to ensure each objective is: 

· Clearly written;

· Supports the selected state goal for which the objective was developed;

· Leads to the accomplishment of an expected outcome(s) for the selected state goal;

· Identifies a clear and reasonable timeline for implementing and completing the objective within the seventeen month grant period;

· Identifies the individual(s) responsible for implementing or coordinating the strategies and activities required to achieve the objective (the strategies and activities will be detailed in the applicant’s Activity Plans); and

· Identifies the level of performance expected to indicate successful achievement of the objective.

2.2.4
Project Activity Plan









The Project Activity Plan follows the goal(s) and objectives that were listed in the previous section.  Activities represent the steps that it will take to achieve each identified objective.  Also, the activities that are identified in this section serve as the basis for the individual expenditures that are being proposed in the budget.  Review the State Goals and Expected Outcomes when constructing the Project Activity Plan to ensure that appropriate links have been established so that the activities support the goals and objectives.

· State the relevant objective in full in the space provided.  Number the Goal 1 and each objective 1.1, 1.2, 1.3, etc.

· Describe all of the tasks and activities planned for the accomplishment of each goal and objective.

· List all the activities in chronological order.

· Space the activities appropriately across all report periods of the grant period.

· Identify the staff directly responsible for the implementation of the activity.  If the individual conducting the activity is not referenced appropriately on the Project Activity Plan, it may not be possible to determine an allocation of the requested cost, and costs may be disallowed.

· List the documentation that tracks the progress and confirms the completion of each activity, such as agenda, minutes, curriculum, etc.

· In the Report Period Column on the Project Activity Plan, indicate with a checkmark the period in which the activity will be implemented.  If the activity is ongoing or recurring, place a checkmark in the boxes under each period in which the activity will talk place. The Grant Year has six reporting periods that align with the interim and final reports.  See Section 1.8 for reporting periods.
· Do not list the project director or other person with general oversight authority for the project as the “person responsible” for carrying out all activities.
2.2.5
Organizational Commitment and Capacity
Describe the lead agency’s commitment to the grant project, including the organizational support that exists for implementing the proposed project.  Describe the commitment to serving educators from all geographic regions of the state.
Describe all organizational resources (staff, facilities, equipment, funds, etc.) that will support successful project implementation.  Explain any experience the organization has had in implementing similar types of projects, as well as the outcomes of those projects.  What worked, what did not, and why? Explain how previous experiences will ensure successful implementation of the proposed project.  
If the organization or members of the staff have not implemented similar projects, explain why the proposed project will be successful.  
All applicants must identify the individuals who will be responsible for the major components of the project, state whether they will be assigned to the project on a full- or part-time basis, and upload each individual’s resume as part of the application. Include, at a minimum, the staff assigned to the following components of the project:
· Overseeing and coordinating the grant program;

· Revising and expanding curriculum or creating a new curriculum;

· Creating county vocational and technical school district partnerships;

· Online course management technical support;

· Design and support of CTE Certificate of Eligibility Educator Preparation webpage;

· Design and implementation of marketing plan; and

· Design and implementation of plan to award undergraduate and master’s-level credit to eligible CTE CE educators.

2.3
BUDGET CONSIDERATIONS 

Once the local objectives have been established and the Project Activity Plan has been developed, the details of the budget should be designed to support the identified activities in the Project Activity Plan. 

An applicant’s budget must be well-considered, necessary for the implementation of the project, remain within the funding parameters contained in this NGO, and demonstrate prudent use of resources.  The budget will be reviewed to ensure that costs are customary and reasonable for implementation of each project activity. 

The applicant must provide a direct link for each cost to the state goals, local objectives, and activities in the Project Activity Plan that provides programmatic support for the proposed cost.  In addition, the applicant must provide documentation and details sufficient to support each proposed cost.  Guidance on constructing a grant budget may be found in the Pre-award Manual for Discretionary Grants, which can be accessed at:

www.state.nj.us/education/grants/discretionary/apps/.
The NJDOE will remove from consideration all ineligible costs, as well as costs not supported by the Project Activity Plan. The actual amount awarded will be contingent upon the applicant’s ability to provide support for its proposed budget upon application and ultimately will be determined by the NJDOE through the pre-award revision process.  The applicant’s opportunity to make pre-award revisions will be limited by the NJDOE, which is not responsible either to provide repeated opportunities for revisions or to permit reallocation of the funds previously requested for costs that have not been approved or have been disallowed.
The instructional component of the CTE-CEEP program, including faculty salaries and coaching visits, will be funded through tuition and fees paid by CTE Certificate of Eligibility educators to the grantee.  It is expected that the tuition and fees for the CTE-CEEP program will be reasonable and consistent with the costs of other such programs at the IHE lead agency.
Funds may be used for the following types of items:

· Salaries and Fringe Benefits: The grantee may assign staff to oversee and coordinate the aspects of implementing the grant program. Salary and fringe benefits related to the specific requirements of the CTE-CEEP grant may be funded through the grant.  
· Administrative Costs: A maximum of 10% of the total grant award may be used for administrative costs to support the grant program, including the grantee’s fiscal office’s activities in operating the grant program. 

· Textbooks and Classroom Materials: Review copies of the required textbooks and classroom materials may be purchased for the project staff.
· Consultant Costs: Consultants may be hired to support aspects of the Project Activity Plan (other than the external evaluations of the grant program, which is addressed separately). Consult the Discretionary Grant Application (DGA) document for cost limitations.

· Supplies: Supplies may be purchased to support the ongoing implementation of the grant program, not including items for personal use and ownership including but not limited to supplies such as textbooks, small electronics and/or computer, clothing, and awards.
· Travel: Travel reimbursements for grant-funded staff will be $0.31/mile plus tolls and parking. Out-of-state travel requests must be submitted to the NJDOE for approval.
· Subgrant Costs: It is expected that partnering county vocational school districts will receive up to $10,000 each to support their costs in working with the IHE, developing curriculum for the modules they will provide at the district, and administrative activities associated with the program, such as tracking and reporting student hours.
· Other: Any costs not identified above must be supported by the goals and local objectives of this NGO and approved by the NJDOE.

2.4
BUDGET REQUIREMENTS 

Budget requests should be linked to local objectives and project activities in support of the State Goals and Expected Outcomes of the CTE-CEEP program.

Subgrants: The grantee will provide subgrants to county vocational and technical school district partners for activities related to planning and implementing the details of the partnership.
The provisions of N.J.A.C. 6A:23A-7 contain additional requirements concerning prior approvals, as well as expenditures related to travel. It is strongly recommended that the applicant works with the college’s business administrator when constructing the budget. The NJDOE applies these restrictions uniformly to all funded agencies. Unless otherwise specified, the following restrictions apply to all grant programs:

· No reimbursement for in-state overnight travel (meals and/or lodging)

· No reimbursement for meals during in-state travel
· Mileage reimbursement is capped at $0.31/mile

Ineligible Costs: Costs that would normally be covered by tuition for an educator preparation program may not be charged to the grant, including, but not limited to: 

i. Anything normally covered by tuition such as:

· Salary and benefits of CTE-CEEP program instructors.
· Textbooks and other curriculum materials for the CTE educator candidates.
· Assessment fees.
· Classroom supplies.
· In-classroom rental fees.
· College/university fees, including normal student fees for access to the online course management system.
ii. Indirect costs.

iii. Entertainment.
In reviewing this grant program application, the NJDOE may determine that certain proposed costs, though not specifically identified as ineligible, are not reasonable or appropriate under this grant program and, therefore, are not allowable.  In such a case, the applicant may be asked to transfer grant funds between and among existing line items during the pre-award revision process.
2.3.1 Program Income

Program income is the gross income earned by the grantee that is generated directly by a grant-supported activity or earned as a result of the grant. It includes, but is not limited to: income from fees for services performed, the use or rental of real or personal property acquired under the grant, the sale of commodities or items developed or fabricated under the grant.

The grantee will generate program income as a result of implementing this grant program.  Program income will be generated from tuition and fees associated with enrolling CTE certificate of eligibility teacher candidates into the CTE-CEEP program as well as offering the college credit options.  The grantee must keep a separate accounting of program income generated as a result of this grant program. It is expected that such income will be used by the grantee to support the delivery of instruction during the CTE-CEEP program.


SECTION 3:  COMPLETING THE APPLICATION

3.1
GENERAL INSTRUCTIONS FOR APPLYING

To apply for a grant under this NGO, the applicant must prepare and submit a complete application. The application will be a response to the state’s vision as articulated in Section 1: Grant Program Information of this NGO. It will be planned, designed, and developed in accordance with the program framework articulated in Section 2: Project Guidelines of this NGO.  The applicant may wish to consult additional guidance found in the Discretionary Grant Application (DGA) document, found at www.state.nj.us/education/grants/discretionary.
3.2   
REVIEW OF APPLICATIONS

Evaluators will use the selection criteria found in Part I: General Information and Guidance of the DGA to review and rate the application according to how well the content addresses Sections 1 and 2 in this NGO.
Please be advised that in accordance with the Open Public Records Act P.L. 2001, c. 404, all applications for discretionary grant funds received September 1, 2003 or later, as well as the evaluation results associated with these applications, and other information regarding the competitive grants process, will become matters of public record upon the completion of the evaluation process, and will be available to members of the public upon request.

Applications will also be reviewed for completeness and accuracy. The following point values apply to the evaluation of applications received in response to this NGO:

	 
	Point Value

	PROJECT DESCRIPTION 
	30

	GOALS, OBJECTIVES AND INDICATORS 
	15

	PROJECT ACTIVITY PLAN (YEAR ONE) 
	15

	ORGANIZATIONAL COMMITMENT AND CAPACITY 
	30

	BUDGET (YEAR ONE)
	10

	TOTAL 
	100


3.3   
APPLICATION REQUIREMENT CHECKLIST
The following components are required (see Required ( Column) to be included as part of the application.  Failure to include a required form may result in the application being removed from consideration for funding. Use the checklist (see Included ( Column) to ensure that all required components have been completed in the application. 

	Required (()
	Location
	EWEG TAB/SUBTAB
	Included (()

	(
	EWEG
	Admin (Contacts, Allocation, Assurance, Board Resolution and DUNS-SAM)
	

	(
	EWEG
	Budget
	

	(
	EWEG
	Application Narrative (Update, Project Description, Objectives/Indicators, Activity Plan)

	

	
	
	The following document(s) must be scanned and attached to the EWEG application using the UPLOAD tab:
	

	(
	
	Appendix A: Affirmation of Partnership Forms
	

	(
	
	Appendix B: Assessing Candidate Readiness
	

	(
	
	Resumes of Key Personnel
	

	
	
	
	

	
	
	
	

	
	
	
	


Appendix A

Affirmation of Partnership Form

This form must be completed, signed, scanned and uploaded as part of the EWEG application. Please complete and submit a separate form for each partnering organization.

Name of Lead Agency:

Name of Partnering Organization:

As the Chief School Administrator/Chief Executive Officer (or equivalent) of the partnering organization, I certify approval for my organization’s involvement and participation in Career and Technical Education Certificate of Eligibility Educator Preparation Program’s grant proposal and subsequent grant activities should the application be selected for funding.

____________________________

Name of CSA/CEO (or equivalent)

Title:_______________________

Date:_______________________

Appendix B:

Assessing Candidate Readiness: The Professional Learning Standards

	Standard
	Assessment of Candidate Readiness

	1. Learner Development: the teacher understands how learners grow and develop; recognizing patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences
	

	2. Learning Differences: the teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standard
	

	3. Learning Environments: the teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation
	

	4. Content Knowledge: the teacher understands the central concepts, tools of inquiry, and structures of the discipline he or she teaches, particularly as they relate to all relevant NJ content standards and creates learning experiences that make these aspects of the discipline accessible and meaningful for Text box learners to ensure mastery of the content
	

	5. Application of Content: the teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues
	

	6. Assessment: the teacher understands and uses multiple methods of assessment to engage learners in examining their own growth, to monitor learning progress, and to guide the teacher’s and learner’s decision making
	

	7. Planning for Instruction: the teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context
	

	8. Instructional Strategies: the teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build to skills to apply knowledge in meaningful ways.
	

	9. Professional Learning: the teacher engages in ongoing individual and collaborative professional learning designed to impact practice in ways that lead to improved learning for each student, using evidence of student achievement, action research, and best practice to expand a repertoire of skills, strategies, materials, assessments, and ideas to increase student learning.
	

	10. Leadership and Collaboration: the teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professional, and community members to ensure learner growth and to advance the profession.
	

	11. Ethical Practice: the teacher acts in accordance with legal and ethical responsibilities and uses integrity to promote the success of all students.
	



By checking this box, you are providing assurance that candidates completing your program will meet state minimum requirements as set forth in New Jersey Administrative Code 6A:9.
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I.
INTRODUCTION TO STAGE I

1.1
OVERVIEW

The New Jersey Career and Technical Education Provisional Teacher Program Curriculum (curriculum) is designed to create a provisional teacher preparation program that will address the unique needs of career and technical education provisional teacher candidates (teacher candidates) in response to New Jersey’s need for adequately-prepared career and technical education teachers.  The curriculum will be taught with a combination of online coursework and in-class, face-to-face sessions that are designed as “Cohort Saturdays.”  Stage I of the curriculum represents 60 hours of instruction, including online sessions and three Cohort Saturdays.  Stage II of the curriculum represents 140 hours of instruction, including online coursework, six Cohort Saturdays, and development of a comprehensive portfolio.  In addition to the 200 hours of instruction, attendance to a Capstone Conference is required and Professional Development hours will be awarded.  Teacher candidates completing this college-level coursework will have the option of obtaining college credit and teacher certification or teacher certification only.  

1.2
PROGRAM ORGANIZATION & CONTENT

The curriculum, which corresponds to New Jersey Professional Standards for Teachers, is shaped by five interconnected themes as follows:

1.2.1
Planning and Preparation

a) Introduction to Basic Instructional Strategies and Practices (N.J. 1.1, 1.2, 2.1, 2.2, 2.3, 4.1, 4.3, 4.4, 4.9, 4.10, 4.12, 7.2) 

b) Introduction to Curriculum Theory (N.J. 1.8, 2.1, 2.2)  

c) Introduction to Learning Theory (N.J. 2.1 - 2.9)

d) Integrating Literacy across the Curriculum (N.J. 1.3)

e) Basic and Higher Order Thinking Skills (N.J. 1.4, 4.5)

f) Core Curriculum/Common Core Content Standards (N.J. 4.6, 4.7)

g) Assessment (N.J. 4.6, 4.11, 5.1, 5.2, 5.3, 5.4, 5.5, 5.6, 5.7) 

h) Guided Observations

1.2.2
Instructional Delivery

a) Communicating Objectives, Directions, and Procedures (N.J. 1.5, 1.8, 8.1, 8.2, 8.3, 8.4, 9.5, 8.7, 8.8)   

b) Application, Synthesis and Creative Thinking (N.J. 1.6, 1.7)

c) Applications of Literacy Theory – Secondary (N.J. 1.1, 1.3, 1.6)

d) Application of Technology and Teaching Resources (N.J. 1.5, 1.9, 4.2, 4.8)  

1.2.3
Classroom Environment

a) Management Procedures, Transitions, and Routines (N.J. 6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8, 6.9, 6.10, 6.11, 6.12)

b) Gaining Respect and Rapport (N.J. 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8, 3.10)

c) Time Management (N.J. 6.1, 6.2, 6.7, 6.11) 

d) Managing Off-Task Behavior and Chronic Discipline Problems (N.J. 6.1, 6.2, 6.5, 6.7, 6.8)

e) Organization of Physical Space and Field Trips (N.J. 6.1, 6.4, 6.5, 6.8, 6.10)

f) Classroom Safety (6.1, 6.4, 6.5, 6.8, 6.10)

1.2.4
School Environment

a) Diversity Issues (N.J. 2.2, 2.3, 2.4, 2.6, 2.7, 2.8, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8, 3.9, 3.10, 7.1)

b) Urban Education (N.J. 7.3, 7.4, 7.7, 7.8)

c) Special Needs of Students (N.J 2.2, 2.3, 2.4, 7.1, 7.2, 7.3, 7.4, 7.5, 7.6, 7.7, 7.8) 

d) Inclusion Classrooms ( N.J 2.2, 2.3, 2.4, 7.1, 7.2, 7.3, 7.4, 7.5, 7.6, 7.7, 7.8)

e) Alternative Education (N.J. 9.8) 

f) Collaboration with Colleagues and Paraprofessionals (N.J. 9.1, 9.2, 9.3, 9.4, 9.5, 9.6, 9.7, 9.8, 9.9)

1.2.5
Professional Responsibilities

a) Showcase Portfolio (N.J. 10.3, 10.5, 11) 

b) Record Keeping (N.J. 10.1, 11)

c) Literacy Portfolio (N.J. 1.3, 3.5, 8.1, 10.1, 10.2, 10.3, 10.4, 10.5, 10.6, 10.7, 11)

d) Emergency Procedures (N.J. 6.1, 6.3, 6.5, 6.10, 11) 

e) Liability and Negligence Issues (N.J. 10.2, 6.10, 11)

f) Reflecting on Teaching (N.J. 8.2, 8.3, 10.1, 10.2, 10.3, 10.5, 10.6, 10.7, 11)

g) Professional Improvement Plan (N.J. 8.2, 8.3, 10.1, 10.2, 10.3, 10.5, 10.6, 10.7, 11)

1.3
INTASC STANDARDS

The following Interstate Teacher Assessment and Support Consortium (INTASC) teacher preparation standards are addressed as curriculum objectives:
The Learner and the Learning

Standard #1: Learner Development-  The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

Standard #2: Learning Differences- The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Standard #3: Learning Environments- The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation 

Content

Standard #4: Content Knowledge- The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 

Standard #5: Application of Content-   The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues Instructional Practice

Standard #6: Assessment- The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 

Standard #7: Planning for Instruction- The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

Standard #8: Instructional Strategies- The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways

Professional Responsibility

Standard #9: Professional Learning and Ethical Practice-  The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

Standard #10: Leadership and Collaboration- The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

1.4
LEARNER/PROGRAM OUTCOMES

As an outcome of this pilot program, the teacher candidate will be able to do the following:

a) Develop an individual portfolio as evidence of professional growth and development.

b) Develop a knowledge base of and apply the major concepts, principles, theories, and research related to effective career and technical education program curriculum development, instructional strategies, and implementation techniques, as assessed by projects and classroom activities that are aligned with the Common Core Standards, New Jersey Core Curriculum Content Standards and Standard 9.3 Career and Technical Education, in particular.

c) Design curriculum and instructional activities that are individually and developmentally appropriate, as assessed by classroom activities aligned with the New Jersey Department of Education’s initiative to develop “…21st century learning environments that engage students, foster achievement, and cultivate the skills needed to compete, connect, and collaborate in a global society.”

d) Use classroom observations and information about students, families, employers, and communities as sources for evaluating the outcomes of instruction and as the basis for experimenting with, reflecting on, and revising practices, as assessed by clinical field experience and reflective discussions.

e) Identify, use, and evaluate community, employer, and technological resources to support curriculum goals within a teaching/learning environment.  Use a variety of formal and informal assessment techniques (e.g. self-assessments, observations, performance tasks, project based learning, and third-party assessments) to modify teaching and learning strategies and facilitate student learning, as assessed by the clinical field experience and in-class activities.

f) Know the subject matter to be taught and the strategies to teach the subjects to diverse learners so that all students meet the standards for secondary education and career and technical education, as assessed by in-class group activities, reflective discussions, research, assignments, and lesson plans.

g) Demonstrate an understanding of the processes of and ability to integrate the five components of literacy in developmentally appropriate instructional activities across content areas.

h) Develop the important values and commitments that influence teaching and the teacher’s behaviors toward student learning, motivation, and development, as well as the teacher’s own professional growth, as assessed by reflective discussions and class activities.

i) Reflect on the dispositions expected of professionals in their work with students, families, and communities, as assessed by classroom activities and the field experience. 

j) Recognize that issues related to gender, language, culture, religion, sexual orientation, and special needs of students must be addressed in the design of an inclusive curriculum, including teaching strategies in the teaching-learning environment and classroom environment, as assessed by a research project and classroom activities.

k) Design appropriate physical environments that promote effective classroom management techniques and communication techniques, including the establishment of rules and routines and the ability to deal with challenging behavior, as assessed by the clinical field activities and classroom activities.

l) Use an understanding of individual and group motivation and behavior to establish a safe, orderly, and equitable learning environment that fosters positive social interaction, active engagement in learning, self-motivation, and appropriate safety and health practices, as assessed by the classroom management plan.

m) Implement effective behavior management strategies in classrooms for students with disabilities, including individual and group behavior management interventions. Understand and implement a variety of empirically-based classroom management models, as assessed by the classroom management plan.

n) Understand the principles of applied behavior analysis, including demonstration of a thorough knowledge of the concepts, vocabulary, etc.  Demonstrate the ability to use principles of applied behavioral analysis in designing and carrying out behavior change programs, including observing and recording behaviors, charting and graphing data, and interpreting results, as assessed by the clinical field experience. 

o) Formulate and describe a preliminary personal classroom management plan, which includes components of major discipline models, as assessed by classroom activities and the classroom management plan. 

p) Understand the unique requirements for operating career and technical education programs and programs of study in New Jersey.

1.5
INSTRUCTIONAL PROCEDURES

An array of instructional approaches will be used during the online and in-class sessions,  including lectures, cooperative learning groups, class discussions, presentations, role-playing, and case studies.  Technology will be used to enhance teaching and learning.  Teacher candidates will develop a theoretical framework and the ability to apply theory through a variety of activities.  In short, the focus is to transition from theory to practice.

As with any traditional course, the organization of instructional materials and assignments is an important factor in successful completion of the coursework.  This bound curriculum document belongs to the teacher candidate and may be kept in a notebook, copied or sorted as the teacher candidate may deem appropriate.  A summary of assignments is included, and teacher candidates should take care to note the due dates for each assignment.

1.6
ATTENDANCE


Attendance is mandatory.  Attendance includes the required number of timely contributions required for the online component of the curriculum as well as participation in Cohort Saturdays.  Teacher candidates are expected to attend all Cohort Saturday sessions and participate actively in discussions according to assigned dates.  Teacher candidates are expected to arrive on time and remain in class until the end of the Saturday sessions. Unless approved by the instructor, arriving late or leaving early will constitute an absence, and risk the candidate’s continuation in the program.
Capstone Conference Attendance is Mandatory.
It is the student’s responsibility to regularly check email for course updates and reminders.

1.7
GRADING POLICY & GRADING SCALE

All work submitted by the teacher candidates must be word-processed using the APA style (www.apa.org), must adhere to the framework provided, and be submitted on the assigned date.  Written assignments will be evaluated in the following five general areas:
a) The inclusion of the required components and format; 

b) Submission of the assignment on the scheduled date; 

c) Quality of each component; 

d) Professional appearance; and 

e) Appropriate use of mechanics.

The final grade for each stage (I, IIA, IIB) will be assigned in accordance with a percentage determined by dividing the number of points earned by the total of points possible. 

Your district will be notified of your progress toward meeting the minimum program requirements for each stage.

**CREDIT OR Non-CREDIT NOTE:  SUCCESSFUL COMPLETION OF THE 200 HOURS FOR THE PROVISIONAL TEACHER PROGRAM REQUIRES AN 80% 

(B-) minimum GRADE FOR EACH STAGE.  Certification will ONLY be approved if each Stage is successfully completed with a “minimum of 80% (B-) and all assignments submitted according to course guidelines.” This applies to all students in the program.

**“FOR CREDIT” NOTE:  If you have opted to take the course “for credit”, you must successfully complete each Stage with a minimum of 80% (B-).  Please note that in order for credits to transfer into a Baccalaureate degree in Education, you must earn a minimum grade of 84% (B).

1.7.1    GRADING SCALE:
	A
	(93-100)
	C+
	(76-79)

	A-
	(90-92)
	C 
	(70-75)

	B+
	(87-89)
	D
	(65-69)

	B
	(84-86)
	F
	(below 65)

	B-
	(80-83)
	
	


1.8
ACCOMMODATIONS

Teacher candidates who require special services, assistance, or accommodations to participate in this program are encouraged to contact Brookdale Community College’s Disability Services Office at 732-224-2730 (voice) or 732-842-4211 (TTY) in order to make such arrangements.

1.9
ACADEMIC INTEGRITY

Academic integrity is essential to all educational endeavors and demands that every individual adhere to its basic ethical principles.  All academic work must be wholly the product of the individual or individuals who submit it.  Joint efforts are legitimate only when assigned or approved by the instructor.

1.10
STAGE I INSTRUCTOR

You will be provided with contact information for your adjunct instructor on the first day of class.

Instructor:













E-mail:












Best Contact: 












1.11
PURPOSE OF STAGE I

The teaching profession provides many interesting and rewarding challenges to teacher candidates.  Stage I of the program will provide teacher candidates with an understanding of the teaching profession, present the realities of teaching as a career, and prepare reflective practitioners for classrooms of diverse learners through research-based inquiry.

Stage I begins the certification process for provisional teacher candidates.  Teacher candidates will have opportunities to examine, learn, and be ready to implement effective teaching practices in a career and technical education program classroom setting.  Stage I will assist teacher candidates to understand and begin to apply curriculum theory, strategies for instruction, classroom management techniques, and differentiated instruction through classroom activities.  In addition, guided observations of teacher candidates by Stage I instructional staff will occur in each teacher candidates’ home school.  Within the context of Stage I, experiences will be provided to help the teacher candidates to develop the tools, skills, knowledge, and dispositions needed to be an effective teacher and to succeed in career and technical education program classrooms throughout the state of New Jersey.

1.12
Textbooks

Note: Stage I textbooks will be used as reference throughout Stage II

Stage I Textbooks:
a) Good, T & Brophy, J. (2008). Looking in Classrooms. Boston: Pearson, Allyn, & 
Bacon Publishers. 
b) Levin, F. (2009). Introduction to Teaching: Guide for New Jersey’s Alternate Route 
Teachers. Boston: Pearson Education. 

(May have been previously purchased for the “24-hour Introduction to Teaching Pre-Service Program”; to be used as a review.)

c) Vacca, R.T. & Vacca, J.A.L. (2011). Content Area Reading: Literacy and 
Learning Across the Curriculum, Tenth Edition. Boston: Pearson Education. 

Note:  Web addresses are included throughout as resources. Note that web configurations may cause links to fail.  If a link is no longer working, try a keyword search to locate the material and report the dead link.

II.
STAGE I REQUIREMENTS (412 Points)

2.1
REQUIRED POSTING, DROPBOX & ACTIVITES (160 points) 

· 5 online postings, 10 points each

· 5 online dropbox, 10 points each

· 3 Saturday activities, 20 points each
Teacher candidates will respond to text and classroom discussions in a variety of formats. Teachers value critical thinking and self-directed learning. They are committed to reflection on assessment and learning as an ongoing process. Required online Postings allow the teacher candidates to express their thinking on issues related to teaching. 

Specific assignments will be listed for each session. However, candidates should be prepared to do the following as each session assignment will include one or more of the following:

a) Respond to specific chapters in the text;

b) Make connections made between classroom discussions and the text;

c) Write reflective statements (related to professional development, attendance at workshops or seminars, professional activities, etc.);

d) Answer guided questions relating to text or classroom discussions;

e) Participate in reflective practices involve thinking, analyzing, questioning, and evaluating. 

Reflective practices involve thinking, analyzing, questioning and evaluating. This activity will help provisional teachers develop skills in decision-making and problem solving.  Participants will be required to organize required postings around the appropriate standards.

Teachers will reflect on their learning process as related to the Four Domains: 

1. Planning and Preparation

2. The Classroom Environment

3. Instruction

4. Professional Responsibilities In and Beyond the Classroom

2.2 
PROJECT: TEACHER RESOURCES & WEBLIOGRAPHY (45 points) 

· DUE: Stage I, Cohort Saturday #2 (Sessions 5-6) 

Teaching resources will help provide teachers candidates with the skills, knowledge, and dispositions needed to promote effective learning.  Teacher candidates will select, examine, and review critical websites and resources available to teachers in their respective career and technical education content areas. An annotated webliography of 15 professional resources, citing only online sources for books, and/or journals, and/or articles, and/or websites, and/or professional organizations, etc. Teacher candidates will use the following guidance when preparing a webliography:  

a) Literacy: Five of the professional resources should be in the area of literacy. Choose resources that focus on literacy strategies and include them as graphic organizers, K-W-L, comprehension skills, etc.
b) General Pedagogy: Five of the resources should be in general pedagogy such as creating lesson plans, creating assessments, classroom management strategies, etc.
c) CTE Content Area: The remaining five resources should come from one of the 16 Career Stands found in Standard 9.3 Career and Technical Education that is pertinent to the teacher candidate, such as online trade journals or magazines, and websites such as professional and state licensing sites.  It may be that ONE website has several resource links.  List those links as separate sites if each link provides different resources.  The goal is for the teacher candidate to begin to develop a database of resources for use in their work.
· Online resource to generate APA format for citations: http://www.citationmachine.net. On this site, the user selects the kind of source that is being cited (eg.: website), and then enters any known information on the template.  The user then clicks ‘make citation’, and the text is generated to copy/paste to your document.  
· For further information you may consult the American Psychological Association’s (APA) style guide.  Use http://www.apastyle.org/  or perform a key word search using "APA Style" to locate the information. OR visit http://owl.english.purdue.edu/owl/resource/560/05/ and click the LINKS for each type of reference (i.e.: book, periodical, website) 


See Curriculum – Stage I Resources: Rubric: Teacher Resources/Webliography (page 46)
See Canvas – Stage I Samples Folder: Sample Webliography
TIPS

· This assignment can be used for submission in your Stage II final lesson portfolio development.

· The term “web”liography represents electronic resources. The source is identified in APA format, and is followed by a one or two sentence description of what the user will find at that site.

2.3
PROJECT: LESSON PLAN/TEACHING PRESENTATION (75 points)

· DRAFT DUE: Stage I, Online Session #6

· PRESENTATION DUE: Stage I, Cohort Saturday #3 (Sessions 10-11)

Teacher candidates will build confidence though practice in developing teaching styles that use a variety of instructional strategies that are aligned to the Common Core Standards, Core Curriculum Content Standards.  Teacher candidates will design a 15-minute lesson in their content area and grade level in which they will apply their understanding of content knowledge, human development, instructional planning and delivery, communication, assessment, and reflection. Teacher candidates will present their lesson plans to their fellow colleagues.

The teacher candidates will select a specific topic and grade level from their respective career and technical education program content area, and will align their topic to the applicable New Jersey Core Curriculum Content Standards and Common Core Standards to ensure topic appropriateness.  A lesson plan checklist will be provided.  

Teacher candidates will reflect through self-evaluations and peer evaluations as they engage in class discussions regarding best practices and effective ways of designing a lesson. 

Whether the lesson plan is presented at Cohort Saturday #3 (Stage I) or at the start of Stage II, the points for the lesson plan count for Stage I.   

See Curriculum – Stage I Resources: Stage I Lesson Plan/Teaching Presentation (page 47), Standard NJDOE Format, Samples, & Templates (pages 48-54), Rubric: Lesson Plan Reflection (page 55), and Rubric: Lesson Plan Presentation (pages 56-57)
TIPS

· This lesson plan project is completed on the candidate’s own district’s form

· The Lesson Plan Rubric and Lesson Plan Reflection provide the elements that the assignment must include. These are found in the Resource section.

· If the candidate’s district form does not address all the elements found in the assignment rubric check list and reflection, the candidate should add the missing content on the district form when submitting the assignment.  

· The electronic submission of the FINAL lesson plan presentation is due in Stage I on Cohort Saturday #3 for all candidates.  Dates of the actual classroom presentation will be determined in-class.

· Candidates will present this lesson to a small group of classmates, while the remaining classmate observe and analyze the elements presented.  

2.4     PROJECT: SCHOOL CASE STUDY & REPORT (50 points)

· DUE: Stage I, Cohort Saturday #3 (Sessions 10-11)

Teachers use school case studies as sources for evaluating outcomes of teaching and learning and as a basis for understanding practice.  With this in mind, teacher candidates will complete a school Case Study at a New Jersey Department of Education-approved career and technical education school at a county vocational-technical school district OR at the teacher candidate’s own school even if it is not a CTE district.  This will allow teacher candidates to observe classroom environments, examine various curricula and demographics, identify key CTE stakeholders, and observe the integration of theoretical and practical knowledge.  If you are not in a CTE district, identify where CTE connections could be made if needed. For example, could a business class be modified to a CTE model of instruction? 

This may be the candidate’s own school.  .

Teacher candidates will use a combination of the school observation, personal interviews, and online New Jersey Department of Education resources in order to complete a study of a career and technical education program OR the role of the candidate’s course at the assigned school district.  The required elements of the school case study are found in the resource section of this course.  

Teacher candidates are expected to respect the confidentiality of students and teachers. 
DUE: Stage I, Cohort Saturday #3

See Curriculum – Stage I Resources:  Elements of a School Case Study (pages 58-59)
See Canvas – Stage I Samples Folder:  Sample School Case Study
TIPS:

· This assignment encourages the teacher candidate to seek out staff in the school as a resource to describe the key elements of the district. The assignment opens lines of communication and begins to integrate the teacher into the school’s culture.

· This assignment may be represented by narrative sections and/or by bulleted lists.
· If a teacher candidate’s course is an elective that is not a CTE program, or the school is not a CTE school, the candidate will reflect on how the elective might align to CTE instruction.  The candidate can reflect on how the candidate’s course contributes to career and college readiness through elements such as academic rigor, industry certifications, structured learning experiences, connections with industry or education post-secondary partners.

· This assignment develops important skills, knowledge and disposition for the CTE teaching certificate that each candidate is earning, even though the current course being taught may not be a CTE program of study.

2.5
PROJECT: SHOWCASE PORTFOLIO (50 points) 

· DUE: Stage I, Cohort Saturday #3 (Sessions 10-11)

Teacher candidates will create a Showcase Portfolio worthy of presentation to an employer. Included in the electronic submission of the portfolio will be the following items, with educational terminology where applicable; APA format where applicable:

a) A resume.

b) A copy of the teacher candidate’s Certificate of Eligibility issued by the New Jersey Department of Education. 

c) A description of an ideal career and technical education program in the teacher candidate’s content area. This description refers to a generalized description of the learning experiences that would be afforded the student in your content area/subject.  Generally summarize the:

· Facility (room design)

· Time afforded

· Class groupings (i.e.: level one, level two, etc.) 

· Sequence of learning (subjects or content covered).  

This does NOT require writing entire curriculum in your response. 

Outcome: Up to one page narrative  

d) A one-page narrative on motivation for entering the teaching profession, including a brief philosophy of education that is reflective of the teacher candidate’s beliefs about teaching. 

Outcome: Up to one page narrative

e) Selected information or a report in an area of literacy that is important in the teacher candidate’s content area and level of instruction. Examples may include identifying  literacy requirements for reading technical manuals, for example, as well as general reading and communication abilities required in the teacher candidate’s occupation and/or industry (Ch. 5: Levin & McCullough - literacy tools for your content area).

Outcome: Up to one page narrative

f) Procedures that would be implemented in the teacher candidate’s classroom e.g.: classroom management, methodology for theory, hands-on instructional delivery, and safety and health policies and procedures. Identify practices or procedures and describe how these are implemented in your classroom. 

Outcome: Up to one page narrative

g) NJDOE 2-hour Safety and Health Certificate Training*, produced by Derek G. Shendell, D.Env, MPH, Assistant Professor, Environmental & Occupational Health, Rutgers School of Public Health; and Director, New Jersey Safe Schools Program, Rutgers. The NJDOE 2-Hour Safety & Health Certificate Training is conducted online by the New Jersey Safe Schools Program.  Equivalent: Safe Schools Program Course, “Occupational Safety and Health Considerations for Student Job Placement,” taken in 2004 or after. 
The CTE office will provide Rutgers with teacher candidate information. All teachers will be contacted via email by Rutgers with information regarding program access and login information. Upon completion, the teacher candidate will be issued a completion certificate by the New Jersey Safe Schools Program (Rutgers).  This completion certificate is a PTP requirement and must be submitted to the New Jersey Department of Education as one of the requirements for the issuance of the standard teaching certificate. The 2-hour Safety and Health Certificate Training Program will be available at the conclusion of Stage I.  
*Portfolios will be submitted before this is completed.


See Curriculum – Stage I Resources: Career and Technical Education Statement of Teaching and Philosophy Guidelines (pages 60-61)

See Canvas – Stage I Samples Folder:  Sample Ideal CTE classroom

TIPS

·    The development of the showcase portfolio will provide artifacts that may be included in the culminating Final Lesson Portfolio.
·    The development of the showcase portfolio will provide artifacts the candidate may use as professionalism domain artifacts at a future date for an employer. 

2.6 
CLASSROOM PARTICIPATION (32 points) 

· 4 points per week

Classroom contributions will be considered in both Cohort Saturdays and through timely submission of online discussions and assignments.
2.6.1
Guidelines for Classroom Participation

As teachers, it is important to communicate and collaborate effectively with members of the learning community. Class participation provides the opportunity to develop good communication skills.   Participants will learn to articulate and support their beliefs about the nature of teaching as well as develop the ability to listen.  Comments that are vague, repetitive, unrelated to the current topic, disrespectful of others, or without sufficient foundation will be viewed negatively.  Below are guidelines for evaluating classroom participation:

a) Outstanding Contributor (4 Points): Contributions in class reflect exceptional preparation. Ideas offered are always substantive; they provide one or more major insights as well as direction for the class. Challenges are well substantiated and persuasively presented.  Class discussions are enhanced by comments made.  Posts are thorough, well-developed, and documented. Discussion and response to another teacher candidate clearly cites reference to the text.

b) Good Contributor (3 Points): Contributions in class reflect thorough preparation. Ideas offered are usually substantive; they provide good insights and sometimes direction for the class.  Challenges are well substantiated and often persuasive. Posts are effectively developed with supportive feedback to another teacher candidate, and which reflects ideas clearly based on your readings.

c) Adequate Contributor (2 Points): Contributions in class reflect satisfactory preparation. Ideas offered are sometimes substantive; they provide generally useful insights but seldom offer a new direction for the discussion.  Challenges are sometimes presented, fairly well substantiated, and are sometimes persuasive. Posts are supported with accurate understanding of concepts being presented in both discussion and response to another teacher candidate.

d) Unsatisfactory Contributor (1 Point): Contributions in class reflect inadequate preparation. Ideas offered are seldom substantive; they provide few, if any, insights and never a constructive direction for the class.  Integrative comments and effective challenges are absent.  Posts are completed but reflect only opinion and are not inclusive of clear understanding of concepts being discussed.  In addition, teacher candidate to teacher candidate feedback is limited to personal opinion. 
e) Non-Participant (0 Points): This person contributes little or nothing in class posts, contribute little or nothing to demonstrate content understanding, and limits opportunity for teacher candidate sharing. 

