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SECTION 1:  GRANT PROGRAM INFORMATION

1.1 DESCRIPTION OF THE GRANT PROGRAM

Public schools and districts across the country have long struggled to improve student outcomes in persistently low-achieving schools, and New Jersey is no exception. In the aggregate, New Jersey’s students perform at nation-leading levels, yet an achievement gap between economically disadvantaged students
 and their peers persists in 4th and 8th grade reading and mathematics. Specifically, the 2015 National Assessment for Education Progress (NAEP)
 results indicate that, as a subgroup, low-income students in 4th grade and 8th grade scored 27 and 28 points lower, respectively, in reading when compared to higher income peers. This gap is also prevalent at both grade levels in mathematics, with low-income students scoring 25 and 35 points lower in 4th and 8th grade, respectively, when compared to their higher income peers. Prior school improvement efforts have not yielded substantial, sustainable positive outcomes, as evidenced by the fact that these gaps do not differ significantly from the 2003 NAEP results. In addition to the challenges observed at the elementary level, a distressingly high percentage of students who graduate from high school are not prepared for college and career. At some of New Jersey’s community colleges, more than 90 percent of entering students must complete remedial coursework.
  The New Jersey Department of Education (NJDOE) seeks to partner with eligible LEAs in its relentless pursuit to improve academic achievement in low-performing schools through the Partnership to Realize Enduring Systemic Success (PRESS).    

PRESS is fully funded by New Jersey’s federal School Improvement Grant (SIG) allocation. SIG, authorized under section 1003(g) of Title I of the Elementary and Secondary Education Act (ESEA), are grants to support rigorous interventions aimed at turning around the most persistently lowest-achieving schools in the State. The federal requirements were origi​nally re-regulated in 2010, and the amended requirements were finalized in February 2015. The amended requirements, which can be accessed at https://www.federalregister.gov/articles/2015/02/09/2015-02570/final-requirements-school-improvement-grants-title-i-of-the-elementary-and-secondary-education-act#h-29, include language from the 2014 Consolidated Appropriations Act and incorporate lessons learned from prior cohorts.  Some of the revisions allow local education agencies (LEAs) to use funds to complete year-long preparatory tasks prior to full implementation; allow five-year awards; and increase the number of intervention models from which to choose. Additionally, the amended requirements include clarification of the cri​teria for renewing SIG awards and calls for more support and monitor​ing of implementation by LEAs. 

Although PRESS is funded with SIG dollars, the program requirements differ dramatically from prior competitions. Both federal SIG requirements and state-level assurances were revised to reflect feedback from previous cohorts, both in New Jersey and across the country.  The goal of this competition is to offer eligible LEAs the opportunity to use grant funds to establish scalable, research-based systems and practices through implementation of an intervention model that addresses the identified needs of its Priority and/or Focus schools and results in dramatic, sustainable improvement in student outcomes.  The NJDOE is soliciting eligible LEAs to apply for the Cohort 4 competition if they:

· Embrace an unwavering commitment to the highest expectations for all students; 

· Adopt a single-minded goal of ensuring that all students leave high school adequately prepared for college and career, and establish measurable benchmarks in support of the overarching goal; and 

· Demonstrate a willingness to enact bold, systemic changes to break the pattern of poor performance in persistently low-achieving schools.

LEAs may request $50,000 to $2,000,000 annually for three to five years per school. (Note: budgets will be closely scrutinized to ensure requests are consistent with the size and needs of the school.) As per the final federal requirements, if the NJDOE does not have sufficient funds for every approvable application (i.e., meet the criteria set forth in section 3.2, below), the NJDOE will give preference to approvable Priority schools over Focus schools. After funds are awarded to all eligible Priority schools, preferential consideration will be given to approvable Focus schools with low subgroup performance over Focus schools with low graduation rates or within-school achievement gaps. 

The multi-year plan for each school may include a planning year and/or a sustainability year but must include at least three full implementation years. Grant renewal is contingent upon the LEA meeting continuation benchmarks and the availability of federal funds.  The Year 1 project period is October 1, 2016 – August 31, 2017.

1.2 ELIGIBILITY TO APPLY

PRESS is a limited competitive grant program open to Priority and Focus schools who are not currently participating in Cohort 3 (see Appendix A for a full list of eligible schools). LEAs must adhere to the following federal guidance when identifying schools to participate in this competition.
	If an LEA has one or more . . .  
	In order to get SIG funds, the LEA must commit to serve . . .   

	Priority schools only
	Each priority school it has the capacity to serve

	Focus schools only
	The LEA has the option to commit to serve as many focus schools as it wishes 

	Priority schools and focus schools
	Each priority school it has capacity to serve; at a minimum, at least one priority school.  An LEA in which one or more priority schools are located that does not apply to serve all of these schools may not apply for a grant to serve one or more focus schools.


1.3
FEDERAL COMPLIANCE REQUIREMENTS (DUNS, SAM)

In accordance with the Federal Fiscal Accountability Transparency Act (FFATA), all grant recipients must have a valid Data Universal Numbering System (DUNS) number and must also be registered with the federal System for Award Management (SAM), the successor to the federal Central Contractor Registration (CCR) database.  DUNS numbers are issued by Dun and Bradstreet and are available for free to all entities required to register under FFATA.  

· To obtain a DUNS number, go to http://fedgov.dnb.com/webform/
· To register with the SAM database, go to www.sam.gov
Applicants are required to submit their DUNS number and expiration date of their SAM registration as part of their application using the forms L-3 and S-2 and must certify that they will ensure that their registration will remain active for the entire grant period.

Applicants must also print the “Entity Overview” page from their www.sam.gov profile (which displays their DUNS number and street address with ZIP+4 code), and include a copy of the page with the application.
FFATA Executive compensation disclosure criteria

In the preceding fiscal year, if an applicant:

•
Received at least $25,000,000 in annual gross revenues from federal awards; and,

•
If at least eighty (80) percent of the applicant’s annual gross revenues came from federal awards; 

the applicant is required to disclose the name and total compensation of the five (5) most highly compensated officers of the applicant as part of the grant application. 

This information is to be entered using the appropriate EWEG tab (contacts). The term “federal award” includes federal contracts, sub-contracts, grants, and sub-grants.

No award will be made to an applicant not in compliance with FFATA.
1.4
STATUTORY/REGULATORY SOURCE AND FUNDING 

The applicant’s project must be designed and implemented in conformance with all applicable state and federal regulations. The School Improvement Grant is 100 percent federally funded, CFDA # 84.377A.

Final awards are contingent upon the approval of the NJDOE’s New Awards Competition application to the United States Department of Education and are subject to the availability of School Improvement Grant funds. Please note that the contents of this NGO may change based on federal feedback. Total anticipated funds for the School Improvement Grant are $ 21,133,955.

For purposes of PRESS awards, eligible districts were divided into three classes based on total district enrollment. At least one school from each class will receive an award provided that at least one school from each class meets the minimum application requirements set forth in section 3.2, below. Please see Appendix B for a list of districts by class.  
The grantee is expected to complete the goal(s) and objectives in the approved grant application, complete implementation activities established in its grant agreement, and make satisfactory progress toward the completion of its approved activity plan. Failure to meet expectations outlined above may result in the withdrawal of the grantee’s eligibility for the continuation of grant funding by the NJDOE.  The NJDOE will remove ineligible, inappropriate or undocumented costs from funding consideration.  

1.5
DISSEMINATION OF THIS NOTICE

The School Improvement Grant office will make this notice available to eligible applicants described in section 1.2, above, and listed in Appendix A based upon the eligibility statement, and to the county superintendents of the counties in which the eligible agencies are located. 

Additional copies of the NGO are also available on the NJDOE web site (http://www.nj.gov/njded/grants/discretionary/) or by contacting the RACs at the New Jersey Department of Education, River View Executive Plaza, Building 100, Route 29, P.O. Box 500, Trenton, NJ  08625-0500; telephone (609) 292-6874.
1.6
TECHNICAL ASSISTANCE

The Technical Assistance Workshop will be held: June 22, 2016 at The College of New Jersey.   Preregistration is required no later than June 17, 2016. Please register online at http://education.state.nj.us/events/.  Registrants requiring special accommodations for the Technical Assistance Workshop should identify their needs at the time of registration.

1.7 
APPLICATION SUBMISSION

The NJDOE administers discretionary grant programs in strict conformance with procedures designed to ensure accountability and integrity in the use of public funds and therefore, will not accept late applications. 

The responsibility for timely submission resides with the applicant.  The Application Control Center (ACC) must receive the original and five copies of the complete LEA and school applications no later than 4:00 P.M. on July 14, 2016 at the following mailing or courier service addresses listed below.  

	Mailing Address
	Courier Service Address

	Application Control Center

New Jersey Department of Education

100 River View Plaza

P.O. Box 500

Trenton, NJ 08625-0500
	Application Control Center

New Jersey Department of Education

100 River View Plaza

Trenton, NJ 08625


Applications submitted by FAX cannot be accepted under any circumstances.  

Without exception, the ACC will not accept, and the Office of Grants Management cannot evaluate for funding consideration, an application after this deadline. 

Complete applications are those that include all elements listed in Section 3.3, Application Component Checklist, of this notice. Applications received by the due date and time will be screened to determine whether they are, in fact, eligible for consideration.  The Department of Education reserves the right to reject any application not in conformance with the requirements of this NGO.  

1.8
REPORTING REQUIREMENTS

Grant recipients are required to submit periodic fiscal and program progress reports. All fiscal reports will be submitted through the EWEG system. Reports for this program will be due as follows: 

	Report

	Reporting Period
	Due Date

	1st Interim
	October 1, 2016 – November 30, 2016
	December 31, 2016

	2nd Interim
	October 1, 2016 – February 29, 2017
	March 31, 2017

	3rd Interim
	October 1, 2016 – May 31, 2017
	June 30, 2017

	Final
	October 1, 2016 – August 31, 2017
	October 31, 2017


(For additional information about post award requirements see the Grant Recipient’s Manual for Discretionary Grants at www.state.nj.us/education/grants/discretionary ). 

1.9  
ASSESSMENT OF STATEWIDE PROGRAM RESULTS

The NJDOE will assess implementation of SIG interventions at the LEA and school levels and consider the program’s impact on student outcomes throughout the funding period.  Program evaluation activities will include, but are not limited to:

· Quarterly Data Reviews
Beginning with the first full year of implementation, the SIG office will meet with each school four (4) times per academic year to collaboratively examine critical data points and manage performance. Data sources to be examined during each review include, but are not limited to, SIP implementation status, attendance and discipline data, formative assessment results, and budget expenditures.  A data review template and protocol will be disseminated during the planning year, and data reviews will commence during the first full implementation year. Throughout the planning year, school-level data will be examined at regular intervals to drive the planning process for full implementation. 
· Analysis of SIG Leading Indicators
SIG leading indicators, as described in the final requirements, will be examined during the planning  year and in full implementation years during the quarterly data reviews described above. The NJDOE will make every effort to analyze information from existing data sources and will solicit supplemental information from LEAs only as needed.  Items that appear in italics are collected by RACs via the online School Improvement Plan Management System (SIPMS) and will not require additional reporting by SIG schools:

· Number of minutes within the school year

· Student participation rate on state assessments in reading/language arts and in mathematics, by student subgroup
· Number and percentage of students completing advanced coursework

· Student attendance rate

· Chronic absenteeism rate
· Dropout rate
· Discipline incidents, including office conduct referrals 

· Distribution of teachers by performance level on LEA’s teacher evaluation system

· Teacher attendance rate

1.10 
REIMBURSEMENT REQUESTS 

Payment of grant funds is made through a reimbursement system. Reimbursement requests for any grant funds the local project has expended are made through the Electronic Web-Enabled Grant (EWEG) system. 

Only one (1) request may be submitted per month. Grantees must submit their request no later than the 15th of the month. The requests may include funds that will be expended through the last calendar day of the month in which reimbursement is requested. If the grantees’ request is approved by the NJDOE program officer, the grantee should receive payment around the 8th-10th of the following month. 

1.11
RENEWAL 

LEAs that opt for the School Closure model are not eligible to apply for continuation funding beyond the Year 1 grant period. LEAs that opt for models other than School Closure must submit a continuation application for any subsequent year’s funding.  

At the conclusion of the Year 1 planning year, and on an annual basis thereafter, LEA- and school-level outcomes will be examined against defined benchmarks to determine whether each school is eligible to receive subsequent SIG allocations.  Renewal decisions at the end of Year 1 will be based on the extent to which the LEA has successfully completed its capacity-enhancement activities and preparatory tasks for each school, as outlined in the approved application. Schools will receive written feedback following each quarterly data review, and data collected and analyzed during each review will be considered, in conjunction with school-level plans set forth in continuation applications, to determine whether a school is eligible to proceed into Year 2. A performance management framework, including specific benchmarks, will be shared with LEAs at the beginning of Year 1, and individualized benchmarks will be established at the beginning of each year throughout the project period. Planning year benchmarks will include, but are not limited to:
· Selection of a principal who is a true turnaround leader;
· Long-term plan for extended learning time (structure of schedule and funding beyond grant) and evidence of agreement with appropriate union(s);
· Positive reports from external partner on district engagement and capacity building; and
· Evidence of a robust assessment plan. 

Additional funding will not be allocated to LEAs for schools that fail to timely meet established benchmarks.

1.12
TIMELINES

The project periods for this grant are as follow, subject to the annual renewal of the grant:

· Fiscal Year 2017 (Planning Year): October 1, 2016 to August 31, 2017 

· Fiscal Year 2018 (Full Implementation): September 1, 2017 to August 31, 2018

· Fiscal Year 2019 (Full Implementation): September 1, 2018 to August 31, 2019

· Fiscal Year 2020 (Full Implementation): September 1, 2019 to August 31, 2020

· Fiscal Year 2021 (Sustainability Year): September 1, 2020 to August 31, 2021

The timeline for approval and initial implementation of LEA applications is as follows:

	Activity
	Date

	Technical Assistance Session for Applicants
	June 22, 2016

	Application Due Date
	July 14, 2016

	Grant Reader Panel Reviews
	July 2016

	Notification of Eligibility for Awards
	August 22, 2016

	Pre-Contract Review
	August - September 2016

	Grant Award Notices Released
	Mid-late September, 2016

	Start of Project Period (Planning Year)
	October 1, 2016


SECTION 2:  PROJECT GUIDELINES

The intent of this section is to provide the applicant with the framework within which it will plan, design and develop its proposed project to meet the purpose of this grant program. Before preparing applications, potential applicants are advised to review Section 1.1, Description of the Grant Program, of this NGO to ensure a full understanding of the state’s vision and purpose for offering the program.  Additionally, the information contained in Section 2 will complete the applicant’s understanding of the specific considerations and requirements that are to be considered and/or addressed in their project.  Before preparing applications, potential applicants are advised to review the USDE Guidance for SIG programs http://www2.ed.gov/programs/sif/index.html and this NGO to ensure a full understanding of the project. 
Please note that the adoption of N.J.A.C. 6A:23A-7 places additional administrative requirements on the travel of school district personnel.  The applicant is urged to be mindful of these requirements as they may impact the ability of school district personnel to participate in activities sponsored by the grant program. 
2.1
PROJECT DESIGN CONSIDERATIONS
The primary goal of NJDOE’s PRESS competition is to offer eligible LEAs the opportunity to use SIG funds to establish scalable, research-based systems and practices that address the identified needs of its Priority and Focus schools and result in dramatic, sustainable improvement in student outcomes. To optimize the temporary infusion of SIG funds through PRESS, sustainability planning must begin during the application process.  The LEA must intentionally establish and/or maintain supports that are essential to its continuous improvement process. SIG funds, though temporary, can reap substantial, long-term impact on student outcomes when:
· The LEA establishes sustainable priority goals grounded in a clear, coherent theory of action;
· The LEA adopts an effective, data-driven approach to monitoring the quality of implementation and progress towards its priority goals;
· The LEA proactively addresses evolving circumstances that can impact attainment of its priority goals;
· The LEA builds appropriate structures and allocates resources to support the successful launch of its improvement plan(s); and
· The LEA uses the temporary infusion of SIG funds primarily for building LEA- and school-level capacity to attain priority goals and continue on a trajectory of continuous improvement rather than on the acquisition of programs and materials/supplies.
When developing the PRESS application, in addition to focusing on sustainability, the LEA should also consider the following: 1) the period of availability of SIG funds, 2) incorporating NJ conditions for funding, 3) reviewing current supports for Priority and Focus schools, 4) ongoing stakeholder engagement, and 5) model selection.
Period of Availability of SIG Funds

To provide the LEA with ample time to develop and implement such dramatic reform, the revised requirements include extending the allowable grant period from three years to five years.  During this period, LEAs may use SIG funds for planning, full implementation and sustainability purposes as described below.  

· Planning Year: The Cohort 4 planning year is October 1, 2016 – August 30, 2017.  Planning year activities should address the areas essential for ensuring successful implementation of the selected model on the first day of the subsequent school year.  Activities must include, but are not limited to: 
· conducting a rigorous recruitment and selection process to hire a new principal and other necessary personnel;
· examining and identifying appropriate strategies to address instructional needs;

· planning effective use of time including increased learning time (if applicable); and
· examining and identifying appropriate strategies to address needs in curriculum, assessment and intervention.  
· Full Implementation Years: Each school must implement all required elements of the selected intervention model for at least 3 consecutive years. All factors that could inhibit effective and timely implementation must be considered and resolved prior to the first day of school in the first year of full implementation.  

· Sustainability Year(s): Activities undertaken during this phase must be sufficient to enable the school to sustain key levers of reform in the absence of SIG funding.

New Jersey Conditions for PRESS/SIG Cohort 4 Funding
New Jersey’s PRESS competition seeks to increase the likelihood that each participating LEA will achieve substantial, sustainable gains for its Priority and Focus schools by capitalizing on the favorable revisions to the program requirements and incorporating lessons learned from prior SIG cohorts. To that end, applicants must incorporate the following NJ Conditions into its program:
· Participate in a planning year during the Year 1 project period (October 1, 2016 – August 30, 2017) in order to complete LEA- and school-level preparatory tasks that are essential for the effective implementation of comprehensive school turnaround strategies beginning on the first day of the FY-18 school-year;
· Partner with an external entity that has demonstrated expertise to verify the LEA’s assessment of its capacity to support turnaround (as delineated in L-7), the appropriateness of the LEA’s capacity-enhancement plan (as delineated in L-8) and to support the LEA’s fulfillment of its plan;
· Use the planning year to address essential school-level preparatory tasks outlined in the approved application including, but not limited to, conducting a rigorous recruitment and selection process to hire a new principal and other necessary personnel; examining and identifying appropriate strategies to address instructional needs; planning effective use of time including increased learning time (if applicable); and examining and identifying appropriate strategies to address needs in curriculum, assessment and intervention;
· Following the selection of a principal with the competencies to lead turnaround, carefully select a mentor coach who is an appropriate complement to the principal and has demonstrated experience in successfully facilitating turnaround; and  

· Maintain the same principal throughout the SIG funding period to ensure consistent and efficient implementation, unless extreme unforeseen circumstances dictate otherwise.

Failure to abide by any of the New Jersey conditions, or the federal requirements, will be construed as withdrawal from the SIG program and voluntary relinquishment of any subsequent funding.  
Current Supports for Priority and Focus Schools
The PRESS goals are closely aligned with New Jersey's approved No Child Left Behind (NCLB)/Elementary and Secondary Education Act (ESEA) flexibility waiver, which shifted significant resources and support to Priority and Focus schools.  The mission of the Regional Achievement Centers (RACs), created as part of the NCLB/ESEA waiver, is to partner with struggling schools and districts to set clear goals for student growth.   A major component of this partnership is to implement the eight turnaround principles and use data to drive decision-making and provide for accountability to ensure that all students graduate equipped for success in college and career. The RACs carry out this mission through a model of coaching, collaboration and coherence. RAC Executive Directors, State Turnaround Coaches (STCs), and content specialists provide support to SIG schools, including coaching, professional development, and facilitation of the annual Quality School Review (QSR), data analysis and root cause analysis that culminates in a School Improvement Plan (SIP) each school year.   The LEA application to participate in the PRESS should seek to augment, rather than replicate, resources that are already available to support Priority and Focus schools.  
Given the current efforts to address the needs of Priority and Focus schools, LEAs should review the findings of the most recent needs assessment for each school, including, but not limited to, the QSR, Data Analysis and Root Cause Analysis sections, in preparation to apply.  Additionally, the LEA should review the current year’s SIP to assess the impact of interventions already implemented or planned. Cycle review data collected by the RACs will provide valuable information about the effectiveness of SIP interventions before the school year is complete, and is an important source of data for inclusion in a comprehensive needs assessment. Specifically, progress toward SMART goals, as measured at regular intervals by interim goals, and completion of action steps will help the LEA to discern the success of current interventions.  
Stakeholder Engagement

Stakeholder input must inform the development of the PRESS plan. Outreach to families and community partners is essential to determine the best course of action and garner much needed support from beyond school walls.  Continuous engagement of families and community partners throughout SIG implementation is required, and evidence of meaningful engagement and feedback mechanisms will be examined during data reviews.

Model Selection

Based on the findings of the needs assessment and in consideration of stakeholders’ feedback, the LEA must select one of the following federal models: (1) turnaround, (2) transformation, (3) closure, (4) restart, (5) evidence-based, whole-school reform model or (6) early learning model.  The requirements of each model are delineated in Appendix C and described below.

Turnaround Model

A turnaround model is one in which an LEA must implement each of the following elements:

· Replace the principal and grant the principal sufficient operational flexibility (including in staffing, calendars/time, and budgeting) to implement fully each element of the turnaround model;
· Using locally adopted competencies to measure the effectiveness of staff who can work within the turnaround environment to meet the needs of students, screen all existing staff and rehire no more than 50 percent, and select new staff;
· Implement strategies such as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school;
· Provide staff ongoing, high quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure that they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies;
· Adopt a new governance structure, which may include, but is not limited to, requiring the school to report to a new ‘‘turnaround office’’ in the LEA or SEA, hire a ‘‘turnaround leader’’ who reports directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LEA or SEA to obtain added flexibility in exchange for greater accountability;
· Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards;
· Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students;
· Establish schedules and implement strategies that provide increased learning time (as defined in the SIG final requirements); and
· Provide appropriate social-emotional and community-oriented services and supports for students.

A turnaround model may also implement other strategies such as:
· Any of the required and permissible activities under the transformation model; or

· A new school model (e.g., themed, dual language academy).
Transformation Model

A transformation model is one in which an LEA implements each of the following elements:
I.  Developing and increasing teacher and school leader effectiveness.

The LEA must:
· Replace the principal who led the school prior to commencement of the transformation model;

· Implement rigorous, transparent and equitable evaluation and support systems for teachers and principals, designed and developed with teacher and principal involvement, that:
· Will be used for continual improvement of instruction;

· Meaningfully differentiate performance using at least three performance levels;

· Use multiple valid measures in determining performance levels, including as a significant factor, data on student growth (as defined in the SIG final requirements) for all students (including English learners and students with disabilities), and other measures of professional practice (which may be gathered through multiple formats and sources), such as observations based on rigorous teacher performance standards, teacher portfolios and student and parent surveys;

· Evaluate teachers and principals on a regular basis;

· Provide clear, timely and useful feedback, including feedback that identifies needs and guides professional development; and

· Will be used to inform personnel decisions.

· Use the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so; and

· Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in the school, taking into consideration the results from the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements, if applicable.

An LEA may also implement other strategies to develop teachers’ and school leaders’ effectiveness, such as:
· Providing additional compensation to attract and retain staff with the skills necessary to meet the needs of the students in a transformation school;

· Instituting a system for measuring changes in instructional practices resulting from professional development; or

· Ensuring that the school is not required to accept a teacher without the mutual consent of the teacher and principal, regardless of the teacher’s seniority.
II. Comprehensive instructional reform strategies.

The LEA must:
· Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards;

· Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students; and

· Provide staff ongoing, high quality, job-embedded professional development (e.g., regarding subject specific pedagogy, instruction that reflects a deeper understanding of the community served by the school, or differentiated instruction) that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to implement successfully school reform strategies.
An LEA may also implement comprehensive instructional reform strategies, such as:
· Conducting periodic reviews to ensure that the instruction is implemented with fidelity to the selected curriculum, is having the intended impact on student achievement and is modified if ineffective;

· Implementing a school-wide ‘‘response-to-intervention’’ model;

· Providing additional supports and professional development to teachers and principals in order to implement effective strategies to support students with disabilities in the least restrictive environment and to ensure that English learners acquire language skills to master academic content;

· Using and integrating technology based supports and interventions as part of the instructional program; or
· In secondary schools:
· Increasing rigor by offering opportunities for students to enroll in advanced coursework (such as Advanced Placement; International Baccalaureate; or science, technology, engineering, and mathematics courses, especially those that incorporate rigorous and relevant project-,inquiry-, or design-based contextual learning opportunities), early-college high schools, dual enrollment programs, or thematic learning academies that prepare students for college and careers, including by providing appropriate supports designed to ensure that low achieving students can take advantage of these programs and coursework;

· Improving student transition from middle to high school through summer transition programs or freshman academies;

· Increasing graduation rates through, for example, credit-recovery programs, re-engagement strategies, smaller learning communities, competency-based instruction and performance-based assessments and acceleration of basic reading and mathematics skills; or

· Establishing early-warning systems to identify students who may be at risk of failing to achieve to high standards or graduate.
III. Increasing learning time and creating community-oriented schools.

The LEA must:
· Establish schedules and strategies that provide increased learning time (as defined in the SIG final requirements); and 

· Provide ongoing mechanisms for family and community engagement.

An LEA may also implement other strategies that extend learning time and create community-oriented schools, such as:
· Partnering with parents and parent organizations, faith- and community based organizations, health clinics, other state or local agencies, and others to create safe school environments that meet students’ social, emotional and health needs;

· Extending or restructuring the school day so as to add time for such strategies as advisory periods that build relationships between students, faculty, and other school staff;

· Implementing approaches to improve school climate and discipline, such as implementing a system of positive behavioral supports or taking steps to eliminate bullying and student harassment; or

· Expanding the school program to offer full-day kindergarten or prekindergarten.
IV. Providing operational flexibility and sustained support.

The LEA must:
· Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully each element of the transformation model to substantially improve student achievement outcomes and increase high school graduation rates; and

· Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).

The LEA may also implement other strategies for providing operational flexibility and intensive support, such as:
· Allowing the school to be run under a new governance arrangement, such as a turnaround division within the LEA or SEA; or

· Implementing a per-pupil, school based budget formula that is weighted based on student needs.
Closure

School closure occurs when an LEA closes a school and enrolls the students who attended that school in other schools in the LEA that are higher achieving. These other schools should be within reasonable proximity to the closed school and may include, but are not limited to, charter schools or new schools for which achievement data are not yet available.