*Note: Guidelines from Prof. Richard J. Murnane at the Harvard Graduate School of Education. 

2.6.2
Attendance

a) Attendance is mandatory.  Teacher candidates are expected to attend all sessions and participate actively in discussions.  Candidates are expected to arrive on time for Cohort Saturdays and remain in class until the end of the session. Unless approved by the instructor, arriving late or leaving early will constitute an absence and risk the candidate’s continuation in the program. Class content is the responsibility of the teacher candidate.

b) Attendance in the online component includes timely participation within the weekly deadlines of each session.  All online sessions open for study and discussion on Sunday and conclude on the following Saturday. (If holidays extend due dates, it is noted.)
c) Online postings for classroom discussion are most valuable when posted earlier in the week, as this allows a greater opportunity for collegial sharing.  However, postings require familiarity with the readings, so teacher candidates are asked to keep this in mind when managing timely contributions. First postings are required by the end of Wednesdays.
d) Online dropbox assignments are due each Saturday by 11:59 p.m.  These assignments are submitted to the instructor in the online Dropbox.

2.7
TIPS FOR THE TEACHER CANDIDATE 

2.7.1
Role of the District and Mentor

a) Provisional Teacher Program Requirements
http://www.state.nj.us/education/educators/license/provprogram.htm
b) District Mentoring Plan requirements

2.7.2
Role of the CTE Teacher Candidate

a) Meet requirements of the Provisional Teacher Program

http://www.state.nj.us/education/educators/license/alternate.htm
b) Meet district professional development requirements

c) Meet requirements of the CTE Alternate Route to Teacher Certification
III.
STAGE I SCHEDULE

Below is a suggested order for the presentation of content.  Although individual instructors may choose to change the chronological order, the content covered and outcomes achieved are to remain consistent.  
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3.1
SESSIONS 1 AND 2 (Cohort Saturday #1)  

The purpose of this double session is to provide an introduction and overview of the requirements of Stage I. There will be a focus on beginning lesson planning and understanding differentiated instruction in the planning of strong lessons.

3.1.1
Topics and Activities

a) Complete a student inventory

b) Begin the development of the Showcase Portfolio  

c) Use of technology, online environment, and online course ‘mechanics’

d) Overview of Stage I Requirements

e) New Jersey CTE Safety Course (Rutgers – School of Public Health: NJDOE’s CTE safety and health regulations, student accident reporting requirements, and student injury and accident statistics) http://www.njsafeschools.org 

f) Review of the Syllabus

g) Review of Assignment Guidelines and due dates

h) APA guidelines and resources

i) INTASC Standards

j) Samples of cover letter and resume 

k) Career and Technical Education (Standard 9.3 Career and Technical Education) 

l) Career Ready Practices (CRP)

m) Introduction to the New Jersey Core Curriculum Content Standards /New Jersey Department of Education web site: https://www13.state.nj.us/NJCCCS/
n) Introduction to the 21st Century Knowledge and Skills: http://www.p21.org/ 
o) Differentiated Instruction

p) Lesson Planning components

q) The elements of a strong lesson

r) Special Education – meeting the needs of a struggling reader

s) Learning Styles

t) DOE OSHA safety regulations, filing accident and injury reports, and general safety information.  http://www.nj.gov/education/voc/sle/
u) NJ Safe Schools Manual: http://www.nj.gov/education/schools/safeschools/
v) Right to Know resources: http://nj.gov/health/eoh/rtkweb/odispubr.shtml
w) Public Employees Occupational Safety and Health Program (PEOSHA): http://www.state.nj.us/health/eoh/peoshweb/
In addition to the topics and teacher designed activities, the following activities may be incorporated:

3.1.2
In-Class Activity

Teacher candidates will individually complete the “Learning Style Assessment” (model 22; page 102 in Levin textbook). Upon completion, discuss the learning style assessment in groups.  Ask the following questions:  How does this learning style assessment compare with how you learned as a student?  How do you think this activity will influence how you may teach?
3.1.3
Comparison of Standards

Teacher candidates will select a standard from INTASC or a content statement from Standard 9.3 Career and Technical Education in a strand or pathway appropriate for their respective content areas, and compare and contrast it to a professional or industry standard from their career and technical education program. Teachers will then compare the results to the Career Ready Practices and discuss a classroom activity to achieve the selected Career Ready Practice.

3.1.4
In-Class Quick-Write (no more than 20 minutes)

Teacher candidates will respond in writing to the following question:  What are ten qualities that would compel a prospective employer to want to interview you?

3.1.5
In-Class Activity
Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

3.1.6
Instructional Topic:  Classroom Safety and Health
Career and technical education teachers have the responsibility of ensuring a safe and healthy classroom and lab/shop for students.  An important step towards fulfilling this responsibility includes the following:

a) Completing the Right to Know Survey

b) Proper Labeling of Containers

c) Creating and Maintaining a Right to Know Central File

d) Posting the Right to Know Poster 

3.1.7
In-Class Activity

Teacher candidates will review the provided Safe Schools Manual, PEOSHA, and safety guidelines for classrooms.  They will prepare a list of safety items to be included in their classrooms and labs/shops.
3.1.8
In-Class Activity

Teacher candidates will complete the “Learning Log for Self-Evaluation.”

3.1.9
Professional Vocabulary: Core Curriculum Content Standards, Common Core Standards, INTASC, IEP, Differentiated Instruction, 21st Century Knowledge and Skills, Professional Standards for Teachers
3.1.10
Standards:  INTASC Standards 1, 2, 3, 4, 5, 6, 7, 8, 9, 10; N.J.A.C. 6A:19-6.1, Safety and Health Standards; Standard 9.3 Content Statement Safety, Health, and Environmental; and Safe Schools Manual
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3.2
SESSION 3

The purpose of this session is to provide models for teaching and to begin the process of lesson planning and strategies that will help to motivate students.

3.2.1
Introduction

 “Teaching might even be the greatest of the arts since the medium is the human mind and spirit.”  (John Steinbeck)

In considering this week’s topics, we are examining motivating students with effective instruction, in what could be described as the very connection of the mind and spirit of the learner with the learning.  In the readings, we find methods of making important connections to the learning for students.  These connections may be made through prior learning, through motivation strategies, and by teaching worthwhile content through authentic activities. In any case, we find that engaging the learner in meaningful learning is central to effective instruction.

The strategies discussed in our readings include a range of instructional techniques.  Important factors include expectations that are high enough to challenge the learner, while set at an attainable standard.  In career and technical education, the comparison can be drawn to motivating the employee, communicating reasonable expectations, and a standard by which the work product is measured.

In a review of this week’s readings and assignments, comparisons can be made to the practice of providing employee training for a new skill.  Imagine a situation in which you have a need to increase the knowledge and skill level of an employee.  What prior knowledge of the employee’s might help connect the learning to the new knowledge and skills?  What trainer expectations would raise the employee’s level of performance, while maintaining an attainable goal?  What learning objective will the employee be able to demonstrate after the training?  Reflect on these questions as you apply the readings to your assignment and discussion.

3.2.2
Topics

a) Models for teaching and learning in academic content areas P-12, with a focus on grades 9-12    

b) Instructional strategies and content    

c) Strategies for motivating students  

d) Lesson planning with developmentally appropriate practices   

e) Conceptualizing and writing appropriate behavioral learning objectives   

f) Motivation

3.2.3
Assignments

a) Posting
Consider a lesson in which students may benefit from connecting prior learning to a new concept as an instructional strategy.  For example, what experiences in a student’s life might be connected to a concept or skill in your career and technical education program area (e.g., spreading icing and spreading mortar, cake mixing and hair solution mixing, corrective eyewear and camera lenses)?
Respond to at least one other classmate’s post with attention to terminology and concepts from our reading.

b) Dropbox 

Write a well-developed anticipatory set (connecting prior learning) and engaging the mind (of the learner) and behavioral objective (new learning/outcome).
Your response should identify the three required elements in your example: Asking students to “think about” or “observe” (engaging the mind of the learner), what happens to a pupil when lighting changes from dark to bright (prior learning). This leads to new objective of camera lens and aperture (congruent to the objective). 
c) Reading Assignment
i) Good & Brophy*

ii) Levin  – Chapter 2, 3, 5, 6

iii) Vacca & Vacca*

*Search index for terms: instructional strategies, motivation, differentiation, and writing
3.2.4
Professional Vocabulary: developmentally appropriate practices, best practices, content reading, behavioral objectives 
3.2.5
Standards:  INTASC 1, 2, 3, 6, 7, 8; and Standard 9.3 Problem Solving and Critical Thinking
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3.3
SESSION 4

The purpose of this session is to provide a foundation for lesson planning and to provide models of differentiated instruction and strategies that will help students maximize their learning.

3.3.1
Introduction
In your industry experience, have you ever encountered an employee who learned best by seeing a chart or a diagram?  Perhaps that employee was a visual learner.  Have you ever known someone who could simply listen to your directions and then readily complete the task?  Perhaps that person was an auditory learner.  Our study of learning styles is an important factor in the process of differentiated instruction.  With differentiated instruction, we strive to maximize each student’s growth and individual success by meeting each student where he or she is, and by assisting in the learning process.

In addition to consideration of learning styles, the strategy of varying instruction also may incorporate the theory of “Multiple Intelligences.”  The multiple intelligences are believed to be, at least, logical-mathematical, linguistic, musical, spatial, bodily-kinesthetic, intrapersonal, interpersonal, and naturalist.  The best use of multiple intelligences is not one in which the learner is “profiled,” but rather the learner is provided opportunities to explore.  This is foundational to differentiated instruction.
How does differentiated learning serve to maximize learning?  The example of project-based learning found in our readings may help answer that question.  Differentiated instruction and cooperative learning are central to project-based learning.  Career and technical education lends itself well to project-based learning.  Good & Brophy address project-based learning (P167), in which students “…pursue solutions to authentic problems…,” incorporating concepts from varied content areas and resulting in a product, project, service or idea.  As we learned in our study of motivation and meaningful learning, the student interest which drives such student-centered instruction is one of the motivational elements that foster learning.  Additionally, project-based learning is a way to differentiate instruction for a range of learners. Students are provided an opportunity to experience the learning process and demonstrate the learning in an individualized assessment.  However, to ensure meaningful learning, the long term, problem-focused project must be challenging and authentic.  

We develop questioning of varying complexity to assess any learning as well as to measure a progression from acquiring knowledge to a higher level of learning.  Bloom’s Taxonomy is a hierarchy of questioning that can assist with increasing the rigor of the learning, while providing an assessment of the learning.  Considering the levels of Bloom’s “list of verbs” for questioning gets us “thinking about student thinking,” and moves us to more rigorous learning.  In your Quicksearch readings, you will find a variety of resources that list verbs which align to Bloom’s cognitive levels. For example, “construct,” “create,” “design,” or “build” are terms commonly found in career and technical education and project-based learning, and are representative of assessing at the “synthesis” level of learning.

3.3.2
Topics

a) Lesson Planning

b) Differentiated Instruction

c) Cooperative Learning strategies

d) Project-based Learning

e) Bloom's Taxonomy/basic-higher order thinking

3.3.3
Assignments

a) Posting

After reading our Session 4 Overview folder, and our readings:

Choose a verb from three different levels of Bloom’s Taxonomy.  Develop a question that is related to your career and technical education program, and rewrite it using each verb. You must identify the LEVEL of Bloom's for each example.

Comment on at least one colleague’s response. You may compare and contrast or you may rewrite their submission with a different level.   Post your answer for discussion.**

**There are websites that may help with this concept, and there is also a partial list of common verbs, by learning level.  A list is also provided in the Resources Folder in Canvas.

b) Dropbox

Develop an idea for the lesson you will eventually present during Cohort Saturday #3, Session 10-11.  With your lesson in mind, select a strategy from one of the following topics: differentiated instruction, cooperative learning, or Bloom’s Taxonomy higher ordered thinking questions.  Briefly describe how you might apply a strategy from one of those concepts to a hands-on lesson.

1. Identify the chosen strategy you might implement;

2. Briefly describe how you might apply one of these strategies to a hands-on lesson (no more than 2 well-developed paragraphs).

c) Reading Assignment

i) Good & Brophy*

ii) Vacca & Vacca*

iii) Quicksearch: Internet resources for Bloom’s Taxonomy List of Verbs websites

*Search index for terms: lesson planning, differentiated instruction, cooperative learning, project-based learning, Bloom's Taxonomy, and questioning

3.3.4
Professional Vocabulary: cooperative learning, struggling readers, motivation, learning styles, multiple intelligences, differentiated instruction

3.3.5
Standards:  INTASC 5, 6, 7, 8; N.J.A.C 6A:19-1.1 (a), Purpose and scope; Standard 9.3   Communication Skills; Problem Solving and Critical Thinking
3.3.6
Preparation for Cohort Saturday # 2

Bring a trade journal and/or technical manual from your trade or industry, and pre-read (next week’s) assigned reading.
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3.4
SESSIONS 5 & 6 (COHORT SATURDAY # 2)

The purpose of these sessions is to provide a foundation for teaching students with special needs.  Included in these sessions are the laws affecting special education, struggling readers, and meeting the needs of all students in the classroom.

3.4.1
Assignments

a) Reading Assignment

Pre-read the following material in preparation for Cohort Saturday:

i) Good & Brophy – Search index for terms: accommodation, struggling learners

ii) Levin – Chapters 3, 5, 6, 7

Select a trade journal and/or technical manual from your trade or industry and bring it to the Cohort Saturday class.

3.4.2
Topics

a) Special Education 

b) Meeting the needs of the struggling reader 

c) Student interest inventory/grouping  

d) Individual student needs and strategies for instruction

e) Inclusion 

f) I&RS/504  

g) Use of resources for IDEA and inclusion

In addition to the topics and teacher designed activities, the following activities may be incorporated:

3.4.3
In-Class Activity

Submit a completed Webliography. Select a “best” site to share and describe why it is beneficial.
3.4.4
In-Class Activity

Teacher candidates will complete the Student Interest Inventory as a personal reflection.  In small groups, candidates will share their results and consider what can be learned from a student interest inventory.  Groups will suggest ways that this inventory might be applied in the classroom.

3.4.5
In-Class Activity

Update on the development of the Showcase Portfolio.

3.4.6
In- Class Activity

Using the text as a guide and in a grouping, discuss the Levin text assignment and how you might make accommodations for struggling readers. Create a graphic organizer, a vocabulary activity, or a study guide for a section of your trade journal or technical manual to help struggling readers better comprehend the text.

3.4.7
In- Class Activity

Using the sample 504 plans and the Individualized Education Plan (IEP), create a T-chart or Venn Diagram contrasting the similarities and differences addressed by these instruments.

3.4.8
In-Class Activity

a) Create a hypothetical situation in which you implement an accommodation from the sample IEP or 504 plan.  Consider any task you might teach in your career and technical educational program and select a possible student accommodation for that task.  Describe how the strategy you selected might accommodate the student need in that particular task.  Using the above accommodation, discuss in groups a number of strategies that would be appropriate for a wide range of learners in the same classroom.

b) Discussion: Identify comparisons in teacher candidate assignments to applications in career and technical education classroom assignments.  For example, when teacher candidates work on portfolios, they are engaging in activities that would fall under “Employability and Career Development.”   Some additional examples: 
i) Working with diverse students and diverse learning styles
ii) Teaching literacy in all content areas

iii) Social influence and expectations
3.4.9
In-Class Activity

Review and discuss the “Ten Content Statements” activity from the resource section.

3.4.10
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

3.4.11
In-Class Activity

Complete the “Learning Log for Self-Evaluation.”

Professional Resources: Sample IEP, I&RS forms, Sample 504 plan, trade journal
3.4.12
Professional Vocabulary: I &RS/504, interest inventory, IEP, teacher responsibilities

3.4.13
Standards: INTASC 4, 6, 7, and 8; and, N.J.A.C. 6A:19-3.5, Programs and services for students with specialized needs; Standard 9.3 Communication Skills; Problem Solving and Critical Thinking.
[image: image7.png]



3.5
SESSION 7

The purpose of this session is to help teacher candidates understand the importance of classroom management, and to provide time to look at possibilities for room design, classroom rules, and assertive discipline.

3.5.1
Introduction

While school culture is the set of shared values, school climate might best be described as the environment.  That environment includes not only the physical attributes of the room and facility, but also the accommodations that serve to demonstrate that every learner is valued, all of which impact the perceptions of the school and community.  Each of these – the student, the school and the community – are the stakeholders.
Consider classroom management decisions and how those decisions impact the learner.   Have you designed an environment in which all learners feel safe?   Does your classroom management plan include not only physical safety, but the “safety” to ask questions, to seek help or to freely participate in the class?  How could you create that sense of safety?
How can you design appropriate learning spaces?   The needs of theory learning and the needs of hands-on learning demand different settings.
How are resources allocated?  Is there an equitable system for allocations of resources, whether time, materials, or workstations?  Have you allowed for accommodations of learners in order to ensure equal access to the learning for all students?   Remember, this may range from accommodations regulated by IEP or 504 plans, or may simply be to provide physical assistance to students of different heights, shapes, or sizes who need to comfortably (and safely) access workstations.
Have you considered the influence that charts, posters, or other such displays may have on creating a welcoming and supportive learning environment?  What consideration is given to gender equity and diversity in your displays?  Will there be student work on display?  Will you display safety rules?  Will you display related career and college path posters?   Have you considered posters that display the important traits of a good work ethic?  All of these elements can serve to further enhance your instructional environment.
3.5.2
Topics

a) Creating a climate for learning   

b) Classroom management  

c) Room organization   

d) Record keeping 

e) Time management  

f) Emergency procedures

g) Procedures in the classroom (Class Management, etc.)  

h) Diversity  

i) Understanding the impact of culture in the classroom  

j) Use of resources for classroom management

3.5.3
Assignments

a) Posting

At this point, if you were able to design your ideal career and technical education program classroom, describe how it might look.  How would that design lend itself to effective classroom management? How would that design incorporate safety standards? 


RESPOND to at least one other classmate addressing these same questions in their response.  Include applicable content standards or classroom management theory from our readings. Compare or contrast their design needs to your design. 
b) Dropbox

Submit a draft of a single lesson plan to your instructor. 

c) Reading Assignment
i) Good & Brophy – Search index for terms: climate, culture, classroom management, and diversity
ii) Levin  – Chapters 1, 2 

3.5.4
Professional Vocabulary: assertive discipline, diversity, procedures, school culture, school climate

3.5.5
Standards: INTASC 1, 2, 3, 7, 8; N.J.A.C. 6A:26-6.3 (b), Educational facility planning standards; Standard 9.3 Systems; Leadership and Teamwork
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3.6
SESSION 8

The purpose of this session is to help teacher candidates understand that assessment informs instruction. By examining lesson plan ideas, candidates can plan appropriate assessment.

3.6.1
Introduction

Assessing student learning informs instruction.  That is, a lesson is driven by the strategy to “begin with the end in mind.”   What is essential for students to learn, and how will we know when they have learned it?  Once we know that, we can design the lesson.  Assessment techniques and formats vary from checking for understanding during a lesson to an authentic assessment such as project-based learning, and more.

The first most important way for classroom assessments to enhance student learning is for the assessment to align with the objective of the lesson.  Aligning the assessment with the objective of the learning is the first step, as one strives to begin with the end in mind.  Whether standardized testing, criterion-referenced testing, or authentic assessments, the objectives are driven by a standard or a benchmark to which both the assessment and the curriculum must be aligned.  For example, do we need to know how to change the oil in a motor vehicle or do we also need to change that oil in a prescribed amount of time?

However, aligning an assessment to the “lesson” does little to enhance student learning if the lesson and the assessment are not aligned to the learner.   That is to say that both the lesson and the assessment need to be aligned to the individual student’s learning style, as well as student needs based on Gardener’s multiple intelligences.  In the above example, would a particular student learn best by creating a diagram of how to change the oil or would this student learn best by doing the oil change step-by-step?

The use of a curriculum and instruction design in which the theory of multiple intelligences is considered may occur both in the presentation of the learning as well as the assessment.  A learning activity that is presented across multiple intelligences would encourage opportunities for students to process the learning and demonstrate understanding through a variety of intelligences.  Given one assignment, a student may role-play to demonstrate the learning, while another may create a graphical representation, and yet another may submit written material.  
Learning activities driven by multiple intelligences encourage active participation on the part of the learner, and while the outcomes of the learning activity may vary, the objectives and expectations should be the same. Clear expectations guide the learning and active participation cements the learning, as multiple intelligences and learning styles work together to create meaningful learning with consideration of individual differences. 
The use of multiple intelligences provides a greater opportunity for connections to be made for the learner.  Think back to the employee who needs only to hear the instructions, compared to the employee who excels with diagrams.  There is not a “better” or “worse,” there is only a difference.   However, a learner’s intelligences cannot, and should not, be profiled.  There is not a “multiple intelligences lesson plan,” but rather a multi-faceted spectrum of opportunities through which learning can occur and upon which assessment can occur.  Consider these opportunities when designing your lesson.
3.6.2
Topics

a) Lesson Plans   

b) Assessment  

c) The relationship between instruction and assessment  

d) Planning for appropriate assessment techniques and formats  

e) Monitoring student progress

f) Lesson planning using standards  

g) Using great books to teach skills and strategies  

h) Use of Resources for Assessment

3.6.3
Assignments

a) Posting

In your industry, how do you know the level of a potential employee’s understanding, abilities, and skills? How might you apply that same evaluation to a student in your career and technical education program so that you are aware of your students’ strengths and weaknesses? Post your answers for discussion. 

RESPOND to at least one other classmate, and compare/contrast evaluation tools. Discussion will be extended by your comments and a comparison to your industry and/or CTE standards.
b) Dropbox

1. Determine at least three possible student activities that you may include in your culminating lesson plan.

2. Describe how you might measure student progress according to assessment techniques or identified Core Curriculum Content Standards.  

(Remember to incorporate our growing professional vocabulary.)

Note: This assignment will help you build your Lesson Plan Project submission, and may lead to a lesson reflection for your final portfolio.

c) Reading Assignment
i) Good & Brophy*

ii) Levin – Chapters 3, 4, 5

iii) Vacca & Vacca* 

iv) Quicksearch: Internet resources for New Jersey Department of Education website 

*Search index for terms: assessment, learning styles, scaffolding, differentiation, and grouping

3.6.4
Professional Vocabulary: assessment, standardized tests, formal and informal assessment, third-party assessment

3.6.5
Standards:  INTASC 4, 6, 7, 8; N.J.A.C. 6A:19-5, Career and Technical Education Accountability System; and, Standard 9.3 Academic Foundations.
[image: image9.png]



3.7
SESSION 9

The purpose of this session is to clarify legal issues in the classroom and discuss the importance of families and community to the success of a classroom.

3.7.1
Introduction
Accounting for the social, cultural, linguistic, and academic backgrounds of students is as diverse as the blend of instructional techniques available to us in the classroom.  In addition to the individual learning style of the student, we find that home, school, and community backgrounds are often widely different, not only from region to region, but even within a single classroom.
Perhaps this is even more evident in career and technical education programs.  For example, county vocational-technical school districts accept students from a variety of sending schools within their respective counties.  These students, who might have typically attended a school within their own community, are now merged into a career and technical education program classroom with classmates they may have otherwise never encountered in their school or community.  Alternatively, in comprehensive high schools settings, students may participate in career and technical education programs that are offered within their high school.  However, students may be participating in career and technical education courses with varying objectives: to complete an entire career and technical education program, to meet a graduation requirement; or they may enroll in the course as an elective.  
As you narrowed the focus for your case study, you may have discovered significant differences in the culture and climate of different schools as well as the educational goals of the participating students.  Additionally, the location of a school district may impact factors, such as: the availability of potential employer partners to participate in program advisory committees; the availability of public transportation for students to participate in afterschool activities and structured learning experiences; and, how employment and commuting trends might impact the availability of parents to be actively involved in school activities.  However, our design must account for the needs of all stakeholders as we strive to impact student achievement.  Consider these needs as you design this week’s assignments.
How might you involve the community?  How will you address families with different compositions of parent, child, or caretakers?  How might you involve families with varied employment hours or without personal transportation? 
3.7.2
Topics

a) Communication and collaboration within the school community   

b) Legal issues and conversations may arise in class discussion particular to the following sections:  The importance of interaction with families  

c) Correspondences with families: newsletters, letters sent home, etc.

d) How parents can help their children   

e) Multicultural issues: cultural implications, multicultural literature 

f) Use of Resources for Multicultural & Global  

3.7.3
Assignments

a) Posting

Culture, communication, and collaboration can work to bring families and schools together.  Think of a way your career and technical educational program might be able to bridge cultural differences, communication gaps, or career biases.  Describe a career and technical education program activity or resource that you might implement in your content area to answer one of those needs.  For example, a Habitat for Humanity project in construction trades programs, a Senior Citizen Day in cosmetology programs, a community agriculture projects in agriculture programs, photos for the Animal Shelter in visual arts programs, a web site for a non-profit organization in IT programs, a brunch for Senior Citizens in culinary arts programs, etc.

b) Dropbox
Create a single page flyer to advertise or invite participants to the career and technical education program activity that you have described.

c) Reading Assignment
i) Good & Brophy – Search index for terms: culture, communication, diversity

ii) Levin – Chapter 8  

Note: This assignment may become an element in your portfolio project.
3.7.4
Professional Vocabulary: multicultural, newsletters, liability, school culture, school climate
3.7.5
Standards: INTASC 2, 3, 10; N.J.A.C. 6A:19-3.1 (a), Program requirements; and Standard 9.3 Ethics and Legal Responsibilities
3.7.6
Prepare Ahead

The Levin book is required at Cohort Saturday # 3.  

The completed Career and Technical Case Study is due next week.
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3.8
SESSIONS 10 & 11 (COHORT SATURDAY #3)

The purpose of this session is create an opportunity for teacher candidates to present their lesson plans and to provide an understanding of what will be expected of teachers as they begin the school year.

3.8.1
Reading Assignments
a) Good & Brophy – Search index for terms: lesson planning, instructional strategies, scaffolding
b) Levin  – Chapter 1, 2

3.8.2
Topics

a) The first day of teaching    

b) Preparations and procedures  

c) Legal Issues  

d) School governance and hierarchy 

3.8.3
In-Class Activity

Submit a completed Career and Technical Education Program Case Study.   

3.8.4
In-Class Activity
Each teacher candidate will present a Lesson Plan and review the Showcase Portfolio.

3.8.5
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

3.8.6
In-Class Activity

Complete the “Learning Log for Self-Evaluation.”

3.8.7
Professional Resources

Newspaper articles related to educational legal issues.

3.8.8
Professional Vocabulary: lesson planning book, first day procedures, administration

3.8.9
Standards:  INTASC 3, 7, 8, 9; and, Standard 9.3 Communication Skills

IV.
STAGE I RESOURCES
4.1
TEN CONTENT STATEMENTS IN CTE
(Cohort Saturday Activity)

Listed below are the ten content statements that appear in all of the 16 Strands.  Consider activities that you have participated in as a teacher-candidate, and compare the activities to your CTE program.  Identify examples, as instructed in a classroom activity.
Academic Foundations: Academic concepts lay the foundation for the full range of career and postsecondary education opportunities within the career cluster.

Communication Skills: All clusters rely on effective oral and written communication strategies for creating, expressing, and interpreting information and ideas that incorporate technical terminology and information.

Problem-Solving and Critical Thinking: Critical and creative thinking strategies facilitate innovation and problem-solving independently and in teams.

Information Technology Applications: Technology is used to access, manage, integrate, and disseminate information.

Systems: 

· Roles within teams, work units, departments, organizations, inter-organizational systems, and the larger environment impact business operations.

· Key organizational systems impact organizational performance and the quality of products and services.

· Understanding the global context of 21st-century industries and careers impacts business operations.

Safety, Health, and Environment: Implementation of health, safety, and environmental management systems and organizational policies and procedures impacts organizational performance, regulatory compliance, and continuous improvement.

Leadership and Teamwork: Effective leadership and teamwork strategies foster collaboration and cooperation between business units, business partners, and business associates toward the accomplishment of organizational goals.

Ethics and Legal Responsibilities: Legal responsibilities, professional ethics, and codes of conduct affect management practices, business performance, and regulatory compliance, as well as the confidence of customers, business partners, and investors.

Employability and Career Development: Employability skills and career and entrepreneurship opportunities build the capacity for successful careers in a global economy.

Technical Skills: Technical knowledge and skills play a role in all careers within the cluster and pathway.


4.2 
CAREER AND TECHNICAL EDUCATION IN NEW JERSEY 
TEACHER CANDIDATE INVENTORY
Name













Address













Phone





     E-mail







Grade level preference





Career and Technical Education Endorsement(s) Eligibility: 






What training or formal education and/or training have you received in your Career and Technical area?

What is your additional educational background? (College, licenses, etc.)

What work experiences have you had prior to beginning work on your alternate route teaching certificate?

What experiences have you had working with children?

What are your expectations of this program?

Why did you decide to become a teacher?

What do think teaching means?

What do you think is the best way to teach?

What do you think learning means?

How do you think learning occurs?

How do you like to learn?

What do students obtain as a result of teaching?

What personal qualities do you have that will influence the way you teach?

What goals have you set for yourself?

What challenges do you expect to run into when you start teaching?

What are some of the questions you have now about teaching?
4.3
STAGE I: LEARNING LOG FOR SELF-EVALUATION
Name







 Class





	Date
	What I Learned
	What I Don’t Understand
	What I Want to Know More About

	
	
	
	


Model 21: from Levin, F.  (2009) Introduction to Teaching: Guide for New Jersey’s Alternate Route Teachers. Boston: Pearson Education


4.4 
VENN DIAGRAM

Name 














Instructor 













Date 








































4.5
RUBRIC: TEACHER RESOURCES / WEBLIOGRAPHY
	
	Excellent – 3
	Adequate – 2
	Unacceptable – 1

	Format
	Webliography is correctly formatted
	N/A
	Webliography is missing the summary, comments, or teaching application

	Citation
	Citation is correctly formatted using APA guidelines
	N/A
	Citation is incorrectly formatted

	Quality of Article / site

Selection
	Article is current and debates an important issue facing literacy education
	Article is current but discusses an issue of less importance in literacy education
	Article is either outdated or discusses an issue of little importance to literacy education

	Quality of   Summary  
	Summary correctly identifies the key comments being made in the journal article    
	Summary identifies most of the key concepts in the article
	Summary is superficial

	Quality of  Comments
	Comments are reflective and indicate a strong understanding of the major ideas expressed in the article  
	Comments are less reflective and show a weaker understanding of the key concepts in the text
	Comments are superficial and/or undeveloped

	Length of Response
	The ideas evidenced are fully developed
	Most of the ideas are fully developed
	Most of the ideas need to be developed with more information

	Teaching Application 
	Teaching applications are developed, connected to the skills and concepts being taught in this class, and show a strong understanding of teaching practices
	Teaching applications are appropriate and are connected to the skills and concepts being taught in this class but need more clarification
	Applications are superficial and/or are unrelated to the skills and concepts being taught in this course

	Grammar, Punctuation and Word Choice
	Webliography is written in complete sentences and is nearly free of grammar and punctuation errors.  All of the words are used correctly
	Webliography is written in complete sentences.  There are some errors in grammar and punctuation, but they do not appear to be in a pattern nor do they inhibit understanding
	Webliography may not be written in complete sentences and/or have excessive errors in grammar and/or punctuation.  Errors in word choice inhibit understanding    

	Total Scores
	
	
	


4.6
 STAGE I LESSON PLAN / TEACHING PRESENTATION

Points 




A lesson plan format will be provided. 
The teacher candidates will select or be assigned a specific topic on which to focus, demonstrating how it is used in their lesson.

The following will be expected:

1. Teacher candidates will reflect, through self-evaluation and peer evaluations as they engage in class discussions, best practices and effective ways of designing a lesson.

2. Each teacher candidate will design a 15-minute lesson plan in their content area and grade level, which will be presented to their colleagues.  Each candidate will briefly describe their lesson, with focus on a specific measurable objective, and will highlight the expected outcome of the lesson as well as the core content standard being addressed.

3. Each teacher candidate will then focus on a specific aspect of their lesson to reinforce previous learning that has taken place during Stage I.  This will allow for a cumulative review of Stage I and allow each teacher candidate to focus specifically on conducting an effective lesson and avoid focusing on all aspects of a lesson with little depth or content.

Some of the topics may include: understanding of content knowledge; project-based learning; integration of technology; technical reading;  human development; instructional planning and delivery (e.g. provision of differential learning strategies to reach various learning styles and/or multiple intelligences); special needs students; communication; assessment; and, reflection, to name a few.  

Practicing and focusing on these specific topics will provide opportunities to reflect on development of teaching styles, a variety of instructional strategies aligned to the core curriculum content standards, and will help to build confidence.


4.7
 STANDARD NJDOE LESSON PLAN FORMAT

NOTE:  As you write lesson plans, keep in mind that your school district may have a standard format that all teachers in the district must use. In Stage II we will practice using this DOE template.
	Introduction

	This template is the product of an initiative led by the New Jersey Department of Education, Office of Academic Standards, in partnership with the New Jersey Association for Supervision and Curriculum Development (NJASCD) and the New Jersey Principals and Supervisors Association (NJPSA). The project was undertaken with the assistance of New Jersey content area supervisors, curriculum coordinators, and teachers during spring-summer 2009. The goal of the project was to design exemplar unit plans and accompanying lesson plans aligned with the 2009 Core Curriculum Content Standards that may be used by districts as models for the development of local curricula.

The Unit Overview Template, which follows, is a tool that can help districts define one unit plan of several that comprise a specific course in the curriculum for any content area. It is designed, once completed, to summarize the content and objectives for the unit, outline lessons and assessments that support the unit, and provide links to documents that facilitate delivery of the unit, such as student materials, background information, resources, and performance rubrics. To see how the units fit together in the design of a course, see the Curriculum Design Template included at the end of this document.

Seven content area Unit Overviews were created as part of the project to serve as exemplar unit plans that are aligned with the 2009 Core Curriculum Content Standards and that assist in achieving the goal of engaging students, fostering achievement, and cultivating 21st century global skills. The units stress the integration of 21st century themes and skills, global perspectives, technology, and cross-curricular connections.

We encourage districts to use the exemplars in conjunction with the curriculum development tools and templates that emanated from this project as models for teaching and learning based on the 2009 standards.


	Sample Lesson Plan Template (with notes)

	Content Area: (Subject of class)

	Lesson Title: (Title)
	Timeframe: (# of  hours/days)

	Lesson Components

	21st Century Themes (enter X in applicable columns)

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills
*Enter CTE 9.3 and CRP Standard numbers here:
*Enter ELA Standards here:

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections: (if any math, science, geography, history, health etc.)

	Integration of Technology: (any technology use)

	Equipment needed: (any equipment use)


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· SWBAT (Bloom’s Verb) 

· Using (conditions, materials) 

· As measured by (assessment: project, rubric, quiz/test, industry standard, etc.)
	Lesson Sequence:

(*Include strategies: lecture, small group, modeling, demo, guided practice, video, etc.*)
Examples

1. Students: Copy the questions onto their papers. (Note activity note-taking, small group, guided practice, etc.)

2. Teacher: (sentence about Provide info, Ask questions, or Activity. Note strategies i.e.: model, demo, lecture)
3. Continue activity descriptions.

4. Teacher: Asks for a student volunteer. Models for the students how to conduct an interview.  Interviews a student or has a student interview the teacher.

5. Students: Practice asking, answering, and recording answers using sample questions from the warm-up activity and class discussion in pairs.

6. Expansion/Extension/Homework (if any)

Accommodations according to IEP 
	· Any assessment or combination of assessments. See “assessment continuum from class, or in Rutherford text.
Examples

· Pre-assessment

· Check for understanding (sampling, signaling response, choral response, exit ticket, etc.)

· Observation

· Student questions, Comments, Journals

· In-class teacher questions, prompts

· Assignments, projects

· Peer assessment (critiques)

· Self-assessment

· Quizzes

· Tests

· Performance tasks (short term or long term)

	Differentiation (i.e.: see Scaffolding items or other differentiation resources )

	Resources Provided (materials or sources needed)





	Unit Overview Template

	Content Area: 

	Unit Title: 

	Target Course/Grade Level: 

	Unit Summary 


	Primary interdisciplinary connections:

	21st century themes:

	Unit Rationale



	Learning Targets

	Standards


	Content Statements


	CPI #
	 Cumulative Progress Indicator (CPI)

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	Unit Essential Questions

· 
	Unit Enduring Understandings

· 

	Unit Learning Targets

Students will ...

· 

	Evidence of Learning

	Summative Assessment (X days)


	Equipment Needed:

	Teacher Resources:





	Formative Assessments

	· 
	· 

	Lesson Plans 

	Lesson
	Timeframe

	Lesson 1

Name of Lesson 1
	X hours/days

	Lesson 2

Name of Lesson 2
	X hours/days

	Lesson 3

Name of Lesson 3
	X hours/days

	Teacher Notes: 



	Curriculum Development Resources:




	Lesson Plan 1 Template

	Content Area: 

	Lesson Title: 
	Timeframe: 

	Lesson Components

	21st Century Themes

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections:

	Integration of Technology: 

	Equipment needed: 


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· 
	Lesson Sequence
1. 
	· 

	Differentiation



	Resources Provided




	Lesson Plan 2 Template

	Content Area: 

	Lesson Title: 
	Timeframe: 

	Lesson Components

	21st Century Themes

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections:

	Integration of Technology: 

	Equipment needed: 


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· 
	Lesson Sequence
1.

2.

3. 


	· 

	Differentiation



	Resources Provided




	Lesson Plan 3 Template

	Content Area: 

	Lesson Title: 
	Timeframe: 

	Lesson Components

	21st Century Themes

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections:

	Integration of Technology: 

	Equipment needed: 


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· 
	Lesson Sequence
1.

2.

3.
	· 

	Differentiation



	Resources Provided




4.8
RUBRIC:  LESSON PLAN REFLECTION 

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly meets the criteria below.

	Lesson Activities:
	Strongly
	Moderately
	Weakly

	· Are challenging and require higher order thinking and problem solving skills
	
	
	

	· Allow for student choice
	
	
	

	· Provide scaffolding for acquiring targeted knowledge/skills
	
	
	

	· Integrate global perspectives
	
	
	

	· Integrate 21st century skills
	
	
	

	· Provide opportunities for interdisciplinary connection and transfer of knowledge and skills
	
	
	

	· Foster student use of technology as a tool  to develop critical thinking, creativity and innovation skills
	
	
	

	· Are varied to address different student learning styles and preferences
	
	
	

	· Are differentiated based on student needs
	
	
	

	· Are student-centered with teacher acting as a facilitator and co-learner during the teaching and learning process
	
	
	

	· Provide means for students to demonstrate knowledge and skills and progress in meeting learning goals and objectives
	
	
	

	· Provide opportunities for student reflection and self-assessment
	
	
	

	· Provide data to inform and adjust instruction to better meet the varying needs of learners
	
	
	



4.9
RUBRIC: LESSON PLAN PRESENTATION 

· Developed for presentation

	Lesson Plan

Contents
	Excellent – 3
	Acceptable – 2
	Unacceptable – 1

	Presentation of Subject Matter, Planning
	Demonstrates accurate and sequential development of subject matter
	N/A
	Content is fragmented, inaccurate and/or not sequential

	Links to frameworks
	link to more than 1 framework direct, clear
	link to 1 frameworks direct, clear; framework written out in full
	framework not identified or unclear link to framework

	Objectives
	Are specific, measurable; accurate, relevant, timely and consistent with frameworks
	N/A
	Incomplete; not written in measurable terms; do not match frameworks

	Instruction
	
	
	

	Anticipatory set
	Anticipatory set is present and effective
	N/A
	Anticipatory set is missing or ineffective

	Choice of strategies 
	Actively engage students in learning; strategies consistent with brain research, learning theory, 

multiple effective strategies used, strategies encourage use of critical thinking, problem solving
	Opportunities for student engagement minimally utilized, some evidence that instructional strategies are research-based; minimal use of multiple strategies;
	Strategy not appropriate to teach concept or skill, strategies inconsistent with brain research, learning theory, development, or program content, strategies result in passive learning

	Accommodations for diverse student needs & learning styles
	Accommodations are clear appropriate, creative
	Accommodations are present, but limited, unclear, or inappropriate
	No accommodations are noted

	Multicultural sensitivity 
	Lessons offers a means of appreciating cultural similarities & differences
	Strategies reflect appreciate of students’ cultural differences
	Strategies lack or diminish appreciate of students’ cultural differences

	Materials
	Appropriate lesson and 

student(s), particularly creative, include teacher-created materials
	Appropriate for lesson and materials clear in design, but limited to commercial materials
	Lacking in design, clarity, and inappropriate for lesson or for students

	Assessment
	
	
	

	Formative evaluation methods within lesson
	Multiple means of checking for students’ understanding or mastery; rubrics, checklists, etc. well developed
	At least one clear means of checking for understanding or mastery beyond asking “Do you understand?” rubrics, 

etc., attached
	No or ineffective means of checking for understanding or mastery

	Summative evaluation methods
	Objective/framework/standard can be assessed through lesson
	N/A
	Objective/framework/standard cannot be assessed through lesson

	Communication
	
	
	

	Lesson plan language, grammar, punctuation, spelling
	Language particularly

descriptive, no errors 
	Complete and clearly written, sufficient detail so another teacher could implement lesson, no more than 2 errors
	Portions mission or poorly written, detail lacking so difficult for another teacher to implement, more than 2 errors

	Oral Presentation
	
	
	

	Student Engagement
	Students are clearly interested and engaged in the lesson
	Some students are actively participating and engaged
	Few students are actively engaged in this lesson

	Feedback to Students
	Teacher offers constructive feedback to students
	Teacher sometimes offers constructive feedback to students
	Teacher does not offer feedback to students

	Questioning strategies
	Teacher uses effective questioning strategies in the lesson
	Teacher sometimes uses effective questioning strategies in the lesson
	Teacher does not use effective questioning strategies in the lesson

	Audio-Visual Use
	Teacher makes good use of a-v opportunities in this lesson
	N/A
	Teacher does not make good use of a-v opportunities in this lesson


This rubric should be used as a guide for candidates to recognize the expectations of the planning process of the lesson plans. It should be used as part of the overall grade for Lesson Plan/Teaching Presentation.

4.10


STAGE I: ELEMENTS OF THE SCHOOL CASE STUDY

Guidelines:  

a) Any combination of narrative, charts, diagrams or lists may be used as the format to best represent the information you gather.

b) Include ALL sections as a HEADING.

c) If ANY section “does not apply”, include an explanation of your findings in the completed submission. Describe how your course might meet these elements if it were a CTE program.

d) This project will require conducting primary research through interview(s) with related personnel, school report card research, and related website research.

e) This may be completed at the teacher candidate’s school.

The Surroundings

· Geographic Location

· Feeder schools (for county vocational-technical school districts only)

· Post-secondary opportunities

Curricular Offerings

· Career and Technical Education Programs

· Academic

· Graduation Requirements

· Advanced course offerings/affiliations for post-secondary path

· State Licensures/Industry Certifications

· Career and Technical Student Organizations

Extra-Curricular/sports/clubs

· Sports

· Clubs

· Social support groups

· Other (activities, dances, fundraisers)

Community Connections

· Business and industry partners

· Organized labor partners

· Local workforce investment boards

· Local One-Stop offices

· County Office of Volunteerism

· Community Projects (i.e. Habitat for Humanity, Meals on Wheels, Service Learning)

Career and Technical Student Organizations (List all that apply or could be applied)
· DECCA (CTE programs organized under Standard 9.3 Marketing, Sales & Service) http://www.njdeca.org
· FFA (CTE programs organized under Standard 9.3 Agriculture, Food & Natural Resources) http://www.state.nj.us/agriculture/rural/ag_education.htm
· HOSA (CTE programs organized under Standard 9.3 Health Science) http://www.njhosa.org
· FCCLA (CTE programs organized Standard 9.3 Human Services) http://www.fcclanj.org
· FBLA-PBL (CTE programs organized Standard 9.3 Business, Management & Administration) http://www.njfbla.org
· TSA: (CTE programs organized under Standard 9.3 Information Technology) http://www.tcnj.edu/~tsa/ 

· SkillsUSA (All other CTE programs)

Professional Development and School Initiatives

· Career and Technical Education Partnerships (CTEP)

· CTEP Raritan Valley Community College/SkillsUSA, http://www.raritanval.edu/ctep/index.html 

· CTEP The College of New Jersey, http://www.center4stem.org/
· Others TBA

· High Schools That Work

· Accreditation for Growth/Middle States

· New Jersey Department of Education Professional Development Opportunities http://www.state.nj.us/education/events/
· Secondary Education Transformation in New Jersey

http://www.nj.gov/education/ser/
· New Jersey Office of Career and Technical Education 

http://www.nj.gov/education/voc/ 

New Jersey School Report Card Information

· Population

· Socioeconomic data

· Testing data (any applicable tests including HSPA, SAT, NOCTI, Licensures)

Physical Facility Characteristics

· Support spaces, e.g. storage rooms, prep rooms, instrument rooms

· Student project spaces:   (If any category does not exist in a particular school, simply note that it does not exist)

Career and Technical Education Programs
· Subject-specific labs or shops for hands-on learning that comply with all health and safety requirements and school construction requirements and classroom space; or

· Combined classroom-labs or shop

· A support space of some type, i.e., technology support 

Academic Classes: May not apply to all schools. What could be integrated, if available?

· Classrooms
· Subject-specific labs (i.e.: computer lab)
· Combined classroom-labs (i.e.: science class with lab facilities)

4.11
CAREER AND TECHNICAL EDUCATION STATEMENT OF TEACHING PHILOSOPHY GUIDELINES

· For Showcase Portfolio Essay

Think about what you know because of your course work and your experiences in teaching.  Write your personal teaching philosophy.  Your presentation should be rich in examples that demonstrate that you have solid reasons, both practical and theoretical, for teaching as you do.  Write your philosophy statement giving evidence of the kind of teacher you will become.  Think of this statement as something you would be proud to leave at a school after you have interviewed with them for a job you really want.

· Consider some of the questions below as you explain your philosophical position.

· What is teaching?  What is learning?

· Why do you want to become a teacher?  What attracts you to a career in education?

· When did you decide you wanted to become an educator?  What significant event or time period shaped your decision?

· What kind of teacher do you want to be?

· What are your goals and dreams as a teacher?  What are your strengths as a teacher?

· What do you hope to accomplish as a teacher?  What will you do for the teaching profession?

· Why is your subject or grade level important?  How do you expect your students to benefit from the subject/grade level that you teach?

· How will you approach your teaching (e.g. exposition, inquiry, cooperative, by topic, by theme, hands-on, direct instruction, problem solving, etc.)?

· How will you incorporate the INTASC teaching standards into your teaching?

· What will you do inside and outside of your classroom as a teacher? 

· How will your classroom operate?  What will guide your curricular and pedagogical choices?

Other Things You Might Want To Include

	Wait time
	The importance of questioning

	With-it-ness
	Issues of diversity and equity

	Scaffolding
	Physical environment of your classroom

	Assessment
	Rules and consequences/classroom management

	Classroom meetings
	Cooperative learning/cooperation vs. Competition

	Working with parents
	Affective, cognitive, psychomotor goals for students

	Classroom resources
	Humor in your teaching

	Community involvement
	


Some Words to Consider In Writing Your Philosophy Statement

	Parents 
	Opportunities
	Practice
	Motivation

	Facilitator
	Process
	Developmentally appropriate
	Student-centered

	Responsibility
	Active
	Collaborative
	Nurturing

	Multicultural
	Think
	Life-long learner
	Enthusiasm

	Investigations
	Coaching
	Teamwork
	Academic learning

	Value
	Environment
	Real life situations
	Rewarding experience

	Flexibility
	Experience
	Anticipation
	Expectations

	Comfort
	Positive
	Exciting
	Multiple intelligences

	Problem solving
	Accentuate
	Creativity
	Support

	Communication
	Language
	Stimulating
	Exploration

	Hands-on
	Patience
	Success
	Partnership

	Encouraging
	
	
	


References:

Illinois State University Physics Teacher Education Program http://www.phy.ilstu.edu/faculty/wenning/ptefiles/311content/perphilos.html.
Strother, J.A. & Marshall D. (1990). The right fit:  An educator’s handbook and employment guide.

4.12
Interstate Teacher Assessment and Support Consortium InTASC Standards

The Learner and the Learning

Standard #1: Learner Development-  The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.
Standard #2: Learning Differences- The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.
Standard #3: Learning Environments- The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.
Content

Standard #4: Content Knowledge- The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
Standard #5: Application of Content-   The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues Instructional Practice.

Standard #6: Assessment- The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
Standard #7: Planning for Instruction- The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
Standard #8: Instructional Strategies- The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

Professional Responsibility
Standard #9: Professional Learning and Ethical Practice-  The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.
Standard #10: Leadership and Collaboration- The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

4.13 Career Ready Practices (CRP Standards)

Career Ready Practices describe the career-ready skills that all educators in all content areas should seek to develop in their students. They are practices that have been linked to increase college, career, and life success. Career Ready Practices should be taught and reinforced in all career exploration and preparation programs with increasingly higher levels of complexity and expectation as a student advances through a program of study. 

CRP1. Act as a responsible and contributing citizen and employee. 

CRP2. Apply appropriate academic and technical skills. 

CRP3. Attend to personal health and financial well-being. 

CRP4. Communicate clearly and effectively and with reason. 

CRP5. Consider the environmental, social and economic impacts of decisions. 

CRP6. Demonstrate creativity and innovation. 

CRP7. Employ valid and reliable research strategies. 

CRP8. Utilize critical thinking to make sense of problems and persevere in solving them. 

CRP9. Model integrity, ethical leadership and effective management. 

CRP10. Plan education and career paths aligned to personal goals. 

CRP11. Use technology to enhance productivity. 

CRP12. Work productively in teams while using cultural global competence. 

CRP1. Act as a responsible and contributing citizen and employee 
Career-ready individuals understand the obligations and responsibilities of being a member of a community, and they demonstrate this understanding every day through their interactions with others. They are conscientious of the impacts of their decisions on others and the environment around them. They think about the near-term and long-term consequences of their actions and seek to act in ways that contribute to the betterment of their teams, families, community and workplace. They are reliable and consistent in going beyond the minimum expectation and in participating in activities that serve the greater good. 

CRP2. Apply appropriate academic and technical skills. 
Career-ready individuals readily access and use the knowledge and skills acquired through experience and education to be more productive. They make connections between abstract concepts with real-world applications, and they make correct insights about when it is appropriate to apply the use of an academic skill in a workplace situation.
CRP3. Attend to personal health and financial well-being. 
Career-ready individuals understand the relationship between personal health, workplace performance and personal well-being; they act on that understanding to regularly practice healthy diet, exercise and mental health activities. Career-ready individuals also take regular action to contribute to their personal financial well-being, understanding that personal financial security provides the peace of mind required to contribute more fully to their own career success. 

CRP4. Communicate clearly and effectively and with reason. 

Career-ready individuals communicate thoughts, ideas, and action plans with clarity, whether using written, verbal, and/or visual methods. They communicate in the workplace with clarity and purpose to make maximum use of their own and others’ time. They are excellent writers; they master conventions, word choice, and organization, and use effective tone and presentation skills to articulate ideas. They are skilled at interacting with others; they are active listeners and speak clearly and with purpose. Career-ready individuals think about the audience for their communication and prepare accordingly to ensure the desired outcome. 

CRP5. Consider the environmental, social and economic impacts of decisions. 
Career-ready individuals understand the interrelated nature of their actions and regularly make decisions that positively impact and/or mitigate negative impact on other people, organization, and the environment. They are aware of and utilize new technologies, understandings, procedures, materials, and regulations affecting the nature of their work as it relates to the impact on the social condition, the environment and the profitability of the organization. 

CRP6. Demonstrate creativity and innovation. 

Career-ready individuals regularly think of ideas that solve problems in new and different ways, and they contribute those ideas in a useful and productive manner to improve their organization. They can consider unconventional ideas and suggestions as solutions to issues, tasks or problems, and they discern which ideas and suggestions will add greatest value. They seek new methods, practices, and ideas from a variety of sources and seek to apply those ideas to their own workplace. They take action on their ideas and understand how to bring innovation to an organization. 

CRP7. Employ valid and reliable research strategies. 
Career-ready individuals are discerning in accepting and using new information to make decisions, change practices or inform strategies. They use reliable research process to search for new information. They evaluate the validity of sources when considering the use and adoption of external information or practices in their workplace situation. 

CRP8. Utilize critical thinking to make sense of problems and persevere in solving them. 
Career-ready individuals readily recognize problems in the workplace, understand the nature of the problem, and devise effective plans to solve the problem. They are aware of problems when they occur and take action quickly to address the problem; they thoughtfully investigate the root cause of the problem prior to introducing solutions. They carefully consider the options to solve the problem. Once a solution is agreed upon, they follow through to ensure the problem is solved, whether through their own actions or the actions of others. 

CRP9. Model integrity, ethical leadership and effective management. 
Career-ready individuals consistently act in ways that align personal and community-held ideals and principles while employing strategies to positively influence others in the workplace. They have a clear understanding of integrity and act on this understanding in every decision. They use a variety of means to positively impact the directions and actions of a team or organization, and they apply insights into human behavior to change others’ action, attitudes and/or beliefs. They recognize the near-term and long-term effects that management’s actions and attitudes can have on productivity, morals and organizational culture. 

CRP10. Plan education and career paths aligned to personal goals. 
Career-ready individuals take personal ownership of their own education and career goals, and they regularly act on a plan to attain these goals. They understand their own career interests, preferences, goals, and requirements. They have perspective regarding the pathways available to them and the time, effort, experience and other requirements to pursue each, including a path of entrepreneurship. They recognize the value of each step in the education and experiential process, and they recognize that nearly all career paths require ongoing education and experience. They seek counselors, mentors, and other experts to assist in the planning and execution of career and personal goals. 

4.14 
GLOSSARY OF EDUCATIONAL TERMINOLOGY

Abbott School District—School districts named in a decision by the New Jersey Supreme Court as eligible for special financial aid with the expectation of improving the level of instruction. Some of the districts in our area include Asbury Park, Camden, East Orange, Elizabeth, Keansburg, Long Branch, Neptune, New Brunswick, Newark, Pemberton, Perth Amboy, Pleasantville, and Trenton.
Acceptable Use Policy (AUP)—A written agreement, signed by students, their parents, and teachers, outlining the terms and conditions of Internet use in schools.
Adaptive testing—A computer-based assessment in which student's performance on early items determines which items are presented subsequently. It allows more rapid measurement of a characteristic or ability than is possible in traditional paper-pencil testing.
Adequate Yearly Progress (AYP)—Under the No Child Left Behind Act of 2001, schools not making adequate yearly progress for any of the state assessments for two consecutive years are designated as in need of improvement.
Affective domain—The domain of learning tasks that includes attitudes and values about the things one learns.
Age-equivalent score—A test score that indicates the age level of students to whom a student's test performance is most similar.
Alternate Proficiency Assessment (APA)—The Individual with Disabilities Education Act mandates the participation of all students with disabilities in statewide assessments. States must develop and conduct alternate assessments for students who cannot participate in the general statewide testing program. The Alternate Proficiency Assessment is used as the statewide test for students with severe disabilities. 
Alternate Route—An alternate certification process that permits qualified individuals who have not completed a teacher training program to earn instruction licenses while teaching in schools under a program of mentoring, supervision, evaluation, and formal instruction. 
Alternative Education Program—A non-traditional learning environment that addresses the individual learning styles and needs of students at risk of school failure or mandated for removal from general education.

Assessment—The process of observing a sample of student's behavior and drawing inferences about their knowledge and abilities.

Approved Career and Technical Education Program—A secondary career and technical education program that has received approval by the New Jersey Department of Education, Office of Career and Technical Education.
Artifacts—In the context of teacher evaluations, artifacts are examples or samples of evidence to represent elements of the teacher practices having been achieved. These may include, but are not limited to communications sent home, curriculum writing, teacher-developed materials, samples of student work, bulletin board images, evidence of organization or procedures, professional development logs, or other such documents of evidence.
Attention-deficit hyperactive disorder—A category of special needs marked either by inattention, hyperactivity and impulse behavior (or by any combination of the three). 
Authentic assessment—Assessment of student's knowledge and skills in an authentic "real-life" context, in many cases an integral part of instruction rather than a separate activity.
Autism—A category of special needs characterized by impaired social interaction and communication, repetitive behaviors, restricted interests, and a strong need for a predictable environment.
Bilingual education—An approach to second-language instruction in which students are instructed in academic subject areas in their native language while simultaneously being taught to speak and write in the second language. The amount of instruction delivered in the native language decreases as students become more proficient in English.

Bloom's taxonomy—A classification in which six learning tasks for the cognitive domain, varying in degrees of complexity, are identified. They are knowledge, comprehension, application, analysis, synthesis, and evaluation.

Brain-based learning—Learning that optimizes the brain's capacity to make connections and understanding what conditions maximize the process. In order to maximize learning, the following three principles of brain-based learning should be employed: student choice, high-level thinking, and increased student accountability. 
Career and technical education—Organized educational activities that: offer a sequence of courses (which may include structured learning experiences) providing students with the rigorous academic and technical knowledge and skills required to prepare for postsecondary education or training and for careers in emerging and established professions; and that may lead to technical skill proficiency, a credential, a certificate, or a degree; and that include competency-based applied learning that contributes to the academic knowledge, higher-order reasoning and problem-solving skills, work attitudes, general employability skills, technical skills, and occupation-specific skills, and knowledge of all aspects of an industry, including entrepreneurships. 
Career and technical education student—A student who enrolls in an approved career and technical education program.

Certificate of Eligibility (CE)—Credential with lifetime validity issued to persons who have completed degree, and have the acceptable GPA and have fulfilled test requirements for certification. The CE permits the applicant to seek and accept employment in positions requiring certification.

Character Education (CE)—Programs that encompasses school-wide climate enhancements, infusion of core ethical values into the curriculum, and teaching strategies that help young people develop positive character traits such as respect, responsibility trustworthiness, fairness, citizenship, and caring.
Child Study Team (CST)—A unit consisting of a school psychologist, a learning disabilities teacher/consultant, and school social worker who are employees of the school district and who are responsible for conducting evaluations to determine eligibility for special education and related services for students with disabilities.
Common Core Standards—Standards for Mathematics and Language Arts Literacy are part of the Common Core State Standards initiative coordinated by the Council of Chief States School Officers (CCSSO) and the National Governor’s Association (NGA) in partnership with other national organizations. New Jersey is one of 44 states, Washington, DC and the U.S. Virgin Islands to join the state-led Common Core State Standards initiative.
Community of learners—A classroom in which teacher and students actively and collaboratively work to help one another learn.

Computer-assisted instruction (CAI)—Programmed instruction presented by means of a computer. It is one form of computer-based instruction.
Core Curriculum Content Standards (CCCS)—Articulate the common expectations for student achievement through the 13 years of public education in New Jersey and include the following: Visual and Performing Arts; Comprehensive Health and Physical Education; Language Arts Literacy; Mathematics; Science; Social Studies; World Languages; Technology; and, 21st Century Life and Careers. 
Criterion-referenced Tests—Tests intended to measure how well a person has learned a specific body of knowledge and skills—the CCCS. The state assessments are CRTs. 
Critical thinking—Evaluating the accuracy and worth of information.
Cultural bias—The extent to which the items or tasks of an assessment instrument either offend or unfairly penalize some students because of their ethnicity, gender or socio​economic status.
Cumulative Progress Indicators—Provide the specific content or skills to be taught at specific grade levels and increase in complexity as the student matures.
Deductive reasoning—Drawing a logical inference about something that must be true given other information that has already been presented as true.
Differentiated Instruction—A process to approach teaching and learning for students of differing abilities in the same class. The intent of differentiating instruction is to maximize each student's growth and individual success by meeting each student where he or she is, and assisting in the learning process.
Distance learning—A situation in which learners receive technology-based instruction at a location physically separate from their instructor.
District Factor Grouping—A system that provides a means of ranking schools by their socioeconomic status. The grouping is based on census information and includes the factors of level of education, occupation, income, unemployment and poverty. The lowest group is "A" and the highest "U". The groupings allow comparison of districts with similar profiles for purposes of state aid and assessment information.

Drug Abuse Resistance Education (DARE)—A law enforcement delivered curriculum in drug and violence prevention education.
Education Opportunity Aid (EOA)—State funding based on the New Jersey Supreme Court decision that calls for spending for regular education in each Abbott school district that equals the average per-pupil spending of "I" and "3" New Jersey School districts. 
Educational psychology—A discipline encompassing psychological principles and theories that are related to learning, motivation, child and adolescent development, and individual and group differences, especially as these topics relate to classroom practice. 
Endorsement—Refers to the specific subject area in which a CE holder is authorized to teach.
Expository instruction—An approach to instruction whereby information is presented in more or less the same form in which students are expected to learn it.
Family Educational Rights and Privacy Act (FERPA)—Federal legislation mandating that teachers and other school personnel (1) restrict access to student's test results and school records only to students, their parents, and school employees directly involved in the student's education; (2) Upon request, make test scores and other information in student's records available for inspection by students and parents; and (3) help students and parents appropriately interpret this information.
Formal assessment—A systematic attempt to ascertain what students have learned. It is typically planned in advance and used for a specific purpose.
Free, Appropriate Public Education—The special education and related services that must be offered at public expense under public supervision and direction and without charge to the parents. It must meet state and federal requirements and include preschool, elementary, and secondary school education. It must also meet the specifications in the student's Individualized Education Program.
General Education Development (GED)—Persons who have not completed a high school program of instruction and who wish to earn a high school diploma can qualify for a state-issued high school diploma by obtaining a passing score on individual tests in mathematics, science, social studies, writing skills, interpreting literature and the arts. 

Grade Eight Proficiency Assessment (GEPA)—A test intended to provide information about student's progress toward mastery of the skills specified by the Core Curriculum Content Standards in language arts, literacy, math, and science.
Grade-equivalent score—A test score that indicates the grade level of students to whom a student's test performance is most similar.
High School Proficiency Assessment (HSPA)—Test used to determine student achievement of the knowledge and skills in the NJ CCCS for language arts, literacy and math. Passing all sections of the test is a requirement for receiving a high school diploma.
Higher-level thinking—Thought that involves going beyond information specifically learned (e.g. application, analysis, synthesis, evaluation).
Highly Qualified Teacher (HQT)—Under NCLB any teacher hired after 2002 to teach in a Title I program must be "highly qualified." In addition all districts must have a plan to ensure that all teachers teaching subjects in the core Curriculum Content Standards be "highly qualified" by the end of the 2005-2006 school year.

Holistic scoring—Summarizing student's performance on an assessment with a single score.
Immersion—An approach to second-language instruction in which students hear and speak that language almost exclusively within the classroom.
Inclusion—The practice of educating all students, including those with severe and multiple disabilities, in neighborhood schools and general education classroom. 
Individualized education program (IEP)—A written description of an appropriate instruction program for a student with special needs in the U.S. An IEP is mandated by the Individuals with Disabilities Education Act (IDEA) for all students with disabilities. 
Individualized Program Plan (IPP)—An instructional program for non-handicapped pupils.
Individuals with Disabilities Education Act (IDEA)—Federal legislation granting educational rights to people with cognitive, emotional, or physical disabilities from birth until age 21. It guarantees a free and appropriate education in the least restrictive environment, an individualized education program, and due process.
Informal assessment—An assessment that results from teachers’ spontaneous day-to-day observations of how students behave and perform in class.
Instructional objective—A statement describing a final goal or outcome of instruction. 
IQ score—A score on an intelligence test. It is determined by comparing one's performance on the test with the performance of others in the same age group. For most tests, it is a standard score with a mean of 100 and a standard deviation of 15. 
Learning disabilities—A category of special needs characterized by lower academic achievement than would be predicted from a student's IQ score, and a deficiency in one or more specific cognitive processes.
Learning strategy—One or more cognitive processes used intentionally for a particular learning task.
Lease Purchase—An alternative way for a school district to finance the purchase of equipment or construction of improvements or addition to school facilities. 
Least restrictive environment (LRE)—The most typical and standard education environment that can reasonably meet a student’s needs.
Liberal Art Literacy (LAL)—Term used to indicate the integration of all of the verbal skills that are needed for critical thinking and communication.
Local Education Agency (LEA)—The public board of education legally constituted within a state for either administrative control or direction of any public elementary or secondary school in the state. It can also refer to combinations of school districts or counties that are recognized by the state as the administrative control of public schools. 
Long-term memory—The component of memory that holds knowledge and skills for a relatively long period of time.
Mainstreaming—The practice of having students with special needs join general education classrooms, primarily when their abilities enable them to participate in normally scheduled activities as successfully as other students.

Mastery learning—An approach to instruction whereby students learn one topic thoroughly before moving to a more difficult one.

Mnemonic—A special memory aid or trick designed to help students learn and remember a specific piece of information.

Multicultural education—Education that integrates the perspectives and experiences of numerous cultural groups throughout the curriculum.
Multiple Intelligence—Educational philosophy that advocates teachers present their lessons in a wide-variety of ways that take into account the strengths of various learners. Student's strengths can lie in the areas of linguistics, logical mathematical, spatial, bodily kinesthetic, musical, interpersonal, intrapersonal, and naturalistic or any combination of the above.
National Council for the Accreditation of Teacher Education (NCATE)—the National Professional accrediting body for teacher education preparation.

Needs Assessment—A continuous process of evaluation of the obstacles and deficiencies that prevent students from achieving early literacy and the CCCS in all grades and obtaining a high school diploma. The needs assessment must identify what the school and district will do to overcome the documented obstacles and present evidence that the proposed practices will improve student achievement.
New Jersey Professional Education Port-Virtual Academy (NJPEP)—www.njpep.org Provides technology-based professional development opportunities and support for NJ educators anytime, anywhere. NJPEP assists with the understanding and implementation of the Core Curriculum Content Standards, as well as the aligned statewide assessments. 
NJASK 3 & 4—Test used to measure student achievement in the knowledge and critical thinking skills defined the NJ CCCS in language arts literacy, math and science. Tests for grades 5, 6, and 7 will be added to complete the testing progression from grades 3-8.
NJHire—The NJ Department of Education maintains this internet-based hiring system that helps to match teachers seeking jobs with districts seeking applicants.
No Child Left Behind (NCLB)—Currently the main federal law regarding K- l2 education. The four main pillars of NCLB are: accountability; flexibility and local control; enhanced parental choice; and a focus on what works in the classroom. NCLB requires state government to help low-achieving students in high-poverty schools meet the same academic performance standards that apply to all students.
Normal distribution (normal curve)—A theoretical pattern of education and psychological characteristics in which most individuals lie somewhere in the middle range and only a few at either extreme.
Novice teacher—Any teacher who has not completed one year of full-time teaching under a standard state teaching certificate.
Pedagogy—Classroom instructional practices and strategies.
Peer tutoring—An approach to instruction whereby students who have mastered a topic teach those who have not.
Percentile rank (percentile)—A test score that indicates the percentage of people in the norm group getting a raw score less than or equal to a particular student's raw score. 
Performance assessment—Assessment in which students demonstrate their knowledge and skills in a non-written fashion.
Portfolio—A systematic collection of a student's work over a lengthy period of time. 
Professional Development Schools (PDS)—Collaborative school/university/community partnerships focused on improving the education of practicing and prospective teachers; strengthening knowledge and practice in teaching; and enhancing the profession by serving as models of school/university collaboration. These partnerships address student learning problems, shared teaching, collaborative research on the problems of educational practice, and cooperative supervision.
Professional Development Plan (PDP/formerly PIP)—Method through which a teacher or administrator describes the growth or goals they wish to achieve through various methods such as, but not limited to, approved workshops and conferences, in-services, and approved graduate level studies.
Provisional Certificate—A certificate issued to candidates who have met the requirements for initial employment and are employed as part of a state-approved district training program or residency leading to standard certification.
Provisional Teacher Program (PTP)—A thirty-four week on-the-job support, supervision, and evaluation by school based professionals as part of the teacher certification requirements. For alternate route teachers, the program includes formal instruction in education off site.
Rating scale—An assessment tool with which a teacher evaluates student performance by rating aspects of the performance on one or more continua.
Raw score—A test score based solely on the number or point value of correctly answered items.

Rubric—A list of components that performance on an assessment tasks should ideally include. It is used to guide the scoring of student's responses.
Self-contained class—A class in which students with special needs are educated as a group apart from other students.
Standard Certificate—A permanent certificate issued to a person who has met all certification requirements.
Standardized test—A test developed by test construction experts and published for use in many different schools and classrooms.
Standards—General statements regarding the knowledge and skills that students should achieve and the characteristics that their accomplishments should reflect
Students at risk—Students who have a high probability of failing to acquire the minimal academic skills necessary for success in the adult world.
Students with special needs—Students who are different enough from their peers that they require specially adapted instructional materials and practices.
T & E—Thorough and Efficient refers to New Jersey's constitutional provision that all children have a right to a "thorough and efficient system of free public school." 
T & E amount—The cost per elementary pupil of delivering programs and services, including extracurricular and co-curricular activities, which will enable all students to achieve the Core Curriculum Content Standards.

Teacher-developed assessment instrument—An assessment tool developed by an individual teacher for use in his or her own classroom.
Traditional assessment—An assessment that focuses on measuring basic knowledge and skills in relative isolation from tasks more typical of the outside world. 

Working memory—A component of memory that holds and processes a limited amount of information which is also known as short-term memory. The duration of information stored in working memory is probably about five to twenty seconds.
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I.
INTRODUCTION TO STAGE II

1.1
OVERVIEW

The New Jersey Career and Technical Education Provisional Teacher Program Curriculum (curriculum) is designed to create a provisional teacher preparation program that will address the unique needs of career and technical education (CTE) provisional teacher candidates (teacher candidates) in response to New Jersey’s need for adequately-prepared CTE teachers.  This curriculum provides college-level coursework with the option of college credit and teacher certification, or certification only.  The curriculum will be taught with a combination of online coursework and in-class, face-to-face sessions that are designed as “Cohort Saturdays.”  Stage I of the curriculum represents 60 hours of instruction, including online sessions and three Cohort Saturdays.  Stage II of the curriculum represents 140 hours of instruction, including online coursework, six Cohort Saturdays, and development of a comprehensive portfolio. In addition to the 200 hours of instruction, attendance to a Capstone Conference is required and Professional Development hours will be awarded.  

1.2
PROGRAM ORGANIZATION AND CONTENT

The program is shaped by five interconnected themes that will frame the work that will be done, including the corresponding New Jersey Professional Standards for Teachers, as follows:

1.2.1
Planning and Preparation

a) Introduction to Basic Instructional Strategies and Practices (N.J. 1.1, 1.2 2.1, 2.2, 2.3, 4.1, 4.3, 4.4, 4.9, 4.10, 4.12. 7.2) 

b) Introduction to Curriculum Theory (N.J. 1.8, 2.1, 2.2)  

c) Introduction to Learning Theory (N.J. 2.1- 2.9)

d) Integrating Literacy across the Curriculum (N.J. 1.3)

e) Basic and Higher Order Thinking Skills (N.J. 1.4, 4.5)

f) Core Curriculum Content Standards (N.J. 4.6, 4.7)

g) Assessment (N.J. 4.6, 4.11, 5.1, 5.2, 5.3, 5.4, 5.5, 5.6. 5.7) 

h) Guided Observations

1.2.2
Instructional Delivery

a) Communicating Objectives, Directions, and Procedures (N.J. 1.5, 1.8, 8.1, 8.2, 8.3, 8.4, 9.5, 8.7, 8.8)   

b) Application, Synthesis and Creative Thinking (N.J. 1.6, 1.7)

c) Applications of Literacy Theory – Secondary (N.J. 1.1, 1.3, 1.6)

d) Application of Technology and Teaching Resources (N.J. 1.5, 1.9, 4.2, 4.8)  

1.2.3
Classroom Environment

a) Management Procedures, Transitions, and Routines (N.J. 6.1, 6.2, 6.3, 6.4, 6.5, 6.6, 6.7, 6.8, 6.9, 6.10, 6.11, 6.12)

b) Gaining Respect and Rapport (N.J. 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8, 3.10)

c) Time Management (N.J. 6.1, 6.2, 6.7, 6.11) 

d) Managing Off-Task Behavior and Chronic Discipline Problems (N.J. 6.1, 6.2, 6.5, 6.7, 6.8)

e) Organization of Physical Space and Field Trips (N.J. 6.1, 6.4, 6.5, 6.8, 6.10)

f) Classroom Safety (6.1, 6.4, 6.5, 6.8, 6.10)

1.2.4
School Environment

a) Diversity Issues (N.J. 2.2, 2.3, 2.4, 2.6, 2.7, 2.8, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 3.8, 3.9, 3.10, 7.1)

b) Urban Education (N.J. 7.3, 7.4, 7.7, 7.8)

c) Special Needs of Students (N.J. 2.2, 2.3, 2.4, 7.1, 7.2, 7.3, 7.4, 7.5, 7.6, 7.7, 7.8) 

d) Inclusion Classrooms ( N.J. 2.2, 2.3, 2.4, 7.1, 7.2, 7.3, 7.4, 7.5, 7.6, 7.7, 7.8)

e) Alternative Education (N.J. 9.8) 

f) Collaboration with Colleagues and Paraprofessionals (N.J. 9.1, 9.2, 9.3, 9.4, 9.5, 9.6, 9.7, 9.8, 9.9)

1.2.5
Professional Responsibilities

a) Showcase Portfolio (N.J. 10.3, 10.5, 11) 

b) Record Keeping (N.J. 10.1, 11)

c) Literacy Portfolio (N.J. 1.3, 3.5, 8.1, 10.1, 10.2, 10.3, 10.4, 10.5, 10.6, 10.7, 11)

d) Emergency Procedures (N.J. 6.1, 6.3, 6.5, 6.10, 11) 

e) Liability and Negligence Issues (N.J. 10.2, 6.10, 11)

f) Reflecting on Teaching (N.J. 8.2, 8.3, 10.1, 10.2, 10.3, 10.5, 10.6, 10.7, 11)

g) Professional Improvement Plan (N.J. 8.2, 8.3, 10.1, 10.2, 10.3, 10.5, 10.6, 10.7, 11)

1.3
INTASC STANDARDS

The following Interstate Teacher Assessment and Support Consortium (INTASC) teacher preparation standards are addressed as curriculum objectives:
The Learner and the Learning

Standard #1: Learner Development- The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.

Standard #2: Learning Differences- The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.

Standard #3: Learning Environments- The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.
Content

Standard #4: Content Knowledge- The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 

Standard #5: Application of Content-   The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues Instructional Practice.
Standard #6: Assessment- The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 

Standard #7: Planning for Instruction- The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

Standard #8: Instructional Strategies- The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.
Professional Responsibility

Standard #9: Professional Learning and Ethical Practice-  The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.

Standard #10: Leadership and Collaboration- The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.
1.4
LEARNER/PROGRAM OUTCOMES

As an outcome of this pilot program, the teacher candidate will be able to do the following:

a) Develop an individual portfolio as evidence of professional growth and development.

b) Develop a knowledge base of and apply the major concepts, principles, theories, and research related to effective career and technical education program curriculum development, instructional strategies, and implementation techniques, as assessed by projects and classroom activities that are aligned with the Common Core Standards, New Jersey Core Curriculum Content Standards and Standard 9.3 Career and Technical Education, in particular.

c) Design curriculum and instructional activities that are individually and developmentally appropriate, as assessed by classroom activities aligned with the New Jersey Department of Education’s initiative to develop “…21st century learning environments that engage students, foster achievement, and cultivate the skills needed to compete, connect, and collaborate in a global society.”

d) Use classroom observations and information about students, families, and communities as sources for evaluating the outcomes of instruction and as the basis for experimenting with, reflecting on, and revising practices, as assessed by clinical field experience and reflective discussions.

e) Identify, use, and evaluate community and technological resources to support curriculum goals within a teaching/learning environment.  Use a variety of formal and informal assessment techniques (e.g. self-assessments, observations, performance tasks, project based learning, and third-party assessments) to modify teaching and learning strategies and facilitate student learning, as assessed by the clinical field experience and in-class activities.

f) Know the subject matter to be taught and the strategies to teach the subjects to diverse learners so that all students meet the standards for secondary education and career and technical education, as assessed by in-class group activities, reflective discussions, research, assignments, and lesson plans.

g) Demonstrate an understanding of the processes of and ability to integrate the five components of literacy in developmentally appropriate instructional activities across content areas.

h) Develop the important values and commitments that influence teaching and the teacher’s behaviors toward student learning, motivation, and development, as well as the teacher’s own professional growth, as assessed by reflective discussions, and class activities.

i) Reflect on the dispositions expected of professionals in their work with students, families, and communities, as assessed by classroom activities and the field experience. 

j) Recognize that issues related to gender, language, culture, religion, sexual orientation, and special needs of students must be addressed in the design of an inclusive curriculum, including teaching strategies in the teaching-learning environment and classroom environment, as assessed by a research project and classroom activities.

k) Design appropriate physical environments that promote effective classroom management techniques and communication techniques, including the establishment of rules and routines and the ability to deal with challenging behavior, as assessed by the clinical field activities and classroom activities.

l) Use an understanding of individual and group motivation and behavior to establish a safe, orderly, and equitable learning environment that fosters positive social interaction, active engagement in learning, self-motivation, and appropriate safety and health practices as assessed by the classroom management plan.

m) Implement effective behavior management strategies in classrooms for students with disabilities, including individual and group behavior management interventions. Understand and implement a variety of empirically-based classroom management models, as assessed by the classroom management plan.

n) Understand the principles of applied behavior analysis, including demonstration of a thorough knowledge of the concepts, vocabulary, etc.  Demonstrate the ability to use principles of applied behavioral analysis in designing and carrying out behavior change programs, including observing and recording behaviors, charting and graphing data, and interpreting results, as assessed by the clinical field experience. 

o) Formulate and describe a preliminary personal classroom management plan, which includes components of major discipline models, as assessed by classroom activities and the classroom management plan. 

p) Understand the unique requirements for operating career and technical education programs and programs of study in New Jersey.