Restart

A restart model is one in which an LEA converts a school or closes and reopens a school under a charter school operator, a charter management organization (CMO), or an education management organization (EMO), that has been selected through a rigorous review process. (A CMO is a non-profit organization that operates or manages charter schools by centralizing or sharing certain functions and resources among schools. An EMO is a for-profit or non-profit organization that provides ‘‘whole-school operation’’ services to an LEA.) The rigorous review process must include a determination by the LEA that the selected charter school operator, CMO, or EMO is likely to produce strong results for the school.  In making this determination, the LEA must consider the extent to which the schools currently operated or managed by the selected charter school operator, CMO, or EMO, if any, have produced strong results over the past three years (or over the life of the school, if the school has been open for fewer than three years), including:
· Significant improvement in academic achievement for all groups of students described in section 1111(b)(2)(C)(v) of the ESEA;

· Success in closing achievement gaps, either within schools or relative to all public elementary school and secondary school students statewide, for all groups of students described in section 1111(b)(2)(C)(v)(II) of the ESEA;

· High school graduation rates, where applicable, that are above the average rates in the state for the groups of students described in section 1111(b)(2)(C)(v) of the ESEA; and

· No significant compliance issues, including in the areas of civil rights, financial management and student safety.

A restart model must enroll, within the grades it serves, any former student who wishes to attend the school.
Evidence-based, Whole-school Reform Model

An evidence-based, whole-school reform model:
· Is supported by evidence of effectiveness, which must include at least one study of the model that:
· Meets What Works Clearinghouse evidence standards with or without reservations; 

· Found a statistically significant favorable impact on a student academic achievement or attainment outcome, with no statistically significant and overriding unfavorable impacts on that outcome for relevant populations in the study or in other studies of the intervention reviewed by and reported on by the What Works Clearinghouse; and

· If meeting What Works Clearinghouse evidence standards with reservations, includes a large sample and a multi-site sample as defined in 34 CFR 77.1 (Note: multiple studies can cumulatively meet the large and multi-site sample requirements so long as each study meets the other requirements in this section);
· Is a whole-school reform model as defined in the SIG final requirements; and

· Is implemented by the LEA in partnership with a whole-school reform model developer as defined in the SIG final requirements which states:

· The LEA must partner with the entity or individual that maintains proprietary rights to the evidence-based, whole-school reform model. 

· If no entity or individual maintains proprietary rights to the model, the LEA must partner with an entity or individual that has a demonstrated record of success in implementing a whole-school reform model and is selected through a rigorous review process that includes a determination that the entity or individual is likely to produce strong results for the school.
To identify models that met the requirements of the evidence-based, whole-school reform model set forth in the final requirements, the U.S. Department of Education (USDE) conducted two calls for evidence, one in fall 2014 and another in winter 2015.  An LEA that chooses to request SIG funds to implement an evidence-based, whole-school reform model must select from among those models listed below as they were found to have met the requirements of the evidence-based, whole-school reform model.  

Proprietary Strategies

Success For All

Institute for Student Achievement

Positive Action
Non-Proprietary Strategies

Small Schools of Choice

For each model, a narrative description and at least one study meeting What Works Clearinghouse standards that were submitted in response to the calls for evidence is available for the LEA’s review at http://www2.ed.gov/programs/sif/sigevidencebased/index.html.  The models listed above reflect the approved list at the time of this NGO’s development.  The USDE states that the review of prospective models is ongoing and the list provided will be updated on a rolling basis to reflect those models that have been determined to meet the final requirements.  LEA’s should check the USDE’s website through the above link for the most current list of approved evidence-based, whole-school reform models.
Early Learning Model

An LEA implementing the early learning model in an elementary school must:
· Implement each of the following early learning strategies:
· Offer full-day kindergarten;

· Establish or expand a high-quality preschool program (as defined in the SIG final requirements);

· Provide educators, including preschool teachers, with time for joint planning across grades to facilitate effective teaching and learning and positive teacher-student interactions;

· Replace the principal who led the school prior to commencement of the early learning model;

· Implement rigorous, transparent and equitable evaluation and support systems for teachers and principals, designed and developed with teacher and principal involvement, that meet the requirements described in sectionI.A.2(d)(1)(A)(ii) of the SIG final requirements;

· Use the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so;

· Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in the school, taking into consideration the results from the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements, if applicable;

· Use data to identify and implement an instructional program that:
· Is research-based, developmentally appropriate and vertically aligned from one grade to the next as well as aligned with state early learning and development standards and state academic standards; and

· In the early grades, promotes the full range of academic content across domains of development, including math and science, language and literacy, socio-emotional skills, self-regulation and executive functions;

· Promote the continuous use of student data (such as formative, interim, and summative assessment data) to inform and differentiate instruction in order to meet the educational and developmental needs of individual students; and

· Provide staff ongoing, high-quality, job-embedded professional development such as coaching and mentoring (e.g., regarding subject-specific pedagogy, instruction that reflects a deeper understanding of the community served by the school or differentiated instruction) that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to implement successfully school reform strategies.
The program must fully articulate and integrate the elements of the selected SIG model that best address the unique needs of the school. While the same model may be employed in multiple schools, the design and structure of the model should vary based on the specific needs of the school community. 
After the model is selected, the LEA must detail the preparatory tasks that will be completed during the planning year and outline the activities that will take place during full implementation to meet the requirements of the selected model. 
2.2
PROJECT REQUIREMENTS
Each complete application must include the LEA section, the school section and the budget.  The LEA section, which must be completed once regardless of the number of schools the LEA applies for, includes forms L-1 through L-8.  The school section, which must be completed for every school listed on L-4 (Schools to be Served), includes forms S-1 through S-6.  The budget section, which must be completed for each school, includes forms B-1 through B-3 and the Excel workbook.  The following narrative highlights the requirements for each section that will be scored by the reader panel.
LEA Requirements  
L-5: Stakeholder Engagement and Support (6 points)
Stakeholder engagement and support is critical to creating and maintaining a culture of continuous improvement. This section focuses on LEA-level stakeholder engagement and support for its proposed approach to school turnaround and in the development of the LEA portion of the application.  The LEA shall demonstrate that it has adequately engaged and secured support from critical stakeholders through the following:

Workgroup Membership and Participation

The workgroup charged with completing the LEA portion of the application should be comprised of LEA-level staff members who:

· are charged with addressing the needs of the schools listed on L-4;
· have the institutional knowledge to accurately assess the LEA’s current capacity to facilitate school turnaround; and 

· have the authority to implement LEA-level capacity-enhancement activities.

The LEA shall reflect its workgroup composition and participation by listing the names, title and number of meetings attended by the individuals who developed the LEA portion of the application.

Letters of Support

The NJDOE expects the LEA to meaningfully engage its district board of education (Board) and unions around its approach to school turnaround when the application is developed rather than after a grant has been awarded.  Such proactive engagement minimizes the likelihood of inefficient or ineffective implementation due to competing perspectives.  Towards this end, the LEA must submit letters of support from its Board and unions. Ideally, these letters will be more than a simple assent for the submission of the application.  The letters should suggest that support is being rendered following robust and frequent dialogue regarding the LEA’s approach to school turnaround.  Additionally, the letters should detail the specific ways in which each stakeholder group will support the LEA (e.g. list of policies and procedure the Board will modify or a commitment to execute a memorandum of understanding to address increased learning time for students and teachers).

L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives (9 points)
In addition to the needs assessment and soliciting feedback from stakeholders, it is important for LEAs to consider past practices when determining an appropriate approach to school turnaround.  Hence, the LEA summary shall include the following:

· A description of the LEA’s prior school improvement efforts;
· Initial goals and actual outcomes of prior school improvement efforts; and

· The factors that contributed to outcomes.

L-7: LEA Commitment and Capacity (18 points)
“School turnaround – especially when facilitated by a SIG – is an LEA initiative, and the LEA must itself function at a level of proficiency that enables it to support the major overhaul of one or more of its schools.  The LEA’s role in school turnaround goes well beyond hiring a turnaround principal and giving the principal flexibility and authority to lead change”
.  Cohort 4 awardees must demonstrate that the LEA has a viable, comprehensive approach to school turnaround that encompasses more than the school’s needs – it must also address systemic challenges that have inhibited school turnaround.  District Readiness to Support School Turnaround
 (Player, Hitt, & Robinson, 2014) is the Center on School Turnaround’s tool to guide an LEA in examining its capacity to lead school turnaround and to address systemic challenges.  Player, et al states that the following focus levers are essential prerequisites for an LEA’s turnaround effort:

· Leadership: District leadership must 1) demonstrate a will to do what is necessary, 2) have the capacity to orchestrate intensive turnaround work and 3) have a clear and compelling turnaround strategy.

· Differentiated Support and Accountability: The effective and balanced use of support and accountability requires a regular “embedded” district presence in turnaround schools to 1) help assess needs, 2) to monitor the progress of the school improvement plan and 3) to provide schools with the support they need.

· Talent Management: How schools attract, manage and develop talent is an important factor to consider before implementing a district-led turnaround effort.  Talent must be addressed in the following ways: 1) effective management of teacher talent, 2) intentional school leadership selection and 3) principal development.

· Instructional Infrastructure: LEAs set the conditions for effective instruction by providing an infrastructure that allows for clear, coherent, data-driven strategies that are aligned with LEA and state learning objectives.  The following processes facilitate effective instructional infrastructure: 1) high quality assessment strategy aligned with the curriculum, 2) robust and user friendly data tools, and 3) data-driven culture.

Lessons learned from prior SIG cohorts attest to the importance of these focus areas; hence they are the basis for determining an LEA’s commitment and capacity to use SIG funds in a manner consistent with the final requirements.  

The respondent must provide a clear and concise narrative regarding their status, including challenges, for each capacity focus area.  LEAs are strongly advised to read the above referenced resource at http://centeronschoolturnaround.org/wp-content/uploads/2014/09/District_Readiness_to_Support_School_Turnaround.pdf to understand the full context of the questions posed in this section. 
In addition to the above capacity focus areas, the LEA must include a clear and concise narrative to address a fifth area – management of external providers.  The narrative should not be a simple re-statement of the LEA’s procurement process.  Instead, it should focus specifically on ensuring that external providers possess a demonstrated track record for addressing the school’s specific needs and the LEA’s process for monitoring external providers’ performance and desired outcomes throughout implementation of services.

L-8: LEA Planning-Year Capacity Enhancement Activities (15 points)
Player, et al, suggest that it is unlikely that LEAs with Priority and Focus schools are fully “ready” in any one of the capacity focus areas.  Hence, the goal of this section is for the LEA to indicate how it would further cultivate its capacity to lead turnaround by addressing challenges during the planning year.  

The LEA should describe the capacity-enhancing activities that it will engage in to ensure its readiness to fully launch its school turnaround strategies.  When identifying activities, be certain to address the challenges noted in L-7.
School Requirements

S-3: Stakeholder Engagement and Support (9 points)

Stakeholder engagement and support are critical to the effective implementation of comprehensive reform. Hence, PRESS awardees are expected to collaborate with various stakeholder groups beginning with planning its school improvement initiatives and throughout implementation.  Demonstration of school-level stakeholder engagement shall be delineated on the following forms:

Consultation with Stakeholders

List the date of each meeting held to consult with stakeholders regarding the school section of the application and the selection of the model.  Indicate the number of members present from each stakeholder group.  If an attendee represents more than one group, reflect their presence only once in their primary stakeholder role.  Provide a brief summary of the discussion and feedback received during the meeting.

Family and Community Input

Describe the process used to gather and consider family and community input in the development of the improvement plan.  List the major feedback received, the feedback that was incorporated into the plan and/or a rationale for feedback that could not be incorporated into the plan.  Additionally, describe how family and community members will be involved in SIG implementation on an on-going basis.  

S-4: Needs Assessment Summary (9 points)

The LEA is expected to utilize multiple data sources to examine the needs of each school.  Consistent with the overarching goals of the grant, this needs assessment must focus specifically on effective instruction (turnaround principle #3), effective use of time, including increased learning opportunities for students and staff (turnaround principle #7), and curriculum, assessment and intervention systems (turnaround principle #4). (For more detailed information on each turnaround principle mentioned, please examine the Quality School Review (QSR) indicators and rubric found here.) When developing the needs assessment, the LEA must consider feedback solicited from family and community members in addition to referring to data reflected in the FY 2017 School Improvement Plan.
To adequately describe the needs of each school in the areas of effective instruction, effective use of time, and curriculum, assessment and intervention systems, the LEA must provide the following information for each area:
Data Summary 
Provide a series of factual statements, including quantitative data to support each statement that highlight trends and describe the gap between the existing and desired conditions. 
Descriptive Narrative
Provide a summary of the needs of the Priority or Focus school, as applicable, including the factors that contribute to the gap.  Describe the sustainable, evidence-based interventions that would be implemented to meet the specific needs of the school including those identified by families and community members. 
S-5(A): Project Summary - Schools without Prior SIG Funding (9 points)
The project summary for schools without prior SIG funding is comprised of two sections: Model Selection and Implementation Summary.  The instructions for each section follow:

Model Selection

The LEA is expected to select an appropriate intervention model based on data collected during the needs assessment process and on the input of family and community members.  The LEA should note the name of the selected model and highlight the connections between the school’s identified needs and the requirements of the selected model.  

If the LEA opts to implement an evidence-based, whole-school reform strategy, provide evidence of the strategy’s effectiveness in a sample population or setting similar to the population or setting of the school.  Additionally, describe how the LEA will partner with an entity or individual that maintains proprietary rights for the model.  If no entity or individual maintains proprietary rights to the model, describe how the LEA will partner with an entity or individual that has a demonstrated record of success in implementing a whole-school reform model.  Lastly, describe the rigorous review process for selecting an entity or individual including the basis for determining that they are likely to produce strong results for the school.
If the LEA proposes to use grant funds to implement the restart model, describe how it will conduct a rigorous review process, as described in the final requirements.  Section C-5 of the SIG guidance explains that:
· The rigorous review process must include a determination by the LEA that the selected charter school operator, CMO, or EMO is likely to produce strong results for the school.  In making this determination, the LEA must consider the extent to which the schools currently operated or managed by the selected charter school operator, CMO, or EMO, if any, have produced strong results over the past three years (or over the life of the school, if the school has been open for fewer than three years), including:

· Significant improvement in academic achievement for all of the groups of students described in section 1111(b)(2)(C)(v) of the ESEA;

· Success in closing achievement gaps, either within schools or relative to all public elementary school and secondary school students statewide, for all of the groups of students described in section 1111(b)(2)(C)(v)(II) of the ESEA;

· High school graduation rates, where applicable, that are above the average rates in the State for the groups of students described in section 1111(b)(2)(C)(v) of the ESEA; and

· No significant compliance issues, including in the areas of civil rights, financial management, and student safety.

· The purpose of the rigorous review process is to provide an LEA with an opportunity to ensure that the operator will use this model to make meaningful changes in a school.  Through the rigorous review process, an LEA might also, for example, require a prospective operator to demonstrate that its strategies are evidence-based and that it has the capacity to implement the strategies it is proposing.  In determining whether a charter school or CMO has significant compliance issues, through the rigorous review process, an LEA should ensure that the charter school or CMO has sufficient internal controls and oversight to properly administer Federal education funds. 

Implementation Summary

The Implementation Summary should provide an overview of each year of the project - the planning year and three full-implementation years.  Additionally, the LEA may opt for a sustainability year.  The expectations for each phase of the project are as follow: 

· Planning Year: The Cohort 4 planning year is October 1, 2016 – August 30, 2017.  School-level planning year activities should build capacity in those areas identified through the needs assessment that require support to ensure successful implementation of the selected model on the first day of the subsequent school year. Activities may include, but are not limited to, conducting a rigorous recruitment and selection process to hire a new principal and other necessary personnel; examining and identifying appropriate strategies to address instructional needs; planning effective use of time including increased learning time (if applicable); and examining and identifying appropriate strategies to address needs in curriculum, assessment and intervention.  Planning year activities must be aligned with the needs assessment and the selected model.

· Full Implementation Years: Full implementation years are the phase in which the LEA and the school leadership are implementing all required elements of the selected intervention model.   All factors that could inhibit effective and timely implementation must be considered and resolved prior to the first day of school.  

· Sustainability Year(s): Activities undertaken during this phase must be sufficient to enable the school to sustain key levers of reform in the absence of SIG funding.

For each phase of the project, indicate the major activities that will take place to address the required elements of the selected intervention model. While components of the implementation year plans may change over the course of the planning year, reviewers will seek to discern the thinking behind selection of major activities and overarching goals. 
S-5(B): Project Summary - Former SIG Schools Only (9 points)
The project summary for former SIG schools is comprised of three sections: Outcomes from Prior SIG Interventions, Model Selection and Implementation Summary.  The instructions for each section are as follow:

Outcomes from Prior SIG Interventions

It is expected that an LEA requesting funding for a former SIG school would have yielded outcomes consistent with the grant’s original intent – improved student achievement.  To this end, the LEA requesting a Cohort 4 award for a former SIG school must describe its outcomes under its original award by providing the following information:
· At the top of the second and third columns, indicate the year that denotes the end of the baseline year and the end of Year 3 implementation, respectively;  
· Provide the summative student data for the grade spans in your school at the time as well as data on the selected leading indicators;
· Provide a brief explanation regarding the practices that contributed to favorable outcomes and/or the challenges that contributed to stagnant or negative outcomes; and  
· List the SIG interventions that were sustained following the end of SIG funding.

Model Selection

The LEA is expected to select an appropriate intervention model based on data gathered during the needs assessment process and on the input of family and community members.  Note the names of the former SIG model and of the proposed Cohort 4 model.  Additionally, highlight the connections between the school’s identified needs and the requirements of the proposed model.  

If the LEA opts to implement an evidence-based, whole-school reform strategy, provide evidence of the strategy’s effectiveness in a sample population or setting similar to the population or setting of the school.  Additionally, describe how the LEA will partner with an entity or individual that maintains proprietary rights for the model.  If no entity or individual maintains proprietary rights to the model, describe how the LEA will partner with an entity or individual that has a demonstrated record of success in implementing a whole-school reform model.  Lastly, describe the rigorous review process for selecting an entity or individual including the basis for determining that they are likely to produce strong results for the school.
If the LEA proposes to use grant funds to implement the restart model, describe how it will conduct a rigorous review process, as described in the final requirements.  Section C-5 of the SIG guidance explains that:
· The rigorous review process must include a determination by the LEA that the selected charter school operator, CMO, or EMO is likely to produce strong results for the school.  In making this determination, the LEA must consider the extent to which the schools currently operated or managed by the selected charter school operator, CMO, or EMO, if any, have produced strong results over the past three years (or over the life of the school, if the school has been open for fewer than three years), including:

· Significant improvement in academic achievement for all of the groups of students described in section 1111(b)(2)(C)(v) of the ESEA;

· Success in closing achievement gaps, either within schools or relative to all public elementary school and secondary school students statewide, for all of the groups of students described in section 1111(b)(2)(C)(v)(II) of the ESEA;

· High school graduation rates, where applicable, that are above the average rates in the State for the groups of students described in section 1111(b)(2)(C)(v) of the ESEA; and

· No significant compliance issues, including in the areas of civil rights, financial management, and student safety.

· The purpose of the rigorous review process is to provide an LEA with an opportunity to ensure that the operator will use this model to make meaningful changes in a school.  Through the rigorous review process, an LEA might also, for example, require a prospective operator to demonstrate that its strategies are evidence-based and that it has the capacity to implement the strategies it is proposing.  In determining whether a charter school or CMO has significant compliance issues, through the rigorous review process, an LEA should ensure that the charter school or CMO has sufficient internal controls and oversight to properly administer Federal education funds. 

Implementation Summary

The Implementation Summary should provide an overview of each year of the project - the planning year, and three full-implementation years.  Additionally, the LEA may opt for a sustainability year.  The expectations for each phase of the project are as follow: 

· Planning Year: The Cohort 4 planning year is October 1, 2016 – August 30, 2017.  School-level planning year activities should build capacity in those areas identified through the needs assessment that require support to ensure successful implementation of the selected model on the first day of the subsequent school year. Activities may include but are not limited to, conducting a rigorous recruitment and selection process to hire a new principal and other necessary personnel; examining and identifying appropriate strategies to address instructional needs; planning effective use of time including increased learning time (if applicable); and examining and identifying appropriate strategies to address needs in curriculum, assessment and intervention.  Planning year activities must be aligned with the needs assessment and the selected model.

· Full Implementation Years: Full implementation years are the phase in which the LEA and the school leadership are implementing all required elements of the selected intervention model.  All factors that could inhibit effective and timely implementation must be considered and resolved prior to the first day of school.  

· Sustainability Year(s): Activities undertaken during this phase must be sufficient to enable the school to sustain key levers of reform in the absence of SIG funding.

For each phase of the project, indicate the major activities that will take place to implement the required evidence-based strategies or elements of the selected intervention model.  Additionally, describe how the plan builds on the school’s prior SIG implementation experience.

S-5(C): Project Summary (Optional for LEAs Eligible for Service under Subpart 1 or 2 of Part B of Title VI of the ESEA)
Turnaround/Transformation Element Modification Option for Rural LEAs - Section G-11 of the federal SIG guidance states that “an LEA eligible for services under subpart 1 or 2 of part B of title VI of the ESEA (rural LEA) may choose to modify one element of the turnaround or transformation model so long as the modification still results in the LEA’s meeting the intent and purpose of the original element.  For example, if a rural LEA applying to implement a turnaround model seeks to modify the element of the model that requires the LEA to replace the principal, the LEA must demonstrate in its application how it will ensure strong leadership in the school.  The LEA could do this by demonstrating to the SEA that the current principal has a track record in improving student achievement and has the experience and skills needed to implement the intervention.”
An LEA that wishes to exercise this option must list the turnaround or transformation element the LEA intends to modify, provide a description of the modification and how it meets the intent and purpose of the original element.
S-6: Year 1 Program Activity Plan (12 points)
A review of historical data suggests the following areas are essential for successful school turnaround, hence they must be addressed during the planning year:
· School Leadership and Staffing – Appropriate school turnaround preparation requires identifying a principal who has the competencies and the track record to lead school-level change.  The identification of a turnaround principal must occur as early as possible during the planning year to allow him/her the opportunity to participate in critical school-level staffing decisions and to outline the details of the Year 2 project activity plan.

· Effective Instruction – Addressing instructional capacity encompasses providing resources to address the instructional needs of teachers.  At a minimum, the LEA should indicate how it would use the planning year to address the school’s professional development needs. 

· Effective Use of Time – LEA’s and school leaders must ensure that the instructional day yields optimal outcomes for students and teachers.  Towards this end, the planning year should include careful examination of the master schedule to identify sustainable strategies for maximizing core instructional time and for providing increased learning opportunities for students and staff.
· Curriculum, Assessment and Intervention System – During the planning year, LEA and school leaders should carefully examine and modify, if necessary, its structure for ensuring that aligned curricula are being taught and for ensuring timely identification of and provision of services to students who demonstrate a need for interventions.  
The activity plan should detail the major action steps, the person(s) responsible for completing the step and the timeline in which each step should be completed.  At the bottom of each activity plan, indicate how the plan leads to full implementation by the first day of the 2017-18 school year.

2.3
BUDGET DESIGN CONSIDERATIONS

The immensity of effective school turnaround requires careful examination and re-purposing of human and financial resources.  Purposeful budgeting for school turnaround is realized when temporary funds are dedicated to investing in activities that have long-term impact on student outcomes rather than on material acquisitions that have little or no long-term value.  The budget section of the application goes beyond examining how the LEA proposes to use grant funds.  It also seeks to ascertain the LEA’s commitment and capacity to dedicating non-SIG revenue to support turnaround.  This determination will be made based on:

· The extent to which the LEA funds recurring activities with recurring revenue streams and temporary activities with temporary revenue streams;
· The LEA’s demonstrated willingness to eliminate ineffective programs and to reallocate resources to support turnaround; and
· The LEA’s willingness to plan for sustaining turnaround by decreasing reliance on SIG funds over time and to committing funds to turnaround strategies once this revenue stream is no longer available.  

Once the objectives that will guide the work of the grant have been prioritized, begin to develop the details of the budget that will be necessary to carry out each activity. 

The applicant’s budget must be well-considered, necessary for the implementation of the project, remain within the funding parameters described herein, and demonstrate prudent use of resources.  The budget will be reviewed to ensure that costs are customary and reasonable for implementation of each project activity. 

The applicant must provide a direct link for each cost to the goal, objectives and activities in the Project Activity Plan that provides programmatic support for the proposed cost.  In addition, the applicant must provide documentation and details sufficient to support each proposed cost.  

Guidance on constructing a grant budget may be found in the Pre-award Manual for Discretionary Grants, which can be accessed at www.state.nj.us/education/grants/discretionary/apps/.
The budget submitted as part of the application is for the current grant period only.

The Department of Education will remove from consideration all ineligible costs, as well as costs not supported by the PRESS plan.  The actual amount awarded will be contingent upon the applicant’s ability to provide support for its proposed budget upon application and ultimately will be determined by the Department of Education through the pre-award revision process.  The applicant’s opportunity to make pre-award revisions will be limited by the Department of Education.  The NJDOE is not obligated to provide LEAs with repeated opportunities to make revisions or to permit the reallocation of the funds previously requested for costs that have not been approved or have been disallowed.   The NJDOE will consider LEA commitment and capacity during the pre-award period and, if concerns arise, the NJDOE may rescind an offer of award.  
2.4
BUDGET REQUIREMENTS








B-1: Budget Narrative (3 points)
The LEA should provide a narrative that explains its approach for budgeting local and SIG funds to support the school’s turnaround initiative.  At a minimum, the narrative should address the following:

· Year 1 activities for each funding category (as reflected on the budget detail pages) and their alignment to the Year 1 plan;
· The criteria used by the LEA to determine which activities would be funded by SIG vs. non-SIG funds; and
· Programs that will be eliminated due to their ineffectiveness, if any, and any revenue that will be reallocated to support the turnaround initiative.

B-2: Multi-Year Budget Proposal (3 points)
The multi-year budget proposal is designed to give the LEA the opportunity to delineate its requested SIG funding for the life of the grant and to demonstrate its plan for supporting school turnaround once the grant is no longer available.  LEAs are allowed to request $50,000 to $2,000,000 per year, per school.  Planning year and sustainability year funding requests should be far less than the funding requests for full implementation.  LEAs are expected to prepare a multi-year budget that represents an intentional transition (phase-out of SIG funds) to LEA-supported sustainability. 

The LEA should list, by GAAP code, the activities for which it is requesting SIG funds.  Indicate the cost for each year in which SIG funds are being requested.  In the last column indicate the nonSIG funds, if any, which will be allocated to sustain school turnaround.  

B-3: Non-SIG Funds Aligned to Support Turnaround (3 points)
Demonstration of the LEA’s commitment and capacity to implement turnaround includes examining the extent to which it aligns resources (fiscal and non-fiscal) to support its initiatives.  The LEA application examines the alignment of non-fiscal resources.  This form gives the LEA the opportunity to demonstrate its fiscal commitment and capacity to implement and sustain turnaround.  