1.5
INSTRUCTIONAL PROCEDURES

An array of instructional approaches will be used during the online and in-class sessions,  including lectures, cooperative learning groups, class discussions, presentations, role-playing, and case studies.  Technology will be used to enhance teaching and learning.  Teacher candidates will develop a theoretical framework and the ability to apply theory through a variety of activities.  In short, the focus is to transition from theory to practice.

As with any traditional course, the organization of instructional materials and assignments is an important factor in successful completion of the coursework.  This bound curriculum document belongs to the teacher candidate and may be kept in a notebook, copied or sorted as the teacher candidate may deem appropriate.  A summary of assignments is included, and teacher candidates should take care to note the due dates for each assignment.

1.6
ATTENDANCE


Attendance is mandatory.  Attendance includes the required number of timely contributions required for the online component of the curriculum as well as participation in Cohort Saturdays.  Teacher candidates are expected to attend all Cohort Saturday sessions and participate actively in discussions according to assigned dates.  Teacher candidates are expected to arrive on time and remain in class until the end of the Saturday sessions. Unless approved by the instructor, arriving late or leaving early will constitute an absence, and risk the candidate’s continuation in the program. 

Capstone Conference Attendance is Mandatory.

It is the student’s responsibility to regularly check email for course updates and reminders.

1.7
GRADING POLICY AND GRADING SCALE

All work submitted by the teacher candidates must be word-processed using the APA style (www.apa.org), must adhere to the framework provided, and be submitted on the assigned date.  Written assignments will be evaluated in the following five general areas:

a) The inclusion of the required components and format; 

b) Submission of the assignment on the scheduled date; 

c) Quality of each component; 

d) Professional appearance; and 

e) Appropriate use of mechanics.

The final grade for each stage (I, IIA, IIB) will be assigned in accordance with a percentage determined by dividing the number of points earned by the total of points possible. 

Your district will be notified of your progress toward meeting the minimum program requirements for each stage

 
**CREDIT OR Non-CREDIT NOTE:  SUCCESSFUL COMPLETION OF THE 200 HOURS FOR THE PROVISIONAL TEACHER PROGRAM REQUIRES AN 80%     

(B-) minimum GRADE FOR EACH STAGE.  Certification will ONLY be approved if each Stage is successfully completed with a “minimum of 80% (B-) and all assignments submitted according to course guidelines.” This applies to all students in the program.

**“FOR CREDIT” NOTE:  If you have opted to take the course “for credit”, you must successfully complete each Stage with a minimum of 80% (B-).  Please note that in order for credits to transfer into a Baccalaureate degree in Education, you must earn a minimum grade of 84% (B).

1.7.1
GRADING SCALE

	A
	(93-100)
	C+
	(76-79)

	A-
	(90-92)
	C 
	(70-75)

	B+
	(87-89)
	D
	(65-69)

	B
	(84-86)
	F
	(below 65)

	B-
	(80-83)
	
	


1.8
ACCOMMODATIONS

Teacher candidates who require special services, assistance, or accommodations to participate in this program are encouraged to contact Brookdale Community College’s Disability Services Office at 732-224-2730 (voice) or 732-842-4211 (TTY) in order to make such arrangements.

1.9
ACADEMIC INTEGRITY

Academic integrity is essential to all educational endeavors and demands that every individual adhere to its basic ethical principles.  All academic work must be wholly the product of the individual or individuals who submit it.  Joint efforts are legitimate only when assigned or approved by the instructor.

1.10
STAGE II INSTRUCTOR

You will be provided with contact information for your adjunct instructor on the first day of class.

Instructor:









E-mail:








Best Contact: 









1.11
PURPOSE OF STAGE II
The early sessions of Stage II will give the teacher candidate a viable support system as well as a reflective environment in which to share experiences and move the provisional teacher candidate process forward.  Teacher candidates will focus in greater depth on many of the topics introduced in Stage I.  Specifically, the principles of effective instruction and the exploration of effective implementation strategies, as well as the importance of literacy across the curriculum, will be a focus of Stage II.  

Teacher candidates will review both the “mechanics” of career and technical education programs as well as the vision for career and technical education in New Jersey.  They will delve into more deeply into the principles of effective instruction, the exploration of effective implementation strategies, and the importance of literacy across the curriculum.  Teacher candidate will continue to study the nature of learning, and increase their understanding of how learning is affected by individual differences.  Teacher candidates will also maintain the outcomes of Stage II related to teaching and learning as they develop their strategies to enhance instruction within the context of a career and technical education program.  While much of the focus will remain on the development and management of a creative teaching and learning environment, significant concentration will be given to curriculum development and assessment for career and technical education programs.  

Focus will also be maintained on reading, writing, listening, and speaking with in a career and technical education curriculum using material in the teacher candidates’ respective content areas.  Sessions will include further development of literacy topics, with continued emphasis on comprehension of technical information within the career and technical education curriculum that is aligned to the appropriate strand and pathway within Standard 9.3 Career and Technical Education.  

As teacher candidates move through Stage II, they will produce a Professional Improvement Development Plan (PDP) and complete a teacher portfolio that reflects on activities experienced and materials developed to this point, culminating in the teacher as a professional.  

Stage II of the pilot program’s instructional design will include six face-to-face, in-class Cohort Saturday sessions and the online instructional component of the program. 
1.12
Textbooks

Note: Stage I textbooks will be used as references throughout Stage II

Stage I Textbooks:
a) Good, T & Brophy, J. (2008). Looking in Classrooms. Boston: Pearson, Allyn, & 
Bacon Publishers. 
b) Levin, F. (2009). Introduction to Teaching: Guide for New Jersey’s Alternate Route 
Teachers. Boston: Pearson Education. 

(May have been previously purchased for the “24-hour Introduction to Teaching Pre-Service Program”; to be used as a review.)

c) Vacca, R.T. & Vacca, J.A.L. (2011). Content Area Reading: Literacy and 
Learning Across the Curriculum, Tenth Edition. Boston: Pearson Education. 

Stage II Textbooks:

a) Danielson, C. (1996). Enhancing Professional Practice: A Framework for Teaching. 
Alexandria: ASCD Publishing.
b) Rutherford P. (2008). Instruction for All Students. Just Ask Publications.

c) Woolfolk, A. (2006). Educational Psychology and Selected Adolescent Topics: A 
customized text – made exclusively for New Pathways to Teaching in New Jersey. Boston: Pearson Allyn & Bacon Publishers.

-OR-

Woolfolk, A. (2013, 2010, 2005). Educational Psychology (non-customized text). 

Boston: Pearson.
Note:  Web addresses are included throughout as resources. Note that web configurations may cause links to fail.  If a link is no longer working, try a keyword search to locate the material and report the dead link.

II. 
Stage IIA Requirements (419 points)

Sessions: 1-11
2.1
REQUIRED POSTING, DROPBOX & ACTIVITES (220 points) 

· 8 online POSTINGS, 10 points each

· 8 online DROPBOX, 10 points each 

· 3 Saturday activities, 20 points each

Teacher candidates will respond to text and classroom discussions in a variety of formats. Teachers value critical thinking and self-directed learning. They are committed to reflection on assessment and learning as an ongoing process. Required online Postings allow the teacher candidates to express their thinking on issues related to teaching. 

Specific assignments will be listed for each session. However, candidates should be prepared to do the following as each session assignment will include one or more of the following:

a) Respond to specific chapters in the text;

b) Make connections made between classroom discussions and the text;

c) Write reflective statements (related to professional development, attendance at workshops or seminars, professional activities, etc.);

d) Answer guided questions relating to text or classroom discussions;

e) Participate in reflective practices involve thinking, analyzing, questioning, and evaluating. 

Reflective practices involve thinking, analyzing, questioning and evaluating. This activity will help provisional teachers develop skills in decision-making and problem solving.  Participants will be required to organize required postings around the appropriate standards.

Teachers will reflect on their learning process as related to the Four Domains: 

1. Planning and Preparation

2. The Classroom Environment

3. Instruction

4. Professional Responsibilities In and Beyond the Classroom

2.2
ON-SITE TEACHER CANDIDATE Coaching Visit 

· Within Stage II/24 weeks
The instructor or designee will conduct a coaching visit with each teacher candidate to critique the teacher candidate’s implementation of a lesson plan in his/her classroom.  The coaching visit will include a lesson plan, a pre-conference, in-class observation, and a post-conference during some portion of Stage II. The coaching visit timeline will be initiated by the coach through communication with the teacher candidate.

The candidate will provide the lesson plan on the curriculum’s DOE template.

See Curriculum – Stage II Resources: On-Site Teacher Candidate Coaching Visit Guidelines (page 175), and Standard NJDOE Lesson Plan Format, Samples, & Templates (pages 180-186)
2.3
Project: Teacher Resources (40 Points)  

· DUE: Stage IIA, Cohort Saturday #2 (Session 6)

a) Teacher candidates will develop a portfolio of literacy, cross-content, and/or inter-disciplinary resources available in their respective districts that are applicable to their teaching situation.  


The elements below may be A LIST, along with the person or location of the resource housed in the district OR may refer to the school website LINK if the resource is hosted on the site.  The elements should include, but are not limited to, the following:

i) Assessments in use in the district;
ii) Resource staff available and their roles;
iii) Instructional support materials;
iv) Technological resources;
v) Professional development opportunities;
vi) (QTY: 5) Literacy across the curriculum materials and resources;
vii) (QTY: 5) Cross-content curriculum materials and resources (i.e.: math in CTE, science   in CTE, technology in CTE, common core resources); and

viii) (QTY: 1) Inter-disciplinary curriculum materials and resources (i.e.: two programs working together in project-based learning; school template forms). 


OUTCOME:  MAY BE LISTS OR APA CITATIONS

b) Teacher candidates will determine how the state and national literacy standards apply to their teaching and career and technical education program.  Review specific examples, such as the federal No Child Left Behind Act, the Partnership for 21st Century Skills, curriculum standards (Common Core initiative), OR literacy in CTE; Use the New Jersey Department of Education’s website for examples. OR http://www.careertech.org/  AND Research “Literacy in CTE”; 
OUTCOME:  Teacher candidates will submit a reflection on their findings in paragraph form; 3 well-developed paragraphs; cite resources.
OR A one-page summary of ACTE Report findings (See Canvas: ACTE Online Literacy Issue Brief, or search online for “ACTE Issue Brief CTE's Role in Adolescent Literacy”)
c) Teacher candidates will gather resources including, but not limited to: 

i) Professional and industry resources, such as professional associations websites and newsletters;  

ii) Professional, trade, or industry journals; 

iii) Literacy journals and resources, such as the International Reading Association; and

iv) Professional licensure and credentialing organization websites and information (e.g., ASE, MOS, AWS) as well as New Jersey occupational licensure and credentialing statutes and regulations (where appropriate for the CTE content area).


OUTCOME: Five resources listed or APA format, with 1-2 sentence descriptions
d) Teacher candidates will locate five articles in an area of interest in math and/or reading literacy in career and technical education to share with colleagues/classmates.  The articles may be from journals, online resources, newspaper, manuals, etc.  Teacher candidates will submit a summary and reflection on the articles in paragraph form.

OUTCOME: One to three well-developed paragraph reflection PER article. Outcome may be one paragraph summary per article, for five articles.

See Canvas – Stage II Samples Folder: Sample Teacher Resources
TIPS

· This assignment encourages the teacher candidate to seek out staff in the school to identify the resources of the district. The assignment opens lines of communication and continues to integrate the teacher into the school’s culture.

· Earlier Webliography searches and earlier Quicksearch results may be included as responses in the section (a) portion of this project. Assignments are meant to be cumulative as we build a final portfolio.

· Earlier assignments, where relevant may be submitted, as assignments are designed to build over time. Past assignments, in part or in whole, which may be incorporated include the webliography, quicksearch and professional resources submissions.

· Elements of this assignment may be utilized in the final portfolio where relevant.

2.4 
PROJECT: Lesson Plans (40 POINTS) Sessions 1-11
· DUE: Stage IIA, Cohort Saturday #3 (Session 11)
a) Teacher candidates will construct, submit, and share lesson plans that they develop.  Topics for each lesson plan should focus on the curriculum to be discussed in Stage II. 

b) Lessons should incorporate: 

i) Bloom’s Taxonomy, 

ii) Cooperative learning principles, 

iii) Alternative assessment strategies, 

iv) Use of technology, 

v) 21st century learning, 

vi) Standard 9.3 Career and Technical Education,

vii) New Jersey Core Curriculum Content Standards, as appropriate.

OUTCOMES: 

1. Develop five (5) lesson plans on teacher-candidate’s school form; 

2. Transfer elements from one (1) of those lesson plans to the NJDOE template found in our Resources section. 

3. Complete all NJDOE elements which may not have been addressed by the teacher-candidate’s school form. 

4. One (1) lesson must be transferred to a fully completed NJDOE template found in our Resources Section.

Final product: Five (5) lesson plans in teacher-candidate’s school format; One (1) transferred to fully completed NJDOE template found in our Resources Section.

See Curriculum – Stage II Resources: Standard NJDOE Lesson Plan Format, Samples, & Templates (pages 180-186), and Rubric: Lesson Plan Reflection (page 187)
TIPS

· Review the lesson plan resources. 

· The ability to develop a complete lesson plan on the NJDOE template is an important measure of planning and preparation skills and abilities needed for effective teaching.

2.5
PROJECT: Professional Conference Presentation         (75 POINTS)
· DRAFT electronic elements DUE: Stage IIA, Cohort Saturday #3* (Session 11)


*Presentations will take place on Stage IIA, Cohort Saturday #3, and in Stage IIB, if needed.  

Teachers will conduct a turn-key presentation based on a professional development opportunity in which the teacher has participated.  Teacher candidates will research and present (20 to 30-minute to be determined by Instructor) presentations on strategies that reflect contemporary issues facing the field of education, and include ways in which the professional learning has been/will be incorporated in the candidate’s classroom.  Topics may include the following, or other approved topics: 

	· Increasing academic content in career and technical education programs

· Math literacy

· Literacy within a career and technical education program content area

· Professional development

· Motivational strategies

· Project-based learning

· 21st century learning

· Assessment strategies

· Questioning techniques

· Discipline models

· Use of technology

· Cooperative learning models


	· Legal issues in education

· Professional rights and responsibilities

· Cooperative learning

· Grouping strategies

· Guided reading

· Balanced literacy

· Reading and writing workshop

· Differentiated instruction

· Emergent literacy

· Inclusion

· Working with a struggling reader

· Multicultural literature

· Diversity

· Specific legal issues (IDEA, Title 9, tenure, censorship)



See Curriculum – Stage II Resources: Rubric: Professional Conference Presentation (page 188)
TIPS

· Each presenter must be prepared with an outline and a bibliography to share with and distribute to their colleagues. This may be a single printed page from a PowerPoint slide.

· Teacher candidates will be provided the rubric for notes during the presentations.

· This practice of presenting knowledge and skills a teacher gained through a professional development activity is known as “turn-key” training, and is a presentation to peers.
· See Presentation RUBRIC for assessment criteria.

2.6
CLASSROOM PARTICIPATION (44 points)

· 4 points per week 

Classroom contributions will be considered in Cohort Saturdays as well as through timely submission of thorough online discussions and assignments. 

2.6.1
Guidelines for Classroom Participation

As teachers, it is important to communicate and collaborate effectively with members of the learning community. Class participation provides the opportunity to develop good communication skills.   Teacher candidates will learn to articulate and support their beliefs about the nature of teaching as well as develop the ability to listen.  Comments that are vague, repetitive, unrelated to the current topic, disrespectful of others, or without sufficient foundation will be viewed negatively.  Below are guidelines for evaluating teacher candidate classroom participation:

a) Outstanding Contributor (4 Points): Contributions in class reflect exceptional preparation. Ideas offered are always substantive; they provide one or more major insights as well as direction for the class. Challenges are well substantiated and persuasively presented.  Class discussions are enhanced by comments made.  Posts are thorough, well-developed, and documented. Discussion and response to another teacher candidate clearly cites reference to the text.

b) Good Contributor (3 Points): Contributions in class reflect thorough preparation. Ideas offered are usually substantive; they provide good insights and sometimes direction for the class.  Challenges are well substantiated and often persuasive. Posts are effectively developed with supportive feedback to another teacher candidate, and which reflects ideas clearly based on your readings.

c) Adequate Contributor (2 Points): Contributions in class reflect satisfactory preparation. Ideas offered are sometimes substantive; they provide generally useful insights but seldom offer a new direction for the discussion.  Challenges are sometimes presented, fairly well substantiated, and are sometimes persuasive. Posts are supported with accurate understanding of concepts being presented in both discussion and response to another teacher candidate.

d) Unsatisfactory Contributor (1 Point): Contributions in class reflect inadequate preparation. Ideas offered are seldom substantive; they provide few, if any, insights and never a constructive direction for the class.  Integrative comments and effective challenges are absent.  Posts are completed but reflect only opinion and are not inclusive of clear understanding of concepts being discussed.  In addition, teacher candidate to teacher candidate feedback is limited to personal opinion. 
e) Non-Participant (0 Points): This person contributes little or nothing in class posts, contribute little or nothing to demonstrate content understanding, and limits opportunity for teacher candidate sharing. 

*Note: Guidelines from Prof. Richard J. Murnane at the Harvard Graduate School of Education. 

2.6.2
Attendance

a) Attendance is mandatory.  Teacher candidates are expected to attend all sessions (online and Cohort Saturdays) and participate actively in discussions.  Candidates are expected to arrive on time for Cohort Saturdays and remain in class until the end of the session.  .  Unless approved by the instructor, arriving late or leaving early will constitute an absence, and risk the candidate’s continuation in the program.  Class content is the responsibility of the teacher candidate.

b) Attendance in the online component includes timely participation within the weekly deadlines of each session.  All online sessions open for study and discussion on Sunday and conclude on the following Saturday. (If holidays extend due dates, it is noted.)
c) Online postings for classroom discussion are most valuable when posted earlier in the week, as this allows a greater opportunity for collegial sharing.  However, postings require familiarity with the readings, so teacher candidates are asked to keep this in mind when managing timely contributions. First postings are required by the end of Wednesdays.
d) Online dropbox assignments are due each Saturday by 11:59 p.m. These assignments are submitted to the instructor in the online Dropbox.

III.
STAGE IIA SCHEDULE – SESSIONS 1-11 

Below is a suggested order for the presentation of content.  Although individual instructors may choose to change the chronological order, the content covered and outcomes achieved are to remain consistent. 

 [image: image12.png]



3.1

SESSION 1 (COHORT SATURDAY #1)  

3.1.1
Reading Assignment

The following reading assignments are to be completed before class.  Teacher candidates should be prepared to talk about the following readings.

a) Woolfolk – Search index for terms: Grouping; multiple intelligences; learning (definitions of); families (communicating with); Bloom’s Taxonomy

b) Levin & McCullough – Chapter 3

c) Rutherford – pages 31-54 
d) Additional readings from any other resources of choice on Reading in the Content Area 
3.1.2
Topics 

Stage II goes into greater depth and exploration of many of the concepts touched upon in Stage I.  Review of Stage II requirements:  

a) Use of technology, online environment, and online course “mechanics.”

b) Review of the Stage II Course Syllabus.

c) Completion of the New Jersey Career and Technical Education Safety Course (Rutgers: NJDOE’s career and technical education safety and health regulations, student accident reporting requirements, and student injury and accident statistics).

d) Review of Assignment Guideline and due dates.
In addition to the topics and teacher designed activities, the following activities may be incorporated:

3.1.3 In-Class Activity: Session I, Part I
In conjunction with Teacher Lesson Plan presentations, the first focus is for teacher candidates to review and evaluate the first day and first week in their career and technical education classroom as well as the importance of classroom management.  

a) Evaluations will include:
i) Strategies and plans used to implement a classroom management plan during the first week of school;

ii) Effective transitions from theory to hands-on instruction;

iii) Effective lesson design and implementation;

iv) Proper organization and presentation of subject content and pacing;

v) Components of instructional objectives; and, 

vi) Standards-based lesson planning.

b) Create a management plan that you would use for the first marking period.  
i) Identify what you think are the four most important components of your plan, including reinforcement strategies.  
ii) Present your plan to your colleagues.
iii) React to one teacher candidate’s presentation.  Using the pair-share strategy, react to the proposed plan, and support and/or clarify the plan components and strategies shared.  Offer feedback of a constructive and useful nature.
3.1.4
In-Class Activity  
The second focus is to further investigate current learning theories. Additionally, teacher candidates will introduce and provide an overview of literacy and how it impacts teaching and learning across the curriculum.  Teacher candidates will compare and contrast their previous experience in writing and presenting a lesson plan to colleagues during Stage I to their in-class experience of writing and presenting a lesson plan to their career and technical education students.  
In the compare and contrast, teacher candidates should:

a) Conduct a review of various learning theories;
b) Take an in-depth look at Gardner’s Multiple Intelligences;
c) Conduct an overview of literacy instruction in their career and technical education program content area;
d) Explore how to coordinate Multiple Intelligences into their lesson design;
e) Explore brain-based learning and learning style concepts;
f) Conduct a review of Bloom’s Taxonomy.

3.1.5 
In-Class Activity

a) Teacher candidates will construct a class activity that corresponds to one or more of Gardner’s Multiple Intelligences.  Objectives should be written using Bloom’s Taxonomy.   Teacher candidates should clearly explain:
i) How Gardner’s Multiple Intelligences is used in the class activity;

ii) How Bloom’s Taxonomy encourages various levels of thinking; and

iii) How literacy skill development is incorporated of the class activity.

b) Teacher-candidates will respond to another teacher candidate’s class activity.  The response is to be a reaction to the other’s class activity and to offer constructive suggestion or reinforcement.

3.1.6
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during Session I.

3.1.7
In-Class Activity

Teacher candidates will complete a “Learning Log for Self-Evaluation.”

3.1.8
Professional vocabulary: Multiple Intelligences, Bloom’s Taxonomy, content literacy, learning styles, theory vs. hands-on, anticipatory set, hook, problem or project based learning

3.1.9
Standards: INTASC 1, 2.4.5.6.7.8
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3.2
SESSION 2

The purpose of this session is to provide an in-depth knowledge of Special Education and the teacher’s responsibilities regarding Special Education

3.2.1
Introduction

Teacher candidates will specifically observe the needs of the learners in their career and technical education classroom during this week.  Placement of students in the “least restrictive learning environment” can lead to a wide range of learning needs with varying needs for support in their classroom.  Career and technical education programs emphasize mastery of learning, requiring that knowledge and skills be mastered as a foundation to future knowledge and skill development.  Differentiated instruction is a powerful tool that career and technical education teachers can use in advancing mastery learning to accommodate individual learner needs.  As described in Good & Brophy (p. 225-230), a teacher can differentiate instruction (or vary the lesson), by adjusting the elements of content, process, products or the learning environment, among other accommodations.  Levin  (p. 110-111) has  also provided a chart with examples of reading strategies as a further example of varying the content.

3.2.2
Topics

a) Special Education 

b) Laws governing special education (IDEA, PL-904) 

c) 504 

d) I&RS 

e) Components of an IEP 
f) Child Study Team
3.2.3
Assignments

a) Posting

Some may argue that class size, time constraints, or even a wide range of learners may limit the opportunity for differentiated instruction.  Identify what you believe might be a challenging aspect to the need for differentiated instruction, and how you might overcome that in the classroom.  Post your opinion for discussion, and respond to at least one other teacher candidate’s posting.  It may be that many of your classmates agree on similar challenges, but here is where you can share a wide range of solutions.

b) Dropbox

As you review these pages, select a single task you may require a student to complete in your career and technical education program, (e.g., lighting an acetylene torch or mixing a hair permanent solution) and consider a portion of the lesson a student might need to learn to be successful.  For example, it may involve safety factors, measurements or even reading a technical manual.  Choose a portion of that student task and, in one paragraph, describe how you might differentiate the instruction.  Present two different adjustments that you might make to the learning in order to reach a range of learners from any of the elements we have studied.  Submit your paragraph in the Dropbox for your instructor.

c) Reading Assignments

i) Levin – Chapter 8

ii) Vacca & Vacca*

iii) Rutherford*

iv) Good & Brophy*
*Search index for terms: differentiation, IEP, reading strategies, accommodation
3.2.4
Professional Vocabulary: IEP, IDEA, accommodations, least restrictive environment, 504, I&RS, Response to Intervention (RTI)
3.2.5
Standards: INTASC 1, 2, 3, 5; N.J.A.C. 6A:19-3.5
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3.3 
SESSION 3

The purpose of this session is the classroom implementation of teaching students with special needs.

3.3.1
Introduction

A career and technical education program lends itself well to whole-class, individualized, and small-group interaction in both theory and hands-on learning.  Very often, this varied instruction not only allows students to work at an individual pace, it may also require a combination of individual and group work. 

3.3.2
Topics

a) Implementing the IEP in the career and technical education program classroom

b) Teaching students with learning disabilities

c) Making accommodations for students with disabilities

d) Inclusion

e) Working with the In-Class Support Teacher

f) Teaching gifted and talented students

g) Use of resources on IDEA and Inclusion

3.3.3
Assignments

a) Posting
1. Submit a post regarding an individualized instruction or a group project that you have delivered or plan to deliver in which you prepared for a range of student ability.  

2. Respond to one other teacher candidate’s submission, and describe how that submission might be modified for your career and technical education program.


In your discussion identify which of our topics you address in your example, which refers to our Introduction. In other words, as we read your post we should see your explanation for how any of the following applies:

i) Implementing the IEP in the career and technical education program classroom

ii) Teaching students with learning disabilities

iii) Making accommodations for students with disabilities

iv) Inclusion

v) Working with the In-Class Support Teacher

vi) Teaching gifted and talented students

vii) Use of resources on IDEA and Inclusion

b) Dropbox
Describe how you might vary the delivery of a single learner task in your career and technical education program.  Select a single task and describe how it might be delivered:

1. In a whole class; 

2. As individualized instruction; and 

3. To a small group.  

This Dropbox may be developed as one sentence for each delivery.

c) Reading Assignment

i) Woolfolk*
ii) Good & Brophy*
iii) Levin – Chapter 7

iv) Rutherford*

*Search index for key terms: whole class instruction, grouping, individual instruction, differentiation, learning styles, multiple intelligences

3.3.4
Professional Vocabulary: inclusion, differentiated instruction, in-class support, accommodations

3.3.5 
Standards for Teachers: 3, 4, and 5; and, and, N.J.A.C. 6A:19-3.5, Programs and services for students with specialized needs; Standard 9. Communication Skills; Problem Solving and Critical Thinking
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3.4
SESSION 4

The purpose of this session is to promote effective micromessaging strategies in the advancement of equity in the classroom to support student achievement.

3.4.1
Introduction to MicroMessaging

While students have equal access to education by law, equitable access is driven by social, cultural and educational conditions. Equity is part of a larger social influence, including but not limited to family, media, culture and school conditions.

Both CERC (Career Equity Resource Center) of Rutgers and NAPE (National Alliance for Partnerships in Equity) identify micromessages as small, subtle, semi-conscious messages we send and receive when we interact with others. The six key components of micromessaging are verbal, para-verbal, non-verbal, contextual, omission, and praise & criticism. Each of those components can be described by the elements which categorize the actions and conditions of those components.  Review the chart below.
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In the chart representation of the six key micromessaging components with elements, one can begin to reflect on teacher actions, inactions or messages.  But how does that translate to student achievement? Student achievement is affected by the impact of those actions, inactions or messages.  While teacher intent may be to use praise to engage learners, the impact may be positive or negative.  The impact on the student is a result of the engagement with the students and the processing of the message by the student. For example, the teacher intent may be to encourage a particular group of students, while saying “I know you know this…” but the message to the students who are regularly omitted is “I know you don’t know this….”, causing a negative impact on student performance.

In studying micromessaging, we are working to bring our habits to the forefront of our thinking so that we may address actions and messages. Micro-messaging may have a negative bias or a positive bias.   Micromessaging elements with a negative bias are found in micro-inequities leading to a negative impact on students, learning and the classroom.

Micro-inequities are Negative micro-messages we send other people that cause them to feel devalued, slighted, discouraged or excluded.  NAPE and CERC both provide that micro-inequities are often unconscious, usually unintentional, subtle, pervasive, powerful and represent a negative bias. Some examples of micro-inequities which devalue, discourage or exclude are:

Examples of Micro-inequities

· Chronically mispronouncing select student names.

· Don’t tolerate calling out answers from some students but tolerate that behavior from others

· Discipline boys more than girls for similar behaviors

· Consistent use of generic “he” or “man” to represent both men and women

· Avoiding eye contact with select students; (e.g., only looking at white students)

· Only use males as examples of scientists

Conversely, micromessaging elements with a positive impact are found in micro-affirmations leading to a positive impact on students, learning and the classroom. These messages encourage and serve to raise beliefs and expectations.  Micro-affirmations are positive micro-messages that cause people to feel valued, included, or encouraged. Micro-affirmations represent a positive bias serving to validate and recognize other people in positive and supportive ways. Student achievement will be positively impacted when a teacher sends micro-affirmations.

Examples of Micro-Affirmations

· Interrupt micro-inequities you observe

· Plant micro-affirmations 

· Assign females and males to activities by skill not gender

· Affirm students for their effort, not by perceived attributes

· Allow “wait time” before calling on students 

· Implement a system for calling on students, such as using shuffled index cards containing students’ names

Take time to reflect on your own beliefs and how you can communicate positive messages to raise beliefs and convey positive expectations that will enable you to reach all learners. In our discussions we will develop examples of these components of micro-messaging and discuss our strategies.

1.4.2 Assignments

a.) Posting
1.) Review the examples of Micro-Affirmations discussed in our lesson. Extend the discussion here. How you might use a selected positive technique, or how you have used a selected technique from that list.  (Cite support for your strategy from our lesson content this week.)

Remember to post at least one discussion item and respond to at least one other classmate.

b.) Dropbox

1.) Review the bulleted list of six micro-inequity examples in our lesson.  Using the above “Chart: Key Micromessaging Elements”, identify the key micromessaging element which addresses each micro-inequity.

Note: you may decide that more than one element applies to a scenario. For example, an inequity may represent the cue of “Omission” (only provides the message to one group) AND may also represent the cue of “Praise” (only praises one group). 


OUTCOME:  Submit a numbered list with each of the six micro-inequities from this week’s lesson.  

For each scenario of inequity, identify the key element(s) of the micromessaging cue(s), using one sentence to support your choice. 


Example of an assignment submission: 
1. Scenario: Praises males for responding, but does not praise girls.

Cue: Omission, Praise and Criticism. It is what the teacher does not do (omits praise for girls and boys) and the feedback (praise) is not applied the same for the two different populations.

c.) Reading Assignment

i) Search and review National Alliance Partnership for Equity website
ii) Search and review the Rutgers Career Equity Resource Center
3.4.5
Professional Vocabulary: micromessaging, micro-inequities, micro-affirmations 

3.4.6
Standards: INTASC standards 1, 2, 3, 8
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3.5 
SESSION 5

The purpose of this session is to emphasize parent, community and industry involvement through various channels. 

3.5.1
Introduction

Maintaining open lines of communication between parents and school is a key factor in student achievement.  This also demands a delicate balance of appropriate communication, mixed with privacy issues.  For example, a teacher must never discuss another student when talking to parents about their child.  Similarly, internet social networking sites create a new frontier for teacher-student boundary issues and professionalism, as do email and text messaging tools.  Regardless of district policy concerning this type of social interaction, you must work to ensure that all of your school communications are professional.
As described in Levin, chapter 8, the home to school connection is critical.  Contacting parents with good news updates not only reinforces your connection to the family, it can stimulate important student involvement in education outside of the classroom. 

Your district may have a teacher website or an electronic grade book that allows the teacher to post narrative updates.  You can extend an even more personal touch by sending home a “newsletter” update.  It is also important to accommodate cultural and socio-economic differences and the “digital divide.”   Not every family has regular access to the internet or the skills and abilities to access such materials, including potential literacy or language barriers.  Sharing a personalized newsletter helps engage all stakeholders.

Just as sharing a personalized newsletter adds to an inclusive school setting, positive, proactive family contacts help establish an important school to home relationship.  Early in the year or each semester or even weekly, a direct contact to parents with positive information may help develop the important partnership that can aid student achievement.  Examples may include an update of how students are meeting the program expectations or even a personal phone call with a concrete example of a positive student behavior or achievement.  Having made such connections with positive reinforcement can also help build support from families if any student begins to meet with difficulties academically or behaviorally.  It is important that the positive connections are both honest and substantive, adding to the ability to demonstrate individualized attention to diverse learners.  It would also be helpful to keep a record of the contacts and communications.

Finally, career and technical education is unique in that programs are required to establish partnerships with relevant business and industry partners.  Those partnerships may be formal and ongoing, such as career and technical education advisory board members, employer hosts for structured learning experiences, and donors of classroom tools, equipment and materials.  They may include employers who host booths at career days, provide career speakers for classes, or provide local employment information.  Regardless of their level of involvement, all career and technical education teachers must develop relationships with their respective employer community.

3.5.2
Topics
a) Review of previous lessons and reflections on teaching

b) Home-school connections

c) Fostering greater parental involvement

d) Conferences, student – led conferences

e) Newsletters, letters home, phone calls for both positive and negative reasons

f) Appropriateness of social networking (Facebook, Twitter, electronic communication, etc.)

g) Establishing and maintaining employer relationships, e.g., advisory boards and structured learning experiences

h) Community involvement

3.5.3
Assignments

a) Posting 
Program Advisory Committee & Business/Labor Partnerships: Determine if your district has an active program advisory board for your career and technical education program.  If so, determine if the committee’s make-up aligns with the requirements.  If not, write a plan detailing how you would go about forming a program advisory committee (or filling in the gaps of an existing committee).  Include resources that you would use to find members, e.g. professional organizations, One-Stop Career Centers, the local Workforce Investment Board (WIB), the local Chamber of Commerce. Share strategies for finding committee members.  

If you have an existing committee, what is their role?  Are you a member? (All career and technical education teachers must be a member on the program advisory committee for their program.)  Do they provide input on the program elements and curriculum?  Do they assist in locating opportunities for structured learning experiences for your students?  What other inputs to the program advisory committee provide to you and your program?  How can you obtain meaningful contributions from program advisory committee members?  Compare and contrast with your colleagues in your postings.
b) Dropbox
Furthering "community connections", develop a single page of classroom updates, in any format you desire, that you may use to share classroom information with the families of your students. You may wish to include photo images or list classroom objectives or discuss specific assignments. Proofread your product thoroughly for grammar and spelling.  Submit this to your Dropbox. Tips and ideas (as suggestions, not requirements):

1. List best ways that parents or guardians can contact you. 

2. List your expectations for student performance in your career and technical education program (e.g., due dates, attendance, make-up work, dress code). 

3. List important academic skills that must be developed for success in your career and technical education program (e.g., measuring, writing, research). 

4. Describe student activities by course (year one, year two, etc.) or by year. 

5. Share names of trade or industry magazines and journals that may be available in the local library. 

6. Address “families” instead of “parents,” as families are diverse. The news can also be shared with siblings. 

7. Consider using the terms “our student” or “your child,” rather than “son or daughter.” 

c) Reading Assignment

i) Good & Brophy* 
ii) Levin – Chapter 9
iii) READ AHEAD: Review materials and reading for Stage II, Cohort Saturday #2.
*Search index for key terms: culture, diversity, communication home
3.5.4
Professional Vocabulary: Student-led conferences, parent involvement, networking

3.5.5
Standards:  INTASC 8, 9, 10
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3.6 
SESSION 6 (COHORT SATURDAY # 2)

The first purpose of Session 6 is an emphasis on multiple strategies of assessing learning, including formal and informal assessments.

3.6.1
Assignments

a) Reading Assignment 
i) Woolfolk*
ii) Good & Brophy*
iii) Rutherford – Chapter 6

*Search index for terms: assessing learning, including formal and informal assessments, lesson planning

b) Bring in a lesson plan that you use in your classroom and share with the class.

3.6.2
Topics

The first purpose of Session 6 is an emphasis on multiple strategies of assessing learning, including formal and informal assessments.

a) Review of previous lesson/reflection on teaching

b) Assessment

c) How Assessment Informs Instruction

d) Standardized Testing

e) End of course standardized exams, where applicable (NOCTI, ASE, MOS, etc.)

f) Comparison of assessment methods

g) Performance based assessments

h) Assessment vs. evaluations

i) Use of Resources for Assessment

In addition to the topics and teacher designed activities, the following activities may be incorporated:

3.6.3
In-Class Activity

In groups, share a lesson that you use in your career and technical education program and share it with your colleagues. Analyze the elements of your district form, compared with the elements required on the NJ DOE template.  

3.6.4
In-Class Activity

Create a list of lesson plan comparisons. Create a list of elements you need to address or develop to meet all the elements of the template. Do you see a pattern of differences from school to school? Discuss how adding those elements might increase student engagement. Time will allow for practice in transferring those elements to the NJDOE form.