The LEA should list, by GAAP code, the activities for which it is using local funds to support its school turnaround plan.  Indicate the non-SIG revenue source and the amount that will be allocated each year to augment SIG funding.

Budget Detail Forms & Summary - Excel Workbook (3 points)
The budget detail forms shall reflect the SIG funding request to support the Year 1 activity plan only.  These forms are designed to link project activities to requested costs and to provide the cost basis for each estimated cost. The clearer the link between the project and a proposed expenditure, the less likely it is that the proposed expenditure will be questioned or removed from the budget. Itemization and/or detail are required to ensure that the cost is eligible generally under the Federal Cost Principles, specifically under the NGO, and that it is budgeted in the appropriate line. 

The provisions of  N.J.A.C. 6A:23A-7 contain additional requirements concerning prior approvals, as well as expenditures related to travel. It is strongly recommended that the applicant work with their business administrator when constructing the budget. The NJDOE applies these restrictions uniformly to all grantees. Unless otherwise specified, the following restrictions apply to all grant programs:

· No reimbursement for in-state overnight travel (meals and/or lodging);
· No reimbursement for meals on in-state travel; and
· Mileage reimbursement is capped at $.31/mile.
Eligible costs may include

· Support from an external entity to assist the LEA in enhancing its capacity to facilitate and monitor comprehensive reform;
· Compensation for the identified turnaround principal to complete preparatory tasks essential for Year 2 implementation prior to his/her official appointment to the school building; and
· Professional development for staff.
Ineligible costs

Funds may not be used for the following costs:

· Entertainment that has no demonstrated link to educational objectives;

· Costs of rental space; 

· Costs for capital renovations or construction;

· Cash or cash equivalent incentives;

· Field trips that are not an extension of the educational program;

· Stipends for staff that do not provide direct learning to students during extended day programs; and
· Costs unallowable under the Uniform Grant Guidance (UGG), section 200.400 et. seq.

Supplement not Supplant

SIG funds are to supplement, not supplant (replace), existing state and/or local funds.  Federal funds cannot be used to pay for anything that a school district would normally be required to pay for with either local funds or state aid.  This requirement also covers job services previously provided by a different person or job title.  The exceptions are for activities and services that are not currently provided or statutorily required, and for component(s) of a job that represent an expansion or enhancement of normally provided services. The grant will not fund direct services that local school districts must provide as mandated by statute, regulation, or students’ IEPs.  

Excessive Costs

Costs requested may not exceed established board-approved rates for similar or comparable work.

SECTION 3:  COMPLETING THE APPLICATION

3.1
GENERAL INSTRUCTIONS FOR APPLYING

To apply for a grant under this NGO, applicants must prepare and submit a complete application. The application must be a response to the State’s vision as articulated in Section 1: Grant Program Information of this NGO. It must be planned, designed and developed in accordance with the program framework articulated in Section 2: Project Guidelines of this NGO. The applicant may wish to consult additional guidance found in the Pre-award Manual for Discretionary Grants, found at www.state.nj.us/education/grants/discretionary/apps/.

To apply for a grant under this NGO, the district must prepare and submit a complete application containing the following components. Unless otherwise specified, all forms are attached to this NGO.

LEA Section (Complete once regardless of the number of schools listed on L-4):



L-1:  Cover Page & Board Resolution



L-2:  Assurances

L-3: Documentation of Federal Compliance (DUNS/SAM) Form (including a copy of the applicant’s “Entity Overview” page from their www.sam.gov profile)


L-4: Schools to Be Served



L-5: Stakeholder Engagement and Support



L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives


L-7: LEA Commitment and Capacity



L-8: LEA Planning Year Capacity Enhancement Activities

School Section (Completed for each school listed on L-4):



S-1: Cover Page

S-2: Documentation of Federal Compliance (DUNS/SAM) Form (including a copy of the applicant’s “Entity Overview” page from their www.sam.gov profile)


S-3: Stakeholder Engagement and Support
S-4: Needs Assessment Summary


S-5(A): Project Summary (Schools without Prior SIG Funding)





S-5(B): Project Summary (Former SIG Schools Only)


S-5(C): Project Summary (Optional for Rural LEAs)


S-6: Year 1 Activity Plan

Budget Section (Completed for each school listed on L-4):



B-1: Budget Narrative



B-2: Multi-Year Budget Proposal



B-3: Non-SIG Funds Aligned to Support Turnaround



Budget Detail Pages and Budget Summary (Excel Workbook) – OGM website
3.2     REVIEW OF APPLICATIONS

Evaluators will use the selection criteria found in Part I: General Information and Guidance of the Pre-award Manual for Discretionary Grants and the scoring rubric found in Appendix G of this NGO to review and rate the application according to how well the content addresses Sections 1 and 2 in this NGO.  

Please be advised that in accordance with the Open Public Records Act P.L. 2001, c. 404, all applications for discretionary grant funds received September 1, 2003 or later, as well as the evaluation results associated with these applications and other information regarding the competitive grants process, will become matters of public record upon the completion of the evaluation process, and will be available to members of the public upon request.

Applications will also be reviewed for completeness and accuracy. The following point values apply to the evaluation of applications received in response to this NGO:

	
	Points

	Signatures : L-1, L-2, L-3, S-1(both sections) and S-2
	1

	LEA APPLICATION
	

	L-5: Stakeholder Engagement and Support
	6

	L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives
	9

	L-7: LEA Commitment and Capacity
	18

	L-8: LEA Planning Year Capacity Enhancement Activities
	15

	TOTAL POINTS – LEA SECTION
	48

	SCHOOL APPLICATION
	

	S-3: Stakeholder Engagement and Support 
	9

	S-4: Needs Assessment Summary
	9

	S-5(A) or S-5(B): Project Summary









	9

	S-6: Year 1 Activity Plan
	12

	TOTAL POINTS – SCHOOL SECTION
	39

	BUDGET 
	

	B-1: Budget Narrative 
	3

	B-2: Multi-Year Budget Proposal 
	3

	B-3: Non-SIG Funds Aligned to Support Turnaround
	3

	Budget Detail and Summary (Excel Workbook)
	3

	TOTAL POINTS – BUDGET SECTION
	12


	Important Note:  To be eligible for funding, applications must:
· meet the intent of the NGO; 
· score at least 12 points on L7; 
· Score at least 10 points on L8; and 
· Score at least 70 points overall.  
Reviewers will not consider school applications and budgets if the LEA scores fewer than 12 points on L7 and 10 points on L8.


At least one school from each award class, listed in Appendix B, will receive an award provided that the application for at least one school from each class meets the minimum requirements described in section 3.2, above. The classes are based on 2015-16 district enrollment data, and were created solely for the purpose of PRESS awards. 

As per the final requirements, if the NJDOE does not have sufficient funds for each approvable application, the NJDOE will give preference to approvable Priority schools over Focus schools.  If there are funds remaining following allocations to approvable Priority school applicants, preferential consideration will be given to approvable Focus schools with low subgroup performance over Focus schools with low graduation rates or within-school achievement gaps.  
3.3
APPLICATION COMPONENT CHECKLIST

The following components are required (see Required ( Column) to be included as part of the application. Failure to include a required component may result in the application being removed from consideration for funding. Use the checklist (see Included ( Column) to ensure that all required components have been completed. 
	Required

(()
	Location
	LEA, School and Budget Checklist
	Included

(()

	LEA Application

	(
	NGO
	L-1: Cover Page & Board Resolution
	

	(
	NGO
	L-2: Assurances
	

	(
	NGO
	L-3: Documentation of Federal Compliance (DUNS/SAM) Form (including the applicant’s “Entity Overview” page from their www.sam.gov profile)
	

	(
	NGO
	L-4: Schools to Be Served
	

	(
	NGO
	L-5: Stakeholder Engagement and Support
	

	(
	NGO
	L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives
	

	(
	NGO
	L-7: LEA Commitment and Capacity
	

	(
	NGO
	L-8: LEA Planning Year Capacity Enhancement Activities
	

	School Application

	(
	NGO
	S-1: Cover Page 
	

	(
	NGO
	S-2: Documentation of Federal Compliance (DUNS/SAM) Form (including the applicant’s “Entity Overview” page from their www.sam.gov profile.
	

	(
	NGO
	S-3: Stakeholder Engagement and Support 
	

	(
	NGO
	S-4: Needs Assessment Summary

	

	(
	NGO
	S-5(A) or S-5(B): Project Summary









	

	
	NGO
	S-5(C): Project Summary – Optional for Rural LEAs
	

	(
	NGO
	S-6: Year 1 Activity Plan
	

	Budget

	(
	NGO
	B-1: Budget Narrative 
	

	(
	NGO
	B-2: Multi-Year Budget Proposal 
	

	(
	NGO
	B-3: Non-SIG Funds Aligned to Support Turnaround
	

	(
	OGM Website
	Budget Detail and Summary (Excel Workbook) - Applicants must include the completed workbook. The workbook is available on the same web page as the NGO.

	

	(
	Excel Workbook
	Budget Detail Form A – Personal Services - Salaries
	

	(
	Excel Workbook
	Budget Detail Form B – Personal Services - Employee Benefits
	

	(
	Excel Workbook
	Budget Detail Form C -- Purchased Professional and Technical Services
	

	(
	Excel Workbook
	Budget Detail Form D – Supplies and Materials
	

	(
	Excel Workbook
	Budget Detail Form E -- Equipment
	

	(
	Excel Workbook
	Budget Detail Form F – Other Purchased Services
	

	(
	Excel Workbook
	Budget Detail Form G – LEA Administrative Costs
	

	(
	Excel Workbook
	Application for Funds – Budget Summary
	


SECTION 4:  APPENDICES

A. List of Eligible Schools
B. Award Classes

C. List of Models and Model Requirements

D. LEA Application Instructions and Forms
E. School Application Instructions and Forms
F. Budget Instructions and Forms
G. SIG Application Review Rubric
H. References and Resources

	Appendix A

List of Eligible Schools


Information about schools and districts from prior and current SIG cohorts can be found here. 
All Priority and Focus school are eligible to apply with the exception of current SIG schools (cohort 3), which are highlighted in red:

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Bergen
	Cliffside Park Boro
	Number 6
	030890080
	Focus
	Highest Within-School Gaps

	Passaic
	Clifton City
	Christopher Columbus Mid
	310900035
	Focus
	Highest Within-School Gaps

	Passaic
	Clifton City
	Number 12
	310900170
	Focus
	Lowest Subgroup Performance

	Bergen
	Elmwood Park
	Elmwood Park Middle Sch
	031345060
	Focus
	Highest Within-School Gaps

	Bergen
	Englewood City
	Dwight Morrow High
	031370040
	Focus
	Highest Within-School Gaps

	Bergen
	Hackensack City
	Hackensack High
	031860050
	Focus
	Highest Within-School Gaps

	Bergen
	Hillsdale Boro
	George G White
	032180020
	Focus
	Highest Within-School Gaps

	Bergen
	Leonia Boro
	Leonia Middle
	032620055
	Focus
	Highest Within-School Gaps

	Morris
	Morris School District
	Sussex Avenue
	273385105
	Focus
	Highest Within-School Gaps

	Bergen
	New Milford Boro
	David E. Owens M.S.
	033550085
	Focus
	Highest Within-School Gaps

	Passaic
	Passaic City
	Etta Gero No 9
	313970125
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Number 1 Thomas Jefferson
	313970080
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Number 11 Cruise Memorial
	313970140
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Number 3 Mario J Drago
	313970090
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Number 4 Lincoln
	313970095
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Number 5
	313970097
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Number 6 Martin L King
	313970100
	Focus
	Lowest Subgroup Performance

	Passaic
	Passaic City
	Passaic High
	313970050
	Focus
	Lowest Grad Rate

	Bergen
	Rochelle Park Twp
	Midland No 1
	034470050
	Focus
	Highest Within-School Gaps

	Morris
	Rockaway Boro
	Thomas Jefferson Middle
	274480050
	Focus
	Highest Within-School Gaps

	Bergen
	Saddle Brook Twp
	Saddle Brook Mid/High Sch
	034610050
	Focus
	Highest Within-School Gaps

	Warren
	Phillipsburg Town
	Phillipsburg Middle
	414100110
	Focus
	Lowest Subgroup Performance

	Hudson
	Guttenberg Town
	Anna L Klein
	171850050
	Focus
	Lowest Subgroup Performance

	Essex
	Montclair Town
	Charles H Bullock 
	133310060
	Focus
	Highest Within-School Gaps

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Essex
	Montclair Town
	Glenfield Middle
	133310116
	Focus
	Highest Within-School Gaps

	Hudson
	West New York Town
	West New York Ms
	175670110
	Focus
	Lowest Subgroup Performance

	Essex
	West Orange Town
	Edison Middle
	135680070
	Focus
	Highest Within-School Gaps

	Passaic
	Paterson City
	School 4/Napier School Of Tech
	314010080
	Priority
	SIG School - Cohort 2

	Passaic
	Paterson City
	New Roberto Clemente
	314010316
	Priority
	SIG School - Cohort 3

	Passaic
	Paterson City
	Number 10
	314010140
	Priority
	SIG School - Cohort 2

	Passaic
	Paterson City
	Number 13
	314010170
	Priority
	Lowest-Performing

	Passaic
	Paterson City
	Number 28
	314010310
	Priority
	Lowest-Performing

	Passaic
	Paterson City
	Number 6/Acad Perf Arts
	314010100
	Priority
	SIG School - Cohort 3

	Passaic
	Paterson City
	Academy High Sch/STARS
	314010025
	Focus
	Lowest Grad Rate

	Passaic
	Paterson City
	High School Of Government And Public Administration
	314010003
	Focus
	Lowest Grad Rate

	Passaic
	Paterson City
	High School Of Hospitality Tourism And Culinary Arts
	314010002
	Focus
	Lowest Grad Rate

	Passaic
	Paterson City
	High School Of Information Technology
	314010001
	Focus
	Lowest Grad Rate

	Passaic
	Paterson City
	Martin Luther King
	314010312
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 11
	314010150
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 12
	314010160
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 15
	314010190
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 18
	314010220
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 2
	314010060
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 20
	314010240
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 21
	314010250
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 24
	314010270
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 25
	314010280
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 26
	314010290
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 3
	314010070
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	Number 5 
	314010090
	Focus
	Lowest Subgroup Perf.

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Passaic
	Paterson City
	Number 8
	314010120
	Focus
	Lowest Subgroup Performance

	Passaic
	Paterson City
	YES Academy
	314010006
	Focus
	Lowest Grad Rate

	Hudson
	Jersey City
	Fred Martin Center For The Arts
	172390347
	Priority
	SIG School - Cohort 1

	Hudson
	Jersey City
	Ezra L Nolan/#40
	172390345
	Priority
	SIG School - Cohort 3

	Hudson
	Jersey City
	Henry Snyder
	172390050
	Priority
	SIG School - Cohort 1

	Hudson
	Jersey City
	Lincoln
	172390070
	Priority
	SIG School - Cohort 2

	Hudson
	Jersey City
	Alexander D Sullivan/#30
	172390320
	Focus
	Lowest Subgroup Performance

	Hudson
	Jersey City
	Frankin L Williams Ms#7
	172390155
	Focus
	Highest Within-School Gaps

	Hudson
	Jersey City
	James F Murray/#38
	172390350
	Focus
	Highest Within-School Gaps

	Hudson
	Jersey City
	James J Ferris
	172390060
	Focus
	Highest Within-School Gaps

	Hudson
	Jersey City
	Jotham W Wakeman/# 6
	172390370
	Focus
	Highest Within-School Gaps

	Hudson
	Jersey City
	Julia A. Barnes/#12
	172390150
	Focus
	Lowest Subgroup Performance

	Hudson
	Jersey City
	Number 24
	172390220
	Focus
	Lowest Subgroup Performance

	Hudson
	Jersey City
	Number 4 Middle Sch
	172390105
	Focus
	Highest Within-School Gaps

	Hudson
	Jersey City
	Whitney M Young
	172390170
	Focus
	Lowest Subgroup Performance

	Hudson
	Jersey City
	William L Dickinson
	172390080
	Focus
	Lowest Grad Rate

	Mercer
	Trenton City
	Daylight/Twilight H S
	215210030
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Grace A Dunn Middle Sch
	215210100
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Grant
	215210200
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Gregory
	215210210
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Hedgepeth-Williams Sch
	215210080
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Jefferson
	215210230
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Joyce Kilmer
	215210235
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Luis Munoz-Rivera MS
	215210240
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	P.J. Hill
	215210265
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Columbus 
	215210170
	Priority
	Lowest-Performing

	Mercer
	Trenton City
	Franklin
	215210190
	Focus
	Lowest Subgroup Performance

	Mercer
	Trenton City
	Mott
	215210260
	Focus
	Lowest Subgroup Performance

	Mercer
	Trenton City
	Robeson
	215210080
	Focus
	Lowest Subgroup Performance

	Mercer
	Trenton City
	Trenton Central High
	215210050
	Focus
	Lowest Grad Rate

	Mercer
	Trenton City
	Washington Elem.
	215210300
	Focus
	Lowest Subgroup Perf.

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Union
	Elizabeth City
	George Washington Academy School #1
	391320090
	Focus
	Lowest Subgroup Performance

	Union
	Elizabeth City
	Adm. W. F. Halsey Ldrshp
	391320402
	Focus
	Lowest Grad Rate

	Union
	Elizabeth City
	John E. Dwyer Tech Acad
	391320401
	Focus
	Lowest Grad Rate

	Union
	Elizabeth City
	No 14 A Lincoln
	391320170
	Focus
	Lowest Subgroup Performance

	Union
	Elizabeth City
	No 28 Duarte-Marti
	391320315
	Focus
	Lowest Subgroup Performance

	Union
	Elizabeth City
	T. Jefferson Arts Acad
	391320403
	Focus
	Lowest Grad Rate

	Union
	Elizabeth City
	T.A. Edison Career/Tech
	391320404
	Focus
	Lowest Grad Rate

	Monmouth
	Asbury Park City
	Asbury Park Middle
	250100070
	Priority
	Lowest-Performing

	Middlesex
	New Brunswick City
	New Brunswick Middle
	233530055
	Priority
	Lowest-Performing

	Ocean
	Lakewood Twp
	Lakewood High School
	292520050
	Priority
	SIG School - Cohort 2

	Monmouth
	Asbury Park City
	Asbury Park High
	250100010
	Focus
	Lowest Grad Rate

	Middlesex
	East Brunswick Twp
	Hammarskjold Middle
	231170056
	Focus
	Highest Within-School Gaps

	Middlesex
	East Brunswick Twp
	Churchill Jr. High 
	231170055
	Focus
	Highest Within-School Gaps

	Middlesex
	Edison Twp
	John Adams Middle
	231290055
	Focus
	Highest Within-School Gaps

	Monmouth
	Freehold Boro
	Intermediate
	251640060
	Focus
	Highest Within-School Gaps

	Middlesex
	Highland Park Boro
	Highland Park Middle Sch
	232150060
	Focus
	Highest Within-School Gaps

	Monmouth
	Howell Twp
	Howell Middle School North
	252290045
	Focus
	Highest Within-School Gaps

	Monmouth
	Keansburg Boro
	Joseph R. Bolger Mid Sch
	252400030
	Focus
	Lowest Subgroup Performance

	Middlesex
	Metuchen Boro
	Edgar
	233120070
	Focus
	Highest Within-School Gaps

	Middlesex
	New Brunswick City
	A Chester Redshaw
	233530060
	Focus
	Lowest Subgroup Performance

	Middlesex
	New Brunswick City
	Livingston
	233530090
	Focus
	Lowest Subgroup Performance

	Middlesex
	New Brunswick City
	Lord Stirling
	233530100
	Focus
	Lowest Subgroup Performance

	Middlesex
	New Brunswick City
	Mckinley Comm
	233530110
	Focus
	Lowest Subgroup Performance

	Middlesex
	New Brunswick City
	New Brunswick High
	233530050
	Focus
	Lowest Grad Rate

	Middlesex
	New Brunswick City
	Roosevelt Elem
	233530125
	Focus
	Lowest Subgroup Performance

	Middlesex
	North Brunswick Twp
	John Adams
	233620060
	Focus
	Highest Within-School Gaps

	Middlesex
	North Brunswick Twp
	Linwood Middle
	233620065
	Focus
	Highest Within-School Gaps

	Middlesex
	Old Bridge Twp
	Jonas Salk Middle
	233845110
	Focus
	Highest Within-School Gaps

	Middlesex
	Perth Amboy City
	Mc Ginnis Middle School
	234090140
	Focus
	Lowest Subgroup Performance

	Middlesex
	Perth Amboy City
	Samuel E Shull Mid
	234090150
	Focus
	Lowest Subgroup Perf

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Monmouth
	Red Bank Boro
	Red Bank Middle
	254360060
	Focus
	Highest Within-School Gaps

	Middlesex
	South Brunswick Twp
	Crossroads North
	234860150
	Focus
	Highest Within-School Gaps

	Middlesex
	South Brunswick Twp
	Crossroads South
	234860075
	Focus
	Highest Within-School Gaps

	Middlesex
	South River Boro
	South River Elem Sch
	234920065
	Focus
	Highest Within-School Gaps

	Ocean
	Lakewood Twp
	Clifton Ave Grade Sch
	292520070
	Focus
	Lowest Subgroup Performance

	Ocean
	Lakewood Twp
	Ella G Clarke Elem School
	292520080
	Focus
	Lowest Subgroup Performance

	Ocean
	Lakewood Twp
	Lakewood Middle
	292520083
	Focus
	Lowest Subgroup Performance

	Somerset
	Franklin Twp
	Franklin Middle School
	351610160
	Focus
	Highest Within-School Gaps

	Somerset
	Franklin Twp
	Sampson G. Smith School
	351610150
	Focus
	Highest Within-School Gaps

	Camden
	Camden City
	Bonsall
	070680301
	Priority
	Lowest-Performing

	Camden
	Camden City
	Camden High
	070680030
	Priority
	SIG School - Cohort 2

	Camden
	Camden City
	Catto Community School
	070680145
	Priority
	Lowest-Performing

	Camden
	Camden City
	Coopers Poynt
	070680165
	Priority
	Lowest-Performing

	Camden
	Camden City
	Cramer
	070680170
	Priority
	SIG School - Cohort 1

	Camden
	Camden City
	Davis Elem
	070680180
	Priority
	Lowest-Performing

	Camden
	Camden City
	Dudley Elem School
	070680190
	Priority
	Lowest-Performing

	Camden
	Camden City
	Forest Hill
	070680205
	Priority
	Lowest-Performing

	Camden
	Camden City
	Hatch Middle
	070680210
	Priority
	Lowest-Performing

	Camden
	Camden City
	Morgan Village Middle
	070680245
	Priority
	Lowest-Performing

	Camden
	Camden City
	Riletta Cream Elem School
	070680175
	Priority
	Lowest-Performing

	Camden
	Camden City
	Sumner
	070680310
	Priority
	Lowest-Performing

	Camden
	Camden City
	U S Wiggins
	070680320
	Priority
	SIG School - Cohort 1

	Camden
	Camden City
	Veterans Memorial Middle
	070680080
	Priority
	Lowest-Performing

	Camden
	Camden City
	Whittier
	070680303
	Priority
	Lowest-Performing

	Camden
	Camden City
	Wilson
	070680350
	Priority
	Lowest-Performing

	Camden
	Camden City
	Woodrow Wilson High
	070680040
	Priority
	Lowest-Performing

	Camden
	Camden City
	Yorkship
	070680360
	Priority
	Lowest-Performing

	Cumberland
	Millville City
	R D Wood
	113230090
	Priority
	Lowest-Performing

	Atlantic
	Atlantic City
	Dr M L King Jr Sch Comp
	010110140
	Focus
	Lowest Subgroup Performance

	Atlantic
	Atlantic City
	Sovereign Ave School
	010110030
	Focus
	Highest Within-School Gaps

	Atlantic
	Atlantic City
	Texas Avenue
	010110060
	Focus
	Highest Within-School Gaps

	Atlantic
	Atlantic City
	Atlantic City High School
	010110010
	Focus
	Lowest Grad Rate

	Salem
	Woodstown-Pilesgrove Reg
	Woodstown Middle School
	335910070
	Focus
	Highest Within-School Gaps

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Cumberland
	Bridgeton City
	Bridgeton High
	110540020
	Focus
	Lowest Grad Rate

	Cumberland
	Bridgeton City
	Broad Street Elem Sch
	110540030
	Focus
	Lowest Subgroup Performance

	Cumberland
	Bridgeton City
	Cherry Street
	110540055
	Focus
	Lowest Subgroup Performance

	Cumberland
	Bridgeton City
	Indian Ave
	110540060
	Focus
	Lowest Subgroup Performance

	Cumberland
	Deerfield Twp
	Deerfield
	111020040
	Focus
	Lowest Subgroup Performance

	Atlantic
	Egg Harbor Twp
	Egg Harbor Twp H S
	011310005
	Focus
	Highest Within-School Gaps

	Atlantic
	Egg Harbor Twp
	Fernwood Middle Sch
	011310039
	Focus
	Highest Within-School Gaps

	Cumberland
	Fairfield Twp
	Fairfield Township School
	111460070
	Focus
	Lowest Subgroup Performance

	Atlantic
	Galloway Twp
	Smithville Elem School
	011690048
	Focus
	Highest Within-School Gaps

	Gloucester
	Glassboro
	Glassboro Intermediate
	151730078
	Focus
	Lowest Subgroup Performance

	Gloucester
	Kingsway Regional
	Kingsway Reg Middle
	152440060
	Focus
	Highest Within-School Gaps

	Cumberland
	Millville City
	Bacon Elem
	113230065
	Focus
	Lowest Subgroup Performance

	Cumberland
	Millville City
	Holly Heights
	113230075
	Focus
	Lowest Subgroup Performance

	Cumberland
	Millville City
	Lakeside Middle School
	113230077
	Focus
	Lowest Subgroup Performance

	Cumberland
	Millville City
	Silver Run School
	113230100
	Focus
	Lowest Subgroup Performance

	Salem
	Penns Grv-Carney's Pt Reg
	Penns Grove High
	334070050
	Focus
	Lowest Grad Rate

	Atlantic
	Pleasantville City
	Pleasantville H S
	014180050
	Focus
	Lowest Grad Rate

	Atlantic
	Pleasantville City
	Pleasantville Middle Sch
	014180055
	Focus
	Lowest Subgroup Performance

	Salem
	Salem City
	Salem High
	334630050
	Focus
	Lowest Grad Rate

	Salem
	Salem City
	Salem Middle
	334630090
	Focus
	Lowest Subgroup Performance

	Cumberland
	Upper Deerfield Twp
	Woodruff School
	115300070
	Focus
	Lowest Subgroup Performance

	Cumberland
	Vineland City
	Landis Middle School
	115390055
	Focus
	Highest Within-School Gaps

	Gloucester
	Washington Twp
	Bunker Hill Middle Sch
	155500020
	Focus
	Highest Within-School Gaps

	Gloucester
	Washington Twp
	Chestnut Ridge Middle
	155500026
	Focus
	Highest Within-School Gaps

	Cape May
	Wildwood City
	Glenwood Ave Elementary
	095790060
	Focus
	Lowest Subgroup Performance

	Cape May
	Wildwood City
	Wildwood Middle School
	095790070
	Focus
	Lowest Subgroup Performance

	Burlington
	Willingboro Twp
	Willingboro High
	055805053
	Focus
	Lowest Grad Rate

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Camden
	Winslow Twp
	Winslow Twp Middle School
	075820020
	Focus
	Lowest Subgroup Performance

	Burlington
	Beverly City
	Beverly School
	050380025
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Avon Ave
	133570220
	Priority
	SIG School - Cohort 2

	Essex
	Newark City
	Barringer
	133570020
	Priority
	SIG School - Cohort 2

	Essex
	Newark City
	Belmont Runyon
	133570225
	Priority
	Lowest-Performing

	Essex
	Newark City
	Camden St
	133570310
	Priority
	Lowest-Performing

	Essex
	Newark City
	Central
	133570030
	Priority
	SIG School - Cohort 1

	Essex
	Newark City
	Dayton Elementary at Peshine Avenue
	133570370
	Priority
	SIG School - Cohort 1

	Essex
	Newark City
	George Washington Carver
	133570435
	Priority
	Lowest-Performing

	Essex
	Newark City
	Hawthorne Ave
	133570470
	Priority
	Lowest-Performing

	Essex
	Newark City
	Louise A. Spencer
	133570495
	Priority
	Lowest-Performing

	Essex
	Newark City
	Malcolm X Shabazz High
	133570050
	Priority
	SIG School - Cohort 1

	Essex
	Newark City
	Newark Vocational H S
	133570045
	Priority
	SIG School - Cohort 1

	Essex
	Newark City
	Quitman Community School
	133570605
	Priority
	Lowest-Performing

	Essex
	Newark City
	Thirteenth Ave
	133570715
	Priority
	Lowest-Performing

	Essex
	Newark City
	Chancellor Ave
	133570330
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Dr E Alma Flagg
	133570415
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Dr William H Horton
	133570440
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	East Side
	133570040
	Focus
	Lowest Grad Rate

	Essex
	Newark City
	Elliott St
	133570390
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Fast Track Success Academy
	133570002
	Focus
	Lowest Grad Rate

	Essex
	Newark City
	Hawkins St
	133570460
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Ivy Hill
	133570565
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Mckinley
	133570520
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Miller St
	133570530
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Mt Vernon
	133570570
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	Newark Innovation Academy
	133570003
	Focus
	Lowest Grad Rate

	Essex
	Newark City
	Rafael Hernandez School
	133570575
	Focus
	Lowest Subgroup Performance

	Essex
	Newark City
	South 17th St
	133570670
	Focus
	Lowest Subgroup Perf.