3.6.5    Topics

The second purpose of this Cohort Saturday Session is the use of assessment measures such as rubrics, portfolios, and alternative assessments.

a) Review of previous lesson and reflections on teaching

b) Development of effective rubrics

c) Portfolio assessment

d) Critical issues facing alternative assessments

e) How to prepare students for standardized tests throughout the year

f) How to infuse study skills into your lessons
g) Use of Resources for Portfolios 

3.6.6
In-Class Activity

Create a rubric for one of your assignments and share it with the other teacher candidates.

3.6.7
In-Class Activity

Allow class time for teacher candidates to work in groups on lesson plans.

3.6.8
In-Class Activity

Using a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

3.6.9
In-Class Activity

Complete the “Learning Log for Self-Evaluation.”

3.6.10
Professional Vocabulary: Alternative assessments, performance-based, portfolios, summative, formative, evaluation 

3.6.11
Standards: INTASC 5, 6, 7, 8; N.J.A.C 19-5, Career and Technical Education Accountability System; Standard 9.3 Problem Solving and Critical Thinking; Systems
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3.7
SESSION 7

The purpose of this session to place continued emphasis on the importance of teaching literacy in content areas and grade levels.

3.7.1
Introduction

As emphasized in our studies, every teacher teaches reading.  From operations manuals to cookbooks to advertising, making connections for the learner is central to comprehension, retention, and application of the knowledge. 

Teaching reading in the content area necessitates making those “connections” for the learners, ranging from simple word recognition to complex relationships of terms.  There are a variety of tools to use before, during, and after reading to reinforce the learning.  Tools like Models 28-33, in Levin (Chapter 6) help “meet the learners” where they are, and progress them to where they need to be.

Conduct a web search for tools or resources to assist in creating learning tools that will aid student proficiency in reading in your career and technical education program area.  This may be for use with vocabulary, technical reading or textbooks, to name a few.  You may want to begin with an internet search, using teaching reading career and technical education or CTE content area as keywords.

3.7.2
Topics

a) Review of the previous lesson and reflection on teaching

b) Content Literacy – Teaching Reading and Writing in Content Areas

c) Literacy Comprehension Strategies (graphic organizers, textbook reading, etc.)

d) Literacy in Content Area (Levin: p 134-148)

3.7.3
Assignments

a) Posting
List a reading or vocabulary activity for your career and technical education program, and describe a content reading area tool you have used or plan to use. This may be an activity suggested in our text, found in your research or developed on your own.  Comment on why you think the strategy you posted (or another teacher candidate posted) was effective?  (HINT: Select from Levin, page 137: “Challenges in Content Literacy.”)
Comment on at least one other post.
b) Dropbox
Quicksearch-List 3 websites that provide tools you can use to assist in developing student understanding in reading activities.  Briefly describe how each website can help you teach reading in your career and technical education program area.  Note: It may be that ONE website has several resource links. You may list those links as separate sites if each provides different resources. The goal is for you to begin to develop a database of resources for use in your instructional planning.

c) Reading Assignment

i) Good & Brophy*
ii) Levin – Chapter 2 

iii) Woolfolk*
iv) Rutherford*
*Search index for terms: beliefs, cultural diversity, literacy, content reading
3.7.4
Professional Vocabulary: Graphic organizers, content literacy

3.7.5
Standards: INTASC 1, 2, 7, 8,; N.J.A.C 19-5, Career and Technical Education Accountability System; and, Standard 9.3 Academic Foundations
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3.8 
SESSION 8

The purpose of Session 8 is to continue a focus on classroom management and an emphasis on grouping and strategies for struggling readers.

3.8.1
Introduction 

Classroom management impacts learning as it impacts how the learner is engaged. Whether environmental physical arrangement or social grouping, classroom management is essential to learning.

Review the classroom management plan you developed during session one.  Observe the impact of your classroom management on student learning.  Are expectations clear?  Is safety a factor? Do students arrive prepared to learn?  Are routines established for pre-instructional activities or clean-up procedures? Are workstations assigned or sign-up sheets utilized?  Are there opportunities for varied learning activities for varied skill levels?

3.8.2
Topics

a) Review of previous lesson and reflections on teaching

b) Revisiting, reflection, and evaluation of Classroom Management

c) Strategies - Rules & Regulations - Consequences - Physical Arrangement

d) Grouping Strategies

e) Independent Activities (Workstations, labs)

f) Literacy Strategies for Struggling Readers

3.8.3
Assignments

a) Posting

Describe any experience in which a classroom management tool impacted learning.  Add comments to your reflection or another teacher candidate’s reflection, citing what “advice from the field” might relate to that experience. (Levin - p 36-37) 

Respond to at least one other classmate’s post with attention to terminology and concepts from our reading.

b) Dropbox
Upload any tool you have developed for classroom management.  This may be a syllabus, rubric, safety rules, work ethic standards, daily class activity schedule, time management guides, seating chart, daily grade rubric, etc.

c) Reading Assignment
i) Good & Brophy*
ii) Levin – Chapter 2
iii) Woolfolk*
*Search index for terms: grouping, independent learning, practice, classroom management, beliefs
3.8.4
Professional Vocabulary: struggling readers, workstations, labs, meaningful activities

3.8.5
Standards: INTASC 1, 2, 3, 7, 8; Standard 9.3 Systems, Leadership and Teamwork
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3.9
SESSION 9 

The purpose of this session is to re-emphasize the importance of cooperative learning and to review procedures in different cooperative settings.

3.9.1
Introduction

Cooperative learning encourages collaboration and fosters individual student accountability for the learning.  Cooperative learning activities also provide for student interdependence.  The activities help students to develop a value of each other as a contributing member of the class, further developing cultural awareness and problem solving, and allowing for differentiated instruction.

3.9.2
Topics

a) Review of previous lesson and reflection on teaching

b) How to group students in cooperative learning

c) The teacher’s role in organizing cooperative learning activities and teamwork

d) Teaching students cooperative skills

e) Examples of cooperative learning (jigsaw, book clubs, discussion groups, use of technology)

3.9.3
Assignments

a) Posting
What cooperative learning strategy would you/have you used in your classroom?  Comment on yours or a classmate’s post as to why such a strategy is effective using our terminology and/or citations.
Respond to at least one other classmate’s post with attention to terminology and concepts from our reading.

b) Dropbox
Quicksearch – List three websites that provide tools you can use to assist in developing cooperative learning activities. Briefly describe what each website provides for cooperative learning.  HINT: Begin by searching cooperative learning strategies as keywords. Note: It may be that ONE website has several resource links. You may list those links as separate sites if each provides different resources. The goal is for you to begin to develop a database of resources for use in your instructional planning.

Note: This assignment submission may also be incorporated into your final portfolio.
c) Reading Assignment
i) Vacca & Vacca*
ii) Good & Brophy*
iii) Levin – Chapter 7

iv) Rutherford*
*Search index for terms: cooperative learning, grouping, literacy strategies, learning styles, multiple intelligences
3.9.4
Professional Vocabulary: cooperative learning 

3.9.5
Standards: INTASC 1, 2, 3, 6, 7, 8; and, Standard 9.3 Leadership and Teamwork
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3.10
SESSION 10

The purpose of this session is for candidates to understand the essentials of the required components of career and technical education programs.


NOTE: Visit this session early as it will require your contact with personnel at your school to assist in your understanding of the CTE renewal/approval process.
3.10.1
Introduction to Classroom Strategies and Technology
Technology tools, including various media and computers, provide opportunities for students to receive varied instructional delivery and individualized instruction.  Technology tools also provide teachers with an additional method to assess learning through authentic projects.  Standard 9’s  mission states that , “21st century life and career skills enable students to make informed life and career decisions that prepare them to engage as active citizens in a dynamic global society and to successfully meet the challenges and opportunities of the global workplace.”

Standard 9.3 for Career and Technical Education contains the requirements for all students who complete career and technical education programs.  Career and Technical Education in New Jersey requires the full integration of rigorous academics and intensive technical skill development for all participating career and technical education students.  To that end, Standard 9.3 provides the content statements from which classroom strategies for career and technical education programs will be structured, in addition to the Career Ready Practices.
3.10.2
CTE Curriculum Development

Unlike general education, special education, or college prep in New Jersey, the NJDOE has specific curricular requirements for career and technical education program approval.  Those requirements are identified in the career and technical education program re-approval document.  Review the required components of a career and technical education curriculum in the resources section.  This is an opportunity to reflect on your program in the context of CTE in such areas as industry credential, college credit, advisory board and enrollment.

Enrollment refers to students in each of the three distinct courses that comprise the program of study. Most often we see schools label these as “level 1, level 2, and level 3”, but it is important to note that these must be three distinct course curriculum.  Then enrollment data for the program of study is measured by the following three student categories:

1. A participant is a student who is taking one course in your program.  

2. A concentrator is a student who has taken at least two courses in your sequence of courses.  

3. A completer is a student who has completed your program’s sequence of courses, and who must take the end-of-program assessment.  

In the current model, these programs of study must be submitted for re-approved every five years to the New Jersey Department of Education. In order to gain a renewal the school will need to document evidence for each of the components. It is also possible to submit a request to create a new program of study by proposing or projecting each of those same components.

3.10.3
Topics

a) Review of previous lesson and reflections on teaching

b) Use of effective instructional strategies

c) Differentiating instruction

d) Questioning techniques

e) Integrating technology in the classroom

f) Use of Standard 9.4 Career and Technical Education, Career Ready Practices and other NI Curriculum standards

g) Global perspectives and technology

3.10.4
Assignments

a) Posting

Please submit your initial post by WEDNESDAY and all replies by SATURDAY. (Except where impacted by holiday schedule)  

NOTE: Visit this session early as it will require your contact with personnel at your school to assist in your understanding of the CTE renewal/approval process.

1. Refer to the program renewal PDF file, found in the Resources Folder in Canvas.

2. Determine how your current career and technical education program curriculum meets each of the (ten) components for NJDOE program approval, and be prepared to discuss any of the components.  IF you are not in a program of study, be prepared to discuss what elements you would need to add to be approved as a program of study (for example: Add a college articulation agreement)

3. Select ANY component of the 10 items on the program re-approval list to discuss.  You may discuss elements you did not know existed; or how you might address making your program a program of study if it is not already. You may even discuss your review of online resources, such as industry credentials.

This discussion is to prepare you for your dropbox assignment, but discussion items should be shorter versions of your dropbox assignment submission.  Practice reviewing the re-approval process, with discussion of the items below for your posting. (You do not need to list all ten items of the re-approval here; that is your dropbox assignment.) 

TIPS FOR COMPLETION
1. The 10 Components for a program of study are the numbered headings.

2. Use the document to read about each of the ten items required to be a program of study.

3. Search for resources to support this assignment with an online keyword search of “new jersey octe reapproval” from your internet browser.
4. Ask personnel at your school how these are or would be established at your school. It may be the Curriculum Office who can guide you. 
b.) Dropbox
1. Review the Ten Components of a Program of Study.   

2. List each of the ten items, numbered one through ten.

3. If your program is a program of study: In one or two sentences, describe what your program does to meet or measure these required components.

If your program is not a program of study: In one or two sentences, describe what you would add to your course meet these required components. (Example: open three levels of the course OR add an industry credential OR add a college credit articulation agreement OR form an advisory group from a particular industry)

OUTCOME:  Submit a numbered list of each component of a program of study.  Provide a 1-2 sentence narrative for each component as described above.

c.) Reading Assignment

i) Keyword searches for New Jersey Career and Technical Education program of study approval

3.10.5
Professional Vocabulary: Program of Study, Carl D. Perkin Career and Technical Education Improvement Act of 2006 (Law); New Jersey Career and Technical Education Program Approvals and Re-approvals (Regulation)
3.10.6
Standards: INTASC 4, 5, 6, 9, 10; Standard 9.3 Information Technology Applications; Technical Skills
PREPARE for the upcoming Cohort Saturday:  Looking ahead, review the materials needed for the upcoming Cohort Saturday, and arrived prepared.
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3.11
SESSION 11 (COHORT SATURDAY # 3)

The purpose of this session is to review and reflect on social influences and expectations on the classroom, on the teacher’s role in the community, and develop strategies for community connections.

3.11.1
Reading Assignment

Teacher candidates must complete the reading assignment PRIOR to attending each Cohort Saturday meeting.  This will provide a greater understanding of the material, group assignments, and discussion.
a) Materials needed for the Cohort Saturday will require each candidate to collect copies of district postings, policies, brochures, and or other public communications, if they exist, in sample areas which may include, but not limited to:

i)   Peer leadership

ii)   Advisor/advisee programs

iii)   Personalized Student Learning Plan

iv)   Bullying/Cyber-bullying/Harassment/Peer abuse

v)   Academic dishonesty

vi)   Character Education

vii)   Social Networking Communications/Web 2.0

viii) Community Service, Senior Project, and/or Portfolio Requirements

ix)   Community Involvement Activities

x)     District teacher evaluation and/or observation tools

xi)   Additional Materials: Textbooks, any related materials appropriate to support planned discussions

b) Pre-reading Assignment

Search index for terms: bullying, cyberbullying, character education
i) Related school law internet resources

In addition to the topics and teacher designed activities, the following activities may be incorporated:

3.11.2
Topics 

a) Reflect on the interrelationships of recent sessions of Classroom Management, Cooperative Learning and multi-culturalism and diversity.  What influence can help overcome career gender-bias in Career and Technical Education?

b) Reflect on the readings on personal social and moral development.  How might bullying be related to self-esteem, family issues peer culture?

3.11.3
In-Class Activity

When a district submits a career and technical education program or program of study to the NJDOE for approval, a statement of assurances is signed.  In small groups, review and discuss one of the assurances.  Consider:

a) What components of career and technical education does the assurance address?

b) What is the importance of the statement’s inclusion?

c) In an ideal classroom/world, how would you implement the component?

3.11.4
Topics for Discussion

a) How do you see the teacher as a role model?

b) How do boundary issues, such as social networking might present correspond to industry standards in your technical area in terms of professional relationships and supervisory roles?

c) Issues relating to community involvement, expectations and perceptions

d) How do you overcome “vo-tech” stigma or low expectations?

e) CTE Program vs. Program of Study:  Each school district that receives federal Perkins funding to support their career and technical education programs must develop a program of study for one of their career and technical education programs.  Determine which career and technical education program your district will establish (or has established) a program of study.   What are the similarities and differences between your career and technical education program and a program of study?  Can students who complete your career and technical education program continue their education and/or training in their field?  If so, what are some examples of postsecondary options, e.g., apprenticeship training programs, associate’s degree programs, and baccalaureate degree programs?  How are you or how would you prepare them to be ready to continue their education and/or training?  

3.11.5
In-Class Activity

Review a program of study plan for your career and technical education program.

3.11.6
Research

Click on the career and technical education toolbox found on the Office of Career and Technical Education home page, and then select the “Potential Secondary and Postsecondary Linkages” link at http://www.nj.gov/education/voc/clusters/.  
Look for one associate’s-level degree and one baccalaureate degree that would be an appropriate career step for your career and technical education program graduates, preferably in a college or university within driving distance.  Find out if your district has any existing articulation agreements with that college and university. Read the career and technical education programs of study document located on the Programs of Study link on the OCTE’s homepage.

3.11.7
In-Class Activity

As a group, plan one program of study using a career and technical education program represented in the class.

3.11.8
In-Class Activity

Just as we communicate expectations to students, supervisors will communicate expectations of teachers through the district teacher evaluation and/or observation tools.  In small groups, review your district evaluation and observation tools.  Compare and contrast the expectations.

With that list of expectations developed, review the framework of lesson planning (contained in our guidelines and formats section).  As a group, discuss how your development of the elements of lesson planning directly related to the measures in your district evaluation and observation forms. (Optional: teacher candidate may review optionally videotaped lesson presentation.)

3.11.9
In-Class Activity

a) Course Sequence: The NJDOE requires that all career and technical education programs and programs of study have a specific course sequence that will lead students through increasing levels of mastery in their content area (as defined by the CIP code).  Complete the course sequence chart on page 8 of the program re-approval document (as a group or individually).  Review your district’s course catalogue and identify academic courses offered in your district that would help students to succeed in a career in your field because they will strengthen the students’ related academic skills.  

b) Pair, discuss and share your results:  Do career and technical education teachers in your district encourage students to take related academic courses?  Do they know how their career and technical education students are performing academically?  Does the guidance staff know what academic courses your career and technical education students should take to ensure that they have the academic skills needed for career success in your field?

3.11.10
Topics for Discussion

a) Peer leadership

b) Advisor/advisee programs

c) Personalized Student Learning Plan

d) Bullying/Cyber-bullying/Harassment

e) Academic dishonesty

f) Character Education

g) Social Networking Communications/Web 2.0

h)   Community Service, Senior Project, and/or Portfolio Requirements

i)   Community Involvement Activities

j) Review of Session 12 to the final session requirements

k) Follow-up Questions

i) How might these practices or policies influence the school as a community?

ii) How might these practices be related to perceptions?

iii) How can expectations influence behavior?

3.11.11
In-Class Activity

Making Connections: In small groups, discuss the roles that industry partners play in establishing community and higher education connections for your students and for your career and technical education program’s curriculum or budgets. What community service projects have you performed in the context of classroom assignments?   What collaborations have you participated in with your school that incorporated community and/or family involvement?

3.11.12
In-Class Activity

Making Connections:  Expanding the concept of connections to community, discuss ways that we can begin to make GLOBAL connections between your career and technical education program and the global society for which we are preparing students.  Examples may include, but are not limited to:  state and national statutes and regulations compared to international laws and regulations; cultural differences; the impact of transportation, trade and technology, etc.

3.11.13
In-Class Quick-Write (no more than 20 minutes)

Share one idea you heard today that was new to you or an activity you will implement in your classroom.

3.11.14
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

3.11.15 
In-Class Activity

Share one idea you heard today that was new to you or an activity you will implement in your classroom.

3.11.16  
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

3.11.17  In-Class Activity

Complete the “Learning Log for Self-Evaluation.”

3.11.18 Professional Vocabulary: community, expectations, moral development, bullying, reflection, collaboration, quick-writes, Venn diagram, articulation agreements
3.11.19  Standards: INTASC 2,3,6,7,8,,9,10; N.J.A.C. 6A:19-3.1, Program requirements; Standard 9.3  Communication Skills;  Systems; and, Ethics and Legal Responsibilities
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3.12
Stage IIB – Sessions 12-24: Looking Ahead

Stage IIB begins online with Session 12 as the program curriculum continues to build on key concepts. Attention to the following long-term projects is advised:

· Curriculum Unit of Five Lesson Plans;

· Adolescent Case Study;

· Final Lesson Plan Portfolio.

For a complete list and detailed description of Stage IIB requirements, see Section IV of the Stage II curriculum which begins on page 127.

Note: There is a Capstone Conference for New Jersey Alternate Route Teachers which takes place in May/June each year. Attendance to this conference is a mandatory component of the program. All information regarding date, time, and location will be provided to all teacher candidates via email.
IV.
STAGE IIB REQUIREMENTS (582 points)

Sessions: 12-24
4.1
REQUIRED POSTING, DROPBOX & ACTIVITES (260 points) 

· 10 online POSTINGS, 10 points each

· 10 online DROPBOX, 10 points each 

· 3 Saturday activities, 20 points each

Teacher candidates will respond to text and classroom discussions in a variety of formats. Teachers value critical thinking and self-directed learning.  They are committed to reflection on assessment and learning as an ongoing process.  Required online Postings allow the teacher candidates to express their thinking on issues related to teaching. 

Specific assignments will be listed for each session. However, candidates should be prepared to do the following as each session assignment will include one or more of the following:

a) Respond to specific chapters in the text;

b) Make connections made between classroom discussions and the text;

c) Write reflective statements (related to professional development, attendance at workshops or seminars, professional activities, etc.);

d) Answer guided questions relating to text or classroom discussions;

e) Participate in reflective practices involve thinking, analyzing, questioning, and evaluating. 

Reflective practices involve thinking, analyzing, questioning and evaluating.  This activity will help provisional teachers develop skills in decision-making and problem solving.  Participants will be required to organize required postings around the appropriate standards.

Teachers will reflect on their learning process as related to the Four Domains: 

1. Planning and Preparation

2. The Classroom Environment

3. Instruction
4. Professional Responsibilities In and Beyond the Classroom 
4.2

ON-SITE TEACHER CANDIDATE Coaching Visit 

· Within Stage II/24 weeks

The instructor or designee will conduct a coaching visit with each teacher candidate to critique the teacher candidate’s implementation of a lesson plan in his/her classroom.  The coaching visit will include a lesson plan, a pre-conference, in-class observation, and a post-conference during some portion of Stage II. The coaching visit timeline will be initiated by the coach through communication with the teacher candidate.

The candidate will provide the lesson plan on the curriculum’s DOE template.

See Curriculum – Stage II Resources: On-Site Teacher Candidate Coaching Visit Guidelines (page 175), and Standard NJDOE Lesson Plan Format, Samples, & Templates (pages 180-186)

4.3
Project: Curriculum Unit OF FIVE LESSON Plans (100 points) 

· DUE: Stage IIB, Cohort Saturday #4 (Session #15)

Teacher candidates will produce a thematic or concept-driven curriculum unit that incorporates theories and concepts previously presented.  The unit must include the concept or thematic focus for the unit, Common Core Standards, Core Curriculum Content Standards addressed, unit objectives, and the expected outcomes that will be the basis for the lesson plans.   In addition to the content focus, literacy activities and objectives must be incorporated.  

The curriculum unit must include a minimum of five lesson plans.  These five plans should be submitted on the NJ DOE template provided. Each plan must include the Core Curriculum Content Standard(s) addressed, objectives, procedures and assessments.  

a) One of the lessons must focus on different aspects of math in the content area;

b) One of the lessons must focus on different aspects of reading in the content area;

c) The unit should also include identification of differentiated instruction strategies, opportunities for cross content or interdisciplinary learning where relevant, and identify assessment. 


See Curriculum – Stage II Resources: Standard NJDOE Lesson Plan Format, Samples, & Templates (pages 180-186), Guidelines Overview: Curriculum Unit of Five Lesson Plans (page 190), and Rubric: Curriculum Unit of Five Lesson Plans (page 191-192)
TIPS

· Earlier assignment submissions of lesson plans from Stage IIA may be utilized.

· These lesson plans will be required to be submitted on the NJ DOE template provided.

4.4
Project: Case Study IN Adolescence (70 points)

· Due: Stage IIB, Cohort Saturday #5 (Session 18)

Teacher candidates will read provided Case Studies, choose one, and write a response. (You may wish to interview guidance counselors or other staff in your school as a resource.)

 Included will be the following: 

a) A description of the adolescent situation; (one well-developed paragraph; 3-5 sentences)

b) Its significance to a classroom teacher; (one well-developed paragraph; 3-5 sentences)

c) The ways in which a teacher might help the student; (one well-developed paragraph; 3-5 sentences)

d) The implications of this case study to career and technical training requirements (one well-developed paragraph; 3-5 sentences)

See Curriculum – Stage II Resources: Rubric: Case Study in Adolescence (page 193) 

See Canvas – Stage II Samples Folder: Sample Case Study in Adolescence
4.5
PROJECT: Final Lesson Portfolio (100 points)  

· DUE: Stage IIB, Cohort Saturday #6 (Session 24)
The final portfolio will include the following, and is submitted electronically as one document. If files cannot be combined or size of the entire portfolio is too large, the portfolio may be divided into several files to upload.

a) One (1) best lesson, including assessment and rubric used,

b) One (1) lesson that didn’t work as expected, with an explanation of why it didn’t work and how it could have been taught differently.

c) A communication that was sent home from the teacher candidate’s classroom

d) A sample of a student’s work from your classroom, with the assignment and rubric used. It may be a photo file. (Note: The student name must be kept confidential/anonymous)

e) Three Essays:   Final essays will contain a description of three (3) challenging situations relating to a student, faculty member, parents, or administrator.  (Note: names must be kept confidential/anonymous)
The essay assignment may be related to classroom management or discipline or instructional delivery or budget or technology another topic from our studies.  If you can, vary the types of challenges you choose to write about so you have the opportunity to closely examine the different issues that have come up for you this year.

As a final project, your responses should be representative of integration and application of pedagogy and appropriate terminology. As you select your challenges, be very aware of selecting topics which you can discuss in professional terms, and which would be appropriate to present to a potential or current employer as a demonstration of growth.

OUTCOME:  No more than one page per "situation"

a) One introductory statement: Description of your content area, grade level, number of students, and the school district (urban, suburban, rural).

b) One page essay: Challenge #1
c) One page essay: Challenge #2
d) One page essay: Challenge #3
Essay Format:  Describe and discuss a challenge or difficult situation in detail.

i) Describe the ways in which you handled the challenge.

ii) How you could have handled it differently, or how you met the challenge appropriately (support with research/pedagogy terms).

e) Repeat for Situations 2 and 3


See Curriculum – Stage II Resources: Rubric: Final Lesson Portfolio (page 194) 

See Canvas – Stage II Samples Folder: Sample One Best Lesson; Sample One Lesson that Needed Improvement; Sample Communication that was Sent Home; Sample Final Portfolio Essay
 4.6
Classroom Participation (52 points)

· 4 points per week

Classroom contributions will be considered in Cohort Saturdays as well as through timely submission of online discussions and assignments. Please submit your initial online post by WEDNESDAY and all replies by SATURDAY. Earlier contributions allow for greater development of classroom discussion as well as a greater opportunity to demonstrate understanding, and model a higher participation level.

4.6.1
Guidelines for Classroom Participation
As teachers, it is important to communicate and collaborate effectively with members of the learning community. Class participation provides the opportunity to develop good communication skills.   Participants will learn to articulate and support their beliefs about the nature of teaching as well as develop the ability to listen.  Comments that are vague, repetitive, unrelated to the current topic, disrespectful of others, or without sufficient foundation will be viewed negatively.  Below are guidelines for evaluating classroom participation:

a) Outstanding Contributor (4 Points): Contributions in class reflect exceptional preparation. Ideas offered are always substantive; they provide one or more major insights as well as direction for the class. Challenges are well substantiated and persuasively presented.  Class discussions are enhanced by comments made.  Posts are thorough, well-developed, and documented. Discussion and response to another teacher candidate clearly cites reference to the text.

b) Good Contributor (3 Points): Contributions in class reflect thorough preparation. Ideas offered are usually substantive; they provide good insights and sometimes direction for the class.  Challenges are well substantiated and often persuasive. Posts are effectively developed with supportive feedback to another teacher candidate, and which reflects ideas clearly based on your readings.

c) Adequate Contributor (2 Points): Contributions in class reflect satisfactory preparation. Ideas offered are sometimes substantive; they provide generally useful insights but seldom offer a new direction for the discussion.  Challenges are sometimes presented, fairly well substantiated, and are sometimes persuasive. Posts are supported with accurate understanding of concepts being presented in both discussion and response to another teacher candidate.

d) Unsatisfactory Contributor (1 Point): Contributions in class reflect inadequate preparation. Ideas offered are seldom substantive; they provide few, if any, insights and never a constructive direction for the class.  Integrative comments and effective challenges are absent.  Posts are completed but reflect only opinion and are not inclusive of clear understanding of concepts being discussed.  In addition, teacher candidate to teacher candidate feedback is limited to personal opinion. 
e) Non-Participant (0 Points): This person contributes little or nothing in class posts, contribute little or nothing to demonstrate content understanding, and limits opportunity for teacher candidate sharing. 

*Note: Guidelines from Prof. Richard J. Murnane at the Harvard Graduate School of Education. 

4.6.2
Attendance  

a) Attendance is mandatory.  Teacher candidates are expected to attend all sessions (online and Cohort Saturdays) and participate actively in discussions.  Candidates are expected to arrive on time for Cohort Saturdays and remain in class until the end of the session. Unless approved by the instructor, arriving late or leaving early will constitute an absence, and risk the candidate’s continuation in the program.  Class content is the responsibility of the teacher candidate.
b) Attendance in the online component includes timely participation within the weekly deadlines of each session.  All online sessions open for study and discussion on Sunday and conclude on the following Saturday. (if holidays extend due dates, it is noted)
c) Online postings for classroom discussion are most valuable when posted earlier in the week, as this allows a greater opportunity for collegial sharing.  However, postings require familiarity with the readings, so teacher candidates are asked to keep this in mind when managing timely contributions. First postings are required by the end of Wednesdays.

d) Online dropbox assignments are due each Saturday by 11:59 p.m.  These assignments are submitted to the instructor in the online Dropbox.

V.
STAGE IIB SCHEDULE – SESSIONS 12-24
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5.1
SESSION 12

The purpose of this session is to focus on the importance of appropriate questioning techniques.

5.1.1
INTRODUCTION

Refer back to your study of Bloom’s Taxonomy and higher ordered thinking skills from Session 1. Also review Good & Brophy, Chapter 12, “Cognitive Levels of Test Content,” page 366.

Reflect on a concept in your career and technical education program. At any stage of the learning, you may sample the student learning by checking for understanding at different levels of Bloom’s Educational Objectives.

There are many resources listing the “verbs” that assess the various levels of learning.  For example, “construct,” “create,” “design” or “evaluate” are terms commonly found in career and technical education, and are representative of assessing the “synthesis” level of learning.

5.1.2
Topics

a) Review of previous lesson and reflection on teaching

b) Questioning Techniques (How to write an effective question)

c) After – reading activities (projects, discussion, study groups, response to reading, graphic organizers, independent activities) 

d) Oral Research Presentations

5.1.3
Assignments

a) Posting 

Choose a level of Bloom’s Taxonomy and craft a question or statement with the appropriate verb to sample student learning at that level.  Comment on one other teacher candidate’s post by rewriting his/her answer at a different level, and with a different verb.  Example: a classmate posts “Synthesis: Design a hot water heater that will use less energy to heat water than a current energy star compliant model.”  You might respond with “Knowledge:  List the parts of a hot water heater.”

b) Dropbox

Do a Quicksearch for internet resources that will help you develop questioning.

i) List three (3) websites that provide tools you can use to assist in developing questions at each of Bloom’s Taxonomy of Educational Objectives.

ii) Briefly describe what each website provides. They may provide verbs, or verbs and student outcomes, or any other combination of resources. 

HINT: Begin by searching bloom’s taxonomy question wheel as keywords. 

Note: It may be that one (1) website has several resource links. You may list those links as separate sites if each provides different resources. The goal is for you to begin to develop a database of resources for use in your instructional planning.

c) Reading Assignment

i) Good & Brophy*
ii) Vacca & Vacca*
iii) Rutherford*
*Search index for terms: Bloom’s, questioning, literacy strategies, motivation

Note: This assignment submission may be incorporated into your portfolio where relevant.
5.1.4
Professional Vocabulary: reading response, questions
5.1.5
Standards: INTASC 1, 2, 6, 7, 8; Standard 9.3 Academic Foundations; Technical Skills
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5.2
SESSION 13

The purpose of this session is a focus on adolescence and multicultural issues.

5.2.1
Introduction

As we study culture and diversity in the classroom, we are reminded that our career and technical education programs are comprised of students who seek to achieve in career and technical education as well as students who are enrolled in individual career and technical education courses to satisfy graduation requirements or as electives.  The make-up of that classroom may contain any mix of educational goals, social traits, cultural beliefs, and student abilities.  In our readings, we see that Borman and Overman (2004) refer to the need for a classroom that supports resilience.  They determined that a safe, orderly environment and positive teacher-student relationships were associated with resilient classrooms.

As we differentiate instruction for varied learner needs, involve parents, and connect students to school and community, we develop those important characteristics.  In addition to adolescent development and cultural influences, some career and technical education programs must also consider gender equity if they are considered “non-traditional” by the US Department of Education, meaning that less than 25% of students enrolled in the career and technical education program are of one gender.  Note: These districts with non-traditional career and technical education programs must employ strategies and activities to increase non-traditional student enrollments and program completions.

5.2.2
Topics

a) Review of previous lesson and reflection on teaching

b) Adolescence – Issues to consider

c) Discussion of Case Studies in Adolescence

d) Establishing culturally inclusive curriculum

e) Multicultural issues involving literacy

f) Incorporating multicultural literature into all classrooms

g) Promoting oral communication

h) Discussing regional and social variation in oral communication

5.2.3
Assignments

a) Posting 

List any cultural or gender-based challenges your career and technical education program or a career and technical education program in your school has had to overcome. How was an inclusive education provided?


Refer to our readings in law or studies on bias, and comment on at least one other classmate’s post using our terminology.

b) Dropbox

Submit a narrative describing how your district manages affirmative action, harassment, and bullying.  Your answer will require researching these policies and procedures within your district.  Your response must include the following: 

i) Who is the affirmative action officer? 

ii) How is that information disseminated? 

iii) What is the process for students to report an incident? 

iv) What is the process for staff to report an incident? 

v) What is the process for referral of an adolescent who may be in crisis?  

vi) What is the process to report a belief that a student may be a danger to self or to others? 

vii) What is the process to report a student you may believe is in harm’s way? 

According to the readings in Woolfolk, list signs that might help you recognize any of these adolescent issues (above) may be developing.

c) Reading Assignment
i) Vacca & Vacca*
ii) Woolfolk *
*Search index for terms: the self, social, moral development, identity, motivation, diversity 

5.2.4
Professional Vocabulary: culture, inclusive, multicultural literacy, non-traditional
5.2.5
Standards:  INTASC 1-10; N.J.A.C. 6A:19-3.5, Programs and services for students with specialized needs; Standard 9.3 Communication Skills; ,Problem Solving and Critical Thinking; , Ethics and Legal Responsibilities, Employability and Career Development
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5.3
SESSION 14

The purpose of this session is to review your districts’ assessments and curriculum development.

5.3.1
Introduction

End-of-Program Assessments: In any assignment, it is critical that the learning is meaningful and measurable, rigorous and challenging, and aligned to industry standards.  In fact, the New Jersey Department of Education and the federal Perkins Career and Technical Education Improvement Act of 2006 both require that districts use third-party end-of-program assessments, including industry assessments where available, for all career and technical education program completers.  For some career and technical education programs, such as cosmetology, the New Jersey state licensure exam is the required end-of-program assessment.  Where no third-party assessments are available, teacher-made end-of-program assessments can be used only if they are vetted by the program advisory committee and local, relevant business representatives.  These requirements do not apply to formative assessments, and teachers may use teacher-made assessments to evaluate ongoing student achievement. Teachers should use all assessment results, regardless of type, as a tool for informing instruction.  Review the NJDOE Chart of Approved End-of-Program Assessments found in your resources section to determine if there is an available third-party assessment for your career and technical education program.  

If no third-party assessment is available for your program, how would you go about designing an assessment and obtain business/industry input?  Remember, the goal of the assessment is to document that your career and technical education program completers are entry-level ready for related employment and/or related postsecondary education and training.  Note that students who are participants or concentrators in a career and technical education program do not take an end-of-program assessment. 
Examine one area of your instruction.  Select an assignment and the assessment (rubric, exam, product, project, etc.).  Review that assignment and assessment according to the content statements and indicators found in your Strand and Pathway in Standard 9.3 Career and Technical Education.
Structured Learning Experiences: Structured learning experiences, or SLEs, are required activities in approved career and technical education programs, and they are part of the career and technical education program approval process.  SLEs provide students will opportunities to develop and refine career goals, develop workplace readiness skills, apply academic learning to real life situations, and in the case of career and technical education students, opportunities to develop job-related occupational skills.  Read the definitions of SLEs in your resources section.  Find out if your district offers SLEs, including cooperative education experiences, and how your students can participate. 

Career and Technical Student Organizations (CTSOs):  The NJDOE requires that CTSOs be made available to career and technical education students, and they are a part of the career and technical education program approval process.  There are currently seven recognized CTSOs in New Jersey, listed below, along with the career strand which the CTSO represents: 

i) DECA: Marketing
ii) FBLA-PBL: Business and Administration
iii) FFA: Agriculture, Food and Natural Resources
iv) FCCLA: Human Resources
v) HOSA: Health
vi) TSA: Information Technology
vii) SkillsUSA: All other career strands
In the Programs of Study homepage, select the New Jersey Career and Technical Student Organization link that aligns to your career and technical education program and learn about the learning opportunities that it would provide to your students.  Find out if your district currently hosts a chapter. 

5.3.2
Topics

a) Review of previous lessons and reflection on teaching

b) Curriculum Development

c) District Assessments

d) End-of-Program Assessments

e) Using Core Curriculum Standards & No Child Left Behind with emphasis on the needs of students in the district

f) Using frameworks for the Core Curriculum Standards

g) Explanation of a curriculum for a particular subject

5.3.3
Assignments

a) Posting
How do you assess student achievement for:

· Hands-on performance

· Work Ethic/Participation

· Theory/written content

Discuss the similarities and differences between your program assessments with each other. Discuss how SLEs could help students in your program. Does your district currently offer CTSOs?   If so, which ones? Are your students participating? Determine which of the seven CTSOs best fits your CTE program and visit the organization’s NJ website. How would the resources and activities offered by a CTSO help to enhance your CTE program?  Note: Please expand your answer to address all of the questions, above.*

*Reminder:  a MINIMUM participation always includes responding to at least one other classmate.

b) Dropbox
If you had to develop a strategy to create a teacher-developed end-of-program assessment that is vetted by appropriate industry representatives to ensure that the assessment has validity to local industry representatives, how might you do so? 

Submit a narrative or your proposed strategy to appropriately measure student readiness for related employment and/or related postsecondary education and training. Write a well-developed paragraph on your results.
Read the definition of SLEs in your resources section. Find out if your district offers SLEs, including cooperative education experiences and how your students can participate. Write a well-developed paragraph on your results.
c) Reading Assignment

i) NJ DOE OCTE curriculum standards 

ii) Rutherford – Chapter 7

iii) Perkins Regulations Resources
5.3.4
Professional Vocabulary: standards, district assessments, content curriculum development

5.3.5
Professional Standards for Teachers: 5, 8, 10, and 11; N.J.A.C. Chapter 19; Standard 9.3   Systems,   Employability and Career Development
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5.4
SESSION 15 (COHORT SATURDAY #4)

The purpose of this session is to review and reflect on teaching and the activities of the classroom thus far, content literacy, instructional strategies, and the importance of reflection in terms of literacy teaching.

Candidates must complete the reading assignment PRIOR to attending the first cohort Saturday.  This will provide a greater understanding of the material, group assignments, and discussion.

5.4.1
Reading Assignment
i) Vacca & Vacca*
ii) Rutherford*
*Search index for terms: motivation, literacy strategies, differentiation
5.4.2
Topics for Discussion

a) Reflecting on teaching

b) What are the issues that most concern new teachers?

c) How do you meet the needs of all of your students?

d) Issues relating to lesson planning and organization.