	County Name
	District Name
	School Name
	CDS code
	School Classification
	Reason for Classification

	Essex
	Newark City
	Sussex Ave
	133570710
	Focus
	Lowest Subgroup Performance

	Essex
	Irvington Township
	University Middle School
	132330135
	Priority
	SIG School - Cohort 3

	Essex
	East Orange
	Cicely Tyson Com Ms/Hs
	131210150
	Priority
	SIG School - Cohort 2

	Essex
	East Orange
	Patrick F. Healy Middle
	131210095
	Priority
	Lowest-Performing

	Essex
	Essex Co Voc-Tech
	Essex Cty Voc-West Caldw
	131390080
	Priority
	SIG School - Cohort 1

	Union
	Plainfield City
	Charles H. Stillman
	394160170
	Priority
	Lowest-Performing

	Union
	Plainfield City
	Hubbard
	394160060
	Priority
	Lowest-Performing

	Union
	Roselle Boro
	Abraham Clark High
	394540010
	Priority
	SIG School - Cohort 1

	Essex
	Belleville Town
	Belleville Middle
	130250025
	Focus
	Highest Within-School Gaps

	Essex
	City Of Orange Twp
	Orange Prep Academy
	133880115
	Focus
	Lowest Subgroup Performance

	Essex
	City Of Orange Twp
	Rosa Parks Elem School
	133880105
	Focus
	Lowest Subgroup Performance

	Essex
	East Orange
	East Orange Campus Hs
	131210035
	Focus
	Lowest Grad Rate

	Essex
	East Orange
	John L. Costley Middle
	131210070
	Focus
	Lowest Subgroup Performance

	Essex
	Irvington Township
	Irvington High School
	132330050
	Focus
	Lowest Grad Rate

	Essex
	Irvington Township
	Union Ave
	132330140
	Focus
	Lowest Subgroup Performance

	Union
	Plainfield City
	BOACCD
	394160051
	Focus
	Lowest Grad Rate

	Union
	Plainfield City
	Jefferson
	394160150
	Focus
	Lowest Subgroup Performance

	Union
	Plainfield City
	Maxson
	394160070
	Focus
	Lowest Subgroup Performance

	Union
	Roselle Boro
	Leonard V. Moore
	394540040
	Focus
	Lowest Subgroup Performance

	Essex
	South Orange-Maplewood
	Clinton
	134900060
	Focus
	Highest Within-School Gaps

	Essex
	South Orange-Maplewood
	Maplewood Middle
	134900040
	Focus
	Highest Within-School Gaps

	Essex
	South Orange-Maplewood
	South Orange Middle
	134900050
	Focus
	Highest Within-School Gaps


	Appendix B

Award Classes 


At least one school from each class listed below will receive an award provided that the application for at least one school from each class meets the minimum requirements described in section 3.2, above. The classes are based on 2015-16 district enrollment data, and were created solely for the purpose of PRESS awards. 

Key:
	
	# students

	CLASS 1
	0-4,999

	CLASS 2
	5,000-9,999

	CLASS 3 
	10,000+


Districts by Class:
	County Name
	District Name
	District enrollment
 (15-16)

	Atlantic
	Galloway Twp
	3,286

	Atlantic
	Pleasantville City
	3,608

	Bergen
	Rochelle Park Twp
	475

	Bergen
	Hillsdale Boro
	1,186

	Bergen
	Saddle Brook Twp
	1,711

	Bergen
	Leonia Boro
	1,846

	Bergen
	New Milford Boro
	1,991

	Bergen
	Elmwood Park
	2,525

	Bergen
	Cliffside Park Boro
	2,997

	Bergen
	Englewood City
	3,102

	Burlington
	Beverly City
	290

	Burlington
	Willingboro Twp
	3,660

	Camden
	Winslow Twp
	4,884

	Cape May
	Wildwood City
	857

	Cumberland
	Deerfield Twp
	325

	Cumberland
	Fairfield Twp
	640

	Cumberland
	Upper Deerfield Twp
	921

	Essex
	Essex Co Voc-Tech
	2,225

	Essex
	Belleville Town
	4,544

	Gloucester
	Glassboro
	2,134

	Gloucester
	Kingsway Regional
	2,562

	Hudson
	Guttenberg Town
	1,003

	Middlesex
	Highland Park Boro
	1,612

	Middlesex
	South River Boro
	2,213

	Middlesex
	Metuchen Boro
	2,231

	Monmouth
	Red Bank Boro
	1,255

	Monmouth
	Keansburg Boro
	1,512

	Monmouth
	Freehold Boro
	1,702

	Monmouth
	Asbury Park City
	1,919

	Morris
	Rockaway Boro
	583

	Salem
	Salem City
	1,173

	Salem
	Woodstown-Pilesgrove Reg
	1,511

	Salem
	Penns Grv-Carney's Pt Reg
	2,177

	Union
	Roselle Boro
	2,691

	Warren
	Phillipsburg Town
	3,763

	Atlantic
	Atlantic City
	7,130

	Atlantic
	Egg Harbor Twp
	7,394

	Bergen
	Hackensack City
	5,625

	Camden
	Camden City
	9,294

	Cumberland
	Millville City
	5,646

	Cumberland
	Bridgeton City
	5,747

	Cumberland
	Vineland City
	9,800

	Essex
	City Of Orange Twp
	5,113

	Essex
	Montclair Town
	6,663

	Essex
	West Orange Town
	6,682

	Essex
	Irvington Township
	6,688

	Essex
	South Orange-Maplewood
	6,872

	Essex
	East Orange
	9,219

	Gloucester
	Washington Twp
	7,323

	Hudson
	West New York Town
	7,759

	Middlesex
	North Brunswick Twp
	6,063

	Middlesex
	East Brunswick Twp
	8,084

	Middlesex
	South Brunswick Twp
	8,711

	Middlesex
	Old Bridge Twp
	8,919

	Middlesex
	New Brunswick City
	8,975

	Monmouth
	Howell Twp
	5,970

	Morris
	Morris School District
	5,229

	Ocean
	Lakewood Twp
	6,032

	Somerset
	Franklin Twp
	7,325

	Union
	Plainfield City
	7,735

	Essex
	Newark City
	35,330

	Hudson
	Jersey City
	27,488

	Mercer
	Trenton City
	11,035

	Middlesex
	Edison Twp
	15,020

	Middlesex
	Perth Amboy City
	10,548

	Passaic
	Clifton City
	10,865

	Passaic
	Passaic City
	13,428

	Passaic
	Paterson City
	24,817

	Union
	Elizabeth City
	25,929


	Appendix C

List of Models and Model Requirements

	Turnaround Model

	A turnaround model is one in which an LEA must implement each of the following elements:

· Replace the principal and grant the principal sufficient operational flexibility (including in staffing, calendars/time, and budgeting) to implement fully each element of the turnaround model;

· Using locally adopted competencies to measure the effectiveness of staff who can work within the turnaround environment to meet the needs of students, screen all existing staff and rehire no more than 50 percent, and select new staff;

· Implement strategies such as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school;

· Provide staff ongoing, high quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure that they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies;

· Adopt a new governance structure, which may include, but is not limited to, requiring the school to report to a new ‘‘turnaround office’’ in the LEA or SEA, hire a ‘‘turnaround leader’’ who reports directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LEA or SEA to obtain added flexibility in exchange for greater accountability;

· Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards;

· Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students;

· Establish schedules and implement strategies that provide increased learning time (as defined in the SIG final requirements); and

· Provide appropriate social-emotional and community-oriented services and supports for students.

A turnaround model may also implement other strategies such as:

· Any of the required and permissible activities under the transformation model; or

· A new school model (e.g., themed, dual language academy).


	Transformation Model

	A transformation model is one in which an LEA implements each of the following elements:

I.  Developing and increasing teacher and school leader effectiveness.

The LEA must:

· Replace the principal who led the school prior to commencement of the transformation model;

· Implement rigorous, transparent and equitable evaluation and support systems for teachers and principals, designed and developed with teacher and principal involvement, that:

· Will be used for continual improvement of instruction;

· Meaningfully differentiate performance using at least three performance levels;

· Use multiple valid measures in determining performance levels, including as a significant factor, data on student growth (as defined in the SIG final requirements) for all students (including English learners and students with disabilities), and other measures of professional practice (which may be gathered through multiple formats and sources), such as observations based on rigorous teacher performance standards, teacher portfolios and student and parent surveys;

· Evaluate teachers and principals on a regular basis;

· Provide clear, timely and useful feedback, including feedback that identifies needs and guides professional development; and

· Will be used to inform personnel decisions.

· Use the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and high school graduation rates and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so; and

· Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in the school, taking into consideration the results from the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements, if applicable.

An LEA may also implement other strategies to develop teachers’ and school leaders’ effectiveness, such as:

· Providing additional compensation to attract and retain staff with the skills necessary to meet the needs of the students in a transformation school;

· Instituting a system for measuring changes in instructional practices resulting from professional development; or

· Ensuring that the school is not required to accept a teacher without the mutual consent of the teacher and principal, regardless of the teacher’s seniority.

II. Comprehensive instructional reform strategies.

The LEA must:

· Use data to identify and implement an instructional program that is research-based and vertically aligned from one grade to the next as well as aligned with State academic standards;

· Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students; and

· Provide staff ongoing, high quality, job-embedded professional development (e.g., regarding subject specific pedagogy, instruction that reflects a deeper understanding of the community served by the school, or differentiated instruction) that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to implement successfully school reform strategies.

An LEA may also implement comprehensive instructional reform strategies, such as:

· Conducting periodic reviews to ensure that the instruction is implemented with fidelity to the selected curriculum, is having the intended impact on student achievement and is modified if ineffective;

· Implementing a school-wide ‘‘response-to-intervention’’ model;

· Providing additional supports and professional development to teachers and principals in order to implement effective strategies to support students with disabilities in the least restrictive environment and to ensure that English learners acquire language skills to master academic content;

· Using and integrating technology based supports and interventions as part of the instructional program; or

· In secondary schools:

· Increasing rigor by offering opportunities for students to enroll in advanced coursework (such as Advanced Placement; International Baccalaureate; or science, technology, engineering, and mathematics courses, especially those that incorporate rigorous and relevant project-,inquiry-, or design-based contextual learning opportunities), early-college high schools, dual enrollment programs, or thematic learning academies that prepare students for college and careers, including by providing appropriate supports designed to ensure that low achieving students can take advantage of these programs and coursework;

· Improving student transition from middle to high school through summer transition programs or freshman academies;

· Increasing graduation rates through, for example, credit-recovery programs, re-engagement strategies, smaller learning communities, competency-based instruction and performance-based assessments and acceleration of basic reading and mathematics skills; or

· Establishing early-warning systems to identify students who may be at risk of failing to achieve to high standards or graduate.

III. Increasing learning time and creating community-oriented schools.

The LEA must:

· Establish schedules and strategies that provide increased learning time (as defined in the SIG final requirements); and 

· Provide ongoing mechanisms for family and community engagement.

An LEA may also implement other strategies that extend learning time and create community-oriented schools, such as:

· Partnering with parents and parent organizations, faith- and community based organizations, health clinics, other state or local agencies, and others to create safe school environments that meet students’ social, emotional and health needs;

· Extending or restructuring the school day so as to add time for such strategies as advisory periods that build relationships between students, faculty, and other school staff;

· Implementing approaches to improve school climate and discipline, such as implementing a system of positive behavioral supports or taking steps to eliminate bullying and student harassment; or

· Expanding the school program to offer full-day kindergarten or prekindergarten.

IV. Providing operational flexibility and sustained support.

The LEA must:

· Give the school sufficient operational flexibility (such as staffing, calendars/time, and budgeting) to implement fully each element of the transformation model to substantially improve student achievement outcomes and increase high school graduation rates; and

· Ensure that the school receives ongoing, intensive technical assistance and related support from the LEA, the SEA, or a designated external lead partner organization (such as a school turnaround organization or an EMO).

The LEA may also implement other strategies for providing operational flexibility and intensive support, such as:

· Allowing the school to be run under a new governance arrangement, such as a turnaround division within the LEA or SEA; or

· Implementing a per-pupil, school based budget formula that is weighted based on student needs.


	School Closure

	School closure occurs when an LEA closes a school and enrolls the students who attended that school in other schools in the LEA that are higher achieving. These other schools should be within reasonable proximity to the closed school and may include, but are not limited to, charter schools or new schools for which achievement data are not yet available.


	Restart Model

	A restart model is one in which an LEA converts a school or closes and reopens a school under a charter school operator, a charter management organization (CMO), or an education management organization (EMO), that has been selected through a rigorous review process. (A CMO is a non-profit organization that operates or manages charter schools by centralizing or sharing certain functions and resources among schools. An EMO is a for-profit or non-profit organization that provides ‘‘whole-school operation’’ services to an LEA.) The rigorous review process must include a determination by the LEA that the selected charter school operator, CMO, or EMO is likely to produce strong results for the school.  In making this determination, the LEA must consider the extent to which the schools currently operated or managed by the selected charter school operator, CMO, or EMO, if any, have produced strong results over the past three years (or over the life of the school, if the school has been open for fewer than three years), including:

· Significant improvement in academic achievement for all groups of students described in section 1111(b)(2)(C)(v) of the ESEA;

· Success in closing achievement gaps, either within schools or relative to all public elementary school and secondary school students statewide, for all groups of students described in section 1111(b)(2)(C)(v)(II) of the ESEA;

· High school graduation rates, where applicable, that are above the average rates in the state for the groups of students described in section 1111(b)(2)(C)(v) of the ESEA; and

· No significant compliance issues, including in the areas of civil rights, financial management and student safety.

A restart model must enroll, within the grades it serves, any former student who wishes to attend the school.


	Evidence-based, Whole-school Reform Model

	An evidence-based, whole-school reform model:

· Is supported by evidence of effectiveness, which must include at least one study of the model that:

· Meets What Works Clearinghouse evidence standards with or without reservations; 

· Found a statistically significant favorable impact on a student academic achievement or attainment outcome, with no statistically significant and overriding unfavorable impacts on that outcome for relevant populations in the study or in other studies of the intervention reviewed by and reported on by the What Works Clearinghouse; and

· If meeting What Works Clearinghouse evidence standards with reservations, includes a large sample and a multi-site sample as defined in 34 CFR 77.1 (Note: multiple studies can cumulatively meet the large and multi-site sample requirements so long as each study meets the other requirements in this section);

· Is a whole-school reform model as defined in the SIG final requirements; and

· Is implemented by the LEA in partnership with a whole-school reform model developer as defined in the SIG final requirements which states:

· The LEA must partner with the entity or individual that maintains proprietary rights to the evidence-based, whole-school reform model. 

· If no entity or individual maintains proprietary rights to the model, the LEA must partner with an entity or individual that has a demonstrated record of success in implementing a whole-school reform model and is selected through a rigorous review process that includes a determination that the entity or individual is likely to produce strong results for the school.
To identify models that met the requirements of the evidence-based, whole-school reform model set forth in the final requirements, the U.S. Department of Education (USDE) conducted two calls for evidence, one in fall 2014 and another in winter 2015.  An LEA that chooses to request SIG funds to implement an evidence-based, whole-school reform model must select from among those models listed below as they were found to have met the requirements of the evidence-based, whole-school reform model.  

Proprietary Strategies

Success For All

Institute for Student Achievement

Positive Action
Non-Proprietary Strategies

Small Schools of Choice

For each model, a narrative description and at least one study meeting What Works Clearinghouse standards that were submitted in response to the calls for evidence is available for the LEA’s review at http://www2.ed.gov/programs/sif/sigevidencebased/index.html.  The models listed above reflect the approved list at the time of this NGO’s development.  The USDE states that the review of prospective models is ongoing and the list provided will be updated on a rolling basis to reflect those models that have been determined to meet the final requirements.  LEA’s should check the USDE’s website through the above link for the most current list of approved evidence-based, whole-school reform models.




	Early Learning Model

	An LEA implementing the early learning model in an elementary school must:

· Implement each of the following early learning strategies:

· Offer full-day kindergarten;

· Establish or expand a high-quality preschool program (as defined in the SIG final requirements);

· Provide educators, including preschool teachers, with time for joint planning across grades to facilitate effective teaching and learning and positive teacher-student interactions;

· Replace the principal who led the school prior to commencement of the early learning model;

· Implement rigorous, transparent and equitable evaluation and support systems for teachers and principals, designed and developed with teacher and principal involvement, that meet the requirements described in sectionI.A.2(d)(1)(A)(ii) of the SIG final requirements;

· Use the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements to identify and reward school leaders, teachers, and other staff who, in implementing this model, have increased student achievement and identify and remove those who, after ample opportunities have been provided for them to improve their professional practice, have not done so;

· Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of students in the school, taking into consideration the results from the teacher and principal evaluation and support system described in section I.A.2(d)(1)(A)(ii) of the SIG final requirements, if applicable;

· Use data to identify and implement an instructional program that:

· Is research-based, developmentally appropriate and vertically aligned from one grade to the next as well as aligned with state early learning and development standards and state academic standards; and

· In the early grades, promotes the full range of academic content across domains of development, including math and science, language and literacy, socio-emotional skills, self-regulation and executive functions;

· Promote the continuous use of student data (such as formative, interim, and summative assessment data) to inform and differentiate instruction in order to meet the educational and developmental needs of individual students; and

· Provide staff ongoing, high-quality, job-embedded professional development such as coaching and mentoring (e.g., regarding subject-specific pedagogy, instruction that reflects a deeper understanding of the community served by the school or differentiated instruction) that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure they are equipped to facilitate effective teaching and learning and have the capacity to implement successfully school reform strategies.


	Appendix D
LEA Application Instructions and Forms

	LEA Application Instructions

	L-1:  Cover Page & Board Resolution

	L-2:  Assurances

	L-3: Documentation of Federal Compliance (DUNS/SAM) Form 

	L-4: Schools to Be Served

	L-5: Stakeholder Engagement and Support

	L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives

	L-7: LEA Commitment and Capacity

	L-8: LEA Planning Year Capacity Enhancement Activities


LEA SECTION
School turnaround literature and the amended federal SIG guidance highlight the critical role of the LEA in improving student performance in Priority and Focus schools.  In order for the LEA to successfully facilitate school turnaround the LEA must carefully examine and address the gaps in its own internal capacity to support schools.  For most LEAs, addressing LEA-level capacity enhancements and making school-level structural and personnel changes to support turnaround require more time than afforded between the period of grant award notification and the start of the new school year.  The revised SIG regulations address the implementation challenges associates with limited planning time by allowing the LEA to use SIG funds for an entire project period towards preparatory tasks that support full implementation the subsequent school year.  For Cohort 4 the planning year is October 1, 2016 – August 31, 2017; with full implementation commencing September 1, 2017.  In order to ensure that limited grant funds are awarded to LEAs with the greatest potential for success, the New Jersey Department of Education (NJDOE) has designated the planning year as a New Jersey condition for all Cohort 4 awardees.    

The LEA section of the PRESS application incorporates the lessons learned from prior SIG cohorts and includes new requirements outlined in the amended federal guidance to ensure that LEAs possess the commitment and capacity to use SIG funds to reap optimal student outcomes.  The components of the LEA section of this application and the notable changes are as follows:

L-1: Cover Page and Board Resolution: Remains the same as prior applications.
L-2: Assurances: The following 3 types of assurances are included in the LEA section: 
· General assurances (required of all grants administered by the NJDOE)
· SIG specific assurances (required by the United States Department of Education)

· NJDOE SIG Specific (required by NJDOE’s SIG program office)

Though all LEAs should be familiar with the general assurances and LEAs that participated in previous SIG cohorts are familiar with the SIG-specific assurances; the NJDOE SIG-specific assurances were revised for Cohort 4.  The modifications include assurances that explicitly require LEAs to commit to consistent school leadership throughout the duration of the grant and to execute a contract with an external entity who will validate the LEA’s capacity and provide guidance on the LEA-level structures that are necessary to support sustained school turnaround.
L-3: Documentation of Federal Compliance (DUNS/SAM) Form:  Beginning with the 2015-16 application; LEAs are required to submit the “Entity Overview” page from their www.sam.gov profile.
L-4:  Schools To Be Served: The format is similar to prior applications; however there is a new notation.  If funding is available after awarding eligible Priority schools, the NJDOE will give preference to funding eligible Focus schools with low subgroup performance over eligible Focus schools with designations due to low graduation rates or due to with-in school achievement gaps.
L-5: Stakeholder Engagement and Support: This section has been revised to require letters of support from the LEA’s Board and unions.
L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives: This section replaces the LEA Project Description page.  Eligible LEAs have schools that have struggled with low performance for a period of time.  This section requires LEAs to reflect on their prior efforts to address these issues and their outcomes.  
L-7: LEA Commitment and Capacity:  This section has been revised to address four capacity focus areas LEAs should examine and cultivate prior to launching a turnaround initiative as described in District Readiness to Support School Turnaround: A Users’ Guide to Inform the Work of State Education Agencies and Districts.  Additionally, a fifth area solicits information on the LEAs selection and management of external providers.  
L-8: LEA Planning Year Capacity Enhancement Activities:  This section is new for the Cohort 4 application. This section requires LEAs to describe the activities they would engage in during the planning year in order to further cultivate its capacity to fully launch school turnaround strategies.  

Instructions
All sections of the LEA application must be completed in a manner consistent with the following instructions.  
	Important Note: The LEA application only has to be completed once; regardless of the number of schools listed on L-4.


L-1: Cover Page and Board Resolution to Apply

Insert all requested information.  Ensure that the Chief School Administrator’s signature is included at the bottom of the page.
Indicate the Board’s approval for submission of the application by completing the attached form or by submitting a copy of the approved Board resolution.  If the Board meeting is scheduled to occur after the due date of the application, indicate the date of the Board meeting and forward the board resolution as soon as it is available.

L-2: Assurances 

Review each assurance.  The Chief School Administrator shall sign the bottom of the page indicating the LEA’s commitment to adhere to the terms outlined therein.

L-3: Documentation of Federal Compliance

Insert all requested information.  The Chief School Administrator shall sign the bottom of the page indicating the accuracy of the information reported and the assurance that SAM registration will remain current throughout the grant period. The applicant must include a copy of their “Entity Overview” page from their www.sam.gov profile.
L-4: Schools to Be Served 

List each Priority or Focus school the LEA commits to serve and its corresponding NCES identification number.  Identify each school’s status by inserting an “X” in the Priority or Focus column.  Additionally, indicate the intervention model the LEA has chosen to implement in each school: (1) turnaround; (2) restart; (3) closure; (4) transformation; (5) evidence-based whole school reform model or (6) early learning model.
	Important Note: An LEA in which one or more Priority schools are located must serve all of these schools before it may serve one or more Focus schools.  If funding is available after awarding eligible Priority schools, the NJDOE will give preference to funding Focus schools with low subgroup performance over Focus schools with low graduation rates or with-in school achievement gaps.


L-5: Stakeholder Engagement and Support
Stakeholder engagement and support is critical to the effective implementation of comprehensive reform.  This section focuses on LEA-level stakeholder engagement and support for its proposed approach to addressing school turnaround and in the development of the LEA portion of the application.  The LEA shall demonstrate that it has adequately engaged and secured support from critical stakeholders through the following:
Workgroup Membership and Participation
Ideally, the workgroup charged with completing the LEA portion of the application should be comprised of LEA-level staff members who:

· are charged with addressing the needs of the schools listed on L-4,
· have the institutional knowledge to accurately assess the LEA’s current capacity to facilitate school turnaround, and 

· have the authority to implement LEA-level capacity-enhancement activities.

The LEA shall reflect its workgroup composition and participation by listing the names, title and number of meetings attended by the individuals who developed the LEA portion of the application.