In addition to the topics and teacher designed activities, the following activities may be incorporated:

5.4.3
In-Class Activity

Divide the class into groups of four, providing them with the following prompt: Reflect on the most difficult and the most satisfying teaching experience since September. One group member acts as recorder for the group. Groups may spend approximately 30 minutes in discussion and then the whole class comes together.  Each group recorder reports on what their groups discussed. 

5.4.4
Topics for Discussion

a) Reading in the Content Area

b) Math in the Content Area

c) Strategies for teaching Comprehension (graphic organizers, study guides, note taking, KWL)

d) Using informational text at all levels (before reading activities- building background, demonstrations, quick writes, thought-provoking questions, visual displays)

e) Implementing Reading Workshop (literacy skill mini-lesson, self-selected independent reading, group sharing, teacher conferencing)

f) How do we teach students to read informational text?

g) How does the practice of learning to read have implications for all levels of instruction?

h) Strategies for teaching vocabulary knowledge and concept development (using read-alouds, shared reading, graphic organizers, 4 square)

i) Incorporating the writing process into content areas: technical writing, persuasive writing, etc. 

In addition to the topics, presentations and teacher designed activities, the following activities may be incorporated:

5.4.5
In-Class Activity

Do a Quick Write (10 minutes) using the following prompt: Why do secondary career and technical education teachers need to teach literacy regardless of the subject matter?
5.4.6
Topics for Discussion

a) Motivation to read

b) Reading to Learn

c) Struggling with texts

d) Best Practices in Reading Instruction

5.4.7
In-Class Activity

Writing Assignment:  Literacy Autobiography.  Teacher Candidates will write about how they learned to read.  Prompts such as the following should be used: 

a) What do you remember about classroom instruction in reading? 

b) Were you read to as a child? 

c) Were you taken to the Library as a child? 

d) Were there books and other reading materials in your home? 

e) Did you see your parents reading when you were a child?

f) Were you in a top or bottom reading group? 

g) How did that make you feel?

5.4.8
In-Class Activity

Math and Reading in the Content area.  Consider the various content area instructional materials used in your CTE program.  Technical reading and/or content area math might include operations manuals, recipes, mixing solutions or equipment installation guides.  Content area materials might also include textbooks, trade journals and magazines or research material.  Any of the content area readings may also include cross-content study of science, math, language arts or social studies.  As a group, brainstorm a graphic organizer, study guide, note-taking guide, or KWL chart using any content area instructional material in your CTE program. Share similarities and differences as you share how you might implement such a teaching strategy in your classroom.
5.4.9
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

5.4.10
In-Class Activity

Complete the “Learning Log for Self-Evaluation.”

5.4.11
Professional Vocabulary: content reading, instructional strategies, KWL, mini-lessons, best practices

5.4.12
Standards: INTASC 6, 7, 8; and, Standard 9.3   Academic Foundations
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5.5
SESSION 16
The purpose of this session is to incorporate the arts and creativity across the curriculum.

5.5.1
Introduction

Incorporating arts and creativity into the curriculum is an important component of self-expression, and an additional tool to help connect students to the learning.  When a student is connected, they are likely to remain motivated and engaged in the learning.  Incorporating the arts is also a way to integrate cross-content or inter-disciplinary projects between teachers.  This is an aid to ending classroom isolation, an aid to building a learning community, and provides an opportunity for meaningful learning.  If a student is learning how to determine the surface area of a wall, where they will ultimately be able to paint a mural, chances are they won’t ask, “When am I going to need to use this?”

Your career and technical education program may be in a full-time county vocational-technical school district that offers academic classes; in a shared-time vocational-technical school district where the students obtain their academic coursework at their sending district; or at a comprehensive high school or charter school that offer both career and technical education programs along with an array of academic course offerings.  In all of these cases, incorporating arts and creativity can play an important role in developing a well-rounded student as well as increasing motivation with meaningful learning.

Cross-content learning might involve performing math (another content area) in a graphic arts class to create that mural.  Interdisciplinary teaching might involve partnering a carpentry class and a performing arts or television class to design performance sets, or partner a carpentry class with a cosmetology program to design a set for a “Hair Fashion Show.”  Perhaps a welding and an arts class will collaborate to design and create jewelry.  A plumbing class may design and build wind chimes out of pipes, and partner with a science class to study the mechanics of sound.  These are just a few of any number of other combinations of cross-content or interdisciplinary ideas using creativity and the arts.

Each of these kinds of opportunities for learning creates opportunities for collaboration, problem solving, self-expression, and authentic assessment of the learning.  These creative growth and higher ordered thinking opportunities are standards-based, including Standard 9.3 Career and Technical Education and Standard 9.1 21st Century Life and Career Skills. 

5.5.2
Topics

a) Review of previous lesson and reflection on teaching

b) The arts, creativity, and aesthetics

c) The importance of self-expression

d) Expanding the concept of creativity

e) Critical thinking and problem solving

f) Incorporating the arts across the curriculum

5.5.3
Assignments

a) Posting

Post an idea you may have that will incorporate arts and creativity into a lesson in your career and technical education program.  Comment on one other teacher candidate’s post, stating how you believe his or her idea provides for self-expression, creativity, critical thinking and/or problem solving.

b) Dropbox 

Do a Quicksearch for Internet resources that will help you incorporate arts and creativity into your career and technical education program.  List three websites that provide tools you can use to assist in incorporating cross-content or interdisciplinary lessons.  Briefly describe what each website provides. 

HINT: Begin by searching sample interdisciplinary units as keywords. 

Note: It may be that ONE website has several resource links. You may list those links as separate sites if each provides different resources. The goal is for you to begin to develop a database of resources for use in your instructional planning.

c) Reading Assignment: Quicksearch research
Note: This assignment submission may be incorporated into your portfolio where relevant.
5.5.4
Professional Vocabulary: self-expression, critical thinking, problem solving
5.5.5
Standards: INTASC 1, 2, 3, 5, 7, 8; and, Standard 9.3 Problem Solving and Critical Thinking
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5.6
SESSION 17

The purpose of this session is to incorporate information technology through all levels of instruction.

5.6.1
Introduction

In Session 5 we learned that information technology tools, including various media and computers, provide opportunities for students to receive varied instructional delivery and individualized instruction.  Information technology also provides teachers with additional methods to assess learning through authentic projects.  

Technology tools, including various media and computers, provide opportunities for students to receive varied instructional delivery and individualized instruction.  Technology tools also provide teachers with an additional method to assess learning through authentic projects.  Standard 9: 21st Century Life and Skills of the New Jersey Core Curriculum Content Standards (CCCS) contains technology skills for the “…integration of 21st century life and career skills across the K-12 curriculum and in career and technical education programs.”  Standard 9’s  mission states that “21st century life and career skills enable students to make informed life and career decisions that prepare them to engage as active citizens in a dynamic global society and to successfully meet the challenges and opportunities of the global workplace.” (http://www.state.nj.us/education/cccs/2009/)
Standard 9.3: Career and Technical Education contains the requirements for all students who complete career and technical education programs.  In each Strand, there is a content statement addressing information technology, which states that, “Technology is used to access, manage, integrate, and disseminate information.” All teachers candidates must integrate information technology as well as instructional technology strategies into their career and technical education programs.  

In particular, all teacher candidates must integrate instructional technology into their career and technical education programs as per Standard 8: Technology.   The vision statement for Standard 8 is as follows: “The systematic integration of technology across the curriculum and in the teaching and learning process fosters a population that leverages 21st century resources to: 

· Apply information-literacy skills to access, manage, and communicate information using a range of emerging technological tools. 

· Think critically and creatively to solve problems, synthesize and create new knowledge, and make informed decisions that affect individuals, the world community, and the environment. 

· Gain enhanced understanding of global interdependencies as well as multiple cultural perspectives, differing points of view, and diverse values. 

· Employ a systemic approach to understand the design process, the designed world, and the interrelationship and impact of technologies. 

· Model digital citizenship.”
5.6.2
Topics

a) Incorporating information and instructional technology into the classroom

b) Using the Internet to differentiate instruction 

5.6.3
Assignments

a) Posting
Share your favorite website with information and/or instructional technology lesson plans that you discovered in your Quicksearch.  Explore the site one other teacher candidate shares, and list something valuable you find at that site. *Please be reminded, that a minimum post and discussion which enriches our discussion requires key terminology in our pedagogy training.  This may be from our text readings, our glossary, or our included resources.

b) Dropbox

Do a Quicksearch for Internet resources that will help you incorporate information and instructional technology, media, and/or the Internet into your career and technical education program. List three websites that provide tools you can use to assist in incorporating information and instructional technology in your lessons.  Briefly describe what each website provides.  

HINT: Begin by searching technology lesson plans as keywords. 

Note: It may be that ONE website has several resource links. You may list those links as separate sites if each provides different resources. The goal is for you to begin to develop a database of resources for use in your instructional planning.
c) Reading Assignment

i) Quicksearch research

ii) Vacca & Vacca*
*Search index for terms: motivation, differentiation
Note: This assignment submission may be incorporated into your portfolio where relevant.
5.6.4
Professional Vocabulary: web quest, web design, technology in all classrooms
5.6.5
Standards: INTASC 5, 7, 8; and, Standard 9.3   Information Technology Applications
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5.7
SESSION 18 (COHORT SATURDAY #5)

The purpose of this session is twofold:  to focus on assessment, including standards, and portfolio assessment and to review classroom management techniques.

5.7.1
Reading Assignment

i) Good & Brophy*
ii) Vacca & Vacca*
iii) Woolfolk*
iv) Perkins Regulations

*Search index for terms: Classroom assessment, grading, and standardized testing
5.7.2
Class Preparation Materials

Materials needed:  Teacher candidates are to arrive, prepared with any of the following

a) Sample Rubric websites

b) Sample Rubrics

c) Sample assessment tools: (including, but not limited, to pre-test/post-test, authentic assessment, formative assessment, benchmarks, data driven, and test materials for industry or third-party end-of-program assessments or state licensure exams.)
5.7.3
Topics

a) Statewide and standardized testing

b) Federal Perkins Grant Funding

c) Industry and third-party test and state licensure examinations

d) Rubrics development review

e) Preparing students for Standardized Tests

f) Making Test Preparation an integral part of your classroom activities

g) Portfolio Assessment

h) Teaching Study Skills (note taking, outlining, surveying, etc.)

i) Classroom management & discipline revisited

j) Working with challenging behavior
k) Managing off-task behavior and chronic discipline problems

l) Rewards and consequences

m) Parental cooperation

n) Administrative support
5.7.4
Introduction

Project based learning and authentic assessments are readily integrated into the career and technical education programs. Students complete real world projects with real world applications of the learning.  Standards include the New Jersey Core Curriculum Standards, industry licensing and/or certification standards, occupational competency standardized testing, and high school graduation requirements.

While we work to create students who can analyze and synthesize learning and demonstrate authentic rigorous project-based assessments, we also need to prepare students for standardized testing and college and career entrance exams. By varying the assessment of student learning, we not only sample at varied levels of learning, we also prepare the learner for careers and higher education.

Teachers need to clearly communicate expectations to students in advance, provide the student with criteria for grading, and determine the best assessment to measure student learning.  A rubric can be used for measuring a wide range of student performance, including behavior, daily participation or even work ethic preparation (e.g., attendance, tardiness, clothing requirements, tools.).  As we study developing tests as well as test-taking skills, review Good & Brophy for the question of facts versus concept, essay questions, multiple choice and other types of test items.  Also review rubric scoring and the important factors of evaluation and grading.

PRESENTATIONS:  Professional Conference 

In addition to the topics, presentations and teacher designed activities, the following activities may be incorporated:

5.7.5
In-Class Activity

In groups, share assessment tools.  Identify measurements that the tools may have in common.  How do you clearly communicate expectations in advance?

5.7.6
In-Class Activity

In groups, share rubric website samples you have collected.  How might your career and technical education program assessments be improved through the use of these websites?

5.7.7
In-Class Activity

Describe a test you have prepared, what you want it to measure, and what type of questions you have prepared in that test.  Comment on one teacher candidate’s assessment sample.
5.7.8
Introduction

A career and technical education program often requires students to spend time on task, independently, moving through skill development as they work toward skill mastery.  Measuring that time-on-task can be a challenge, as each student may be progressing at a different skill level.

The CTE teacher may measure productivity according to an industry standard in which time spent on task = “x” output (i.e.: one hour of video editing for every finished minute of video).  The teacher may measure productivity by deadlines (i.e.: the soup is served in the Culinary Arts Restaurant on time).  The teacher may measure productivity by the finished product (i.e.: the electrical outlet is properly installed).  In any of these cases, and more, the teacher is regularly monitoring student achievement and redirecting the learner as needed.

In reading Good & Brophy, chapter 4, there is some debate about the role of the teacher in the socialization of students.  There is no debate, however, that the teacher is the authority figure in the classroom and responsible for the learning environment.  Regular monitoring of both student learning and student behavior is, as we read, a “preventative” technique.

Again, the career and technical education teacher is managing a classroom in which students may be at any number of work stations, often progressing independently or in small groups.  The continuous monitoring referred to in our readings is critical.

Behavioral problems are discussed in this chapter and may occur in any class.  Reflect on the behavioral issues you might have encountered.  Think about how you managed the issue, and if you achieved the desired outcome.

5.7.9
In-Class Activity

In small groups, describe a classroom management discipline issue for which you have successfully implemented a technique, and have seen some improvement.  Remember not to use real names in describing the situation due to confidentiality.  Comment on one provisional teacher’s contribution.  Are there similarities across content areas?
5.7.10
In-Class Activity

Utilizing a combination of instructional methodologies, the instructor will guide teacher candidates in identifying instructional strategies that were modeled during today’s session.

5.7.11
Federal Perkins Grant Funding/In-Class Activity

Most school districts in New Jersey that offer career and technical education programs are eligible to apply for financial assistance to support their programs via the Perkins grant application process.  These funds are allocated to districts in accordance to a formula devised by the USDOE.  However, districts must meet certain requirements in order to apply for and receive their allocation.  Those requirements are aligned to New Jersey’s vision for career and technical education.  

Discussion:  As you observe your colleagues’ presentations, (1) select one component/element of the presentation that novice career and technical education teachers could implement now to help their career and technical education program meet that vision, and (2) select one component/element of the presentation that career and technical education teachers could plan to implement over the next several years, along with suggestions regarding how to do so.

5.7.12
In-Class Activity

Complete the “Learning Log for Self-Evaluation.”

5.7.13 Professional Vocabulary: rubrics, study skills, portfolio assessment, assertive discipline, chronic discipline
5.7.14
Standards: INTASC 6, 7, 8; N.J.A.C 19-5, Career and Technical Education Accountability System; Standard 9.3 Academic Foundations; Leadership and Teamwork; and, Technical Skills
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5.8
SESSION 19

The purpose of this session is for candidates to understand the essentials of fostering an appropriate classroom climate and culture.

5.8.1
Introduction

As we work to create learning communities and collaborative learning, the climate and culture of the classroom remain central to effective instruction.  A student must feel safe “to try” and the teacher can foster a positive classroom environment.

In our glossary of terms, we find both school climate, and school culture:
a) School climate—is comprised of both fixed and flexible variables of space, time, social profile, physical environment, missions, goals and perceptions of stakeholders.

b) School culture—is comprised of the shared values, norms, traditions, purposes, and expectations that express a school's distinctive identity.

As the names would suggest, the “climate” is the environment and the “culture” is the belief systems.  Some of these variables cannot be altered.  For example, the “social profile” of the school is determined by the community in which the school exists, and the students who attend.  However, as the classroom teacher you have the ability to influence most of the characteristics of your classroom climate and culture.  For example, you may not be able to change the “space” available, but you can impact how that space is utilized.

Reflect on all we have examined up to this point.  We have worked to prepare differentiated instruction so that every learner has the opportunity to achieve.  We have examined ways to include family (i.e.: newsletter) and community involvement (i.e.: public service project).  We have developed methods to assess students, as well as clearly communicate expectations.  We have developed skills in maintaining discipline and order, allowing students to feel safe, while rewarding positive growth.  We have worked on personal growth with the incorporation of creativity and student-centered instruction. We have worked to integrate 21st century skills as we develop student-citizens in a global society.  How do you see those efforts, as they might relate to your ability to create a positive classroom climate and a positive classroom culture?

5.8.2
Topics

a) Review of previous lesson/reflection on teaching 

b) Establishing a culture for learning

c) Fostering a positive classroom climate

d) Flexibility – making changes 

e) School culture

f) What is your responsibility for your own professional development?

5.8.3
Assignments

a) Posting

Reflect on your philosophy of the role of the teacher.  Search a series of internet sites for education quotes.  Select one quote you feel describes your philosophy, and post the quote (and the author) for your classmates.  Comment on one teacher candidate’s quote, describing why you feel that belief fosters a positive learning environment. Support your beliefs with research from our studies.

b) Dropbox

i) Choose a characteristic of school climate and describe something you have done that contributes to a positive classroom climate.  This may be arranging the physical environment, valuing learner contributions, recognizing the needs of every learner, encouraging students to share common goals, encouraging families to be involved and altering perceptions, etc.

ii) Next, choose a characteristic of school culture, and describe something you have done that contributes to a positive classroom culture. You may have created a classroom identity (regular responsibility for flowers at events; a logo design; the school photographer), established a tradition (attendance certificates), communicating expectations to stakeholders, etc.

iii) Submit your answers (one well-developed paragraph each) to the Dropbox.

Note: Look ahead at your Final Portfolio essay requirements. You may wish to develop this assignment so that it can be used in the portfolio. 

5.8.4
Professional Vocabulary: culture for learning, professional development
5.8.5
Standards: INTASC 3, 9, 10; Standard 9.3 Leadership and Teamwork; Ethics and Legal Responsibilities; Employability and Career Development
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5.9
SESSION 20

The purpose of this session is to review the support services in a district so that candidates can utilize and recommend services.

5.9.1
Introduction

Reflect on the district support services available in your school.  Collect resources, other information from your schools related to guidance services, substance abuse, and other district intervention programs.  Where appropriate, involve your mentor as you seek to discover the support services available in your school.
5.9.2
Topics

a) Review of previous lesson/reflection on teaching

b) Support services

c) Guidance counselor

d) Intervention and Referral Services (I & RS)

e) Substance Abuse Coordinator

f) Other district resource intervention programs

5.9.3
Assignments

a) Posting

Of all the support services you have reviewed, which service do you believe students value the most?  Which do you believe teachers value the most?  Discuss your perceptions.
How do your perceptions align with our readings on adolescence?

b) Dropbox 

Determine how you would access support for the following, submitted as a LIST:

i)   Support services: technology, clerical and/or public relations

ii)   Guidance: How do you make a student academic referral?  How do you schedule  

  a parent conference?

iii)   Intervention and Referral Services (I&RS): How do you make a referral for a   

  special needs evaluation?

iv)   Substance Abuse Counselor: How do you make a referral?

v)   Discipline: How do you refer a discipline issue?  How are detentions assigned?

vi)   School Safety: How is a safety risk/fear reported?  What are the rules for a   

  “lockdown” drill?

vii)   Affirmative Action/Harassment/Bullying: How is this reported?

viii) Other district resource intervention/school based programs: What are they?

Submit this list, along with your answers, to the Dropbox.

Note: You may refer to earlier assignments of school resources for this assignment.

c) Reading Assignments
i) Woolfolk*
*Search index for terms: adolescent development, Individualized Education Plan, Individuals with Disabilities Act (IDEA), and 504
5.9.4
Professional Vocabulary: referral services, interventions, substance abuse

5.9.4
Standards: INTASC 1, 2, 7, 8, 9, 10; and, Standard 9.3 Safety, Health, and Environmental
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5.10
SESSION 21

The purpose of this session is to help candidates understand the needs of urban education, diversity and regulatory impact in the classroom.  
5.10.1
Introduction

A charge against New Jersey’s funding of public schools led to Abbott Schools, named for the lawsuit that brought about the change.  Disparity in wealth resulted in a disparity in funding, and was found to be unconstitutional. “New Jersey’s second largest categorical program is Parity Remedy Aid, a court-ordered program that targets additional funds to the so-called Abbott districts—the plaintiffs in the Abbott v. Burke school finance lawsuit—to create more equity between them and the state’s wealthier and academically more successful districts”  (Pew, 2005). 

However, New Jersey later introduced a new funding formula that was advanced as both closing the funding gap while upholding the 14th amendment, which the Abbott decision forced New Jersey to consider.  Leading the change with a call to, “A New Formula for Success: All Children, All Communities,” the new funding formula eliminated the Abbott structure.  
In preparing our students for the 21st century and a global society, we are building character as we educate students as citizens. Conduct an Internet search of the Six Pillars of Character Education and the Character Counts program.  As you review the pillars of character and traits displayed, consider the social demands of a career in your industry.

Next, review Standard 9.3 Career and Technical Education for your strand and pathway.  Consider the areas of character education, and the indicators that contribute to character, sensitivity and cultural awareness.

5.10.2
Topics

a) Character Education (6 Pillars of Character Education)

b) Characteristics of exemplary education

c) Diversity in the community

d) Federal, state, district regulations

e) How to Teach Second Language Learners

f) Multicultural Issues in the Classroom

g) New Funding Formula/Abbott District changes

h) Racial, Gender and Poverty Issues

i) Review of previous lesson/reflection on teaching

j) Structured Learning Experiences (Regulation)

k) The school today –school and society

l) Trends and practices in education

m) Understanding Cultural Implications in the Classroom

n) Urban Education and regulatory impact 

o) Use of Resources for Multicultural and Global Education

p) Perkins Funding and regulations

i) Carl D. Perkin Career and Technical Education Improvement Act of 2006 (Law)

ii) New Jersey Five-Year State Plan for Career and Technical Education (Policy)

iii) New Jersey Career and Technical Education Program Approvals and Re-approvals (Regulation)

5.10.3
Assignments

a) Posting
What community influences have you identified that support your efforts in advancing your student achievement in career and technical education?  Have you found that performing community service for non-profit groups has expanded your students? Are there business or industry partners who may assist in meeting your student needs?  Are there secondary education paths that may provide resources to your students?

b) Dropbox 

Professional Conference:  Summarize professional learning opportunities which have increased your opportunities for real-world learning, community service and/or working with key stakeholders for your CTE program.  Summarize how partnerships have helped your program, or can be incorporated in the future. (Three well-developed paragraphs)

Note: Look ahead at your Final Portfolio essay requirements. You may wish to develop this assignment so that it can be used in the portfolio.

c) Reading Assignment 
i)   Vacca & Vacca*

ii)   Woolfolk*

iii)   Selected Articles

iv)   Character Education

v)   NJDOE Website: Core Curriculum Content Standards

vi)   Internet resources for school funding, federal or state regulations

viii) Resources: Perkins Regulations

*Search index for terms: Gifted and Talented, character education, culture, diversity 

5.10.4 Professional Vocabulary:  urban districts, multicultural literature, character education

5.10.5 Standards: INTASC 3, 9, 10; and, Standard 9.3 Ethics and Legal Responsibilities
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5.11
SESSION 22

The purpose of this session is to review student motivation and teacher expectations.

5.11.1
Introduction

A thorough review of Good & Brophy, chapter 5, outlines various motivational strategies that a teacher can use to engage the learner. First, in this week’s reading we see the distinction of key terms for motivation:

a) Motive: why people do what they do

b) Goal: immediate objective

c) Strategy: method used to achieve that goal

As the teacher, you will establish the goals and implement strategies to “get there,” or achieve the goal.  In the case studies presented, one teacher’s strategy established the goal as “learn it for the test.”  The other teacher in the vignette established the goal as “learning the constitution” because it was important.

5.11.2
Topics

a) Motivation 

b) Teacher expectations for all students

c) Setting high goals for students

d) Raising the bar

5.11.3
Assignments

a) Posting

Review the “Classroom Vignette” found near the start of chapter 5, in the Good & Brophy text. Answer the questions contained in the vignette in a discussion with your classmates:  Given these brief glimpses, would you rather have Frank Thomas or Jane Strong as your history teacher? Why? Which teacher’s students are more likely to be more motivated to learn about the Declaration of Independence and the Constitution? To be more concerned about passing the test and getting a good grade?  How might the two classes describe the nature and purposes of learning about history?

b) Dropbox

Select a skill set or theoretical concept your students need to learn.  Describe any motivational strategy from the Good & Brophy text that you might use in that assignment.  Why did you choose that strategy?  What similar situation have you seen in schools?  (no more than three paragraphs)

Note: Look ahead at your Final Portfolio essay requirements. You may wish to develop this assignment so that it can be used in the portfolio.

c) Reading Assignment

i) Woolfolk*
ii) Good & Brophy*
iii) Rutherford*
*Search index for terms: motivation and learning, expectation, expectancy theory

5.11.4
Professional Vocabulary: teacher expectations, goals, motivation

5.11.5
Standards: INTASC 7, 8, 9, 10; and, Standard 9.3 Leadership and Teamwork
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5.12
SESSION 23

The purpose of this session is to review important issues related to working with students with special needs.

5.12.1.
Introduction

Classroom management includes the management of instructional materials and activities, as well as the interactions between and among teachers, students, and families in a social context.  Classroom management directly impacts student learning in that planning and control can preventively eliminate barriers to learning as well as move students from extrinsic to intrinsic motivation to learn.

Classroom management in terms of materials and activities can successfully avoid conflicts over resources.  Management of a classroom that is proactive is one in which expectations are clear and student engagement is central to the learning activity, removing conflicts that would be emotional barriers to learning.  Differentiated instruction is a tool which can aid with this area of student learning.

5.12.2
Topics

a) Review of previous lesson/reflection on teaching

b) Reflections of the past year in terms of the following:

i) Inclusion

ii) Working with special needs students

iii) Implementation of IEP

iv) Working with in-class support teachers

v) Keeping accurate records (especially for special education)

vi) Attendance and preparation for IEP conferences

c) Preparing for Showcase Portfolios

5.12.3
Assignments

a) Posting

Select a lesson that could utilize a tool in Rutherford’s text, chapter IV.  Select any tool in that unit, (name and page#) and describe how you believe that tool would benefit a wide range of learners.  How would that tool assist you in engaging the learner?
Comment on how you may be able to apply a classmate’s selection in your area.

b) Dropbox

Describe a lesson in which you have modified the delivery of instruction to reach a range of learners.  You may describe the use of a tool found in the Rutherford text, or describe one of your own instructional methodologies. Submit a narrative of three well-developed paragraphs.

Note: Look ahead at your Final Portfolio “best lesson” and “lesson that did not go as expected” requirements. You may wish to develop this assignment so that it can be used in the portfolio.

c) Reading Assignment

i) Rutherford* 
*Search index for terms: differentiation, scaffolding, literacy strategies 

5.12.4
Professional Vocabulary: IEP, inclusion, special needs

5.12.5
Standards: 3, 7, and 9; N.J.A.C. 6A:19-3.5, Programs and services for students with specialized needs; and Standard 9.3 Ethics and Legal Responsibilities
5.12.6 Prepare for the upcoming Cohort Saturday:  Looking ahead, review the materials needed for the upcoming Cohort Saturday:

a) Sample Rubric websites

b) Sample Rubrics

c) Sample assessment
Final Lesson Portfolios are due by electronic submission on the final Stage II Cohort Saturday by 11:59 pm.
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5.13
SESSION 24 (COHORT SATURDAY #6: FINAL SESSION)

The purpose of this session is to provide a forum for self-reflection and professional responsibilities.  Candidates will also share showcase portfolios and review important aspects of school law.

5.13.1
Topics 

a) Review of previous lesson/reflection on teaching

b) Self-reflection, personal and professional 

c) Professional responsibilities

d) Showcase Portfolio

e) School Law

f) Politics in Education

g) Final Q and A

h) Reflection and feedback on Alternate Route program

i) Program evaluation

j) Discussion of the second year of teaching

k) Support systems

5.13.2
In-Class Activity

Conduct roundtable discussions to explore focus on professional development plans for the upcoming school year.

5.13.3 In-Class Activity
Students showcase portfolios, conference presentations

5.13.4
Reading Assignment
All readings up to this point will come into play in professional discussions.
4.13.5
Professional Vocabulary: professional development, reflection, legal responsibilities, portfolios

4.13.6
Standards: INTASC 3, 7, 8, 9, 10; Standard 9.3 Ethics and Legal Responsibilities; Employability and Career Development
Final Lesson Portfolios are due by electronic submission on the final Stage II Cohort Saturday by 11:59 pm.
VI.
Stage II RESOURCES

6.1

N.J.A.C. CHAPTER 19: CAREER AND TECHNICAL EDUCATION 



PROGRAMS AND STANDARDS

N.J.A.C. 6A:19-1.2 Definitions

The following words and terms, when used in this chapter, shall have the following meanings unless the context clearly indicates otherwise. Specialized terms unique to a specific subchapter are defined within that subchapter.

“Act” means The Carl D. Perkins Vocational and Technical Education Act of 1998, 20 U.S.C. §§ 2301 et seq.

“Approved program” means those programs that are developed and implemented in accordance with N.J.A.C. 6A:19-3.1, Program requirements, N.J.A.C. 3.2, Program approval, and N.J.S.A. 18A:54-24, Approval of courses of study.

 “Career and technical education” means organized educational activities that: offer a sequence of courses (which may include structured learning experiences) providing students with the rigorous academic and technical knowledge and skills required to prepare for postsecondary education or training and for careers in emerging and established professions; and that may lead to technical skill proficiency, a credential, a certificate, or a degree; and that include competency-based applied learning that contributes to the academic knowledge, higher-order reasoning and problem-solving skills, work attitudes, general employability skills, technical skills, and occupation-specific skills, and knowledge of all aspects of an industry, including entrepreneurships. The term “career and technical education” is used synonymously throughout this chapter with the term “vocational-technical education” in those places where the term “vocational-technical education” must be retained due to its basis in statute. 

“Career and technical education student” means a student who enrolls in an approved career and technical education program.

“Career and technical student organization” means an organization for students enrolled in an approved career and technical education program that engages in career and technical education activities as an integral part of the instructional program. Such organizations must have State and national units that establish and coordinate the work and purposes of instruction in career and technical education at the local level.

“Career awareness, exploration, and preparation” means instruction and programs which assist students to clarify career goals, explore career possibilities, develop employability skills, develop foundational knowledge necessary for success in the workplace, and make the transition from school to careers, including postsecondary education or training and employment.

“Career cluster” means one of the career and technical education program areas recognized by the U.S. Department of Education and by the New Jersey Department of Education.

“Career education and counseling” means developmental career guidance and academic counseling linked to the New Jersey Core Curriculum Content Standards, as defined in N.J.A.C.

6A:8-3.2, Career education and counseling.

“Classification of Instructional Programs (CIP)” means the taxonomic scheme that supports the accurate tracking, assessment, and reporting of fields of study and program completion activity. CIP was originally developed by the U.S. Department of Education's National Center for Education Statistics (NCES) in 1980, with revisions occurring in 1985 and 1990.

“Commissioner” means the Commissioner, New Jersey State Department of Education.

“County vocational school district” means a school district established by a county board of chosen freeholders, pursuant to N.J.S.A. 18A:54-12, for the purpose of providing efficient occupational, technical, and academic education opportunities to secondary and postsecondary students.

“Course” means an organization of subject matter and related learning experiences designed to meet a career and technical education objective provided for the instruction of students as part of an approved career and technical education program.

“Department” means the New Jersey State Department of Education.

“Displaced homemaker” means an individual who:

1) Has worked primarily without remuneration to care for a home and family, and for that reason has diminished marketable skills; and

2) Is unemployed or underemployed and is experiencing difficulty in obtaining or upgrading employment; and

a) Is a parent whose youngest dependent child will become ineligible to receive assistance under part A of Title IV of the Social Security Act (42 U.S.C. §§ 601 et seq.) not later than two years after the date on which the parent applies for assistance under this title; or 

b) Has been dependent on the income of another family member but is no longer supported by that income.

“Economically disadvantaged student” means a student who is a member of a household that meets the Federal income poverty eligibility guidelines for free and reduced price meals or free milk established under the Richard B. Russell National School Lunch Act, which is incorporated herein by reference and can be found at http://www.fns.usda.gov/cnd/lunch. The National School Lunch Act is designed to safeguard the health and well-being of the Nation’s children and to encourage domestic consumption of nutritious agricultural commodities and other food, by assisting the States, through grants-in-aid and other means, in providing an adequate food supply of food and other facilities for the establishment, maintenance, operation, and expansion of nonprofit school lunch programs. The Child Nutrition Act of 1966, which established the School Breakfast Program is a federally assisted meal program that provides low-cost or free breakfasts to children in public and nonprofit schools as well as child care institutions, and can be found at http://www.fns.usda.gov/cnd/Governance/nslp-legislation.htm.

“Individual with limited English proficiency” means a secondary school student, an adult, or an out-of-school youth who has limited ability in speaking, reading, writing, or understanding the English language, and:

1) Whose native language is a language other than English; or

2) Who lives in a family or community environment in which a language other than English is the dominant language.

“Individualized education program (IEP)” means a written plan developed at a meeting according to N.J.A.C. 6A:14-2.3(i)2.

“Nontraditional training and employment” means occupations or fields of work, including careers in computer science, technology, or other emerging high skill occupations, for which, nationally, individuals from one gender comprise less than 25 percent of the individuals employed in each such occupation or field of work.

“Postsecondary educational institution” means an institution legally authorized to provide postsecondary education within the State, including county colleges, county vocational school districts, career and technical training providers, and religious or charitable schools offering occupational training programs.

“Special populations” means:

1) Individuals with disabilities;

2) Individuals from economically disadvantaged families, including foster children;

3) Individuals preparing for nontraditional training and employment;

4) Single parents, including single pregnant women;

5) Displaced homemakers; and

6) Individuals with other barriers to educational achievement, including individuals with limited English proficiency.

“State Board of Education” or “State Board” means the New Jersey State Board of Vocational Education. Under P.L. 105-332, and designated by N.J.S.A. 18A:59-5, the State Board of Vocational Education is established as the agent for the State in securing for the State the benefits of Federal vocational education appropriations, pursuant to N.J.S.A. 18A:59-4 and 5.

“State Employment and Training Commission” means the State commission established under P.L.1989, c.295, to develop and assist in the implementation of a State employment and training policy with the goal of creating a coherent, integrated system of employment and training programs and services which, in concert with the efforts of the private sector, will provide each citizen of the State with equal access to the learning opportunities needed to attain and maintain high levels of productivity and earning power.

“State Plan” means the State Plan for Vocational and Technical Education as authorized by the State Board and as required under P.L. 105-332.

“Structured learning experience (SLE)” means experiential, supervised, in-depth learning experiences that are designed to offer students the opportunity to more fully explore career interests within one or more of the Career Clusters, as described in N.J.A.C. 6A:8-3.2, Career education and counseling. SLEs are designed as rigorous activities that are integrated into the curriculum and that provide students with opportunities to: demonstrate and apply a high level of academic attainment; develop career goals; and develop personal/social goals. 

“Student with a disability” means a student who is eligible for special education and related services as set forth in N.J.A.C. 6A:14.

“Workforce Investment Board” means local partnerships and public sector participants that provide coordinated planning, guidance and oversight for all workforce readiness programs in their designated area.

SUBCHAPTER 5. 

CAREER AND TECHNICAL EDUCATION ACCOUNTABILITY SYSTEM

N.J.A.C. 6A:19-5.1 Performance targets and core indicators

(a) 
Each district board of education and State agency that offers career and technical education programs established and operated in accordance with N.J.A.C. 6A:19-3.1 shall be responsible for achieving the Statewide performance targets for a series of core indicators for secondary and postsecondary career and technical education students, and other indicators of performance for career and technical education activities authorized under this chapter.

1. 
Each district board of education and State agency shall meet the levels of performance prescribed by the Department in the following areas:

i. 
For secondary students:

(1) 
Academic attainment;

(2) 
Technical attainment;

(3) 
High school completion;

(4) 
Credential/diploma attainment;

(5) 
Placement—employment, postsecondary education, or military enlistment;

(6)
 Non-traditional student participation; and

(7) 
Non-traditional student completion.

ii. 
For postsecondary students in two- and four-year institutions of higher education:

(1) 
Academic attainment;

(2) 
Technical attainment;

(3) 
Degree/credential attainment;

(4) 
Placement—employment, further education, or military enlistment;

(5) 
Retention—education, employment, or military service;

(6) 
Non-traditional student participation; and

(7) 
Non-traditional student completion.

iii. 
For postsecondary students in county vocational school districts:

(1) 
Technical attainment;

(2) 
Program completion;

(3) 
Placement—employment, further education, or military enlistment;

(4) 
Retention—education, employment, or military service;

(5) 
Non-traditional student participation; and

(6) 
Non-traditional student completion.

2. 
District boards of education and state agencies, as described under (a)1 above shall also make continuous and significant improvement in career and technical achievement of  career and technical education students, and levels of performance shall be objective, quantifiable, and measurable.

3. 
District boards of education and State agencies, as described under (a)1 above, shall also identify in the local plans the level of performance targeted for each of the core indicators of performance.

(b) 
District boards of education and state agencies that offer career and technical education programs established and operated in accordance with N.J.A.C. 6A:19-3.1 and that receive Federal and/or State funds in support of those career and technical education programs shall be responsible for the appropriate and timely expenditure of those funds for career and technical education instructional activities.

N.J.A.C. 6A:19-5.2 Program evaluation and reporting

(a) 
Districts boards of education and State agencies that offer career and technical education programs established and operated in accordance with N.J.A.C. 6A:19-3.1 shall conduct an annual evaluation of such programs.

 (b) District boards of education and State agencies that offer career and technical education programs established and operated in accordance with N.J.A.C. 6A:19-3.1 shall report to the Department, on an annual basis, progress in achieving the local adjusted levels of performance on the core indicators of performance at N.J.A.C. 6A:19-5.1.

SUBCHAPTER 6. 

SAFETY AND HEALTH STANDARDS

N.J.A.C. 6A:19-6.1 Applicability and implementation of safety and health standards

All safety and health standards contained in this subchapter apply to career and technical education programs and courses, including career orientation courses and structured learning experiences.

N.J.A.C. 6A:19-6.2 Definitions

The following words and terms, as used in this subchapter, shall have the following meanings, unless the context clearly indicates otherwise.

“Hazard analysis” means a method of reviewing career and technical education program tools, equipment, materials, procedures, and processes in order to identify potential causes of injury or illness.

 “Hazardous substance” means any substance or substance contained in a mixture included on the workplace hazardous substance list developed by the Department of Health and Senior Services, pursuant to N.J.S.A. 34:5A-5, introduced by an employer to be used, studied, produced, or otherwise handled at a facility.

“Incident reporting form” means the electronic form provided by the Department to identify reportable incidents for submission to the Department.