Letters of Support

The NJDOE expects the LEA to meaningfully engage its Board and unions around its approach to school turnaround when the application is developed rather than after a grant has been awarded.  Such proactive engagement minimizes the likelihood of inefficient or ineffective implementation due to competing perspectives.  Towards this end, the LEA must submit letters of support from its Board and unions. Ideally, these letters will be more than a simple assent for the submission of the application.  The letters should suggest that support is being rendered following robust and frequent dialogue regarding the LEA’s approach to school turnaround.  Additionally, when feasible, the letters should detail the specific ways in which the stakeholder group will support the LEA (e.g. list of policies and procedure the Board will modify or a commitment to execute a memorandum of understanding to address increased learning time for students and teachers).
L-6: Summary of Prior LEA-Facilitated School Improvement Initiatives
In addition to the needs assessment and soliciting feedback from stakeholders; it is important for LEAs to consider past practices when determining an appropriate approach to school turnaround.  Hence, the LEA summary shall include the following:

· A description of the LEA’s prior school improvement efforts,
· Initial goals and actual outcomes of prior school improvement efforts, and
· The factors that contributed to outcomes.
L-7: LEA Commitment and Capacity
“School turnaround – especially when facilitated by a SIG – is an LEA initiative and the LEA must itself function at a level of proficiency, which enables it to support the major overhaul of one or more of its schools.  The LEA’s role in school turnaround goes well beyond hiring a turnaround principal and giving the principal flexibility and authority to lead change” (Redding, et al).  Cohort 4 awardees must demonstrate that the LEA has a viable, comprehensive approach to school turnaround that encompasses more than the school needs – it must also address systemic challenges that have inhibited school turnaround.  District Readiness to Support School Turnaround (Player, Hitt, & Robinson, 2014) is the Center on School Turnaround’s tool to guide an LEA in examining its capacity to lead school turnaround and to address systemic challenges.  Player, et al states that the following focus levers are essential prerequisites for an LEA’s turnaround effort:

· Leadership: District leadership must 1) demonstrate a will to do what is necessary, 2) have the capacity to orchestrate intensive turnaround work and 3) have a clear and compelling turnaround strategy.
· Differentiated Support and Accountability: The effective and balanced use of support and accountability requires a regular “embedded” district presence in turnaround schools to 1) help assess needs, 2) to monitor the progress of the school improvement plan and 3) to provide schools with the support they need.
· Talent Management: How schools attract, manage and develop talent is an important factor to consider before implementing a district-led turnaround effort.  Talent must be addressed in the following ways: 1) effective management of teacher talent, 2) intentional school leadership selection and 3) principal development.
· Instructional Infrastructure: LEAs set the conditions for effective instruction by providing an infrastructure that allows for clear, coherent, data-driven strategies that are aligned with LEA and state learning objectives.  The following processes facilitate effective instructional infrastructure: 1) high quality assessment strategy aligned with the curriculum, 2) robust and user friendly data tools and 3) data-driven culture.
Lessons learned from prior SIG cohorts attest to the importance of these focus areas; hence, they are the basis for determining an LEA’s commitment and capacity to use SIG funds in a manner consistent with the final requirements.  

For each capacity focus area, the respondent must provide a clear and concise narrative regarding their current status.  To ensure that the response is thorough and meets the NJDOE’s expectations, address each bulleted item.  LEAs are strongly advised to read the above referenced resource, which can be found at http://centeronschoolturnaround.org/wp-content/uploads/2014/09/District_Readiness_to_Support_School_Turnaround.pdf to understand the full context of the questions posed in this section. 
In addition to the above capacity focus areas, the LEA must include a clear and concise narrative to address a fifth area – management of external providers.  The narrative should not be a simple re-statement of the LEA’s procurement process.  Instead, it should focus specifically on ensuring that external providers possess a demonstrated track record for addressing the school’s specific needs and the LEA’s process for monitoring external providers’ performance and desired outcomes throughout implementation of services.
L-8: LEA Planning-Year Capacity Enhancement Activities

Player, et al suggests that it’s unlikely that LEAs with Priority and Focus schools would be fully “ready” in any one of the capacity focus areas.  Hence, the goal of this section is for the LEA to indicate how it would further cultivate its capacity to lead turnaround by addressing challenges during the planning year.  
The LEA should describe the capacity-enhancing activities that it will engage in to ensure its readiness to fully launch its school turnaround strategies.  When identifying activities, be certain to address the challenges noted in L-7.  Also indicate the individual(s) responsible for following through on the activity and the timeline for completion.
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AGENCY TELEPHONE NUMBER



AGENCY FAX 
PROJECT DIRECTOR (Please print or type name):  _________________________________________________________________

TELEPHONE NUMBER:  (____)___________________  FAX#: (____)__________________  E-MAIL_______________________________

BUSINESS MANAGER:  ________________________________  PHONE#: (____)___________  E-MAIL_____________________________

DURATION OF PROJECT:
FROM: 
     10/1/2016   TO   8/31/2017




YEAR 1 TOTAL AMOUNT OF FUNDS REQUESTED: $__________________________________________
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BOARD RESOLUTION TO APPLY
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            NGO#  
                  WKL

The _________________________________ Board hereby certifies that permission has been

granted to apply for the discretionary grant program entitled:

School Improvement Grant

for the purposes described in the application, in the amount of,

$___________.00, 

starting on _______________, and

ending on _______________.

The filing of this application was authorized at the Board meeting held on,

_____________________________, 20__

______________________________










Secretary of the Board

__________________________20__










 Date

Form L-2
GENERAL ASSURANCES

The certifications listed below shall be treated as a material representation of fact by the applicant upon which the New Jersey Department of Education (NJDOE) will place reliance in making a grant award. The NJDOE is hereby assured that the applicant:

Legal authority

Has the legal authority to apply for funds made available under the requirements for this grant program application, and has the institutional, managerial and financial capacity (including funds sufficient to pay the federal/state/local share of project costs, as appropriate) to ensure proper planning, management and completion of the project described in this grant application. 

Access to records 

Gives the New Jersey Department of Education (NJDOE), or its authorized representatives, access to, and the right to examine all records, books, or discounts related to the award; and will establish a proper accounting system in accordance with Generally Accepted Accounting Principles (GAAP) and the Uniform Grant Guidance (UGG) at 2 CFR Part 200.

Conflict of Interest 

Shall establish safeguards to prohibit employees from using their positions for a purpose that constitutes or presents the appearance of personal or organizational conflict of interest or personal gain in accordance with §200.112 of the Uniform Grant Guidance (UGG).

Non-discrimination 

Shall comply with all federal and state statutes and regulations relating to nondiscrimination. These include, but are not limited to, the following:

· Title VI of the Civil Rights Act of 1964 (P.L. 88-352; 34 CFR Part 100), which prohibits discrimination on the basis of race, color, or national origin;

· Title IX of the Education Amendments of 1972, as amended (20 U.S.C. 1681-1683, and 1685-1686; 34 CFR Part 106), which prohibits discrimination on the basis of sex;

· Section 504 of the Rehabilitation Act of 1973, as amended (29 U.S.C. 794; 34 CFR Part 104), which prohibits discrimination on the basis of disability;

· Section 503 of the Rehabilitation Act of 1973, as amended (41 CFR Parts 61-741.5(a), as applicable, which requires affirmative action in employment;

· The Age Discrimination Act of 1975, as amended (42 U.S.C. 6101 et. seq.;    45 CFR Part 90), which prohibits discrimination on the basis of age; 

· The Americans with Disabilities Act of 1990, as amended (P. L. 101-336), which prohibits discrimination on the basis of disability;

· The Drug Abuse Office and Treatment Act of 1972 (P.L. 92-255), as amended, relating to nondiscrimination on the basis of drug abuse;
· The Comprehensive Alcohol Abuse and Alcoholism Prevention, Treatment and Rehabilitation Act of 1970 (P.L. 91-616), as amended, relating to nondiscrimination on the basis of alcohol abuse or alcoholism;
· Any other nondiscrimination provisions in the specific statute(s) under which the application for Federal assistance is being made; and
· The requirements of any other nondiscrimination statute(s), which may apply to the application.

Hatch Act 

Shall comply, as applicable, with provisions of the Hatch Act (5 U.S.C 1501-1508 and 7324-7328), which limit the political activities of employees whose principal employment activities are funded in whole or in part with Federal funds.
Trafficking Victims Protection Act

Shall comply with the requirements of §106(g) of the Trafficking Victims Act (TVPA) of 2000, as amended (22 U.S.C. 7104), which prohibits grant award recipients or a sub-recipient from: (1) Engaging in severe forms of trafficking in persons during the period of time that the award is in effect; (2) Procuring a commercial sex act during the period of time that the award is in effect; or (3) Using forced labor in the performance of the award or sub-awards under the award.

Lobbying 

Shall comply, for all contracts in excess of $100,000, with the New Restrictions on Lobbying (34 CFR Part 82).  This certification extends to all sub-awards at all tiers (including sub-grants, contracts under grants and cooperative agreements and subcontracts). 

Debarment and Suspension 

Shall certify that the applicant, as well as its principals (Board of Education, Superintendent, Business Administrator, or others in equivalent positions) and subcontractors, is not presently debarred, proposed for debarment, suspended, declared ineligible, or voluntarily excluded from participation in this covered transaction from receiving federal funds in accordance with Executive Orders 12549 and 12689 and 34 CFR Part 85.
Drug Free Workplace 

Shall comply with the provisions of the Drug Free Workplace Act of 1988, as implemented at 34 CFR Part 84, Subpart A – Purpose and Coverage and Subpart B – Requirements for Recipients Other Than Individuals.    

Equal Employment Opportunity

Shall comply with Executive Order 11246, Equal Employment Opportunity, dated  September 24, 1965, as amended by Executive Order 11375, dated October 13, 1967, and as supplemented by the regulations at 41 CFR Part 60.

General Educational Provisions Act (GEPA)

Shall comply with the provisions of the General Education Provisions Act (GEPA) (20 U.S.C. 1221).
Education Department General Administrative Regulations (EDGAR)

Shall comply with the provisions of the Education Department General Administrative Regulations (EDGAR) Part 76, Part 81, Part 82 and Part 99.  
Stevens Amendment 

Shall ensure projects will be administered in conformity with The Stevens Amendment (P.L. 101-166, §511).  Projects or programs funded in whole or in part with Federal grant funds must credit the Federal government for the Federal government's portion of the financial support.

Federal Fiscal Accountability and Transparency Act (FFATA) 

Shall comply with the provisions of The Federal Fiscal Accountability and Transparency Act (FFATA) and has provided to the NJDOE a correct and valid Data Universal Numbering System (DUNS) number for the applicant organization, as well as any controlling parent organization.  

Shall establish and maintain a current and complete registration in the System for Award Management (SAM), located at http://www.sam.gov prior to the submission of this grant application, and shall maintain a current SAM registration throughout the period of the grant award.

Administration 

Shall adopt and use proper methods of administering each program, including the enforcement of any obligations imposed by law on agencies, institutions, organizations, and other recipients responsible for carrying out each program and the correction of deficiencies in program operations that are identified through audits, monitoring, or evaluations.
NJ Public School Contracts Law
Shall comply with provisions of the Public School Contracts Law: N.J.S.A. 18A:18A-1 et. seq., and other relevant state laws and regulations whenever the program supported with these funds involves the procurement of goods or services from vendors or consultants, written contracts between the LEA and such vendors or consultants and the award for such contracts.

Board Resolution

· Local Educational Agency (LEA) applicants shall obtain and maintain on file a certified board resolution or board minutes verifying the District Board of Education’s authorization for submission of this application or of any amendments that entail either programmatic or fiscal changes to the final NJDOE approved grant application. 

· Non-LEA applicants shall obtain, and maintain on file, from officials authorized to bind the applicant, documentation verifying the applicant’s authorization for submission of this application or of any amendments that entail programmatic or fiscal changes to the final NJDOE approved grant application. 

Uniform Grant Guidance

Shall comply with the provisions of the Uniform Grant Guidance, as applicable (2 CFR Part 200 including, but not limited to, the following:  
· Key Personnel standards as outlined in §200.201 (b)(5), with regard to changes in the project director, other key personnel or scope of effort, which require prior written approval of the NJDOE. 

· Property standards as outlined in §§200.310 through 200.316, with an emphasis on internal controls related to equipment in §200.313.
· Procurement standards as outlined in §§200.318 through 200.326, as well as the provisions of the New Jersey Public Schools Contracts Law (N.J.S.A. 18A:18A-1 et. seq.) applicable to the grantee.
· Performance and Reporting standards as outlined in §§200.327 through 200.329. Reports will be submitted in accordance with established procedures and timelines and any addenda, to enable the NJDOE to meet its responsibilities under the program.

· Record Retention and Access standards as outlined in §§200.333 through 200.337. Records which document the compliance with program requirements, relate to fiscal control and/or the accounting of project funds, shall be maintained for three years after the submission of all required reports to the NJDOE.
· Remedies for Noncompliance as outlined in §200.338, including the imposition of additional conditions as outlined in §200.207.  

· Closeout as outlined in §200.343.

· Cost Principles as outlined in Subpart E, §§200.400 through 200.475.

· Audit requirements in accordance with Subpart F, §200.501 and New Jersey Treasury Circular 15-08-OMB.

Student Records and Privacy

Shall comply with the provisions of:

· 34 CFR Part 99, Family Educational Rights and Privacy Act; 

· 45 CFR Parts 160, 162, and 164, Health Insurance Portability and Accountability Act of 1996 (HIPAA) [P.L. 104-191].

Safe and Drug Free Schools

Shall comply with the provisions of:

· 42 CFR Part 2, Confidentiality of Drug and Alcohol Abuse Patient Records;           
· 34 CFR Part 98, Protection of Pupil Rights Amendment; 
· 20 U.S.C. 7151, Gun-Free Schools Act and N.J.S.A. 18A:37-7 through 12, Zero Tolerance for Guns Act;  
· 20 U.S.C. 7171, Transfer of Student Disciplinary Records and N.J.S.A. 18A:36-19a, Record requests for newly enrolled students; and 
· P.L. 102-321, Section 1926, Synar Amendment and N.J.S.A. 26:3D-17, Smoking Prohibitions in Educational Institutions.
Shall maintain a policy requiring referral to the appropriate law enforcement agency of any student who brings a firearm or weapon to a school served by the LEA, pursuant to   20 U.S.C. 7151(h) and N.J.A.C. 6A:16-5.5(d)4 and 5.6(d)4.

Shall maintain a description of the circumstances surrounding all student removals imposed under the one-year removal requirement for firearms offenses, pursuant to 20 U.S.C. 7151, Gun-Free Schools Act, N.J.S.A. 18A:37-7 through 12, Zero Tolerance for Guns Act and N.J.A.C. 6A:16-5.5, Removal of students for firearms offenses, which includes, at a minimum, the name of the school concerned, the number of students removed from the school, and the type of firearms concerned, as reported on the Electronic Violence and Vandalism Reporting system, pursuant to N.J.A.C. 6A:16-5.3. Additionally, pursuant to N.J.A.C. 6A:16-5.5(b)1 i, the chief school administrator will develop and maintain a written record of any case-by-case modifications of the one-year removal requirement made by the chief school administrator.

SIG-Specific Assurances
In addition to the NJDOE general assurances delineated above, the applicant affirms that it will comply with the following SIG-specific assurances as required by the United States Department of Education (ED):

· The LEA will use its School Improvement Grant to implement fully and effectively an intervention in each priority and focus school that the LEA commits to serve consistent with the final requirements.

· The LEA will establish annual goals for student achievement on the state’s assessments in both reading/language arts and mathematics and measure progress on the leading indicators in section III of the final requirements in order to monitor each priority and focus school that it serves with school improvement funds, and establish goals (approved by the SEA) to hold accountable its Tier III schools that receive school improvement funds.

· The LEA will report to the SEA the school-level data required under section III of the final requirements, including baseline data for the year prior to SIG implementation.

· The LEA will ensure that each priority and focus school that it commits to serve receives all of the state and local funds it would receive in the absence of the school improvement funds and that those resources are aligned with the interventions.

NJDOE SIG-Specific Assurances
In addition to the general assurances required by the NJDOE and the SIG-specific assurances required by ED, the LEA affirms that it will abide by the following assurances specified by the NJDOE SIG program office:

· The LEA will ensure that that the SIG principal (who is selected based on leadership and turnaround competencies identified by the LEA) will remain in place for the duration of the grant.  Failure to do so may result in automatic forfeiture of the grant award.
· The LEA will allocate adequate SIG funds to execute a contract with an external provider who will verify the LEA’s assessment of its capacity to implement turnaround, the appropriateness of the LEA’s capacity-enhancement plan and will support the LEA in cultivating greater capacity during the planning year.

· The LEA will ensure that the external entity has access to documents and personnel to facilitate timely LEA capacity verification.
· The LEA will follow-through on recommendations outlined in the assessment and will modify its planning year activities, if necessary, to address issues not originally identified during the application process.

· The NJDOE SIG office will receive copies of all correspondence and reports from the external provider related to the assessment of district capacity to implement turnaround.
· The LEA will ensure that each school’s principal and appropriate staff will participate in NJDOE-sponsored professional development including the Professional Learning Academy and the Summer Leadership Academy.  Failure to ensure consistent and active attendance and participation of the principal and appropriate staff may result in forfeiture of the grant.
· The LEA will ensure the school’s full commitment to the implementation of the entire project activity plan as outlined in the approved grant application, to include fulfillment of all relevant SIG model requirements.  
· The LEA and its SIG funded school(s) will partner with the NJDOE’s State Turnaround Coach (STC) who will support the implementation of the approved project activity plan.
· The LEA will consult with the STC and the SIG program officer prior to making any revisions to the approved project activity plan.
___________________________________         
 _____________________________________________
LEA





     Signature:  Chief School Administrator
____________________________________
_____________________________________________

Date







Print Name: Chief School Administrator
Form L-3 page 1
Documentation of Federal Compliance (DUNS/SAM) Form

Note: this form must be completed and returned by the applicant prior to any award being made. 

Part I – Applicant Organization

Organizational Name of Applicant

__________________________________

Address





__________________________________

DUNS number




__________________________________

Expiration Date of SAM registration

__________________________________
Congressional District



__________________________________

Part II – Primary Place of Performance under this award

City





__________________________________

County





__________________________________

Part III– Parent Organization

Is the applicant owned or controlled by another entity?  __________ Yes        
_________ No.

If yes, please provide the following:

Parent organization name


__________________________________

Parent organization DUNS number

__________________________________

Form L-3, page 2

Part IV – Executive Compensation Disclosure Criteria 

Please circle the appropriate response to the questions below:

Question 1: In the preceding fiscal year, did the applicant receive at least $25 million in federal awards?  

(Yes/No)

Question 2: In the preceding fiscal year, did the applicant receive at least eighty (80) percent of their gross annual revenues from federal awards?

(Yes/No)

If the applicant answered YES to both questions, in the space below, please provide the name and total compensation of the five (5) most highly compensated officers of the applicant organization.

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

I certify that this information is complete and correct. Furthermore, the applicant certifies that it has completed its registration on the federal System for Award Management website, found at www.sam.gov and shall maintain a current registration throughout the grant period.

_____________________________________________

Signature of Chief School Administrator or equivalent

_____________________________________________

Name and Title
PLEASE ATTACH A COPY OF THE APPLICANT’S “ENTITY OVERVIEW” PAGE FROM THEIR WWW.SAM.GOV PROFILE TO THIS FORM.

Form L-4

Schools To Be Served

List each Priority or Focus school the LEA commits to serve and its corresponding NCES identification number.  Identify each school’s status by inserting an “X” in the Priority or Focus column.  Additionally, indicate the intervention strategy the LEA has chosen to implement in each school: (1) turnaround; (2) restart; (3) closure; (4) transformation; (5) evidence-based whole school reform model or (6) early learning model.
	School Name
	NCES ID #
	Priority
	Focus

	Intervention Strategy

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Form L-5
Stakeholder Engagement and Support
Workgroup Participants: Include the requested information regarding the individuals tasked with completing the LEA section of the SIG application.  Add additional rows as necessary.

	Workgroup Membership and Participation

	Name
	Title
	# of Meetings Attended (# attended/total)

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Letters of Support

	The LEA must attach letters of support from its Board and unions affirming their support for the LEA’s school turnaround initiative.  The Board’s letter should detail support for modifying specific policies and practices to facilitate efficient and effective implementation of the plan.   The letter from the unions should specify support for relevant elements of the plan including sustainable changes to schedules to support increased learning time for staff and students.


Form L-6

Summary of Prior LEA-Facilitated School Improvement Initiatives
LEAs with Priority and Focus schools have presumably been addressing the challenges facing these schools for a number of years.  In order to avoid former pitfalls and to capitalize on successes, LEAs should consider the effectiveness of former school improvement initiatives when selecting its turnaround strategy.  Hence LEAs should summarize its former efforts by responding to the following:  

	Provide a brief description of prior LEA-facilitated school improvement initiatives.


	What were the initial goals and actual outcomes associated with the above initiatives?



	What were the factors that contributed to favorable and/or unfavorable outcomes?




Form L-7
LEA Commitment and Capacity

Provide a clear and concise narrative regarding the LEA’s capacity in each focus area.  Be certain to address each bulleted item.
	Capacity Area 1 - District Leadership
Describe the LEA’s commitment and willingness to implement bold and dramatic change to support school turnaround by addressing the following:
· The extent to which the LEA has established and communicated bold goals to reflect its commitment to success and change;
· How it has examined and will modify its policies and practices to support its turnaround agenda;
· The LEA’s organizational structure to support turnaround including the staff, titles and the proportion of time in which LEA staff members will be dedicated to addressing the needs of the schools listed on L-4 (clearly delineate which staff will oversee administration of the grant and which will provide direct support to the principal on instruction and student outcomes); and
· Its readiness to align non-SIG resources to support recurring expenses necessary to support sustained turnaround.

	


Form L-7
LEA Commitment and Capacity

	Capacity Area 2 – Differentiated Support and Accountability

Describe the LEA’s proposed structure of support and accountability for PRESS schools including the following:

· The LEA’s expectations for SIG-funded schools and their principals;
· Interim goals that will be the basis for assessing the school’s progress towards meeting annual goals;
· The extent to which the primary LEA liaison (with supervisory authority and an instructional focus) will be present in the school to monitor fulfillment of expectations, to facilitate resolution to barriers that impede goal attainment and to provide on-going feedback to school leaders; and 

· The LEA’s structure for supporting the principal’s authority to drive change including staffing advantages and an efficient mechanism for the removal of ineffective teachers if interventions and support don’t yield improved performance.
Describe how this support and accountability structure differs from other schools in the district.

	


Form L-7
LEA Commitment and Capacity

	Capacity Area 3 – Effective Talent Management
Describe the LEA’s proposed plan for staffing the PRESS school(s) with teachers and leaders who are willing and able to implement the interventions and enhance their instructional and/or leadership capacity.  Include the following information:

· The competencies that the LEA has identified as being essential for teachers and leaders to work in PRESS schools;
· The process for redeploying or hiring personnel (including staffing advantages for SIG-funded schools) to ensure PRESS schools are staffed with teachers and leaders who possess the competencies described by the LEA;
· The plan for monitoring staff performance in order to identify professional development needs and to offer opportunities for advancement; and
· The LEA-sponsored opportunities for turnaround principals to further develop their leadership skills.

	


Form L-7
LEA Commitment and Capacity

	Capacity Area 4 – Effective Instructional Infrastructure
Describe the LEA’s data structure that supports the regular use of student data to inform instruction.  Include the following information:

· The LEA supports in place to build teacher capacity in the use of formative and interim assessments to understand students’ progress towards learning goals and to inform instructional modifications;
· The LEA’s role in promoting a data-driven culture by using data to understand trends and by providing professional development to support its expectation of continuous use of data by school leaders and teachers to address teacher, classroom and individual student performance; and
· The accessibility of student data to teachers and school leaders including the turnaround time for generating diagnostic and interim assessment results.

	


Form L-7
LEA Commitment and Capacity

	Capacity Area 5 – Management of External Providers 
Provide a description of the LEA’s capacity to select and manage external providers by addressing the following:

· The LEA’s process for selecting providers, including but not limited to, determining providers’ expertise, experience and their evidence-based effectiveness in successfully addressing similar needs in comparable LEAs and/or schools. 
· The LEA’s process for evaluating the effectiveness of services, including but not limited to: in-school presence, sources of data used to evaluate effectiveness, monitoring of records to ensure services are being rendered, as expected, and recording and reporting of progress with the selected provider(s) to ensure that supports are in  place and are adjusted according to the school’s identified needs.

	


Form L-8
LEA Planning Year Capacity-Enhancement Activities
List the capacity-enhancing activities the LEA will engage in during the planning year to ensure its readiness to fully launch its school turnaround strategies.  Also indicate the individual(s) responsible for following through on the activity and the timeline for completion.
	Capacity Enhancement Focus 1 - District Leadership: The LEA will further cultivate its commitment and willingness to implement bold and dramatic change to support school turnaround by doing the following in SY 2016-17:

	 Activity


	Person(s) Responsible
	Implementation Timeline

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Form L-8

LEA Planning Year Capacity-Enhancement Activities

	Capacity Enhancement Focus 2 - Differentiated Support and Accountability: The LEA will further cultivate its capacity to provide support and accountability to PRESS schools by doing the following in SY 2016-17:

	Activity


	Person(s)

Responsible
	Implementation Timeline

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Form L-8

LEA Planning Year Capacity-Enhancement Activities

	Capacity Enhancement Focus 3 - Effective Talent Management: The LEA will 1) demonstrate its capacity to staff PRESS school(s) with teachers and leaders who are willing and able to implement the interventions and 2) demonstrate its ability to enhance staffs’ instructional and/or leadership capacity by doing the following in SY 2016-17:

	Activity


	Person(s) Responsible
	Implementation Timeline

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Form L-8

LEA Planning Year Capacity-Enhancement Activities

	Capacity Enhancement Focus 4 - Effective Instructional Infrastructure: The LEA will further cultivate the capacity of its instructional infrastructure to support the regular use of student data to inform instruction by doing the following in SY 2016-17:

	Activity


	Person(s) Responsible
	Implementation Timeline

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Form L-8

LEA Planning Year Capacity-Enhancement Activities

	Capacity Enhancement Focus 5 - Management of External Providers: The LEA will further cultivate and/or demonstrate its capacity to select and manage external providers by doing the following in SY 2016-17:

	Activity


	Person(s) Responsible
	Implementation Timeline

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Appendix E
School Application Instructions and Forms

	School Application Instructions

	S-1: Cover Page 

	S-2: Documentation of Federal Compliance (DUNS/SAM) Form 

	S-3: Stakeholder Engagement and Support

	S-4: Needs Assessment Summary

	S-5(A): Project Summary (Schools Without Prior SIG Funding)








	S-5(B): Project Summary (Former SIG Schools Only)

	S-5(C): Project Summary (Optional for Rural LEAs)

	S-6: Year-1 Activity Plan


SCHOOL SECTION
The school section of the PRESS application incorporates lessons learned from prior SIG cohorts and the new requirements outlined in the revised SIG regulations.  It gives the LEA the opportunity to demonstrate that it has collaborated with school-level stakeholders during a thorough examination of the school needs and has identified an appropriate intervention model
 to address the school’s persistently low performance.  The components and updates to the school section of the application are as follow:
S-1: Cover Page and School Statement of Assurances: The cover page has been revised to make it possible for the LEA to indicate its 5-year request for funding. 

S-2: Documentation of Federal Compliance (DUNS/SAM) Form: Beginning with the 2015-16 application; LEAs are required to submit the “Entity Overview” page from their www.sam.gov profile.
S-3: Stakeholder Participation:  This section has been revised to capture more detail regarding the stakeholders who are consulted during the application process and the content of their feedback.  Additionally, it incorporates the SIG requirement for soliciting family and community input on the school’s needs and the selection of an intervention model.
S-4: Needs Assessment Summary: This section has been revised to focus on areas that have been the most challenging for prior SIG cohorts – instruction, effective use of time and curriculum, assessment and intervention.

S-5(A) and S-5(B): Project Summary: The project summary has been revised to include two different forms: one for schools that never received SIG funding, and one for former SIG schools (cohorts 1 and 2).  For schools that never received SIG funding, the project summary solicits information in two areas: 1) model selection – in which the LEA describes the connection between the findings of the needs assessment  and the selected intervention model and 2) implementation summary – in which the LEA briefly describes its multi-year plan for implementing the required components of its selected model and for sustaining key interventions following three years of full implementation.  The project summary for former SIG schools solicits the same information noted above and includes a third area, outcomes from prior SIG interventions – in which the LEA provides data and a narrative regarding the changes realized during prior SIG funding periods and the interventions that were sustained.  

S-5(C): Project Summary: This new component of the project summary incorporates the revised SIG requirement which gives rural LEAs the option of modifying one element of the turnaround or transformation model.  The modification must meet the intent and purpose of the original element.

S-6: Planning Year Activity Plan:  The planning year is a NJ condition for Cohort 4.  LEAs are requested to describe the planning year activities that will occur at the school level in order to prepare for full-implementation.  



INSTRUCTIONS

Important Note: The LEA is required to complete a school-level application for each school listed on form L-4.
S-1: Cover Page (All Applicants) 

Insert all requested information.  Ensure that the Chief School Administrator’s signature is included in both areas denoted on the cover page. 

S-2: Documentation of Federal Compliance (All Applicants)
Insert all requested information.  The Chief School Administrator shall sign the bottom of the page indicating the accuracy of the information reported and the assurance that SAM registration will remain current throughout the grant period. The applicant must include a copy of their “Entity Overview” page from their www.sam.gov profile.

S-3: Stakeholder Engagement and Support (All Applicants)
Stakeholder engagement and support is critical to the effective implementation of comprehensive reform. Hence, SIG awardees are expected to collaborate with various stakeholder groups beginning with planning its school improvement initiatives and throughout implementation.  Indicate the extent to which the LEA engaged school-level stakeholders on the following forms:

Consultation with Stakeholders

List the date of each meeting held to consult with stakeholders regarding the school section of the application and the selection of the model.  Indicate the number of members present from each stakeholder group.  If an attendee represents more than one group, reflect their presence only once in their primary stakeholder role.  Provide a brief summary of the discussion and feedback received during the meeting.

Family and Community Input

Describe the process used to gather and consider family and community input in the development of the improvement plan.  List the major feedback received, the feedback that was incorporated into the plan and/or a rationale for feedback that could not be incorporated into the plan.  Additionally, describe how family and community members will be involved in SIG implementation on an on-going basis.  

S-4: Needs Assessment – Instruction, Effective Use of Time, Curriculum, Assessment & Intervention
The LEA is expected to utilize a myriad of data sources to examine each school’s needs.  Consistent with the overarching goals of the grant, this needs assessment must focus specifically on instruction, effective use of time (including increased learning opportunities for students and staff, if applicable) and curriculum, assessment and intervention.  When developing the needs assessment the LEA is expected to consider feedback solicited from family and community members in addition to referring to data reflected in the FY-17 School Improvement Plan,

To adequately describe the school’s needs, the LEA must provide the following information for each area:

Data Summary 

Provide a series of factual statements that highlight trends and describe the gap between the existing and desired conditions.
Descriptive Narrative

Provide a summary of the needs of the Priority or Focus school, as applicable, including the factors that contributed to the gap.  Describe the sustainable, evidence-based interventions that would be implemented to meet the specific needs of the school including those identified by families and community members. 
S-5(A): Project Summary (Schools without Prior SIG Funding)
The project summary for schools without prior SIG funding is comprised of two sections: Model Selection and Implementation Summary.  The instructions for each section are as follow:

Model Selection

The LEA is expected to select an appropriate intervention model based on data gathered during the needs assessment process and on the input of family and community members.  The LEA should note the name of the selected model and highlight the connections between the school’s identified needs and the requirements of the selected model.  
If the LEA opts to implement an evidence-based, whole-school reform strategy, provide evidence of the strategy’s effectiveness in a sample population or setting similar to the population or setting of the school.  Additionally, describe how the LEA will partner with an entity or individual that maintains proprietary rights for the model.  If no entity or individual maintains proprietary rights to the model, describe how the LEA will partner with an entity or individual that has a demonstrated record of success in implementing a whole-school reform model.  Lastly, describe the rigorous review process for selecting an entity or individual including the basis for determining that they are likely to produce strong results for the school.
If the LEA proposes to use grant funds to implement the restart model, describe how it will conduct a rigorous review process, as described in the final requirements.  Section C-5 of the SIG guidance explains that:

· The rigorous review process must include a determination by the LEA that the selected charter school operator, CMO, or EMO is likely to produce strong results for the school.  In making this determination, the LEA must consider the extent to which the schools currently operated or managed by the selected charter school operator, CMO, or EMO, if any, have produced strong results over the past three years (or over the life of the school, if the school has been open for fewer than three years), including:

· Significant improvement in academic achievement for all of the groups of students described in section 1111(b)(2)(C)(v) of the ESEA;
· Success in closing achievement gaps, either within schools or relative to all public elementary school and secondary school students statewide, for all of the groups of students described in section 1111(b)(2)(C)(v)(II) of the ESEA;
· High school graduation rates, where applicable, that are above the average rates in the State for the groups of students described in section 1111(b)(2)(C)(v) of the ESEA; and
· No significant compliance issues, including in the areas of civil rights, financial management, and student safety.
· The purpose of the rigorous review process is to provide an LEA with an opportunity to ensure that the operator will use this model to make meaningful changes in a school.  Through the rigorous review process, an LEA might also, for example, require a prospective operator to demonstrate that its strategies are evidence-based and that it has the capacity to implement the strategies it is proposing.  In determining whether a charter school or CMO has significant compliance issues, through the rigorous review process, an LEA should ensure that the charter school or CMO has sufficient internal controls and oversight to properly administer Federal education funds. 

Implementation Summary
The Implementation Summary should provide an overview of each year of the project - the planning year, and three full-implementation years.  Additionally, the LEA may opt for a sustainability year.  The expectations for each phase of the project are as follow: 
· Planning Year: The Cohort 4 planning year is October 1, 2016 – August 30, 2017.  School-level planning year activities should build capacity in those areas identified through the needs assessment that require support to ensure successful implementation of the selected model on the first day of the subsequent school year. Activities may include, but are not limited to, conducting a rigorous recruitment and selection process to hire a new principal and other necessary personnel; examining and identifying appropriate strategies to address instructional needs; planning effective use of time including increased learning time (if applicable); and examining and identifying appropriate strategies to address needs in curriculum, assessment and intervention.  Planning year activities must be aligned with the needs assessment and the selected model.

· Full Implementation Years: Full implementation years are the phase in which the LEA and the school leadership are implementing all required elements of the selected intervention model.   All factors that could inhibit effective and timely implementation must be considered and resolved prior to the first day of school.  

· Sustainability Year(s): Activities undertaken during this phase must be sufficient to enable the school to sustain key levers of reform in the absence of SIG funding.

For each phase of the project, indicate the major activities that will take place to address the required elements of the selected intervention model.

S-5(B): Project Summary (Former SIG Schools Only)

The project summary for former SIG schools is comprised of three sections: Outcomes from Prior SIG Interventions, Model Selection and Implementation Summary.  The instructions for each section are as follow:

Outcomes from Prior SIG Interventions

It is expected that an LEA requesting funding for a former SIG school would have yielded outcomes consistent with the grant’s original intent – improved student achievement.  To this end, the LEA requesting a Cohort 4 award for a former SIG school must describe its outcomes under its original award by providing the following information:

· At the top of the second and third columns, indicate the year that denotes the end of the baseline year and the end of Year 3 implementation, respectively;  

· Provide the summative student data for the grade spans in your school at the time as well as data on the selected leading indicators;

· Provide a brief explanation regarding the practices that contributed to favorable outcomes and/or the challenges that contributed to stagnant or negative outcomes; and  

· List the SIG interventions that were sustained following the end of SIG funding.

Model Selection

The LEA is expected to select an appropriate intervention model based on data gathered during the needs assessment process and on the input of family and community members.  The LEA should note the names of the former SIG model and the proposed Cohort 4 model.  Additionally, highlight the connections between the school’s identified needs and the requirements of the selected model.  

If the LEA opts to implement an evidence-based, whole-school reform strategy, provide evidence of the strategy’s effectiveness in a sample population or setting similar to the population or setting of the school.  Additionally, describe how the LEA will partner with an entity or individual that maintains proprietary rights for the model.  If no entity or individual maintains proprietary rights to the model, describe how the LEA will partner with an entity or individual that has a demonstrated record of success in implementing a whole-school reform model.  Lastly, describe the rigorous review process for selecting an entity or individual including the basis for determining that they are likely to produce strong results for the school.
If the LEA proposes to use grant funds to implement the restart model, describe how it will conduct a rigorous review process, as described in the final requirements.  Section C-5 of the SIG guidance explains that:

· The rigorous review process must include a determination by the LEA that the selected charter school operator, CMO, or EMO is likely to produce strong results for the school.  In making this determination, the LEA must consider the extent to which the schools currently operated or managed by the selected charter school operator, CMO, or EMO, if any, have produced strong results over the past three years (or over the life of the school, if the school has been open for fewer than three years), including:

· Significant improvement in academic achievement for all of the groups of students described in section 1111(b)(2)(C)(v) of the ESEA;
· Success in closing achievement gaps, either within schools or relative to all public elementary school and secondary school students statewide, for all of the groups of students described in section 1111(b)(2)(C)(v)(II) of the ESEA;
· High school graduation rates, where applicable, that are above the average rates in the State for the groups of students described in section 1111(b)(2)(C)(v) of the ESEA; and
· No significant compliance issues, including in the areas of civil rights, financial management, and student safety.
· The purpose of the rigorous review process is to provide an LEA with an opportunity to ensure that the operator will use this model to make meaningful changes in a school.  Through the rigorous review process, an LEA might also, for example, require a prospective operator to demonstrate that its strategies are evidence-based and that it has the capacity to implement the strategies it is proposing.  In determining whether a charter school or CMO has significant compliance issues, through the rigorous review process, an LEA should ensure that the charter school or CMO has sufficient internal controls and oversight to properly administer Federal education funds. 

Implementation Summary

The Implementation Summary should provide an overview of each year of the project - the planning year, and three full-implementation years.  Additionally, the LEA may opt for a sustainability year.  The expectations for each phase of the project are as follow: 

· Planning Year: The Cohort 4 planning year is October 1, 2016 – August 30, 2017.  School-level planning year activities should build capacity in those areas identified through the needs assessment that require support to ensure successful implementation of the selected model on the first day of the subsequent school year. Activities may include but are not limited to, conducting a rigorous recruitment and selection process to hire a new principal and other necessary personnel; examining and identifying appropriate strategies to address instructional needs; planning effective use of time including increased learning time (if applicable); and examining and identifying appropriate strategies to address needs in curriculum, assessment and intervention.  Planning year activities must be aligned with the needs assessment and the selected model.

· Full Implementation Years: Full implementation years are the phase in which the LEA and the school leadership are implementing all required elements of the selected intervention model.  All factors that could inhibit effective and timely implementation must be considered and resolved prior to the first day of school.  

· Sustainability Year(s): Activities undertaken during this phase must be sufficient to enable the school to sustain key levers of reform in the absence of SIG funding.

For each phase of the project, indicate the major activities that will take place to implement the required evidence-based strategies or elements of the selected intervention model.  Additionally, describe how the plan builds on the school’s prior SIG implementation experience.
S-5(C): Project Summary (Optional for LEAs Eligible for Service under Subpart 1 or 2 of Part B of Title VI of the ESEA)

Turnaround/Transformation Element Modification Option for Rural LEAs
Section G-11 of the federal SIG guidance states that “an LEA eligible for services under subpart 1 or 2 of part B of title VI of the ESEA (rural LEA) may choose to modify one element of the turnaround or transformation model so long as the modification still results in the LEA’s meeting the intent and purpose of the original element.  For example, if a rural LEA applying to implement a turnaround model seeks to modify the element of the model that requires the LEA to replace the principal, the LEA must demonstrate in its application how it will ensure strong leadership in the school.  The LEA could do this by demonstrating to the SEA that the current principal has a track record in improving student achievement and has the experience and skills needed to implement the intervention.”
An LEA that wishes to exercise this option must list the turnaround or transformation element the LEA intends to modify, provide a description of the modification and how it meets the intent and purpose of the original element.

	Important Note: If the rural LEA’s application receives enough points for funding consideration, requests to modify an element of the turnaround or transformation model will be evaluated during the pre-contract review process.  This section will not receive points during the reader panel review.


S-6: Year 1 Activity Plan 
NJDOE’s historical data suggests the following areas are essential for successful school turnaround, hence they must be addressed in the planning year.
· School Leadership and Staffing – Appropriate school turnaround preparation requires identifying a principal who has the competencies and the track record to lead school-level change.  The identification of a turnaround principal must occur as early as possible during the planning year to allow him/her the opportunity to participate in critical school-level staffing decisions and to develop the details of the Year 2 project activity plan.
· Effective Instruction – Addressing instructional capacity encompasses providing resources to address the instructional needs of teachers.  At a minimum, the LEA should indicate how it would use the planning year to address the school’s professional development needs. 
· Effective Use of Time – LEA’s and school leaders must ensure that the instructional day yields optimal outcomes for students and teachers.  Towards this end, the planning year should include careful examination of the master schedule to identify sustainable strategies for maximizing core instructional time and for providing increased learning opportunities for students and staff.
· Curriculum, Assessment and Intervention System – During the planning year, LEA and school leaders should carefully examine and modify, if necessary, its structure for ensuring that aligned curricula are being taught and for ensuring timely identification of and provision of services to students who demonstrate a need for interventions.  
The activity plan should detail the major action steps, the person(s) responsible for completing the step and the timeline in which each step should be completed.  At the bottom of each activity plan, indicate how the plan leads to full implementation by the first day of the 2017-18 school year.
	The activity plan timeline should reflect the progression of activities leading to full implementation. The end of every quarter should include completion of some activities.


Form S-1
NEW JERSEY DEPARTMENT OF EDUCATION

COVER PAGE

**SIG: COHORT 4-YEAR 1 SCHOOL APPLICATION**
	SECTION I: NGO#:____-______-____                                                       Title: School Improvement Grant

	SECTION II, PART A:
School Name
School Address
School City, State, Zip
Grade Span of School
School Principal Name                                Phone #
SIG Model Selected
	Internal use only
	__ __ __            __ __         ____         __ __
School Code     Type          Region      Sequence

	
	LEA Name
SIG Program Director Name
SIG Program Director Telephone #

SIG Program Director Fax #

SIG Program Director E-mail

	Funds requested: Year 1 $__________, Year 2 $___________, Year 3 $__________, Year 4 $__________, Year 5 $_________
To the best of my knowledge and belief, the information contained in the application is true and correct. I further certify the school application information is complete. 
_______________________________________                   

                                                          ____________
Certification of Chief School Administrator                                                                                                                Date
SECTION II Part B
The school application has been duly authorized by the governing body of the _____________________________
school district (county code __ __, District Code __ __ __ __, School Code _______).  
________________________________________               ______________________________
              ____________
Signature of Chief School Administrator

                 Title



                             Date 
Business Administrator: _____________________              Phone:______________________                      Fax:__________



Form S-2, page 1
Documentation of Federal Compliance (DUNS/SAM) Form
(All Applicants)

Note: this form must be completed and returned by the applicant school prior to any award being made. 

Part I – Applicant Organization

Organizational Name of Applicant

__________________________________

Address 




__________________________________

DUNS number




__________________________________

Expiration Date of SAM registration

__________________________________

Congressional District



__________________________________

Part II – Primary Place of Performance under this award

City





__________________________________

County





__________________________________

Part III– Parent Organization

Is the applicant owned or controlled by another entity?  __________ Yes        
_________ No.

If yes, please provide the following:

Parent organization name


__________________________________

Parent organization DUNS number

__________________________________

Form S-2, page 2

Part IV – Executive Compensation Disclosure Criteria 

Please circle the appropriate response to the questions below:

Question 1: In the preceding fiscal year, did the applicant receive at least $25 million in federal awards?  

(Yes/No)

Question 2: In the preceding fiscal year, did the applicant receive at least eighty (80) percent of their gross annual revenues from federal awards?

(Yes/No)

If the applicant answered YES to both questions, in the space below, please provide the name and total compensation of the five (5) most highly compensated officers of the applicant organization.

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

I certify that this information is complete and correct. Furthermore, the applicant certifies that it has completed its registration on the federal System for Award Management website, found at www.sam.gov and shall maintain a current registration throughout the grant period.

_____________________________________________

Signature of Chief School Administrator or equivalent

_____________________________________________

Name and Title

PLEASE ATTACH A COPY OF THE APPLICANT’S “ENTITY OVERVIEW” PAGE FROM THEIR WWW.SAM.GOV PROFILE TO THIS FORM

Form S-3
Stakeholder Engagement and Support 

(All Applicants)
Consultation With Stakeholders: List each occasion in which stakeholders were consulted on the school’s SIG application.  Indicate the date, the format of the consultation, the number of members present from each stakeholder group and the general discussion or feedback.  Add additional rows if necessary.
	
	Consultation With Stakeholders

	Date
	Format of Consultation (general meeting, focus group, survey, etc.)
	District Staff
	School Administrators
	School Staff
	Families/ Community
	Students
	Summary of Discussion/Feedback

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Form S-3

Stakeholder Engagement and Support 

(All Applicants)
Describe the process used to gather and consider family and community input in the selection of the model and in the development of the Year 1 activity plan.  List the major feedback received, the feedback that was incorporated into the plan and/or a rationale for feedback that could not be incorporated into the plan.  Additionally, describe how family and community members will be involved in SIG implementation on an on-going basis.
	Family and Community Input

	Describe the process used to gather and consider family and community input in identifying school improvement needs and in selecting the intervention.



	Stakeholder

Group
	Major Feedback Received
	Feedback Incorporated Into Plan
	Rationale for Feedback Not Incorporated into Plan

	Family
	
	
	

	Community
	
	
	

	Family and Community Involvement in SIG Implementation

	If awarded a SIG, describe how the family and community will be involved in model implementation on an on-going basis.




Form S-4

NEEDS ASSESSMENT SUMMARY 
Review all relevant data, including the Quality School Review, Data Analysis and Root Cause Analysis sections of the FY 2017 School Improvement Plan, to describe the needs of the school in the areas of effective instruction, effective use of time (including increased learning opportunities for students and staff) and curriculum, assessment and intervention.  Summarize the data used for each area, including family and community input.  Describe the LEA’s analysis of the need by providing a brief narrative of the gap between the current and desired state, the factors contributing to the gap and the sustainable, evidence-based practices that would be implemented to bridge the gap.  

	Effective Instruction

	Data Summary



	Descriptive Narrative




Form S-4

NEEDS ASSESSMENT SUMMARY 
	Effective Use of Time (Including Increased Learning Opportunities for Students and Staff)

	Data Summary



	Descriptive Narrative




Form S-4

NEEDS ASSESSMENT SUMMARY 
	Curriculum, Assessment and Intervention 

	Data Summary



	Descriptive Narrative




Form S-5(A)
PROJECT SUMMARY 
(Schools Without Prior SIG Funding)
	Model Selection

	Name of Selected Model:

	How does the selected intervention address the findings of the needs assessment?


	If the LEA selected an evidence-based, whole school reform strategy, provide evidence of its effectiveness in a sample population or setting similar to the population or setting of the school.  


	If the LEA selected an evidence-based, whole school reform strategy, describe how the LEA will partner with a whole school reform developer, as described in the SIG requirements.


	If the LEA selected the restart model, describe the rigorous review process, as described in the final requirements, for selecting a charter school operator, charter management organization (CMO) or education management organization (EMO).




Form S-5(A)
PROJECT SUMMARY 
(Schools Without Prior SIG Funding)
	Implementation Summary

	Required Activity

See Appendix C for each model’s list of required activities.
	Year 2: 2017-2018

Full Implementation
	Year 3: 2018-2019

Full Implementation
	Year 4: 2019-2020

Full Implementation


	Year 5: 2020-2021

Sustainability Year

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Form S-5 (B)
PROJECT SUMMARY 
(Former SIG Schools Only)

	Outcomes From Prior SIG Interventions

	Metric
	Baseline Year (Spring ______)
	Year 3 (Spring _______)
	Spring 2014

	NJASK LAL Proficiency (grades 3-5)
	
	
	

	NJASK LAL Proficiency (grades 6-8)
	
	
	

	HSPA LAL Proficiency (grade 11)
	
	
	

	NJASK Math Proficiency (grades 3-5)
	
	
	

	NJASK Math Proficiency (grades 6-8)
	
	
	

	HSPA Math Proficiency (grade 11)
	
	
	

	Student Attendance Rate
	
	
	

	Teacher Attendance Rate
	
	
	

	Discipline
	
	
	

	Chronic Absenteeism
	
	
	

	Dropout Rate (High School (HS) Only)
	
	
	

	Advanced Coursework (HS Only)
	
	
	

	Provide a brief explanation for the outcomes reported above.  Specifically highlight practices that led to positive outcomes and challenges that contributed to less than favorable outcomes.



	List the SIG interventions that were sustained following the end of grant funding.




Form S-5 (B)
PROJECT SUMMARY 
(Former SIG Schools Only)

	Model Selection

	Name of Former SIG Model:                                                                                         Name of Selected Model:

	How does the selected intervention address the findings of the needs assessment and lessons learned from prior experience in implementing a SIG model?



	If the LEA selected an evidence-based, whole school reform strategy, provide evidence of its effectiveness in a sample population or setting similar to the population or setting of the school.  



	If the LEA selected an evidence-based, whole school reform strategy, describe how the LEA will partner with a whole school reform developer, as described in the SIG requirements.



	If the LEA selected the restart model, describe the rigorous review process, as described in the final requirements, for selecting a charter school operator, charter management organization (CMO) or education management organization (EMO).




Form S-5 (B)
PROJECT SUMMARY 
(Former SIG Schools Only)

	Implementation Summary

	Required Activity

See Appendix C for each model’s list of required activities.
	Year 2: 2017-2018

Full Implementation
	Year 3: 2018-2019

Full Implementation
	Year 4: 2019-2020

Full Implementation


	Year 5: 2020-2021

Sustainability Year

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Describe how the above plan builds on the school’s prior SIG implementation experience.




Form S-5 (C)
PROJECT SUMMARY 
 (LEAs Eligible for Service under Subpart 1 or 2 of Part B of Title VI of the ESEA)

List the turnaround or transformation element the LEA intends to modify.  Describe the modification and how it meets the intent and purpose of the original element.
	Turnaround/Transformation Element Modification Option for Rural LEAs

	List the original turnaround or transformation element the LEA is choosing to modify.


	Describe the LEA’s modification to the turnaround or transformation element.


	Describe how the modification meets the intent and purpose of the original element.



Form S-6
YEAR 1 ACTIVITY PLAN
List the action steps, the person(s) responsible for completing the step and the timeline in which each step should be completed.  At the bottom of each activity plan, indicate how the plan leads to full implementation by the first day of the 2017-18 school year.

	School Leadership and Staffing

	Action Step
	Person(s) Responsible
	Timeline for Completion

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Describe how the above activity plan supports full implementation of the selected model by 2017-18.




Form S-6
YEAR 1 ACTIVITY PLAN

	Effective Instruction

	Action Step
	Person(s) Responsible
	Timeline for Completion

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Describe how the above activity plan supports full implementation of the selected model by 2017-18.




Form S-6
YEAR 1 ACTIVITY PLAN

	Effective Use of Time (Including Increased Learning Opportunities for Students and Staff)

	Action Step
	Person(s) Responsible
	Timeline for Completion

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Describe how the above activity plan supports full implementation of the selected model by 2017-18.




Form S-6
YEAR 1 ACTIVITY PLAN

	 Curriculum, Assessment and Intervention 

	Action Step
	Person(s) Responsible
	Timeline for Completion

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	Describe how the above activity plan supports full implementation of the selected model by 2017-18.




	Appendix F
Budget Instructions and Forms

	Budget Instructions

	B-1: Budget Narrative 

	B-2: Multi-Year Budget Proposal 

	B-3: Non-SIG Funds Aligned to Support Turnaround

	Please note: The budget section of the application requires Year 1 costs to be reflected on the budget detail pages and the budget summary contained in the Excel workbook (which may be found on the same web page as the NGO).  The budget section of the workbook must be completed, printed and included with each school application. 


The immensity of effective school turnaround requires careful examination and re-purposing of human and financial resources.  Purposeful budgeting for school turnaround is realized when temporary funds are dedicated to investing in activities that have long-term impact on student outcomes rather than on material acquisitions that have little or no long-term value.  The budget section of the application goes beyond examining how the LEA proposes to use grant funds.  It also seeks to ascertain the LEA’s commitment and capacity to dedicating non-SIG revenue to support turnaround.  This determination will be made based on:

· The extent to which the LEA funds recurring activities with recurring revenue streams and temporary activities with temporary revenue streams.

· The LEA’s demonstrated willingness to eliminate ineffective programs and to reallocate resources to support turnaround.

· The LEA’s willingness to plan for sustaining turnaround by decreasing reliance on SIG funds over time and to committing funds to turnaround strategies once this revenue stream is no longer available.  

Modifications to the PRESS budget section, in part, seek to address the above focus and are described below: 

B-1: Budget Narrative – As in prior years, the budget narrative gives the LEA the opportunity to explain the relationship between the proposed Year 1 budget and the plan.  It also includes newly added elements that solicit narrative information on the LEA’s process for determining how recurring and temporary activities would be funded and a listing of ineffective programs that would be eliminated.

B-2: Multi-Year Budget Proposal – This newly added form requires the LEA to address sustainability at the time of application.  It incorporates the revised requirement which allows up to 5 years of SIG funding and requires the LEA to indicate how initiatives will be sustained after the funding period ends.

B-3: Non-SIG Funds Aligned to Support Turnaround - Newly added for Cohort 4, this form requires the LEA to detail non-SIG revenue that will be used to support turnaround.  