“Point of operation” means the area on a machine where work is actually performed upon the material being processed.

“Reportable incident” means any injury or illness resulting from participation in a career and technical education program, occurring either on school premises or off-premises at an approved structured learning experience training site, including travel to or from the off-premises site, and which requires treatment by a licensed medical doctor.

“Universal precautions” means routine procedures for sanitation and hygiene when handling body fluids including the use of barrier precautions to prevent direct skin contact with blood or any body fluid containing blood.

N.J.A.C. 6A:19-6.3 Safety and health standards: adoption by reference

(a) The standards contained in N.J.A.C. 12:100, Safety and Health Standards for Public Employees, are adopted as safety and health standards for career and technical education programs and courses.

(b) The standards are available for review at the New Jersey Department of Labor and Workforce Development, Office of Public Employees’ Occupational Safety and Health, PO Box 386, Trenton, NJ 08625-0386.

N.J.A.C. 6A:19-6.4 Other applicable environmental, safety, and health rules

All district boards of education and other institutions and agencies operating career and technical education programs and courses, including career orientation courses and structured learning experiences, shall comply with all applicable environmental, safety, and health laws, including child labor laws where applicable, not referenced in this subchapter that have been adopted by the New Jersey Department of Education, the New Jersey Department of Community Affairs, the New Jersey Department of Labor and Workforce Development, the New Jersey Department of Environmental Protection, the New Jersey Department of Health and Senior Services, the United States Department of Environmental Protection, and the United States Department of Labor.

N.J.A.C. 6A:19-6.5 Safety and health plan

(a) 
All district boards of education and other institutions and agencies operating career and technical education programs or courses shall organize, adopt, and implement a written career and technical education safety and health plan describing the safety and health program being used to protect students and staff from safety and health risks on and offsite. A copy of the plan, indicating the district board of education, the agency or institution's adoption and approval, shall be retained on file by the agency or institution and made available, upon request, to the Department of Education.

(b) 
As changes are made to the safety and health program, the safety and health plan shall be updated to reflect the changes. At a minimum, the safety and health plan shall be reviewed, updated as necessary, and readopted every two years.

(c) 
Each district board of education and other institution or agency operating career and technical education programs or courses shall designate a person or persons, other than the chief executive or chief administrative officer, who shall oversee updating and implementation of the approved safety and health plan.

(d) 
The safety and health plan shall contain, as a minimum, the following:

1. 
A statement of the general policies for the safe and healthy operation of all vocational programs, courses and structured-learning experiences;

2. 
The individuals and/or groups responsible for implementing the safety and health plan;

3. 
District board of education objectives for the safety and health plan;

4. 
The procedures required for conducting a safety and health hazard analysis for each career and technical education course and/or program in operation, including, but not limited to:

i. 
Periodic inspections and maintenance of facilities, tools, machines, equipment, personal protective devices, hazardous substances, and for the elimination of potential or identified hazards; and

ii. 
Specific statements of practices and precautions required for safe and healthy operation within each course;

5. 
Emergency procedures to be followed in the event of an injury, illness, hazardous spill, fire or other emergency situation involving a student, teacher or any other individual;

6. 
Methods to be used to ensure that all career and technical education students are provided safety and health education and training. Such education and training shall include, but not be limited to the following:

i. 
Hazards and hazardous equipment, supplies, and materials associated with the course and/or program, including methods for incorporating the results of hazard analysis;

ii. 
Safe practices and precautions to be used to prevent injury and illness; and,

iii. 
Procedures and methods to be used to document and assess students’ knowledge of safety and health practices and procedures;

7. 
A system, which may include disciplinary action, to ensure that students comply with safe and healthy practices;

8. 
Procedures to ensure that all new career and technical education staff and students receive appropriate initial safety and health program training prior to working or participating in any career and technical education course or program; and,

9. 
Procedures required for the investigation all reportable incidents under N.J.A.C. 6A:19-7.5, and implement corrective action, where possible.

N.J.A.C. 6A:19-6.6 Reporting requirements

(a) District boards of education shall report to the Commissioner incidents involving career and technical education program students, staff, or others within five working days of the occurrence on the incident reporting form supplied by the Department.

(b) District boards of education shall investigate reportable incidents and shall implement corrective action, as needed, to prevent similar incidents from being repeated in the future. The corrective action that is implemented shall be recorded on the incident reporting form.

N.J.A.C. 6A:19-6.7 Securing machines and equipment

(a) 
Each machine shall be so constructed, installed, and maintained as to be free from excessive vibration.

(b) 
Arbors and mandrels shall be so constructed, installed and maintained as to have firm and secure bearing and be free from play.

(c) 
Machines and equipment requiring the presence of an operator shall not be left unattended while in operation or still in motion.

(d) 
An electrical power control shall be provided on each machine to make it possible for the operator to cut off the power without leaving the operating position.

(e) 
On all nonportable motorized equipment and machinery, a magnetic-type switch shall be provided to prevent machines from automatically restarting upon restoration of power after an electrical failure or electric cutoff.

(f) 
Power controls and operating controls shall be located within easy reach of the operator while the operator is at the regular work location, thereby making it unnecessary to reach over the point of operation to make adjustments.

(g) 
Each machine operated by electrical power shall be provided with positive means for rendering it inoperative while repairs or tool changes are being made.

(h) 
Push-type emergency cutout switches shall be provided at appropriate locations within shops to de-energize the electrical supply to nonportable machinery in accordance with N.J.A.C. 6A:26-6.3(f)1.

(i) 
Power tools and machines in shops which generate dust shall be provided with dust collecting equipment in accordance with N.J.A.C. 6A:26-6.3(b)5.

N.J.A.C. 6A:19-6.8 Storage of flammable and combustible materials

(a) 
Flammable and combustible liquids in storage shall be kept in the original closed container supplied by the manufacturer or in approved safety cans.

(b) 
Flammable or combustible liquids not in storage and ready for use shall be transferred from the original closed container to approved safety cans. This does not apply to finishing or other materials designed to be used from the original closed container, provided the container is resealed immediately after use.

(c) 
Approved oily waste cans shall be provided for the disposal of materials that have come into contact with flammable or combustible liquids or other materials that can support spontaneous combustion.

(d) 
Flammable or combustible liquids shall be stored in accordance with the requirements as specified in the 2003 National Fire Protection Association (NFPA) 30, "Flammable and Combustible Liquids Code," which is incorporated herein by reference, as amended and supplemented. This document may be purchased from the National Fire Protection Association, 1 Batterymarch Park, PO Box 9101, Quincy, MA 02169-7471.

SUBCHAPTER 3. 

DEVELOPMENT, APPROVAL, AND DELIVERY OF CAREER AND TECHNICAL EDUCATION

N.J.A.C. 6A:19-3.1 Program requirements

(a) A district board of education intending to offer a career and technical education program or programs shall develop the program or programs based on the required elements established by the Department, as follow:

1. 
A documented need for the program;

2. 
A career and technical education program advisory committee that includes parents, students, teachers, school counseling staff, representatives of business and industry, labor organizations, representatives of special populations, and other interested individuals representing the appropriate programs;

3. 
Program admission requirements that include access for all populations, including special populations and special education students;

4. 
Instructional staff holding the appropriate certificates;

5. 
Enrollment projections of the program for the first three years of the program’s operation;

6. 
A program curriculum, which shall include:

i. 
A coherent sequence of courses of not fewer than three identifiable courses;

ii. 
Classroom instruction combined and coordinated with field, shop, or laboratory experiences, structured learning experiences, or other experiences which are appropriate to the competencies of the career clusters;

iii. 
Academic content that is aligned to the New Jersey Core Curriculum Content Standards for secondary programs, which can be found on the New Jersey Department of Education website at www.state.nj.us/njded/cccs/;

iv. 
Content that meets industry-approved or nationally-recognized skill standards;

v. 
Industry-based skill certificates, when available;

vi. 
Opportunities to participate in structured learning experiences implemented in  accordance with N.J.A.C. 6A:19-4;

vii. Opportunities to participate in career and technical student organizations; and

viii. A career and technical education safety and health program and plan;

7. 
Adequate resources required to operate the program, including sufficient and appropriate instructional and support staff, facilities, and equipment;

8. 
A plan to establish relevant postsecondary education and training linkages; and

9. 
Procedures for the evaluation of student and program performance and methods to improve programs based upon evaluation results.

N.J.A.C. 6A:19-3.2 Program approval

A district board of education that seeks to operate or continue operating a career and technical education program or programs and that seeks to place or supervise students in apprenticeship training or cooperative education experiences, and/or apply for or receive Carl D. Perkins funds or its successor to support the program or programs shall meet all of the requirements under N.J.A.C. 6A:19-3.1, and shall apply to the Department for program approval based upon satisfaction of the requirements under N.J.A.C. 6A:19-3.1.

N.J.A.C. 6A:19-3.3 Career and technical student organizations

(a) Payment of State and national dues shall be a requirement for membership in a New Jersey or national career and technical student organizations (CTSO).

(b) Membership in the appropriate CTSO and adherence to published deadlines shall be required for participation at State and national CTSO competitive events. The State advisor of each CTSO shall publish deadlines by September 15 of each school year in accordance with planned State and national activities.

(c) The operation of a CTSO shall be in accordance with the organization's State and national constitution, bylaws, published rules and regulations.

(d) The local chapter advisor shall be responsible for the operation of the local chapter activities and for meeting membership and other eligibility requirements for State and national career and technical student organization activities.

(e) CTSO programs and events shall reflect current industry-based standards and competencies for the career clusters they serve.

(f) The career and technical student organization shall offer professional development activities to local advisors to strengthen instructional programs.

N.J.A.C. 6A:19-3.4 Postsecondary instructional services personnel

A county vocational school district employing individuals who do not possess education licenses to provide postsecondary career and technical courses shall ensure that such individuals possess, in the subject area, a minimum of four years of appropriate industry experience and industry endorsed or education credentials, as applicable, necessary to meet the instructional objectives of the course.

N.J.A.C. 6A:19-3.5 Programs and services for students with specialized needs

Career and technical education programs and services for special education students and students who are members of special populations shall be provided in accordance with N.J.A.C. 6A:14, Special Education, 6A:15, Bilingual Education, and other relevant New Jersey State and Federal laws and regulations.

N.J.A.C. 6A:19-3.6 Career education and counseling

A district board of education, in fulfillment of the New Jersey Core Curriculum Content Standards, shall develop and implement a comprehensive guidance and academic counseling program for all students to facilitate career awareness, exploration, and preparation, in accordance with N.J.A.C. 6A:8-3.2.

SUBCHAPTER 4.

STRUCTURED LEARNING EXPERIENCES

6A:19-4.1 Requirements of structured learning experiences

(a) 
Each district board of education shall offer all high school students opportunities to explore career interests through participation in structured learning experiences linked to the New Jersey Core Curriculum Content Standards.

(b) 
Each district board of education shall ensure that structured learning experiences for students with disabilities shall include educational programs and services designed to enable them to achieve the structured learning experience objectives in accordance with the student’s Individualized Education Program (IEP), pursuant to N.J.A.C. 6A:14.

(c) 
Each district board of education shall ensure that all structured learning experiences adhere to all applicable State and Federal laws and regulations, including the Fair Labor Standards Act and all applicable State and Federal child labor laws when placing students at a training site.

(d) If the structured learning experience is sponsored by the district board of education, the district board of education shall maintain all records for the structured learning experience.

 (e) Transportation of the student to and from the site of the structured learning experience shall be the responsibility of the student, unless otherwise required pursuant to N.J.A.C. 6A:14, Special Education.

(f) 
Each district board of education shall assess the progress of students participating in structured learning experiences in developing the knowledge and skills specified by the New Jersey Core Curriculum Content Standards if such experiences will be used to meet the graduation requirements of N.J.A.C. 6A:8-5.1(a)1i(9) or (a)1ii(a)(A).

6A:19-4.2 Definitions

The following words and terms, when used in this subchapter, shall have the following meanings, unless the context clearly indicates otherwise.

“Apprenticeship training” means a paid structured learning experience in which students who are enrolled in an approved program are placed into an employer-sponsored training program to learn a skilled trade or technical occupation that is clearly identified and commonly recognized throughout an industry, and that is customarily learned in a practical way through a structured, systematic program of on-the-job supervised training. Apprenticeship training involves manual, mechanical, or technical skills and knowledge and requires related theoretical instruction to supplement the on-the-job training. Apprentice training programs are registered with the New Jersey Department of Labor and Workforce Development and the U.S. Department of Labor, Bureau of Apprenticeship and Training, in compliance with 29 CFR §§29.29 and 29.30.

 “Career exploration experience” means learning experiences, including structured learning experiences, which assist students in clarifying career goals, exploring career possibilities, developing employability skills, developing foundational knowledge necessary for success in the workplace, and making the transition from school to careers, including postsecondary education or training and employment.

“Cooperative education experience” means a paid structured learning experience in which students who are enrolled in an approved program are placed into employment which is appropriate for the approved program, and through written cooperative arrangements between a school and employers, students receive instruction, including required academic courses and approved programs, by alternation of study in school and at the employment site.

“Hazardous structured learning experience activities” means those activities regulated by State and Federal child labor laws, regulations and hazardous orders as hazardous with limited exemptions permitted for students who are enrolled in an approved program and who are participating in a cooperative education experience or apprenticeship training.

“Internship” means paid or unpaid structured learning experiences in non-hazardous occupations that are designed for career exploration and which include supervised practical training.

“Job shadowing” means unpaid structured learning experiences in which students determine by observation, interview, and study the pertinent information related to an occupation or career. 

“National and community service project” means unpaid structured learning experiences in nonhazardous settings in which students participate in any project, program, or undertaking designed to provide, or assist in providing, activities or services to promote conservation, restoration, or preservation of natural resources, open space of the environment, or public health, education and welfare among the general population or segments of the population having identifiable needs or deficiencies.

“Rigorous activities” means that the student activities have identifiable educational goals which support the New Jersey Core Curriculum Content Standards and, in particular, the career education and consumer, family and life skills standards and the technological literacy standards.

“School-based enterprises” means structured learning experiences in nonhazardous settings that are part of enterprises that involve the production of goods and services by students for sale to or use by others.

“Service learning” means unpaid structured learning experiences in nonhazardous settings taking place in the community that are designed to foster students’ community service and civic responsibility.

“Student training plan” means a written plan describing student learning activities taking place during any structured learning experience.

“Supervised agriculture experience” means activities for students who are enrolled in approved agriculture, food and natural resources programs that are designed to promote career exploration; research, experimentation, and analysis; and business ownership and entrepreneurship; and placements into paid and unpaid external, work-based, supervised structured learning experiences in agriculture-related businesses.

“Volunteer” means a person who donates his or her service for the protection of the health and safety of the general public. Such a person would include, among others, a volunteer fire fighter, rescue worker, and aide in the care of the sick, aged, young, mentally ill, destitute and the like or assistant in the religious, eleemosynary, educational, hospital, cultural and similar activities, as defined by N.J.A.C. 12:56-2.1.

“Work Experience Career Exploration Program (WECEP)” means a school supervised, school administered work experience program designed to permit students between the ages of 14 and 16 to explore career possibilities while they earn credit for both in-school related instruction and on-the-job experience. Pursuant to the requirements of 29 CFR Part 570.35a, the program allows for the employment of minors, whom authoritative local school personnel identify as being able to benefit from the program, in otherwise prohibited circumstances for up to 23 hours per week when school is in session and for no more than three hours in any one day. WECEP programs must follow Department guidelines as approved by the U.S. Department of Labor, Employment and Training Administration, Wage and Hour Division.

Requirements of structured learning experience coordinating personnel

(a) 
Each district board of education shall ensure that students enrolled in approved programs and who are participating in cooperative education experiences or apprenticeship training are supervised by school personnel who meet the requirements at N.J.A.C. 6A:9-13.19, Cooperative education coordinator—hazardous occupations, 13.20, Cooperative education coordinator, or 13.21, County apprenticeship coordinator, as appropriate.

(b) 
Each district board of education shall ensure that all other structured learning experiences, that is, other than apprenticeship training and cooperative education experiences, shall be coordinated by school personnel who are assigned by the chief school administrator of the employing district board of education and who meet the following requirements:

1. Holds a standard instructional certificate;

2. Presents evidence of one year of full-time, successful classroom teaching experience; and

3. Completes the study requirements found at N.J.A.C. 6A:9-13.19(b)2i and ii, 13.20(b)2i and ii, or 13.21(b)3i and ii.

 (c) The chief school administrator of the employing district board of education shall forward to the county superintendent evidence of completion of the required training pursuant to N.J.A.C. 6A:19-4.3(b)3.

(d) The assigned staff member shall have full responsibility for the student's on-the-job placement to ensure that employment is appropriate to the student's skills, abilities, and career goals. The site assignment shall constitute a training and learning situation, be free of student exploitation, and shall comply with applicable safety and health standards and Federal and State child labor laws, regulations, and hazardous orders.

6.2
CAREER AND TECHNICAL EDUCATION POLICIES, PROCEDURES AND RESOURCES

· N.J.A.C. Chapter 19: Career and Technical Education Programs and Standards: http://www.nj.gov/education/code/current/title6a/chap19.pdf
· Carl D. Perkins Career and Technical Education Improvement Act: 
Downloadable Document. http://www.ed.gov/policy/sectech/leg/perkins/index.html 

CTE Safety& Health: 

· New Jersey Safe Schools Program: Funded by NJDOE.  Includes electronic version of the New Jersey Safe Schools Manual and free safety newsletters posted online, as well as classroom safety instructional materials. http://www.njsafeschools.org/ 
CTE Information:

· Office of Career and Technical Education Homepage: http://www.nj.gov/education/voc/ 
· Vocinfo e-mail listserv: Office of Career and Technical Education announcement listserv.  Submit e-mail on http://www.nj.gov/education/voc/.  All teachers should sign up for this.

6.3
LICENSURE REQUIREMENTS FOR SUPERVISING STRUCTURED LEARNING EXPERIENCES

· Licensure Requirements and Resources for Career and Technical Education: http://www.nj.gov/education/educators/license/cte/ 

6.4
STRUCTURED LEARNING EXPERIENCE RESOURCES

· Teacher Certification and Training Requirements Handbook: Contains regulations and links to required training.  http://www.nj.gov/education/voc/sle/ 
· SLEInfoshare e-mail listserv: Q&A for teachers involved in work-based learning of all kinds.  Submit e-mail on http://www.nj.gov/education/voc/sle/ 
6.5
NONTRADITIONAL RESOURCES

· National Alliance for Partnerships in Equity: New Jersey is a Member State.  List of recognized non-traditional occupations for the purpose of career and technical education programs. Includes classroom instructional materials.  http://www.napequity.org/
· Nontraditional Resources Center at Rutgers: Funded by NJDOE. Includes classroom instructional materials. http://cerc.rutgers.edu/
6.6
ON-SITE TEACHER CANDIDATE COACHING VISIT GUIDELINES

Overview

The in-class teacher coaching visit is a three-part endeavor intended to guide the participant toward effective teaching practices.  The teacher coaching visit and the pre- and post-conferences provide the opportunity for the participant to demonstrate clear evidence of each component in the following domains in an actual classroom setting.  Additionally, the participant provides evidence of professional reflection on the implementation of the lesson plans and indicates areas where instructional delivery can be refined.

Pre-Coaching Visit Conference

The teacher will submit a lesson plan and discuss its relevant issues regarding Domain 1 Planning and Preparation for this lesson. The teacher should submit evidence of her planning and preparation at the pre-coaching visit conference.  

Teacher Coaching Visit   

The teacher observation will be assessed using the standards of Domain 2 – Classroom Environment and Domain 3 – Instruction.  

Post-Coaching Visit Conference

The teacher will discuss with the coach the outcomes of the lesson.  The teacher will provide a written reflection on the lesson with a critique of his/her performance, what modifications will be made to enhance this lesson and his/her instructional effectiveness, what follow-up activities were completed, and what personal professional improvement objectives are planned to improve his/her teaching effectiveness. The standards of Domain 4 Professional Responsibilities will be discussed. 

Evaluation

Standards for the evaluation of the lesson observed will be based on Enhancing Professional Practice: A Framework for Teaching, by Charlotte Danielson, which is a required text for the module.  

Teacher Coaching Visit Summary

Teacher Name: 
          


         

  Date of visit:               

    

School: 






  Subject: 
           




Grade Level: 





	Domain


	Successful
	Needs

Improvement
	Not Achieved

	1. Planning and Preparation
	
	
	

	2. Classroom Environment
	
	
	

	3. Instruction
	
	
	

	4. Professional Responsibilities
	
	
	


Coaching Visit Summary:

Coach’s Name (Print): 









         

Coach’s Signature: 












Teacher Signature: 












	Domain
	Comments

	Domain 1 – Planning and Preparation



	a. Demonstrates knowledge of content
	

	b. Demonstrates knowledge of students
	

	c. Selects appropriate instructional goals
	

	d. Demonstrates knowledge of resources
	

	e. Designs coherent instruction
	

	f. Assesses student learning
	

	
	


	Domain


	Comments

	Domain 2 – The Classroom Environment



	a. Creates of an Environment of Respect and Rapport
	

	b. Establishes a culture for learning
	

	c. Manages classroom procedures
	

	d. Manages student behavior
	

	e. Organizes physical space
	


	Domain
	Comments

	Domain 3 – Instruction                                                                                                                                    



	a. Communicates clearly and accurately
	

	b. Uses questioning and discussion techniques


	

	c. Engages students in learning
	

	d.  Provides feedback to students
	

	e.  Demonstrates flexibility and responsiveness
	

	
	

	Domain
	Comments

	Domain 4 – Professional Responsibilities



	a. Reflects on teaching accuracy
	

	b. Maintains accurate records
	

	c. Communicates with families
	

	d. Contributes to school and district
	

	e. Grows and develops professionally
	

	f. Shows professionalism
	


TEACHER Reflection
This area is for your reflective response on your lesson, and there is not a ‘wrong’ answer. One or two sentences may suffice for your summary in each question. 
“Reflection…leads inevitably to a focus for professional learning and growth.” (Danielson, 2007)

1. Overall, how successful was your lesson (Did the students learn what you intended for them to learn? How do you know?)

2. Comment on one aspect of your instructional delivery and how you find it was effective (e.g., activities, grouping, materials, resources, monitoring the learner, or another instructional element)

3. If you had the opportunity to teach the lesson again to the same group of students, what might you do differently?

COACH’s COMMENDATIONS/Recommendations

6.7 
STANDARD NJDOE LESSON PLAN FORMAT

NOTE:  As you write lesson plans, keep in mind that your school district may have a standard format that all teachers in the district must use.

	Introduction

	This template is the product of an initiative led by the New Jersey Department of Education, Office of Academic Standards, in partnership with the New Jersey Association for Supervision and Curriculum Development (NJASCD) and the New Jersey Principals and Supervisors Association (NJPSA). The project was undertaken with the assistance of New Jersey content area supervisors, curriculum coordinators, and teachers during spring-summer 2009. The goal of the project was to design exemplar unit plans and accompanying lesson plans aligned with the 2009 Core Curriculum Content Standards that may be used by districts as models for the development of local curricula.

The Unit Overview Template, which follows, is a tool that can help districts define one unit plan of several that comprise a specific course in the curriculum for any content area. It is designed, once completed, to summarize the content and objectives for the unit, outline lessons and assessments that support the unit, and provide links to documents that facilitate delivery of the unit, such as student materials, background information, resources, and performance rubrics. To see how the units fit together in the design of a course, see the Curriculum Design Template included at the end of this document.

Seven content area Unit Overviews were created as part of the project to serve as exemplar unit plans that are aligned with the 2009 Core Curriculum Content Standards and that assist in achieving the goal of engaging students, fostering achievement, and cultivating 21st century global skills. The units stress the integration of 21st century themes and skills, global perspectives, technology, and cross-curricular connections.

We encourage districts to use the exemplars in conjunction with the curriculum development tools and templates that emanated from this project as models for teaching and learning based on the 2009 standards.


	Sample Lesson Plan Template (with notes)

	Content Area: (Subject of class)

	Lesson Title: (Title)
	Timeframe: (# of  hours/days)

	Lesson Components

	21st Century Themes (enter X in applicable columns)

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills
*Enter CTE 9.3 and CRP Standard numbers here:

*Enter ELA Standards here:

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections: (if any math, science, geography, history, health etc.)

	Integration of Technology: (any technology use)

	Equipment needed: (any equipment use)


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· SWBAT (Bloom’s Verb) 

· Using (conditions, materials) 

· As measured by (assessment: project, rubric, quiz/test, industry standard, etc.)
	Lesson Sequence:

(*Include strategies: lecture, small group, modeling, demo, guided practice, video, etc.*)
Examples

1. Students: Copy the questions onto their papers. (Note activity note-taking, small group, guided practice, etc.)

2. Teacher: (sentence about Provide info, Ask questions, or Activity. Note strategies i.e.: model, demo, lecture)
3. Continue activity descriptions.

4. Teacher: Asks for a student volunteer. Models for the students how to conduct an interview.  Interviews a student or has a student interview the teacher.

5. Students: Practice asking, answering, and recording answers using sample questions from the warm-up activity and class discussion in pairs.

6. Expansion/Extension/Homework (if any)

Accommodations according to IEP 
	· Any assessment or combination of assessments. See “assessment continuum from class, or in Rutherford text.
Examples

· Pre-assessment

· Check for understanding (sampling, signaling response, choral response, exit ticket, etc.)

· Observation

· Student questions, Comments, Journals

· In-class teacher questions, prompts

· Assignments, projects

· Peer assessment (critiques)

· Self-assessment

· Quizzes

· Tests

· Performance tasks (short term or long term)

	Differentiation (i.e.: see Scaffolding items or other differentiation resources )

	Resources Provided (materials or sources needed)





	Unit Overview Template

	Content Area: 

	Unit Title: 

	Target Course/Grade Level: 

	Unit Summary 


	Primary interdisciplinary connections:

	21st century themes:

	Unit Rationale



	Learning Targets

	Standards


	Content Statements


	CPI #
	 Cumulative Progress Indicator (CPI)

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	Unit Essential Questions

· 
	Unit Enduring Understandings

· 

	Unit Learning Targets

Students will ...

· 

	Evidence of Learning

	Summative Assessment (X days)


	Equipment Needed:

	Teacher Resources:





	Formative Assessments

	· 
	· 

	Lesson Plans 

	Lesson
	Timeframe

	Lesson 1

Name of Lesson 1
	X hours/days

	Lesson 2

Name of Lesson 2
	X hours/days

	Lesson 3

Name of Lesson 3
	X hours/days

	Teacher Notes: 



	Curriculum Development Resources:




	Lesson Plan 1 Template

	Content Area: 

	Lesson Title: 
	Timeframe: 

	Lesson Components

	21st Century Themes

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections:

	Integration of Technology: 

	Equipment needed: 


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· 
	Lesson Sequence
1.

2.

3.
	· 

	Differentiation



	Resources Provided




	Lesson Plan 2 Template

	Content Area: 

	Lesson Title: 
	Timeframe: 

	Lesson Components

	21st Century Themes

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections:

	Integration of Technology: 

	Equipment needed: 


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· 
	Lesson Sequence
1.

2.

3.
	· 

	Differentiation



	Resources Provided




	Lesson Plan 3 Template

	Content Area: 

	Lesson Title: 
	Timeframe: 

	Lesson Components

	21st Century Themes

	
	Global Awareness
	
	Financial, Economic, Business,  and Entrepreneurial Literacy
	
	Civic Literacy
	
	Health Literacy  

	21st Century Skills

	
	Creativity and Innovation
	
	Critical Thinking and Problem Solving
	
	Communication and Collaboration
	
	Information Literacy 

	
	Media Literacy
	
	ICT Literacy
	
	Life and Career Skills

	Interdisciplinary Connections:

	Integration of Technology: 

	Equipment needed: 


	Goals/Objectives
	Learning Activities/Instructional Strategies
	Formative Assessment Tasks

	Students:

· 
	Lesson Sequence
1.

2.

3.
	· 

	Differentiation



	Resources Provided




6.8
RUBRIC: LESSON PLAN REFLECTION 

Reflect on the lesson you have developed and rate the degree to which the lesson Strongly, Moderately or Weakly meets the criteria below.

	Lesson Activities:
	Strongly
	Moderately
	Weakly

	· Are challenging and require higher order thinking and problem solving skills
	
	
	

	· Allow for student choice
	
	
	

	· Provide scaffolding for acquiring targeted knowledge/skills
	
	
	

	· Integrate global perspectives
	
	
	

	· Integrate 21st century skills
	
	
	

	· Provide opportunities for interdisciplinary connection and transfer of knowledge and skills
	
	
	

	· Foster student use of technology as a tool  to develop critical thinking, creativity and innovation skills
	
	
	

	· Are varied to address different student learning styles and preferences
	
	
	

	· Are differentiated based on student needs
	
	
	

	· Are student-centered with teacher acting as a facilitator and co-learner during the teaching and learning process
	
	
	

	· Provide means for students to demonstrate knowledge and skills and progress in meeting learning goals and objectives
	
	
	

	· Provide opportunities for student reflection and self-assessment
	
	
	

	· Provide data to inform and adjust instruction to better meet the varying needs of learners
	
	
	


6.9
RUBRIC: Professional Conference Presentation
	Presentation

Contents
	Excellent – 3
	Acceptable – 2
	Unacceptable – 1

	Links to INTASC
	Connections to more than one INTASC standard direct, clear
	link to 1 standard direct, clear
	standard  not identified or unclear link to standard

	Objective(s) of the presentation
	Are specific, measurable; accurate, relevant, timely and consistent with frameworks (related standards)
	NA
	Incomplete; not written in measurable terms; do not match frameworks

	Instruction
	
	
	

	Choice of strategies 
	Actively engage students in learning; strategies consistent with brain research, learning theory, 

multiple effective strategies used, strategies encourage use of critical thinking, problem solving
	Opportunities for student engagement minimally utilized, some evidence that instructional strategies are research-based; minimal use of multiple strategies;
	Strategy not appropriate to teach concept or skill, strategies inconsistent with brain research, learning theory, development, or program content, strategies result in passive learning

	Multicultural sensitivity 
	Presentation offers a means of appreciating cultural similarities & differences or gender equity or anti-bullying or student differences
	Strategies reflect appreciate of students’ differences
	Strategies lack or diminish appreciate of students’ differences

	Materials
	Appropriate lesson and 

student(s), particularly creative, include teacher-created materials
	Appropriate for lesson and

Materials clear in design, but limited to commercial materials
	Lacking in design, clarity, and inappropriate for lesson or for students

	Written Presentation
	
	
	

	Document(s) language, grammar, punctuation, spelling
	Language particularly

descriptive, no errors 
	complete and clearly written, sufficient detail so another teacher could implement lesson, no more than 2 errors
	portions mission or poorly written, detail lacking so difficult for another teacher to implement, more than 2 errors

	Research related to strategies that reflect contemporary issues facing the field of education
	Relevant, recent and relatable to the audience
	N/A
	Not relevant or generalizable to the teacher-candidate audience

	Outline
	Copies for audience, representative of research, demonstrates accurate and sequential development of subject matter, long enough to be informative but brief enough to remain focused on the objective(s)
	Missing copies;  or evidence of some research, opinion not supported; readability inconsistent; some details off-topic
	Poor support of assertions; little evidence of research supported assertions; Content is fragmented, inaccurate and/or not sequential

	Bibliography
	Present and APA format
	Present, but not APA format
	Missing

	Oral Presentation
	
	
	

	Student Engagement
	Students are clearly interested and engaged in the lesson
	Some students are actively participating and engaged
	Few students are actively engaged in this lesson

	Feedback to Students
	Teacher offers constructive feedback to students
	Teacher sometimes offers constructive feedback to students
	Teacher does not offer feedback to students

	Questioning strategies; Delivery of information is varied
	Teacher uses effective questioning strategies in the lesson; delivery of information is varied
	Teacher sometimes uses effective questioning strategies in the lesson
	Teacher does not use effective questioning strategies in the lesson; delivery limited

	Audio-Visual Use
	Teacher makes good use of a-v opportunities in this lesson
	N/A
	Teacher does not make good use of a-v opportunities in this lesson


Professional Conference Presentation:  Stage II
6.10 
GUIDELINES OVERVIEW: Curriculum Unit OF FIVE LESSON Plans

The unit must include: measurable objectives, learning activities, informal and formal assessments, modifications for individual differences, resources and materials, and correlation to the NJCCC standards at the appropriate grade level.  The unit may be submitted in either a narrative or outline form, with the focus being on demonstration of an understanding of the relationship among a series of lessons based on a theme or the hierarchical process in the development of a concept in moving the activities from simple to complex.  In addition, what you submit needs to reflect on the continued development of literacy skills to include reading, writing, listening, and speaking activities.  This, obviously, is in addition to the content requirements specified above.

Content of the Unit

Theme or Concepts to be Developed

Outline the overriding theme and\or concepts and the overall objectives for the entire unit.

Lesson Plans

Include, in sequence, each of the five lessons included in the unit, including objectives, possible activities and assessments for each of the five lessons.  Include methods and activities for integrating literacy and technology and considerations for addressing diverse students.  

Resources

Describe the resources and materials used to create the curriculum unit.

Resources Available for Unit Development

· Teacher-selected content-specific supplementary materials

· Webliographies

· Bloom’s Taxonomy

· New Jersey Core Curriculum Content Standards

· New Jersey Curriculum Frameworks

· Educational Psychology Developing Learners  (course text)

· Department or school curriculum goals and objectives

· Other

6.11
RUBRIC: CURRICULUM UNIT OF FIVE LESSON PLANS
	Criteria
	Excellent – 3
	Acceptable – 2
	Unacceptable – 1
	Score

	Format
	The Unit is correctly      formatted to include           NJCC standards and indicators
	N/A
	Unit is incorrectly formatted
	

	Completeness of Unit
	It includes: theme, at least  5 lesson plans, measurable Objectives, literacy integration, modifications for individual differences, resources and materials, assessment tools
	Most of the Objectives are appropriate and clearly state what students should know     and be able to do. They reflect a good range of    students tasks and knowledge
	Objectives may be superficial and weakly related to the lesson. They may reflect a limited range of student tasks and knowledge
	

	Lesson Objectives
	Objectives are appropriate, clearly state what students should know and be able to do, and are achievable. They reflect a wide range of student tasks and knowledge 
	Most of the objectives are appropriate and clearly stat what students should know      and be able to do. They reflect a good range of student tasks and knowledge  
	Objectives may be superficial and weakly related to the lesson. They may reflect a limited range of student tasks and knowledge
	

	Quality of Lessons
	All of the lessons are     student-centered, active and creative. They incorporate opportunities for students to read, write, speak, listen, and view and make meaning
	Most of the lessons are   student-centered, active creative. They incorporate opportunities for students to read, write, speak, listen, and view and make meaning
	Most of the lessons are centered on one text and/or the opportunities limited  students to read, write, speak, listen, view and make meaning
	

	Resources
	Unit includes a wide     range of resources
	Unit includes a good range of resources
	Unit include a limited range of resources

	

	Lesson Activities
	Lessons incorporate a wide range of the teaching strategies presented in this class and accommodate all of the learning styles
	Lessons incorporate a good range of teaching strategies presented in this class & accommodate most of the learning styles
	Lessons show very little variety. They are primarily teacher-centered and/or have   limited range of teaching strategies.   Too few of the learning styles addressed
	

	Assessments
	Unit includes a wide-       range of on-going      assessment tools that attend to different learning styles and assess the skills and concepts being taught
	Unit include a good range of assessment tools that attend to different learning styles
	Assessment is either not on-going or has a limited range of activities. Most of the learning styles are not addressed
	

	Mechanics: spelling, grammar, punctuation, and word choice
	The unit is nearly free to errors
	Errors do not fall into      patterns, are not excessive and do not detract from the meaning
	The unit exhibits patterns of errors
	


6.12
RUBRIC: CASE STUDY IN ADOLESCENCE

	Criteria
	Excellent – 3
	Acceptable – 2
	Unacceptable -1

	Description of Adolescent
	Complete and well written description of an Adolescent
	Description of the adolescent is not well developed
	Incomplete  description of the adolescent

	Significance of this case study to a classroom teacher
	Significance is clear, thoughtful, and well developed
	Significance of this case study is not clear and/or well developed
	Significance of this case study is incomplete

	Ways to Help Students
	Ways to help students have been clearly defined
	Ways to help students are not quite clearly defined
	Ways to help students has not been addressed



	Generalizations for high school students
	Generalizations have been clearly considered relating to the case study for further development
	Generalizations relating to the case study are not clearly defined
	Generalizations relating to the case study are unclear


Case Study in Adolescence (70 points)

Teacher candidates will read Case Studies provided, choose one, and write a response. (You may wish to interview guidance counselors or other support resources in your school to see how they might help.)

Included will be the following: 

e) A description of the adolescent situation; (one well-developed paragraph; 3-5 sentences)

f) Its significance to a classroom teacher; (one well-developed paragraph; 3-5 sentences)

g) The ways in which a teacher might help the student; (one well-developed paragraph; 3-5 sentences)

h) The implications of this case study to career and technical training requirements. (one well-developed paragraph; 3-5 sentences)

6.13
RUBRIC: FINAL LESSON PORTFOLIO
	Criteria
	Excellent – 3
	Acceptable – 2
	Unacceptable - 1

	Components of the best lesson and why it was successful
	All of the components of the lesson are present and well done
	Some of the components of the lesson are present and well done
	Few of the components of the lesson are present and well done

	Components of the  lesson that did not work
	All of the components of the lesson are present and well done
	Some of the components of the lesson are present and well done
	Few of the components of the lesson are present and well done

	Final Essay Assessment
	3 situations have been described thoroughly, including interventions and what could have been done differently
	3 situations have been described less thoroughly, including interventions and what could have been done differently
	3 situations have not been described thoroughly with interventions and what could have been done differently

	Communication
	An excellent communication sent home has been  submitted
	An acceptable communication sent home has been submitted
	An unacceptable communication sent home has been submitted

	Student Work
	Samples of student work with assessments and rubrics have been submitted
	Samples of student work without complete assessments and rubrics have been submitted
	Samples of student work have not been submitted


6.14
STAGE II: LEARNING LOG FOR SELF-EVALUATION
Name







 Class





	Date
	What I Learned
	What I Don’t Understand
	What I Want to Know More About

	
	
	
	


Model 21: from Levin, F.  (2009) Introduction to Teaching: Guide for New Jersey’s Alternate Route Teachers. Boston: Pearson Education

6.15
GLOSSARY OF EDUCATIONAL TERMINOLOGY

Abbott School District—School districts named in a decision by the New Jersey Supreme Court as eligible for special financial aid with the expectation of improving the level of instruction. Some of the districts in our area include Asbury Park, Camden, East Orange, Elizabeth, Keansburg, Long Branch, Neptune, New Brunswick, Newark, Pemberton, Perth Amboy, Pleasantville, and Trenton.