Budget Detail Pages & Summary (Excel Workbook) – Beginning with the Spring 2015 renewal application, these pages were placed in an Excel workbook to allow for easier calculation and fewer errors.

Instructions
Important Note: The LEA is required to complete budget documents for each school listed on form L-4.
All components of the budget must be completed in a manner consistent with the following instructions.  
B-1: Budget Narrative

The LEA should provide a narrative that explains its approach for budgeting local and SIG funds to support the school’s turnaround initiative.  At a minimum, the narrative should address the following:

· Year 1 activities for each funding category (as reflected on the budget detail pages) and their alignment to the Year 1 plan.

· The criteria used by the LEA to determine which activities would be funded by SIG vs non-SIG funds.

· Programs that will be eliminated due to their ineffectiveness, if any, and any revenue that will be reallocated to support the turnaround initiative.

B-2: Multi-Year Budget Proposal
The multi-year budget proposal is designed to give the LEA the opportunity to delineate its requested SIG funding for the life of the grant and to demonstrate its plan for supporting school turnaround once the grant is no longer available.  LEAs are allowed to request $50,000 to $2,000,000 per year, per school.  Planning year and sustainability year funding requests should be far less than the funding requests for full implementation.  LEAs are expected to  prepare a multi-year budget that represents an intentional transition (phase-out of SIG funds) to LEA-supported sustainability. 

The LEA should list, by GAAP code, the activities for which it is requesting SIG funds.  Indicate the cost for each year in which SIG funds are being requested.  In the last column, indicate the non-SIG funds, if any, which will be allocated to sustain the school turnaround.  

	Important Note: LEAs that request to use SIG funds to support long-term investments (e.g. professional development, instituting systemic practices, etc.) will be rated more highly than those that request funds for acquisition of consumable resources or recurring costs.  


B-3: Non-SIG Funds Aligned to Support Turnaround
Demonstration of the LEA’s commitment and capacity to implement turnaround includes examining the extent to which it aligns resources (fiscal and non-fiscal) to support its initiatives.  The LEA application examines the alignment of non-fiscal resources.  This form gives the LEA the opportunity to demonstrate its fiscal commitment and capacity to implement and sustain turnaround.  

The LEA should list, by GAAP code, the activities for which it is using local funds to support its school turnaround plan.  Indicate the non-SIG revenue source and the amount that will be allocated each year to augment SIG funding.

Budget Detail Forms & Summary (Excel Workbook)

The budget detail forms shall reflect the SIG funding request to support the Year 1 activity plan only.  These forms are designed to link project activities to requested costs and to provide the cost basis for each estimated cost. The clearer the link between the project and a proposed expenditure, the less likely it is that the proposed expenditure will be questioned or removed from the budget. Itemization and/or detail are required to ensure that the cost is eligible generally under the Federal Cost Principles, specifically under the NGO, and that it is budgeted in the appropriate line. 

Complete all identifying information at the top of each budget detail form and complete all columns on each form. 

Show on the budget detail forms the cost basis for each proposed expenditure. The cost basis shows how you arrived at the estimate you have provided.  In most cases it includes a calculation (e.g., 50 notebooks @ $1.00 = $50.00).  If any cost is unusual, you may be asked to provide documentation or an explanation to support your estimate. 

Itemized List: Where the instructions on this form  and/or on the budget detail form call for an itemized list, provide the following information for each item: 

· Item name and/or description, if the name does not readily describe the purpose or use for the item 

· Unit cost (the cost of one unit of the item, as packaged) 

· Quantity of the item to be purchased 

· Total Cost (unit cost x quantity) 

· Grant request amount for this item. 

Check all calculations for accuracy. 

Show all entries in whole dollars only. Cents will be deleted if included; therefore, your approved budget may reflect money lost through rounding errors. 

Form A: Personal Services – Salaries 
100-100: Full-Time & Part-Time Salaries – Instruction 
200-100: Full-Time & Part-Time Salaries – Support Services  
Use Form A for the salaries of all employees whose duties include grant-related activities. 

List separately the title of each position and the name of the staff person who holds the position, or enter “vacant” after the position title if the position is unfilled at the time of application.  If the duties of the position are not clear from the title, enter enough information to make the duties of the staff person clear and/or the reason for requesting the funds evident. 

Example: “Teacher/Smith for curriculum development,” or “4 substitutes for teachers attending professional development workshops.” 
If a staff member serves in more than one capacity, enter that staff member in each applicable Function & Object Code. For example, if a staff member serves as a teacher and as a counselor, enter that staff member in two separate budget lines under the appropriate Function & Object Codes, i.e., 100-100 (“Salaries–Instruction”) for Teacher/ Murphy, and 200-100 (“Salaries– Support Services”) for Counselor/ Murphy. 

Show in the “Cost Calculation” column how the total cost for the position was determined. 

Example - Part-Time Salary: 2 teachers x $75/day x 5 days each = $750 
Example - Full-Time Salary: 1 math teacher at $50,000/yr annual salary x 50% time on the grant = $25,000. 
Enter in the “Grant Request Amount” column the amount of grant funds being requested for this salary.  If only a portion of the salary for this position is to be paid from grant funds, enter the amount to be paid from grant funds in the “Grant Request Amount” column. 

Form B: Personal Services – Employee Benefits 

200-200: Personal Services - Employee Benefits 
Use Form B for fringe benefits for all employees whose salaries will be wholly or partially funded by the grant. 
Ensure that all fringe benefits calculations are based on the correct corresponding grant -requested salaries. 

Ensure that the percentage of an individual’s fringe benefits charged to the grant does not exceed the corresponding percentage of that individual’s salary charged to the grant. 

Example: If 25% of a staff member’s salary is charged to the grant project, up to 25% of his/her fringe benefits can be charged to the grant project. 
Complete the heading on each column by filling in the appropriate “%” for each fringe benefit.  NOTE: The standard FICA rate is already entered on the form. 

Enter in the “Position/Name” column the title and person’s name (where known) for each position.  Make certain that this entry matches the Budget Detail Form A entry for the same staff position/staff member.  NOTE:  If a staff member has been entered more than once on Budget Detail Form A, the staff member should be entered more than once on Budget Detail Form B. 

Enter in the “Salary Grant Request Amount” column the amount of the staff member’s salary that is being requested from the grant. 

Complete each column by multiplying the total salary requested from the grant for the position by the appropriate percentage of the fringe benefit. 

Example: For a staff member whose salary from the grant equals $15,000: to enter requested FICA amount, multiply $15,000 x 7.65%. which equals $1,147.50. 
Add all the fringe benefits for the position entered in this line. 

Calculate the total percentage of fringe benefits by dividing the total fringe benefits by the grant-funded salary (“Salary Grant Request Amount” column). Enter this percentage in the “Total % of Benefits” column. 

NOTES: 
FICA/TPAF 
7.65% has already been entered in the “FICA” column. This percentage includes both Social Security (6.20%) and Medicare (1.45%). 

For grant projects funded with federal funds, you must charge to the grant FICA and Teacher Pension and Annuity Fund (TPAF) benefits calculated on the base salary for any employee of a Local Education Agency (LEA) who holds a New Jersey teaching certificate, if grant funds are requested for the employee’s salary. 

Health Benefits 
Health benefits are frequently determined by the coverage chosen by the employee rather than by percentage of salary. Where this is the case, enter a phrase such as “Varies” or “Employee Choice” to provide an explanation for the costs. The percentage of such benefits requested from grant funds may not exceed the percentage of the employee’s salary charged to the grant. 

Health benefits are sometimes fixed (the coverage is the same for every employee).  In this case enter “Fixed” and the fixed amount in the column heading. 

Example: If your agency pays $8,000 in health benefits for each employee, you would enter “Fixed: $8,000" at top of the column. The percentage of such benefits requested from grant funds may not exceed the percentage of the employee’s salary charged to the grant. 
Form C: Purchased Professional and Technical Services 
100-300: Purchased Professional and Technical Services (instructional) 
200-300: Purchased Professional and Technical Services (non-instructional/support) 
Use Form C for purchased professional and technical services, i.e., consultant costs. Consultants are paid on an hourly, daily, or flat fee basis and are not employees of the applicant (lead) agency. 

Group all costs in the same Function & Object Code together.  Enter the Function & Object Codes sequentially, e.g., enter all costs for 100-300 before entering costs for 200-300. 

Provide a description of the type(s) of consultants to be engaged (an individual and/or company) and the purpose for which the consultant(s) will be hired.  Identify, where possible, the services and/or products to be purchased. 

Identify the rate of compensation, e.g., $10/hour or $200/workshop or $300/day. 

NOTE: If a “flat fee” is used as the cost basis, you must identify the specific products or services to be provided for that fee and an approximate number of hours or days the consultant will spend on the project. 

Enter the time for which you are contracting with the consultant.  The time should refer to the fee basis, e.g., if the fee shown in the “Rate” column is $10/hour, show the number of hours (e.g., 15 hours) in the “Time Required” column. 

Form D: Supplies and Materials 

100-600 Instructional Supplies and Textbooks 
200-600 Non-instructional Supplies and Materials 
Use Budget Detail Form D for classroom/instructional supplies and materials, non-instructional supplies and materials, and textbooks. 

Identify the specific supplies to be purchased, e.g., paper, notebooks, printer toner cartridges, envelopes, etc. 

NOTE:  In some cases, it may be acceptable for you to identify only the types of supplies to be purchased, rather than provide an itemized list of the supplies.  However, for all entries, you must provide as much detail as necessary for the DOE to accurately determine the necessity for the proposed expenditure. 
In the case of textbooks, workbooks, reference or library books, software programs, etc., it is not necessary to identify the specific titles of the books or software programs to be purchased.  However, it is necessary to identify the course(s) or subjects for which the books or software programs will be purchased. 
Where itemization is required, enter in the “Unit Cost” column the cost for one item as it is priced for purchase (i.e., by individual item, by the box, case, carton, etc.). 

Enter the number of items (i.e., individual items, boxes, cases, cartons, etc.) in the “Quantity” column for each particular supply to be purchased. 
Form E: Equipment 

400-731: Instructional Equipment 
400-732: Non-instructional Equipment 
Use Budget Detail Form E for instructional and non-instructional equipment. 

An item to be purchased is categorized as equipment if it meets ALL of the following criteria: 
1. It retains its original shape, appearance and character with use; 
2. It does not lose its identity through fabrication or incorporation into a different or more complex unit or substance; 
3. It is nonexpendable; that is, if the item is damaged or some of its parts are lost or worn out, it is more feasible to repair the item than to replace it; 
4. Under normal conditions of use, including reasonable care and maintenance, the item can be expected to serve its primary purpose for at least one year; 
5. The unit cost is more than $2,000. 
Provide a clear description in the “Item Description” column of the item to be purchased (e.g., the number of desktop computers, along with any peripherals that are included).  Include in the “Item Description” column information on how and by whom the equipment will be used (e.g., for student instructional use in computer lab).  This will help the reviewer to assess the appropriateness of the funds requested.  You may also include additional information that will clarify the relevance to the grant project of the proposed costs that will help the reviewer determine whether the costs have been entered into the correct Function & Object Code. 

When equipment is purchased from a single vendor as a “package,” identify the full “package price” as well as the package components (e.g., computer packaged with software, printer, etc.).  Do not show the cost of the components separately if they are not purchased separately. 

Form F: Other Costs 

100-500: Other Purchased Services 
100-800: Other Objects 
200-400: Purchased Property Services 
200-500: Other Purchased Services 
200-580: Travel 
200-800: Other Objects 
Use Budget Detail Form F for all Function & Object Codes that are not properly entered on Budget Detail Forms A through E. 

When requesting mileage costs for staff travel, identify the staff member who will be traveling and the purpose for which the travel will be undertaken. 

Example: Project director round trip from Anytown to Trenton for meeting with DOE Program Officer, 100 miles round trip. 
Enter the description of the requested cost and the cost calculation. Both the description and the cost calculation must provide enough detail to clarify the relevance of the requested cost to the grant project and to enable the reviewer to assess the reasonableness of your request. 

Form G – LEA Administrative Costs

The LEA may budget in each school application up to five percent (5%) for LEA administrative purposes.  A separate Budget Detail form, as appropriate for these LEA costs, must be included as a part of the individual school application.  These costs must also be reflected in the “SIG ADMIN FUND” column of the Budget Summary form.  

Budget Summary Form
The Application for Funds - Budget Summary is prepared only after all appropriate school budget detail forms (A-G) have been completed. The purpose of the form is to provide a summary of all planned expenditures for the school.  The Application for Funds – Budget Summary shows the total of all grant funds requested. 

Required for All Applicants: 
Complete the “School Name, LEA Name and NGO #” lines at the top of the form(s). 

For Budget Detail forms A-F, enter a total for each Function & Object Code in the SIG FUNDS column. 

For Budget Detail form G, enter a total for each Function & Object Code in the SIG ADMIN FUND column.
Verify all figures for accuracy.  Ensure that funds requested are shown on the correct Function & Object Code line, and that the amounts and assignments (by Function & Object Code) are consistent with those shown on the corresponding set of budget detail forms. 

Verify that the total in each line equals the sum of the amounts for that line entered on the budget detail forms. Amounts requested on the Application for Funds - Budget Summary and on the Subgrant Budget Summary must be fully supported by information provided on the corresponding set of budget detail forms. 

Form B-1

Budget Narrative
	Provide a brief description of the link between the requested resources on the PRESS Budget Detail pages and the Year 1 school turnaround plan and goals.

Personnel (100-100 & 200-100)

Purchased Services (100-300 & 200-300)

Supplies and Materials (100-600 & 200-600)

Equipment (400-731 & 400-732)

Other Costs (100-500,  200-500, 100-800, 200-800, 200-580)



	Describe the criteria used by the LEA to determine which activities would be funded by SIG vs non-SIG funds.



	Provide a list of the programs that will be eliminated due to their ineffectiveness and any revenue that will be reallocated to support the turnaround initiative.




Form B-2

Multi-Year Budget Proposal 

	Budget Line
	Activity
	2016-17
	2017-18
	2018-19
	2019-20
	2020-21
	2021-22

	
	
	Planning Year
	Full Implementation
	Full Implementation
	Full

Implementation
	SIG-Funded

Sustainability

Activities
	Non-SIG

Sustainability

Activities

	Instruction

	100-100
	
	
	
	
	
	
	

	100-300
	
	
	
	
	
	
	

	100-500
	
	
	
	
	
	
	

	100-600
	
	
	
	
	
	
	

	100-800
	
	
	
	
	
	
	

	Subtotal - Instruction
	
	
	
	
	
	

	Support Services

	200-100
	
	
	
	
	
	
	

	200-200
	
	
	
	
	
	
	

	200-300
	
	
	
	
	
	
	

	200-400
	
	
	
	
	
	
	

	200-500
	
	
	
	
	
	
	

	200-580
	
	
	
	
	
	
	

	200-600
	
	
	
	
	
	
	

	200-800
	
	
	
	
	
	
	

	Subtotal – Support Services
	
	
	
	
	
	

	Equipment

	400-731
	
	
	
	
	
	
	

	400-732
	
	
	
	
	
	
	

	Subtotal - Equipment
	
	
	
	
	
	

	

	TOTAL
	
	
	
	
	
	


Form B-3

Non-SIG Funds Aligned to Support Turnaround 

	Budget Line
	Activity
	Funding Source

(Local, State, etc.)
	2016-17

Year 1
	2017-18

Year 2
	2018-19

Year 3
	2019-20

Year 4
	2020-21

Year 5

	Instruction
	
	
	
	
	
	

	100-100
	
	
	
	
	
	
	

	100-300
	
	
	
	
	
	
	

	100-500
	
	
	
	
	
	
	

	100-600
	
	
	
	
	
	
	

	100-800
	
	
	
	
	
	
	

	Support Services
	
	
	
	
	
	

	200-100
	
	
	
	
	
	
	

	200-200
	
	
	
	
	
	
	

	200-300
	
	
	
	
	
	
	

	200-400
	
	
	
	
	
	
	

	200-500
	
	
	
	
	
	
	

	200-580
	
	
	
	
	
	
	

	200-600
	
	
	
	
	
	
	

	200-800
	
	
	
	
	
	
	

	Equipment
	
	
	
	
	
	

	400-731
	
	
	
	
	
	
	

	400-732
	
	
	
	
	
	
	


	Appendix G
PRESS Application Review Rubric


New Jersey Department of Education

School Improvement Grants (SIG)
Partnership to Realize Enduring Systemic Success (PRESS)
Cohort 4 – Year 1 Competition

Application Review Rubric

	Reviewer Name:
	Date:

	LEA Name:
	School Name:

	L-1, L-2, L-3, S-1 & S-2: Signatures
	
	Points Awarded

	Signatures are included, where required, on the following pages: L-1, L-2, L-3, S-1 (both sections) and S-2.
	YES

1 - point
	NO

0 - points
	

	L-5: Stakeholder Engagement and Support: Workgroup Membership and Support
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The workgroup includes representation from LEA offices that provide support to the schools listed on L-4, including but not limited to: Title I, ELA and Math content specialists, special education, Bilingual/ELL, and executive-level staff.  All workgroup members participated in at least 75% of the meetings.
	The workgroup includes representation from LEA offices that provide support to the schools listed on L-4, including but not limited to:  Title I, ELA and Math content specialists, special education, Bilingual/ELL, and executive-level staff.  All workgroup members participated in 60 – 74% of the meetings.
	The workgroup includes representation from LEA offices that provide support to the schools listed on L-4, including but not limited to:  Title I, ELA and Math content specialists, special education, Bilingual/ELL, and executive-level staff.  One or more workgroup members participated in 50 – 59% of the meetings.
	The workgroup does not include representation from Title I, ELA and Math content specialists, special education, Bilingual/ELL, and executive-level staff.

OR

One or more workgroup members participated in less than 50% of the meetings.
	

	L-5: Stakeholder Engagement and Support: Letters of Support
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA’s Board and teachers’ union provided letters affirming their general support for the school turnaround plan(s) and a commitment to addressing specific challenges, within their scope of influence, which may hinder effective implementation.
	The LEA’s Board and teachers’ union provided letters affirming their general support for the school turnaround plan(s).  The letters do not identify specific challenges they would address to demonstrate their commitment to effective implementation.
	Only the LEA’s Board or teachers’ union provided letters of support for the school turnaround plan(s).
	The LEA’s Board and teachers’ union did not provide letters of support for the school turnaround plan(s).
	

	L-6: LEA’s  Summary of Prior Initiatives: Description
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA’s description of its prior school improvement initiatives focuses solely on improving practice and enhancing internal capacity, rather than the acquisition of programs and vendors, to positively impact student outcomes.
	The LEA’s description of its prior school improvement initiatives focuses primarily on improving practice and enhancing internal capacity, rather than the acquisition of programs and vendors, to positively impact student outcomes.
	The LEA’s description of its prior school improvement initiatives focuses primarily on the use of programs and vendors, rather than improving practice and enhancing internal capacity, to positively impact student outcomes.
	A description of the LEA’s prior school improvement efforts is not provided.
	

	L-6: LEA’s  Summary of Prior Initiatives: Goals and Outcomes
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and concise summary of goals and outcomes that are clearly linked to the description of its initiatives and is focused solely on improved practice and enhanced internal capacity.  There is alignment between all goals and outcomes.  
	The LEA’s summary of goals and outcomes is clearly linked to the description of its initiatives and is focused primarily on improved practice and enhanced internal capacity.  There is alignment between most goals and outcomes.  
	The LEA’s summary of goals and outcomes is not linked to the description of its initiatives.

OR

Most goals are not aligned to outcomes.  

OR

Goals and outcomes do not address improved practice or enhanced internal capacity.
	The LEA does not provide a summary of goals and outcomes for its prior school improvement initiatives.
	

	L-6: LEA’s  Summary of Prior Initiatives: Factors Affecting Outcome
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides thoughtful and authentic analysis of the factors that contributed to its outcomes.  Where shortfalls are identified, the LEA acknowledges its primary responsibility in enhancing its capacity to better facilitate school improvement.  
	The LEA provides clear and concise analysis of the factors that contributed to its outcomes.  Where shortfalls are identified, the LEA identifies its capacity and other factors over which it has influence to better facilitate school improvement. 
	The LEA provides analysis of the factors that contributed to its outcomes.  Where shortfalls are identified, the LEA attributes some of the outcomes to factors beyond its control.  
	The LEA does not describe the factors that contributed to its outcomes.
OR

The LEA attributes most shortfalls to factors beyond its control.
	

	L-7: LEA Commitment and Capacity: Capacity Area 1 – District Leadership
	
	Points Awarded

	6 - points
	4 - points
	2 - points
	0 - points
	

	The LEA embraces its critical role in school turnaround and has bold, attainable goals for success and change.  The LEA broadly communicated its turnaround goals to all stakeholders.
	The LEA has bold, attainable goals for success and change.  The LEA has a sound, comprehensive plan for communicating its goals to all stakeholders.  
	The LEA has vague goals or goals that are not a significant departure from the status quo.  

OR

The LEA’s goals will be communicated to some stakeholders.
	The LEA did not describe the extent to which it has established and communicated bold goals to all stakeholders.
	

	The LEA conducted a thorough examination of the impact of its policies and practices on school turnaround and described appropriate modifications that were made.
	The LEA conducted a thorough examination of the impact of its policies and practices on school turnaround and described a plan for making appropriate modifications.
	The LEA completed an examination of its policies and practices but did not described the modifications that will be made.


	The LEA did not describe how it has examined and will modify its policies and practices to support the turnaround agenda.
	

	The LEA’s organizational structure includes or will include a team tasked with providing enhanced instructional support to PRESS school(s) and is comprised of members with demonstrated expertise in school turnaround.  The team’s time is protected from unrelated responsibilities to allow for optimal support to schools.  The lead team member supervises the principal and reports directly to the superintendent or a member of his/her cabinet.  Additionally, the staff member overseeing administration of the grant is expected to work closely with the team leader.
	The LEA’s organizational structure includes or will include an LEA liaison tasked with coordinating enhanced instructional support to SIG school(s) and he/she possesses demonstrated expertise in school turnaround.  This individual can easily access support and resources from other offices to address the school’s instructional needs.  Additionally, the staff member overseeing administration of the grant is expected to work closely with the LEA liaison.
	The LEA’s organizational structure does not provide enhanced instructional support to turnaround schools.  Turnaround schools receive the same instructional support as other schools in the district. 
	The LEA did not describe its organizational structure for supporting school turnaround.
	

	L-7: LEA Commitment and Capacity: Capacity Area 2 – Differentiated Support and Accountability
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA has clear, measurable expectations for PRESS schools and their leaders.  These expectations include frequent benchmarks (at least monthly) for ensuring the school’s trajectory towards meeting annual goals.
	The LEA has clear, measurable expectations for PRESS schools and their leaders.  These expectations include quarterly benchmarks for ensuring the school’s trajectory towards meeting annual goals.
	The LEA has expectations for PRESS schools and their leaders that include infrequent benchmarks (less than quarterly) for ensuring the school’s trajectory towards meeting annual goals.
	The LEA did not describe its expectations for PRESS schools or the interim goals for assessing the school’s progress.
	

	The LEA team will have an embedded presence in the school with a caseload that allows team members (collectively or individually) to work with school leaders and teachers at least once per week.
	The LEA liaison will have a prominent presence in the school with a caseload that allows him/her to work with school leaders at least once per week.
	The LEA team members’ or liaison’s caseload will allow them to provide support to school leaders and teachers less than once per week.
	The LEA did not describe the extent to which the LEA liaison would provide direct support to the school.
	

	The LEA’s personnel protocols support bold decision making by turnaround principals including staffing advantages and efficient mechanisms for removing ineffective teachers and replacing them with effective staff.
	The LEA’s personnel protocols allow for staffing advantages at turnaround school but do not include an efficient mechanism for removing ineffective teachers and replacing them with effective staff.
	The LEA’s personnel protocols do not include staffing advantages for turnaround schools or an efficient mechanism for removing ineffective teachers and replacing them with effective staff.
	The LEA did not describe how its personnel protocols support the principal’s authority to drive change including staffing advantages and an efficient mechanism for replacing ineffective teachers.
	

	Turnaround schools receive significantly more support and are held more accountable than other schools in the district.
	Turnaround schools receive more support than other schools in the district; however, the level of accountability is the same.
	There is little difference in the support and accountability between turnaround schools and other schools in the district.
	The LEA did not describe how support for turnaround schools differs from other schools in the district.
	

	L-7: LEA Commitment and Capacity: Capacity Area 3 – Talent Management
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA has identified the competencies necessary for leaders and teachers to be successful in turnaround schools and has designed selection protocols aligned to these competencies.  Teacher selection protocols were designed in collaboration with school leadership.
	The LEA has identified the competencies necessary for leaders to be successful in turnaround schools and will design selection protocols aligned to these competencies.  Teacher selection protocols will be left primarily at the discretion of building leadership.
	The LEA plans to identify competencies for selecting effective leaders or teachers.

or

The competencies identified are vague.
	The LEA did not describe the competencies it has identified as being essential for teachers and leaders to work in SIG-funded schools.
	

	The LEA’s process for staffing turnaround schools prioritizes placement of highly effective leaders and teachers who possess the competencies to implement turnaround.
	The LEA’s process for staffing turnaround schools prioritizes placement of highly effective leaders who possess the competencies to implement turnaround.  
	The LEA’s process for staffing turnaround schools focuses on filling vacancies without careful consideration of the competencies to implement turnaround.
	The LEA did not describe the process for redeploying or hiring personnel to ensure PRESS schools are staffed with personnel who possess the competencies identified by the LEA.
	

	The LEA has a comprehensive plan (a defined cycle of data gathering, analysis, and intervention) for monitoring staff performance to identify necessary supports and to use as the basis for professional advancement.
	The LEA has a plan for monitoring the leader’s performance to identify his/her professional development needs and to identify professional advancement opportunities.  Staff performance is monitored solely at the building level.
	The LEA’s monitoring plan does not inform professional development offerings or identify staff that should be considered for professional advancement.
	The LEA did not describe its plan for monitoring staff performance in order to identify professional development and advancement opportunities.
	

	The LEA provides a balance of LEA-facilitated and external professional growth opportunities for turnaround leaders.  Turnaround leaders have multiple opportunities to learn from district peers and from turnaround leaders in other districts.
	The LEA provides primarily LEA-facilitated professional growth opportunities for turnaround leaders.  Turnaround leaders have occasional opportunities to learn from turnaround leaders in other districts.
	The LEA does not provide varied professional growth opportunities for turnaround leaders.  The LEA does not sponsor opportunities for turnaround leaders to learn from turnaround leaders in other districts.
	The LEA did not describe the professional growth opportunities it offers to turnaround leaders.
	

	L-7: LEA Commitment and Capacity: Capacity Area 4 – Instructional Infrastructure
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides on-going, job-embedded support to ensure teachers’ have the ability to effectively use formative and interim assessments.  
	The LEA will provide on-going support to ensure teachers’ have the ability to effectively use formative and interim assessments.  
	The LEA has provided or will provide workshops on the use of assessments. 
	The LEA did not describe the supports in place to build teacher capacity in the use of formative and interim assessments.
	

	The LEA promotes a data driven culture by using data to understand trends. Additionally its expectations of school leaders ensure data is used to track student progress and to adjust instruction.
	The LEA will promote a data driven culture by using data to understand trends. Additionally its expectations of school leaders will ensure data is used to track student progress and to adjust instruction.
	The LEA’s efforts to promote a data driven culture does not include using data to understand trends.  
OR

Its expectations of school leaders will not ensure data is used to track student progress and to adjust instruction.
	The LEA did not describe its role in promoting a data-drive culture.
	

	Diagnostic and interim assessment results are easily accessible and available less than 48 hours after administration.
	Diagnostic and interim assessment results are easily accessible.  The LEA has clear plans to decrease the turnaround time for test results to less than 48 hours during the 2016-17 school year.
	Diagnostic and interim assessment results are not easily accessible.  

OR
The LEA provided vague plans (described their intentions but not the process) for decreasing the turnaround time to less than 48 hours during the 2016-17 school year.
	The LEA did not describe the accessibility of student data and the turnaround time for generating diagnostic and interim assessment results.
	

	L-7: LEA Commitment and Capacity: Capacity Area 5 –Selection and Management of External Providers 
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and concise description of its capacity to select external providers including all of the following:

Its basis for determining  providers have the expertise for addressing the school’s needs;
Its basis for determining  providers have adequate experience in addressing the school’s needs; and
Its basis for determining a providers’ prior evidence-based effectiveness in successfully addressing similar needs in comparable LEAs and/or schools.
	The LEA provides a clear description of its capacity to select external providers  including most of the following:

Its basis for determining  providers have the expertise for addressing the school’s needs;

Its basis for determining  providers have adequate experience in addressing the school’s needs; and

Its basis for determining a providers’ prior evidence-based effectiveness in successfully addressing similar needs in comparable LEAs and/or schools.
	The LEA provides a limited description of its capacity to select external providers by including one of the following:

Its basis for determining  providers have the expertise for addressing the school’s needs;

Its basis for determining  providers have adequate experience in addressing the school’s needs; and

Its basis for determining a providers’ prior evidence-based effectiveness in successfully addressing similar needs in comparable LEAs and/or schools.
	The LEA does not include any of the following in its description of its capacity to select external providers:
Its basis for determining  providers have the expertise for addressing the school’s needs;

Its basis for determining  providers have adequate experience in addressing the school’s needs; and

Its basis for determining a providers’ prior evidence-based effectiveness in successfully addressing similar needs in comparable LEAs and/or schools.
	

	The LEA provides a clear and concise description of its capacity to manage external providers and includes all of the following:

Its basis for ensuring providers have an appropriate in-school presence;
Its basis for identifying the sources of data used to evaluate effectiveness; 

Its plans for  monitoring records to ensure services are being rendered, as expected; and
Its plan for recording and reporting of progress with providers to ensure that supports are taking place and are adjusted according to the school’s identified needs.  
	The LEA provides a clear description of its capacity to select external providers and includes most of the following:

Its basis for ensuring providers have an appropriate in-school presence;

Its basis for identifying the sources of data used to evaluate effectiveness; 

Its plans for  monitoring records to ensure services are being rendered, as expected; and

Its plan for recording and reporting of progress with providers to ensure that supports are taking place and are adjusted according to the school’s identified needs.  
	The LEA provides a limited description of its capacity to select external providers by including one or two of the following:

Its basis for ensuring providers have an appropriate in-school presence;

Its basis for identifying the sources of data used to evaluate effectiveness; 

Its plans for  monitoring records to ensure services are being rendered, as expected; and

Its plan for recording and reporting of progress with providers to ensure that supports are taking place and are adjusted according to the school’s identified needs.  
	The LEA does not include any of the following in its description of its capacity to manage external providers:
Its basis for ensuring providers have an appropriate in-school presence;

Its basis for identifying the sources of data used to evaluate effectiveness; 

Its plans for  monitoring records to ensure services are being rendered, as expected; and

Its plan for recording and reporting of progress with providers to ensure that supports are taking place and are adjusted according to the school’s identified needs.  
	

	L-8: LEA Planning Year Capacity Enhancement Activities: District Leadership
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and comprehensive plan for addressing district leadership and for mitigating all of the challenges noted in L-7.  The plan is highly likely to enhance the LEA’s leadership capacity to support and implement turnaround.  
	The LEA’s provides a clear plan for addressing district leadership and for mitigating most of the challenges noted in L-7.  The plan is likely to enhance the LEA’s leadership capacity to support and implement turnaround.  
	The LEA does not provide a clear plan for addressing district leadership.  Few of the challenges noted in L-7 are addressed.  The plan is not likely to enhance the LEA’s leadership capacity to support and implement turnaround.  
	The LEA’s activity plan doesn’t address any of the challenges noted in L-7.
OR

The LEA didn’t list any challenges in L-7.
	

	L-8: LEA Planning Year Capacity Enhancement Activities: Differentiated Support and Accountability
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and comprehensive plan for addressing differentiated support and accountability and for mitigating all of the challenges noted in L-7.  The plan is highly likely to enhance the LEA’s capacity to provide increased support and accountability to turnaround schools.  
	The LEA’s provides a clear plan for addressing differentiated support and accountability and for mitigating most of the challenges noted in L-7.  The plan is likely to enhance the LEA’s capacity to provide increased support and accountability to turnaround schools.  
	The LEA does not provide a clear plan for addressing differentiated support and accountability.  Few of the challenges noted in L-7 are addressed.  The plan is not likely to enhance the LEA’s capacity to provide increased support and accountability to turnaround schools.  
	The LEA’s activity plan doesn’t address any of the challenges noted in L-7.

OR

The LEA didn’t list any challenges in L-7.
	

	L-8: LEA Planning Year Capacity Enhancement Activities: Talent Management
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and comprehensive plan for addressing talent management and for mitigating all of the challenges noted in L-7.  The plan is highly likely to enhance the LEA’s capacity to appropriately staff turnaround schools.  
	The LEA’s provides a clear plan for addressing talent management and for mitigating most of the challenges noted in L-7.  The plan is likely to enhance the LEA’s capacity to appropriately staff turnaround schools.  
	The LEA does not provide a clear plan for addressing talent management.  Few of the challenges noted in L-7 are addressed.  The plan is not likely to enhance the LEA’s capacity to appropriately staff turnaround schools.  
	The LEA’s activity plan doesn’t address any of the challenges noted in L-7.

OR

The LEA didn’t list any challenges in L-7.
	

	L-8: LEA Planning Year Capacity Enhancement Activities: Instructional Infrastructure
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and comprehensive plan for addressing its instructional infrastructure and for mitigating all of the challenges noted in L-7.  The plan is highly likely to enhance the LEA’s capacity to support the regular use of student data to inform instruction.  
	The LEA’s provides a clear plan for addressing its instructional infrastructure and for mitigating most of the challenges noted in L-7.  The plan is likely to enhance the LEA’s capacity to support the regular use of student data to inform instruction.
	The LEA does not provide a clear plan for addressing instructional infrastructure.  Few of the challenges noted in L-7 are addressed.  The plan is not likely to enhance the LEA’s capacity to support the regular use of student data to inform instruction.
	The LEA’s activity plan doesn’t address any of the challenges noted in L-7.

OR

The LEA didn’t list any challenges in L-7.
	

	L-8: LEA Planning Year Capacity Enhancement Activities: Selection and Management of External Providers
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a clear and comprehensive plan for addressing the selection and management of external providers and for mitigating all of the challenges noted in L-7.  The plan is highly likely to enhance the LEA’s capacity to facilitate external provider selection and to ensure efficacy in addressing the LEA and/or school’s needs.
	The LEA’s provides a clear plan for addressing the selection and management of external providers and for mitigating most of the challenges noted in L-7.  The plan is likely to enhance the LEA’s capacity to facilitate external provider selection and to ensure efficacy in addressing the LEA and/or school’s needs.
	The LEA does not provide a clear plan for addressing the selection and management of external providers.  Few of the challenges noted in L-7 are addressed.  The plan is not likely to enhance the LEA’s capacity to facilitate external provider selection and to ensure efficacy in addressing the LEA and/or school’s needs.
	The LEA’s activity plan doesn’t address any of the challenges noted in L-7.

OR

The LEA didn’t list any challenges in L-7.
	

	S-3: Stakeholder Engagement and Support – Consultation With Stakeholders
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA solicited feedback from all stakeholder groups reflected on S-3 (including students, if the school’s grade span includes middle and/or high school).
	The LEA solicited feedback from most of the stakeholder groups reflected on S-3 (including students, if the school’s grade span includes middle and/or high school).
	The LEA solicited feedback from less than half of the stakeholder groups reflected on S-3 (including students, if the school’s grade span includes middle and/or high school).
	The LEA did not solicit feedback from any of the stakeholder groups reflected on S-3.
	

	S-3: Stakeholder Engagement and Support – Family and Community Input
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA’s description of how it considered family and community input suggest that all feedback was carefully considered and included or excluded based on specific criteria that support school turnaround.
	The LEA’s description of how it considered family and community input suggests that all feedback was considered.
	The LEA did not provide a clear rationale of how family and community input was considered.  
	The LEA did not describe the process for considering family and community input in identifying school improvement needs and in selecting the intervention.
	

	S-3: Stakeholder Engagement and Support – Family and Community Involvement in Implementation
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA’s plan for engaging families and the community clearly outlines numerous opportunities (more than quarterly) and various modes of communication for reporting progress and soliciting input throughout the project period.  
	The LEA’s plan for engaging families and the community throughout implementation includes multiple opportunities (at least quarterly) and various modes of communication for reporting progress and soliciting input throughout the project period.
	The LEA’s plan for engaging families and the community throughout implementation includes limited opportunities (less than quarterly) for reporting progress and soliciting input throughout the project period.
	The LEA did not describe how it would engage families and the community on an on-going basis.
	

	S-4: Needs Assessment: Effective Instruction
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The description of the gap between the current and desired states is aligned with all data sources.


	The description of the gap between the current and desired states is aligned with most data sources.


	The description of the gap between the current and desired states is aligned with few data sources.
	The description of the gap between the current and desired states is aligned with no data sources.
	

	The LEA’s data sources include feedback from family and community members.


	The LEA’s data sources include feedback from family or community members.  


	The LEA’s data sources don’t include feedback from family or community members.  
	

	The LEA focuses solely on factors that it can impact when describing the causes of the gap between the current and desired states.


	The LEA focuses primarily on factors that it can impact when describing the causes of the gap between the current and desired states.


	The LEA focuses primarily on factors that it cannot impact when describing the causes of the gap between the current and desired states.


	The LEA focuses solely on factors that it cannot impact when describing the causes of the gap between the current and desired states.


	

	The LEA’s approach for addressing its instructional needs focuses solely on sustainable, evidence-based practices rather than implementing programs.
	The LEA’s approach for addressing its instructional needs focuses primarily on sustainable, evidence-based practices rather than implementing programs.
	The LEA’s approach for addressing its instructional needs has limited focus on sustainable, evidence-based practices and greater focus on implementing programs.


	The LEA’s approach for addressing its instructional needs does not focus on sustainable, evidence-based practices.
	

	S-4: Needs Assessment:  Effective Use of Time 
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The description of the gap between the current and desired states is aligned with all data sources.


	The description of the gap between the current and desired states is aligned with most data sources.


	The description of the gap between the current and desired states is aligned with few data sources.
	The description of the gap between the current and desired states is aligned with no data sources.
	

	The LEA’s data sources include feedback from family and community members.


	The LEA’s data sources include feedback from family or community members.  


	The LEA’s data sources don’t include feedback from family or community members.  
	

	The LEA focuses solely on factors that it can impact when describing the causes of the gap between the current and desired states.


	The LEA focuses primarily on factors that it can impact when describing the causes of the gap between the current and desired states.


	The LEA focuses primarily on factors that it cannot impact when describing the causes of the gap between the current and desired states.


	The LEA focuses solely on factors that it cannot impact when describing the causes of the gap between the current and desired states.


	

	The LEA’s approach for addressing effective use of time focuses solely on sustainable, evidence-based practices rather than implementing programs.
	The LEA’s approach for addressing effective use of time focuses primarily on sustainable, evidence-based practices rather than implementing programs.
	The LEA’s approach for addressing effective use of time has limited focus on sustainable, evidence-based practices and greater focus on implementing programs.


	The LEA’s approach for addressing effective use of time does not focus on sustainable, evidence-based practices.
	

	S-4: Needs Assessment: Curriculum, Assessment and Intervention
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The description of the gap between the current and desired states is aligned with all data sources.


	The description of the gap between the current and desired states is aligned with most data sources.


	The description of the gap between the current and desired states is aligned with few data sources.
	The description of the gap between the current and desired states is aligned with no data sources.
	

	The LEA’s data sources include feedback from family and community members.


	The LEA’s data sources include feedback from family or community members.  


	The LEA’s data sources don’t include feedback from family or community members.  
	

	The LEA focuses solely on factors that it can impact when describing the causes of the gap between the current and desired states.


	The LEA focuses primarily on factors that it can impact when describing the causes of the gap between the current and desired states.


	The LEA focuses primarily on factors that it cannot impact when describing the causes of the gap between the current and desired states.


	The LEA focuses solely on factors that it cannot impact when describing the causes of the gap between the current and desired states.


	

	The LEA’s approach for addressing curriculum, assessment and intervention focuses solely on sustainable, evidence-based practices rather than implementing programs.
	The LEA’s approach for addressing curriculum, assessment and intervention focuses primarily on sustainable, evidence-based practices rather than implementing programs.
	The LEA’s approach for addressing curriculum, assessment and intervention has limited focus on sustainable, evidence-based practices and greater focus on implementing programs.


	The LEA’s approach for addressing curriculum, assessment and intervention does not focus on sustainable, evidence-based practices.
	

	S-5(A): Project Summary  (Applicants Without Prior SIG Funding) – Model Selection
	
	Points Awarded

	6 - points
	4 - points
	2 - points
	0 - points
	

	The LEA provides a substantial connection between all findings in the needs assessment and the selected intervention model.  
	The LEA provides a connection between the most of the findings in the needs assessment and the selected intervention model.
	There is little connection between the findings in the needs assessment and the selected intervention model.


	There is no connection between the findings in the needs assessment and the selected intervention model.


	

	If the LEA selected an evidenced-based WSR strategy, it provided overwhelming evidence to demonstrate that the strategy has been successful in an environment comparable to the school for which it is applying.
	If the LEA selected an evidenced-based WSR strategy, it provided evidence to demonstrate that the strategy has been successful in an environment comparable to the school for which it is applying.


	If the LEA selected an evidenced-based WSR strategy, it provided limited evidence to demonstrate that the strategy has been successful in an environment comparable to that of the school for which it is applying.


	If the LEA selected an evidenced-based WSR strategy, it provided no evidence to demonstrate that the strategy has been successful in an environment comparable to that of the school for which it is applying.


	

	If the LEA selected Restart, it included overwhelming evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	If the LEA selected Restart, it included evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	If the LEA selected Restart, it included limited evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	If the LEA selected Restart, it included no evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	

	S-5(A): Project Summary  (Applicants Without Prior SIG Funding) – Implementation Summary
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA clearly details its plan for fully implementing and sustaining all of the required components of its selected intervention model.


	The LEA details its plan for fully implementing all and sustaining most of the required components of its selected intervention model.  
	The LEA provides limited details for fully implementing and sustaining the required components of its selected intervention model.


	The LEA doesn’t provide any details for fully implementing and sustaining the required components of its selected intervention model.
	

	S-5(B): Project Summary  (Former SIG Schools) – Outcomes from Prior SIG Interventions
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a thorough rational for the outcomes of all the listed metrics.


	The LEA provides a rationale for the outcomes of most of the listed metrics.


	The LEA provides a rationale for the outcomes of few of the listed metrics.


	The LEA provides a rationale for the outcomes of none of the listed metrics.


	

	The LEA sustained all strategies that contributed to positive outcomes.
	The LEA sustained most strategies that contributed to positive outcomes.
	The LEA sustained few of the strategies that contributed to positive outcomes.
	The LEA sustained none of the strategies that contributed to positive outcomes.

OR

The LEA did not have any positive outcomes.
	

	S-5(B): Project Summary (Former SIG Schools) – Model Selection
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA provides a substantial connection between the all findings in the needs assessment, its prior SIG implementation experience and the selected intervention model.  
	The LEA provides a connection between the most of the findings in the needs assessment, its prior SIG implementation experience and the selected intervention model.
	There is little connection between the findings in the needs assessment, its prior SIG implementation experience and the selected intervention model.


	There is no connection between the findings in the needs assessment, its prior SIG implementation experience and the selected intervention model.


	

	If the LEA selected an evidenced-based WSR strategy, it provided overwhelming evidence to demonstrate that the strategy has been successful in an environment comparable to the school for which it is applying.
	If the LEA selected an evidenced-based WSR strategy, it provided evidence to demonstrate that the strategy has been successful in an environment comparable to the school for which it is applying.


	If the LEA selected an evidenced-based WSR strategy, it provided limited evidence to demonstrate that the strategy has been successful in an environment comparable to that of the school for which it is applying.


	If the LEA selected an evidenced-based WSR strategy, it provided no evidence to demonstrate that the strategy has been successful in an environment comparable to that of the school for which it is applying.


	

	If the LEA selected Restart, it included overwhelming evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	If the LEA selected Restart, it included evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	If the LEA selected Restart, it included limited evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	If the LEA selected Restart, it included no evidence that it will implement a rigorous review process, consistent with the final requirements, to identify an appropriate entity (charter school operator, charter management organization (CMO) or education management organization (EMO)) to operate or manage the school.
	

	S-5(B): Project Summary  (Former SIG Schools) – Implementation Summary
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA clearly details its plan for fully implementing and sustaining all of the required components of its selected intervention model.


	The LEA details its plan for fully implementing all and sustaining most of the required components of its selected intervention model.  
	The LEA provides limited details for fully implementing and sustaining the required components of its selected intervention model.


	The LEA doesn’t provide any details for fully implementing and sustaining the required components of its selected intervention model.
	

	S-5(C): Project Summary  (Optional for LEAs Eligible for Services Under the Rural Education Assistance Program) 
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	This area will be evaluated by the SIG program office during the pre-contract review rather than during the reader panel review process.

	The LEA provides a clear and concise description of its proposed modification.
	The LEA provides an adequate description of its proposed modification.
	The LEA provides a vague description of its proposed modification.
	The LEA does not provide a description of its proposed modification.
	

	The LEA provides a strong basis for how its proposed modification meets the intent and purpose of the original turnaround or transformation required activity.


	The LEA provides an adequate basis for how its proposed modification meets the intent and purpose of the original turnaround or transformation required activity. 


	The LEA provides an inadequate basis for how its proposed modification meets the intent and purpose of the original turnaround or transformation required activity.


	The LEA does not provide a basis for how its proposed modification meets the intent and purpose of the original turnaround or transformation required activity.
	

	The LEA’s modification is almost certain to yield outcomes comparable to what would be realized if the element was not modified.
	The LEA’s modification is likely to yield outcomes comparable to what would be realized if the element was not modified.


	The LEA’s modification is not likely to yield outcomes comparable to what would be realized if the element was not modified.


	
	

	S-6: Planning Year Activity Plan – School Leadership & Staffing
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	All activities are appropriate for ensuring that the LEA appoints a school principal (who possess the turnaround competencies defined by the LEA) and staff (who have the skill sets to implement the selected intervention) to begin full implementation of SIG required activities on the first day of the FY-18 school year.  
	Most activities are appropriate for ensuring that the LEA appoints a school principal (who possess the turnaround competencies defined by the LEA) and staff (who have the skill sets to implement the selected intervention) to begin full implementation of SIG required activities on the first day of the FY-18 school year.  
	Few activities are appropriate for ensuring that the LEA appoints a school principal (who possess the turnaround competencies defined by the LEA) and staff (who have the skill sets to implement the selected intervention) to begin full implementation of SIG required activities on the first day of the FY-18 school year.  
	The activity plan does not address school leadership and staffing.
	

	S-6: Planning Year Activity Plan – Effective Instruction
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	All activities are appropriate for ensuring that the LEA addresses the school’s instructional needs.  The plan is highly likely to yield a system for effective, job-embedded professional development to address specific needs beginning the first day of the FY-18 school year.  
	Most activities are appropriate for ensuring that the LEA addresses the school’s instructional needs.  The plan is likely to yield a system for effective, job-embedded professional development to address specific needs beginning the first day of the FY-18 school year.  
	Few activities are appropriate for ensuring that the LEA addresses the school’s instructional needs.  The plan is not likely to yield a system for effective, job-embedded professional development to address specific needs beginning the first day of the FY-18 school year.  
	The activity plan does not address effective instruction.
	

	S-6: Planning Year Activity Plan – Effective Use of Time
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	All activities are appropriate for ensuring that the school maximizes time during the core instructional day and for providing sustainable increased learning opportunities for students and staff (if the selected intervention model requires it) on the first day of the FY-18 school year.  
	Most activities are appropriate for ensuring that the school maximizes time during the core instructional day and for providing sustainable increased learning opportunities for students and staff (if the selected intervention model requires it)  on the first day of the FY-18 school year.  
	Few activities are appropriate for ensuring that the school maximizes time during the core instructional day and for providing sustainable increased learning opportunities for students and staff (if the selected intervention model requires it)  on the first day of the FY-18 school year.  
	The activity plan does not address effective use of time.
	

	S-6: Planning Year Activity Plan – Curriculum, Assessment and Intervention
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	All activities are appropriate for ensuring that aligned curricula are being taught and for ensuring timely identification of and provision of services to students who demonstrate a need for interventions beginning the first day of the FY-18 school year.  
	Most activities are appropriate for ensuring that aligned curricula are being taught and for ensuring timely identification of and provision of services to students who demonstrate a need for interventions beginning the first day of the FY-18 school year.  
	Few activities are appropriate for ensuring that aligned curricula are being taught and for ensuring timely identification of and provision of services to students who demonstrate a need for interventions beginning the first day of the FY-18 school year.  
	The activity plan does not address curriculum, assessment and intervention.
	

	B-1: Budget Narrative
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The budget narrative is clear and concise and includes sound analysis and rationale for all required elements (the link between the funding request and the improvement plan, the criteria used for determining the use of SIG and non-SIG funds and the elimination of ineffective programs).  
	The budget narrative includes sound analysis and rationale for most of the required elements (the link between the funding request and the improvement plan, the criteria used for determining the use of SIG and non-SIG funds and the elimination of ineffective programs).   
	The budget narrative includes sound analysis and rationale for one of the required elements (the link between the funding request and the improvement plan, the criteria used for determining the use of SIG and non-SIG funds and the elimination of ineffective programs).


	The budget narrative does includes sound analysis and rationale for any of the required elements (the link between the funding request and the improvement plan, the criteria used for determining the use of SIG and non-SIG funds and the elimination of ineffective programs).


	

	The narrative demonstrates that the LEA is fully committed to optimizing the use of SIG funds for long-term, sustainable practices.
	The narrative demonstrates that the LEA is committed to using a substantial portion of SIG funds for long-term investments and other revenue streams for recurring expenses.
	The budget narrative demonstrates that the LEA is not committed to using a substantial portion of SIG funds for long-term investments. The majority of the SIG budget funds recurring expenses.
	All budgeted SIG funds are allocated for recurring expenses
	

	B-2: Multi-Year Budget Proposal
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The multi-year budget reflects gradual reductions during the full-implementation years, as internal capacity is cultivated.  
	The multi-year budget reflects some reductions during the full-implementation years as internal capacity is cultivated.  
	The multi-year budget reflects minimal reductions during the full-implementation years.  
	The multi-year budget reflects no reductions during the full-implementation years.  
	

	B-3: Non-SIG Funds Aligned to Support Turnaround
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The LEA aligns existing non-SIG resources to fund all recurring school-turnaround expenses, as described in B-1.
	The LEA aligns existing non-SIG resources to fund most recurring school-turnaround expenses, as described in B-1.
	The LEA aligns limited non-SIG resources to fund few recurring school turnaround expenses.  
	The LEA doesn’t align any non-SIG resources to fund recurring school turnaround expenses.  
	

	The LEA re-allocates existing resources to support recurring school-turnaround activities and has requested SIG funds only for short-term activities that will reap long-term outcomes (e.g. professional development, staff recruitment, etc.), as described in B-1.
	The LEA re-allocates existing resources to support most recurring school-turnaround activities and a small proportion of SIG funds are dedicated to recurring expenses, as described in B-1.
	The LEA demonstrates minimal reallocation of non-SIG funds to support school turnaround.  The majority of recurring activities are funded through SIG.


	The LEA does not reallocate any non-SIG funds to support school turnaround.
	

	Year 1 Budget Detail and Summary
	
	Points Awarded

	3 - points
	2 - points
	1 - point
	0 - points
	

	The budget detail and summary include sufficient funds to support the Year 1 improvement plan.  There aren’t any questionable requests.  
	The budget detail and summary includes sufficient funds to support the Year 1 improvement plan.  There are few questionable requests.  
	The budget detail and summary includes insufficient funds to support the Year 1 improvement plan.  

	The budget detail and summary are not completed.
	

	All requests reflected on the budget detail pages and summary are consistent with the goals of the grant and the LEA’s and/or school’s identified needs.
	Most requests reflected on the budget detail pages and summary are consistent with the goals of the grant and the LEA’s and/or school’s identified needs.
	Few requests reflected on the budget detail pages and summary are consistent with the goals of the grant and the LEA’s and/or school’s identified needs.
	No requests reflected on the budget detail pages and summary are consistent with the goals of the grant and the LEA’s and/or school’s identified needs.
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� Low-income students are identified based on eligibility for free/reduced lunch per federal guidelines.


� NAEP results for New Jersey can be found at: http://www.nj.gov/education/assessment/naep/nj.shtml


� New Jersey Department of Education.  (2012). Final Report of the New Jersey Department of Education College and Career Readiness Task Force.  Retrieved from � HYPERLINK "http://www.state.nj.us/education/genfo/readiness.pdf" �http://www.state.nj.us/education/genfo/readiness.pdf�. 


� Redding, S., Dunn, L., & McCauley, C. (2015). School Improvement Grants: Guidance and tools for the 2015 amended regulations: Maximizing the optional planning/pre-implementation year. San Francisco: WestEd.


� Player, D., Hitt, D., & Robinson, W. (2014). District readiness to support turnaround: A user’s guide to inform the work of state education agencies and districts.  The Center on School Turnaround.  





� An LEA in which one or more Priority schools are located must serve all of these schools before it may serve one or more Focus schools.  If funding is available after awarding eligible Priority schools, the NJDOE will give preference to funding Focus schools with low subgroup performance over Focus schools with low graduation rates or with-in school achievement gaps.


� See the full list of intervention models and their corresponding requirements in Appendix C.
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