Acceptable Use Policy (AUP)—A written agreement, signed by students, their parents, and teachers, outlining the terms and conditions of Internet use in schools.

Adaptive testing—Computer-based assessment in which student's performance on early items determines which items are presented subsequently. It allows more rapid measurement of a characteristic or ability than is possible in traditional paper-pencil testing.

Adequate Yearly Progress (AYP)—Under the No Child Left Behind Act of 2001, schools not making adequate yearly progress for any of the state assessments for two consecutive years are designated as in need of improvement. 

Affective domain--The domain of learning tasks that includes attitudes and values about the things one learns.

Age-equivalent score—A test score that indicates the age level of students to whom a student's test performance is most similar.

Alternate Proficiency Assessment (APA)—The Individual with Disabilities Education Act mandates the participation of all students with disabilities in statewide assessments. States must develop and conduct alternate assessments for students who cannot participate in the general statewide testing program. The Alternate Proficiency Assessment is used as the statewide test for students with severe disabilities. 

Alternate Route—An alternate certification process that permits qualified individuals who have not completed a teacher training program to earn instruction licenses while teaching in schools under a program of mentoring, supervision, evaluation, and formal instruction. 

Alternative Education Program—This is a non-traditional learning environment that addresses the individual learning styles and needs of students at risk of school failure or mandated for removal from general education.

Assessment—The process of observing a sample of student's behavior and drawing inferences about their knowledge and abilities.

Attention-deficit hyperactive disorder—A category of special needs marked either by inattention, hyperactivity and impulse behavior (or by any combination of the three). 

Authentic assessment—Assessment of student's knowledge and skills in an authentic "real-life" context, in many cases an integral part of instruction rather than a separate activity.

Autism—A category of special needs characterized by impaired social interaction and communication, repetitive behaviors, restricted interests, and a strong need for a predictable environment.

Bilingual education—An approach to second-language instruction in which students are instructed in academic subject areas in their native language while simultaneously being taught to speak and write in the second language. The amount of instruction delivered in the native language decreases as students become more proficient in English.

Bloom's taxonomy—A classification in which six learning tasks for the cognitive domain, varying in degrees of complexity, are identified. They are knowledge, comprehension, application, analysis, synthesis, and evaluation.

Brain-based learning—Learning that optimizes the brain's capacity to make connections and understanding what conditions maximize the process. In order to maximize learning, the following three principles of brain-based learning should be employed: student choice, high-level thinking, and increased student accountability. 

Certificate of Eligibility (CE)—Credential with lifetime validity issued to persons who have completed degree, and have the acceptable GPA and have fulfilled test requirements for certification. The CE permits the applicant to seek and accept employment in positions requiring certification.

Character Education (CE)—Programs that encompasses school-wide climate enhancements, infusion of core ethical values into the curriculum, and teaching strategies that help young people develop positive character traits such as respect, responsibility trustworthiness, fairness, citizenship and caring.

Child Study Team (CST)—A unit consisting of a school psychologist, a learning disabilities teacher/consultant, and school social worker who are employees of the school district and who are responsible for conducting evaluations to determine eligibility for special education and related services for students with disabilities.

Common Core Standards—Standards for Mathematics and Language Arts Literacy are part of the Common Core State Standards initiative coordinated by the Council of Chief States School Officers (CCSSO) and the National Governor’s Association (NGA) in partnership with other national organizations. New Jersey is one of 44 states, Washington, DC and the U.S. Virgin Islands to join the state-led Common Core State Standards initiative.
Community of learners—A classroom in which teacher and students actively and collaboratively work to help one another learn.

Computer-assisted instruction (CAI)—Programmed instruction presented by means of a computer. It is one form of computer-based instruction.

Core Curriculum Content Standards (CCCS)—Articulate the common expectations for student achievement through the 13 years of public education in New Jersey and include the following: Visual and Performing Arts; Comprehensive Health and Physical Education; Language Arts Literacy; Mathematics; Science; Social Studies; World Languages; Technological Literacy; Career Education and Consumer, Family, and Life Skills.

Criterion-referenced Tests—Tests intended to measure how well a person has learned a specific body of knowledge and skills—the CCCS. The state assessments are CRTs. 

Critical thinking—Evaluating the accuracy and worth of information.

Cultural bias—The extent to which the items or tasks of an assessment instrument either offend or unfairly penalize some students because of their ethnicity, gender or socio​economic status.

Cumulative Progress Indicators—Provide the specific content or skills to be taught at specific grade levels and increase in complexity as the student matures.

Deductive reasoning—Drawing a logical inference about something that must be true given other information that has already been presented as true.

Differentiated Instruction-- A process to approach teaching and learning for students of differing abilities in the same class. The intent of differentiating instruction is to maximize each student's growth and individual success by meeting each student where he or she is, and assisting in the learning process.

Distance learning—A situation in which learners receive technology-based instruction at a location physically separate from their instructor.

District Factor Grouping—System that provides a means of ranking schools by their socioeconomic status. The grouping is based on census information and includes the factors of level of education, occupation, income, unemployment and poverty. The lowest group is "A" and the highest "U". The groupings allow comparison of districts with similar profiles for purposes of state aid and assessment information.

Drug Abuse Resistance Education (DARE)—A law enforcement delivered curriculum in drug and violence prevention education.

Education Opportunity Aid (EOA)—State funding based on the New Jersey Supreme Court decision that calls for spending for regular education in each Abbott school district that equals the average per-pupil spending of "I" and "3" New Jersey School districts. 

Educational psychology—A discipline encompassing psychological principles and theories that are related to learning, motivation, child and adolescent development, and individual and group differences, especially as these topics relate to classroom practice. 

Endorsement—Refers to the specific subject area in which a CE holder is authorized to teach.

Expository instruction—An approach to instruction whereby information is presented in more or less the same form in which students are expected to learn it.

Family Educational Rights and Privacy Act (FERPA)- Federal legislation mandating that teachers and other school personnel (1) restrict access to student's test results and school records only to students, their parents, and school employees directly involved in the student's education; (2) Upon request, make test scores and other information in student's records available for inspection by students and parents; and (3) help students and parents appropriately interpret this information.

Formal assessment—A systematic attempt to ascertain what students have learned. It is typically planned in advance and used for a specific purpose.

Free, Appropriate Public Education—The special education and related services that must be offered at public expense under public supervision and direction and without charge to the parents. It must meet state and federal requirements and include preschool, elementary, and secondary school education. It must also meet the specifications in the student's Individualized Education Program.

General Education Development (GED)— Persons who have not completed a high school program of instruction and who wish to earn a high school diploma can qualify for a state-issued high school diploma by obtaining a passing score on individual tests in mathematics, science, social studies, writing skills, interpreting literature and the arts. 

Grade Eight Proficiency Assessment (GEPA)—Test intended to provide information about student's progress toward mastery of the skills specified by the Core Curriculum Content Standards in language arts, literacy, math, and science.

Grade-equivalent score—A test score that indicates the grade level of students to whom a student's test performance is most similar.

High School Proficiency Assessment (HSPA)—Test used to determine student achievement of the knowledge and skills in the NJ CCCS for language arts, literacy and math. Passing all sections of the test is a requirement for receiving a high school diploma.

Higher-level thinking—Thought that involves going beyond information specifically learned (e.g. application, analysis, synthesis, evaluation).

Highly Qualified Teacher (HQT)—Under NCLB any teacher hired after 2002 to teach in a Title I program must be "highly qualified." In addition all districts must have a plan to ensure that all teacher teaching subjects in the core Curriculum Content Standards be "highly qualified" by the end of the 2005-2006 school year.

Holistic scoring—Summarizing student's performance on an assessment with a single score.

Immersion—An approach to second-language instruction in which students hear and speak that language almost exclusively within the classroom.

Inclusion—The practice of educating all students, including those with severe and multiple disabilities, in neighborhood schools and general education classroom. 

Individualized education program (IEP)—A written description of an appropriate instruction program for a student with special needs in the U.S. An IEP is mandated the Individuals with Disabilities Education Act (IDEA) for all students with disabilities. 

Individualized Program Plan (IPP)—An instructional program for non-handicapped pupils.

Individuals with Disabilities Education Act (IDEA)—Federal legislation granting educational rights to people with cognitive, emotional, or physical disabilities from birth until age 21. It guarantees a free and appropriate education in the least restrictive environment, an individualized education program, and due process.

Informal assessment—Assessment that results from teacher's spontaneous day-to-day observations of how students behave and perform in class.

Instructional objective—A statement describing a final goal or outcome of instruction. 

IQ score—A score on an intelligence test. It is determined by comparing one's performance on the test with the performance of others in the same age group. For most tests, it is a standard score with a mean of 100 and a standard deviation of 15. 

Learning disabilities—A category of special needs characterized by lower academic achievement than would be predicted from a student's IQ score, and a deficiency in one or more specific cognitive processes.

Learning strategy—One or more cognitive processes used intentionally for a particular learning task.

Lease Purchase—An alternative way for a school district to finance the purchase of equipment or construction of improvements or addition to school facilities. 

Least restrictive environment (LRE)—The most typical and standard education environment that can reasonably meet a student’s needs.

Liberal Art Literacy (LAL)—Term used to indicate the integration of all of the verbal skills that are needed for critical thinking and communication.

Local Education Agency (LEA)—The public board of education legally constituted within a state for either administrative control or direction of any public elementary or secondary school in the state. It can also refer to combinations of school districts or counties that are recognized by the state as the administrative control of public schools. 

Long-term memory—The component of memory that holds knowledge and skills for a relatively long period of time.

Mainstreaming—The practice of having students with special needs join general education classrooms, primarily when their abilities enable them to participate in normally scheduled activities as successfully as other students.

Mastery learning—An approach to instruction whereby students learn one topic thoroughly before moving to a more difficult one.

Mnemonic—A special memory aid or trick designed to help students learn and remember a specific piece of information.

Multicultural education—Education that integrates the perspectives and experiences of numerous cultural groups throughout the curriculum.

Multiple Intelligence—Educational philosophy that advocates teachers present their lessons in a wide-variety of ways that take into account the strengths of various learners. Student's strengths can lie in the areas of linguistics, logical mathematical, spatial, bodily kinesthetic, musical, interpersonal, intrapersonal, and naturalistic or any combination of the above.

National Council for the Accreditation of Teacher Education (NCATE)—the National Professional accrediting body for teacher education preparation.

Needs Assessment—A continuous process of evaluation of the obstacles and deficiencies that prevent students from achieving early literacy and the CCCS in all grades and obtaining a high school diploma. The needs assessment must identify what the school and district will do to overcome the documented obstacles and present evidence that the proposed practices will improve student achievement.

New Jersey Professional Education Port-Virtual Academy (NJPEP)—www.njpep.org provides technology-based professional development opportunities and support for NJ educators anytime, anywhere. NJPEP assists with the understanding and implementation of the Core Curriculum Content Standards, as well as the aligned statewide assessments. 

NJASK 3 & 4—Test used to measure student achievement in the knowledge and critical thinking skills defined the NJ CCCS in language arts literacy, math and science. Tests for grades 5, 6, and 7 will be added to complete the testing progression from grades 3-8.

NJHire—The NJ Department of Education maintains this Internet-based hiring system that helps to match teachers seeking jobs with districts seeking applicants.

No Child Left Behind (NCLB)-Currently the main federal law regarding K- l2 education. The four main pillars of NCLB are: accountability; flexibility and local control; enhanced parental choice and a focus on what works in the classroom. NCLB requires state government to help low-achieving students in high-poverty schools meet the same academic performance standards that apply to all students.

Normal distribution (normal curve)—A theoretical pattern of education and psychological characteristics in which most individuals lie somewhere in the middle range and only a few at either extreme.

Novice teacher—Any teacher who has not completed one year of full-time teaching under a standard state teaching certificate.

Pedagogy—classroom instructional practices and strategies

Peer tutoring—An approach to instruction whereby students who have mastered a topic teach those who have not.

Percentile rank (percentile}--A test score that indicates the percentage of people in the norm group getting a raw score less than or equal to a particular student's raw score. 

Performance assessment—Assessment in which students demonstrate their knowledge and skills in a non-written fashion.

Portfolio—A systematic collection of a student's work over a lengthy period of time. 

Professional Development Schools (PDS)- are collaborative school/university/community partnerships focused on improving the education of practicing and prospective teachers; strengthening knowledge and practice in teaching; and enhancing the profession by serving as models of school/university collaboration. These partnerships address student learning problems, shared teaching, collaborative research on the problems of educational practice, and cooperative supervision.

Professional Development Plan (PDP/formerly PIP)—Method through which a teacher or administrator describes the growth or goals they wish to achieve through various methods such as but not limited to approved workshops and conferences, in-services, and approved graduate level studies.

Provisional Certificate—A certificate issued to candidates who have met the requirements for initial employment and are employed as part of a state-approved district training program or residency leading to standard certification.

Provisional Teacher Program (PTP)—A thirty-four week on-the job support, supervision, and evaluation by school based professionals as part of the teacher certification requirements. For alternate route teachers, the program includes formal instruction in education off site.

Rating scale—An assessment tool with which a teacher evaluates student performance by rating aspects of the performance on one or more continua.

Raw score—A test score based solely on the number or point value of correctly answered items.

Rubric—A list of components that performance on an assessment tasks should ideally include. It is used to guide the scoring of student's responses.

Self-contained class—A class in which students with special needs are educated as a group apart from other students.

Standard Certificate—A permanent certificate issued to a person who has met all certification requirements.

Standardized test—A test developed by test construction experts and published for use in many different schools and classrooms.

Standards—General statements regarding the knowledge and skills that students should achieve and the characteristics that their accomplishments should reflect

Students at risk—Students who have a high probability of failing to acquire the minimal academic skills necessary for success in the adult world.

Students with special needs—Students who are different enough from their peers that they require specially adapted instructional materials and practices.

T & E—Thorough and Efficient refers to New Jersey's constitutional provision that all children have a right to a "thorough and efficient system of free public school." 

T & E amount—The cost per elementary pupil of delivering programs and services, including extracurricular and co-curricular activities, which will enable all students to achieve the Core Curriculum Content Standards.

Teacher-developed assessment instrument—An assessment tool developed by an individual teacher for use in his or her own classroom.

Traditional assessment—Assessment that focuses on measuring basic knowledge and skills in relative isolation from tasks more typical of the outside world.

Working memory—A component of memory that holds and processes a limited amount of information which is also known as short-term memory. The duration of information stored in working memory is probably about five to twenty seconds.


6.16
NJDOE ACCEPTED CTE END-OF-PROGRAM ASSESSMENTS

	CIP Code
	CTE Program Names
	Recognized Technical Skill Assessments

	010000
	Agriculture, General
	NOCTI Job Ready – Production Agriculture

	010101
	Agriculture Business & Management
	NOCTI Job Ready – Production Agriculture (http://www.nocti.org)

	010601
	Applied Horticulture/Horticulture Operations
	NOCTI Job Ready – Production Agriculture

	010603
	Ornamental Horticulture
	NOCTI Job Ready - Floriculture (http://www.nocti.org)

	010604
	Greenhouse Operation & Management
	NOCTI Job Ready – Floriculture / Greenhouse (http://www.nocti.org)

	010606
	Plant Nursery Operations & Management
	NOCTI Job Ready - Horticulture - Floriculture (http://www.nocti.org)

	010608
	Floriculture/Florist Operations & Management
	NOCTI Job Ready - Horticulture - Floriculture (http://www.nocti.org)

	010901
	Animal Science
	American Association for Laboratory Animal Science (AALAS) – Assistant Laboratory Animal Technician (ALAT)

	090701
	Radio & Television
	NOCTI - Audio-Visual Communications Technology (http://www.nocti.org)

	090702
	Digital Communications & Media/Multimedia
	NOCTI - Audio-Visual Communications Technology (http://www.nocti.org)

	100105
	Communication Technology/Technician
	NOCTI - Audio-Visual Communications Technology (http://www.nocti.org)

	100201
	Photographic & Film/Video Technology
	NOCTI - Audio-Visual Communications Technology (http://www.nocti.org)

	100202
	Radio & TV Broadcasting Technology/Technician
	NOCTI - Television Broadcasting (http://www.nocti.org)

	100301
	"Graphic Communications, General"
	PrintED - NOCTI Job Ready Online -Graphic Communications (http://www.nocti.org)

	100303
	Prepress/Desktop Publishing & Digital Image Design
	PrintED - NOCTI Job Ready Online (http://www.nocti.org)

	100305
	"Graphic & Printing Equipment Operator, General Prod."
	PrintED - NOCTI Job Ready Online-Graphic Communications (http://www.nocti.org)

	100307
	Printing Press Operator
	PrintED - NOCTI Job Ready Online-Graphic Communications (http://www.nocti.org)

	110201
	"Computer Programmer, General"
	NOCTI Job Ready - Computer Programming (http://www.nocti.org)

	110203
	Computer Programming/Vendor Certification
	Appropriate vendor certification examinations

	110901
	Computer Systems Networking & Telecom/CISCO ACAD
	Cisco Certified Network Associate (CCNA - for Cisco Academies) (http://www.cisco.com) or CompTIA Network + (non-Cisco) (http://certification.comptia.org)

	120401
	"Cosmetology/Cosmetologist, General"
	NJ State Cosmetologist/Hairstylist License

	120404
	Electrolysis/Electrology & Elect. Technology
	New Jersey State Electrologist License

	120409
	Aesthetician/Esthetician & Skin Care Specialist
	NJ State Skin Care Specialist License

	120410
	Nail Technician/Specialist & Manicurist
	NJ State Manicurist License

	120500
	"Cooking & Related Culinary Arts, General"
	NOCTI - Culinary Arts I - Prep Cook (http://www.nocti.org)

	120501
	Baking & Pastry Arts/Baker/Pastry Chef
	NOCTI - Retail Commercial Baking (http://www.nocti.org)

	120503
	Culinary Arts/Chef Training
	NOCTI - Culinary Arts II - Prep Cook (http://www.nocti.org)

	120504
	"Restaurant, Culinary & Catering Management/Manager"
	NOCTI Job Ready - Hospitality Management (Food and Beverage option - http://www.nocti.org) )

	120505
	Food Prep/Professional Cooking/Kitchen Assistant
	NOCTI Job Ready - Culinary Arts I - Prep Cook (http://www.nocti.org)

	120507
	"Food Service, Waiter/Waitress & Dining Room Management"
	NOCTI Job Ready - Hospitality Management (Food and Beverage option - http://www.nocti.org)

	120508
	Institutional Food Workers
	NOCTI Job Ready- Commercial Food (http://www.nocti.org/)

	150000
	Engineering Technology/General
	NOCTI Job Ready - Pre-Engineering / Engineering Technology (http://www.nocti.org)

	150606
	Water Quality/Wastewater Treatment Technician
	"NJ State Licensure: Wastewater/Water System Operator Classification License I, NJDEP, (http://www.nj.gov/dep/index.html) "

	150612
	Industrial Technology/Technician
	NOCTI Job Ready - Manufacturing Technology (http://www.nocti.org)

	151202
	Computer Maintenance Technician (Helpdesk Technician)
	CompTIA A +

	151301
	Drafting & Design Technology
	NOCTI Job Ready - General Drafting and Design (http://www.nocti.org)

	151302
	CAD/CADD Drafting & Design Technology/Technician
	NOCTI Job Ready - CAD/CAM (http://www.nocti.org)

	151303
	Architectural Drafting & Arch. CAD/CADD
	NOCTI Job Ready - Architectural Drafting (http://www.nocti.org)

	151306
	Mechanical Drafting/Mechanical Drafting CAD/CAD
	NOCTI Job Ready - General Drafting and Design (http://www.nocti.org)

	190101
	"Family & Consumer Science/Human Sciences, General"
	"NOCTI Job Ready - Food Production, Management and Services and/or Clothing and Textiles Management and Production (http://www.nocti.org) "

	190708
	Child Care & Support Services Management
	NOCTI Job Ready - Early Childhood Care and Education (http://www.nocti.org)

	190709
	Child Care Provider/Assistant
	NOCTI Job Ready - Early Childhood Care and Education (http://www.nocti.org)/

	190901
	"Apparel & Textiles, General"
	NOCTI Job Ready - Clothing and Textiles Management and Production (http://www.nocti.org)

	190902
	Apparel & Textile Manufacturing
	NOCTI Job Ready - Clothing and Textiles Management and Production (http://www.nocti.org)

	190906
	Fashion & Fabric Consultant
	NOCTI Job Ready - Clothing and Textiles Management and Production (http://www.nocti.org)

	430102
	Corrections
	NOCTI Job Ready - Criminal Justice (http://www.nocti.org)

	430103
	"Criminal Justice, Law Enforcement Administration"
	NOCTI Job Ready - Law Enforcement (http://www.nocti.org)

	430107
	Criminal Justice/Police Science/Law Enforcement Technician
	NOCTI Job Ready - Law Enforcement (http://www.nocti.org)

	430203
	"Fire Science, Firefighting"
	NJ Fire Fighter I license

	450702
	Geographic Information System
	Digital Quest Spatial Technology and Remote Sensing (STARS) (www.digitalquest.com/)

	460000
	"Construction Trades, General"
	NOCTI Job Ready -Building Construction Occupations (http://www.nocti.org)

	460101
	Mason/Masonry
	NOCTI Job Ready - Construction Masonry (http://www.nocti.org) or National Center for Construction Education Research (NCCER) Masonry Level One Test (http://www.nccer.org)

	460201
	Carpenter/Carpentry
	NOCTI Job Ready - Carpentry (http://www.nocti.org) or National Center for Construction Education Research (NCCER) Carpentry Level One Test (http://www.nccer.org)

	460302
	Electrician
	NOCTI Job Ready - Electrician (http://www.nocti.org) or National Center for Construction Education Research (NCCER) Electrician Level One Test

	460401
	Building/Property Maintenance & Manager
	NOCTI Job Ready - Building Trades Maintenance (http://www.nocti.org) or National Center for Construction Education Research (NCCER) Introductory Craft Skills Test (http://www.nccer.org)

	460408
	Painting/Painter & Wall Coverer
	NOCTI Job Ready - Painting and Decorating (http://www.nocti.org)

	460503
	Plumbing Technology/Plumber
	NOCTI Job Ready – Plumbing

	469999
	"Construction Trades, Other"
	NOCTI Job Ready - trade specific (http://www.nocti.org)

	470101
	Electrical/Electronics Equipment Installation & Repair
	NOCTI Job Ready - Electronic Technology (http://www.nocti.org)

	470104
	Computer Installation & Repair Technology/Technician (A+)
	CompTIA A + (http://certification.comptia.org) or NOCTI Job Ready - Computer Repair Technology (http://www.nocti.org)

	470105
	Industrial Electronics Install. & Repair Technology/Technician
	NOCTI Job Ready - Industrial Electronics (http://www.nocti.org)

	470106
	Appliance Installation & Repair Technology/Technician
	NOCTI Job Ready - Electrical Occupations (http://www.nocti.org)

	470201
	"Heating, Air Conditioning & Refrigeration Maintenance Technician"
	"NOCTI Job Ready - Heating, Air Conditioning & Refrigeration (http://www.nocti.org) "

	470603
	Auto body/Collision & Repair Technology/Technician
	ASE/NATEF -Collision Repair and Refinish (http://www.nocti.org)

	470604
	Automobile/Automotive Mechanics Technology/Technician
	ASE/NATEF - Automobile (http://www.nocti.org)

	470605
	Diesel Mechanics Technology/Technician
	ASE/NATEF - Medium / Heavy Trucks (http://www.nocti.org)

	470606
	Small Engine Mechanics & Repair Technology/Technician
	NOCTI Job Ready - Small Engine Technology (http://www.nocti.org)

	480503
	Machine Shop Technology/Assistant
	NOCTI Job Ready - Precision Machining (http://www.nocti.org)

	480508
	Welder Technology/Welder
	American Welding Society (AWS) - Certified Welder (http://www.aws.org)

	480703
	Cabinet Maker & Millwork/Millwright
	NOCTI Job Ready - Cabinetmaking (http://www.nocti.org)

	490202
	Construction/Heavy Equipment/Earth Moving Equipment Operator
	National Center for Construction Education Research (NCCER) Heavy Equipment Operations Level One Test (http://www.nccer.org)

	490299
	"Ground Transportation, Other (Materials Handler)"
	NOCTI Job Ready - Logistics Technology / Distribution Center Operations (http://www.nocti.org)

	500101
	Visual & Performing Arts
	NJ State DOE Theater Exam (affiliated with SCASS/Arts Assessment)

	500301
	Dance
	NJ State DOE Dance Exam (affiliated with SCASS/Arts Assessment)

	500401
	"Design & Visual Communications, General"
	NOCTI - Graphic Communication Technology (http://www.nocti.org)

	500402
	Commercial & Advertising Art
	NOCTI - Advertising Design (http://www.nocti.org)

	500501
	"Drama & Dramatics, Theatre Arts, General"
	NJ State DOE Theater Exam (affiliated with SCASS/Arts Assessment)

	500506
	Acting
	NJ State DOE Theater Exam (affiliated with SCASS/Arts Assessment)

	510601
	Dental Assistant
	"Certified Dental Assistant, Dental Assisting National Board (www.dentalassisting.com) "

	510603
	Dental Laboratory Technology/Technician
	NOCTI Job Ready - Dental Lab Technology (http://www.nocti.org)

	510699
	Dental Radiography Assistant
	Radiation Health and Safety (RHS) examination given by the Dental Assisting National Board (http://www.danb.org/)

	510805
	Pharmacy Technician/Assistant
	National Pharmacy Technician Certification Examination (http://www.catglobal.com/CATGlobal8/demo.asp?context=ptcbcontext)

	510899
	"Allied Health & Medical Assistant, Other"
	Physician Assistant National Certifying Exam (PANCE) National Commission on Certification of Physician Assistants (http://www.nccpa.net)

	510904
	Emergency Medical Technology/Technician
	NJ EMT Certification

	511006
	Ophthalmic Laboratory Technology/Technician
	NJ Ophthalmic Qualifying Technical Exam

	511613
	LPN
	National Council Licensure Examination for Licensed Practical/Vocational Nurses (NCLEX-PN; see https://www.ncsbn.org/nclex.htm)

	511614
	Nursing Assist/Aide & Patient Care Assistant
	NJ Nurse Aide Certification (Long term care)

	512602
	Home Health Aide
	NJ Home Health Aide / Homemaker license

	520302
	Accounting Technology/Technician & Bookkeeper
	NOCTI Job Ready - Accounting (Basic) (http://www.nocti.org)

	520401
	Administrative Assistant & Secretarial Science
	NOCTI Job Ready - Administrative Assisting (http://www.nocti.org)

	520407
	Business/Office Automation/Technology/Data Entry
	NOCTI Job Ready - Business Information Processing (http://www.nocti.org)

	520408
	General Office Occupations & Clerical Services
	MOS (Microsoft Office User Specialist (http://www.microsoft.com/learning)

	520801
	Finance
	MarkED A*S*K* Institute - Fundamental Finance Concepts (http://www.mark-ed.org)

	521201
	"Management Info. Systems, General (Computer Applications)"
	MOS (Microsoft Office User Specialist) (http://www.microsoft.com/learning)

	521401
	"Marketing/Marketing Management, General"
	MarkED A*S*K* Institute - Fundamental Business Concepts (www.askinstitute.org)

	521801
	"Sales, Distribution, & Marketing Operations, General"
	MarkED A*S*K* Institute - Fundamental Marketing Concepts (www.askinstitute.org)


Appendix D
List of New Jersey County Vocational and Technical School Districts
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Atlantic County Vocational School District Dr. Philip Guenther pguenther@acitech.org 5080 Atlantic Avenue Mays Landing NJ 08330

Bergen County Vocational School District Dr. Howard  Lerner howler@bergen.org 327 E. Ridgewood Avenue Paramus NJ 07652

Burlington County Vocational School District Dr. ChristopherNagy cnagy@bcit.cc 695 Woodlane Road Mount Holly NJ 08060

Camden County Vocational School District Dr. Patricia E. Fitzgerald pfitzgerald@ccts.net 343 Berlin-Cross Keys Road Sicklerville NJ 08081-4000

Cape May County Vocational School District Dr. Nancy Hudanich nhudanich@capemaytech.com 188 Crest Haven Road Cape May Court House NJ 08210

Cumberland County Vocational School District Dr.  Dina Elliott delliott@cumberland.tec.nj.us 601 Bridgeton Avenue Bridgeton NJ 08302

Essex County Vocational School District Dr. James Pederson jpedersen@essextech.org 900 Bloomfield Avenue Verona NJ 07044

Gloucester County Vocational School District Mr. Michael Dicken mdicken@gcecnj.org 1370 Tanyard Road Sewell NJ 08080

Hudson County Vocational School District Mr. Frank  Gargiulo fgargiul@hcstonline.org 8511 Tonnelle Avenue North Bergen NJ 07047

Hunterdon County Vocational School District Dr. Kimberly Metz kmetz@hcpolytech.org 8 Bartles Corner Road Flemington NJ 08822

Mercer County Vocational School District Dr. Kimberly Schneider kschneider@mcts.edu 1085 Old Trenton Road Trenton NJ 08690

Middlesex County Vocational School District Mr. Brian Loughlin loughlinb@mail.mcvts.net 112 Rues Lane East Brunswick NJ 08816

Monmouth County Vocational School District Mr. Timothy McCorkell tm@mcvsd.org 4000 Kozloski Road Freehold NJ 07728

Morris County Vocational School District Mr. Scott Moffitt moffitts@mcvts.org 400 East Main Street Denville NJ 07834

Ocean County Vocational School District Mr. William Hoey whoey@mail.ocvts.org 137 Bey Lea Road Toms River NJ 08753

Passaic County Vocational School District Ms. Diana Lobosco lobosco@pcti.tec.nj.us 45 Reinhardt Road Wayne NJ 07470

Salem County Vocational School District Mr. John R. Swain jswain@scvts.org PO Box 350 Woodstown NJ 08098

Somerset County Vocational School District Dr. Chrys Harttraft charttraft@scvts.net 14 Vogt Drive Bridgewater NJ 08807

Sussex County Vocational School District Mr. Augustus Modla gmodla@sussex.tec.nj.us 105 North Church Road Sparta NJ 07871

Union County Vocational School District Mr.  Peter Capodice pcapodice@ucvts.tec.nj.us 1776 Raritan Road Scotch Plains NJ 07076

Warren County Vocational School District Dr. Robert Glowacky glowackyr@wctech.org 1500 Route 57 Washington NJ 07882


Appendix E
CTE Advisory Curriculum Committee

Alternate Route
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Judy Alexander Assistant Principal Middlesex County Vocational 

and Technical School, East 

Brunswick Campus

112 Rues Lane



East Brunswick, NJ 

08816

alexanderj@mail.mcvts.net 732-254-8700      

x 1816  

Matthew Beck Assistant Superintendent Sussex County Vo-tech

Christopher 

Campisano

Director, Program in 

Teacher Preparation

Princeton University 41 William St Princeton, NJ 08540 ccampisa@princeton.edu  (609) 258-3336 

Kelly Canonico Project Coordinator, CTE 

Alternate Route Provisional 

Teacher Pilot Program

Brookdale Community College 765 Newman Springs 

Road

Lincroft, NJ 07738 kcanonico@brookdalecc.edu 732-224-2319



Paul Hankins   Math-in-CTE Facilitator     

CTE Instructor Auto Tech

Middlesex County Vocational 

and Technical Schools

42 Hibernia Way Freehold, NJ 07728 hankinsp@mcvts.net 732-254-8700 

Ext. 1850

Fran Levin Associate Professor, 

Literacy Education

New Jersey City University 2039 Kennedy Blvd Jersey City, NJ 07305 flevin@NJCU.edu 732-735-6691

Art Marshall Professor, Education 

Department

Brookdale Community College 765 Newman Springs 

Road

Lincroft, NJ 07738 amarshall@brookdalecc.edu 732-224-2203

Russell Mattoon Supervisor of CTE Essex County Vocational Schools50 South Clinton Street, 

5th Floor

East Orange, NJ  

07018

rmattoon@essextech.org 973-787-7640

Linda Milstein Project Director, CTE 

Alternate Route Provisional 

Teacher Pilot Program



Brookdale Community College 765 Newman Springs 

Road

Lincroft, NJ 07739 lmilstein@brookdalecc.edu 732-224-2205

EvaMarie Raleigh Superintendent  Beach Haven School District 700 Beach Avenue Beach Haven, NJ 

08008

ralwave@gmail.com 609-492-7411

Joanna Visiliadis Teacher, 

Marketing/Business

Union County Vocational-

Technical Schools

1776 Raritan Road



Scotch Plains, NJ 

07076-2997



jvasiliadis@ucvts.tec.nj.us 908-889-8288

Nancy Wheeler-

Driscoll

Director of Curriculum and 

Instruction 

Cape May County Technical 

School District

188 Crest Haven Road Cape May Court 

House, NJ 08210

nwheeler@capemaytech.com 609-465-2161  

ext 692


Apendix F:

Summary of the External Evaluation of CTE-PTP PROGRAM

JAN 2011 – JUNE 2014

Teacher Perceptions of the CTE Teacher Preparation Program

The annual external evaluations of the CTE-PTP program include teacher surveys, focus groups, and journals.  Surveys were conducted of all of the provisional teachers enrolled in the CTE-PTP program.  Small focus group discussions were also conducted.  During each year of the three years evaluated, several provisional teachers were also paid a small stipend to journal about their CTE-PTP program experience.  All of the above were summarized by the evaluator in the annual reports.  Each report was consistent across the three evaluation modalities and were consistent over the three years, which validates the data.

The information below represents a summary of the provisional teachers’ reported preparation needs.  Also included below are areas the teachers indicated they would benefit from more instruction than provided in the current CTE-PTP program.

1. Summary of concerns of CTE provisional teachers enrolled in the CTE-PTP program:

· Their first concern was preparation for and management of classes.

· The second involved understanding the pedagogy of content and engagement in the context of dealing with real students.  

· The third most important level of emphasis was on developing a professional practice of reflecting on the first two in order to hone their skills as teachers.  

· Differentiated instruction as well as instruction and teaching special education students are important. 

· And the last level of concern was on technology use and on specific collateral subjects such as literacy and the role of career and economic knowledge in the development of educational programs.

2. Aspects of the Program the teachers responded to the most positively:

· There was strong consensus that the most effective part of the program was the Cohort Saturday activities.  Reporting out added at beginning of day, first 30 minutes.
· Students felt the coaching visits (one per teacher) were an important part of the program and that they learned a great deal from the feedback at those sessions. Updates to rubrics provided more focused, richer feedback.  Examples helped. 
3. Summary of Challenges to the CTE Provisional Teacher Program:

While the program has much that is good and useful, participants were fairly consistent in recognizing areas that needed improvement, as follows:  

· They wanted more interactive sessions, more attention to critical classroom topics such as classroom management, lesson planning, differentiated instruction, and learning assessment. 
· They wanted lessons more focused on important real life experiences and more opportunities to interact with each other in face-to-face settings on their personal learning. Addressed in first 30 minutes of class. Revise adolescent case studies to more updated issues. In terms of application to their own classrooms, using their own curriculum and classroom experiences. Formative assessment survey? Assessments throughout the curriculum.
· They wanted more engaged discussion about the books they read and more focused (and fewer) topics presented as part of the overall curriculum.  Two-year curriculum will address. Orientation day – part emphasizes amount of work.
· There was a desire for more interaction with teachers in similar teaching assignments so they could compare experiences to determine how to more effectively deliver their materials and deal with students.  Conference tables. Learning management system has chat rooms not used – maybe make assignments?  Perhaps creating assignment communicating in their field.

· There appears to be a tension here between the strong focus of the teachers on practical applications of their work and the broader requirements of the program designers to engage students in topics and activities that relate more to the general process of teaching and of working in a state educational system.
· There was also near universal desire to have more instruction on special needs students and differentiated instruction. No matter how much experience new teachers had, they all expressed a desire to learn more about how to deal with special education students and how to motivate and manage classrooms of learners of different abilities and different interests.  Special ed and micro-messaging workshops in capstone conference.

· More sharing between the provisional teachers (“What happened this week” roundtable discussion during the in class meetings focused on practical/relevant concerns, with Professor and peers).  More informal learning opportunities for teachers to share their experience and insights from classroom-base instruction throughout the month and to listen to and hear what others are doing to address all the issues of their teaching planning and implementation.

· There were concerns raised about the quality of the mentoring experiences and whether there was enough support at the school level to assist them in mastering critical elements of the teaching process.  

Appendix G: 

Alternate Route Teacher Preparation Program

Focus Group Notes

The results of the external evaluation provided the basis for discussion.  It identified four areas that were used for the breakout groups.  They are:

· Differentiated Instruction

· Literacy

· Learning Assessment 

· Classroom Management

When breakout groups were reconvened each member spoke and all attendees participated in discussions.

Literacy

· It was suggested to use Cohort Saturdays to review previous assignment and discuss how to tie them with literacy strategies.

· For Stage 2 it was suggested to expand literacy lessons and require presentations on cross content and/or interdisciplinary considerations.

· It was suggested to add a project for literacy in the classroom

Differentiated Instruction

· Suggested to add technology, web-based skills, and smart phones into differentiation discussions and integrate into lessons.

· Include classroom strategies for all reader levels from struggling readers to gifted readers.

· Identify at least two different modalities of differentiation in the assessment plan and add to assessment.

· Add discussions of what technology can be added to each lesson.

· Connect standards to teaching objectives.

Learning Assessment

· Use curriculum mapping to explore current curriculums scope and sequence.

· Do only one year, if a four year curriculum only do the current year.

· Breakdown to lessons.

· Unpack standards working backwards

· Integrate use of mapping technology.

· Show example of mapping

· Use DOE template while complying with district requirements.

· Note that Career Ready Practices do not only apply to CTE programs.

Classroom Management

· Teachers want more case studies and peer interaction

· Use Kean College profiled behaviors to aid teachers in identifying individual student behaviors and how to best teach to them.

· Require journaling as a means to reflect on strengths and weaknesses.

· Assign project of classroom observation and reporting/critiquing on management.

· Focus on classroom routines and procedures.

· Coaching was identified as a valuable learning aid.

· Work with literacy and math teachers to inject literacy and math into lessons.

Further subjects that were suggested for inclusion in the curriculum are:

· School Law

· Social Media
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