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	TASK ROLES
	As is the case with most human enterprises, the degree to which team members openly and honestly communicate regarding both group task and maintenance concerns is the foundation of team effectiveness. Since communication is also at the heart of the team’s efforts with colleagues, parents and community members, on behalf of children, it is incumbent upon teams to faithfully monitor, evaluate, adapt and improve their communication patterns and skills. Described below are some skills and techniques that are essential for group cohesion and productivity.
	The Johari Window, described by Josph Luft in Of Human Interaction, is a model of interpersonal communication that team members can use as a basis for identifying behaviors and related information that will help maintain the group and improve interactions among colleagues, parents, community members and students.
	Applications of the Johari Window to I&RS Team Functioning
	Applications of the Johari Window to the I&RS Process

	Feedback

	Team Wellness/Maintenance
	The Other Person Owns the Problem
	Active Listening

	WE OWN THE PROBLEM
	Situational Leadership Theory
	“TELLING”
	“SELLING”
	True Colors
	Costs and Concerns Associated with Program Assessment
	6A:16-7.2       Functions of intervention and referral services


	These regulations establish uniform statewide policies and procedures for public school staff to report allegations of child abuse and to cooperate with the investigation of these allegations.
	SAMPLE INITIAL REQUEST FOR ASSISTANCE FORM
	Reasons for Request for Assistance (Must be for school-based issues, i.e., academics, behavior, school health):
	________________________________________________________________________

	Place the completed forms in a sealed envelope
	INTERVENTION AND REFERRAL SERVICES

	SAMPLE INITIAL REQUEST FOR ASSISTANCE 
	PRIOR INTERVENTIONS CHECKLIST
	INTERVENTION AND REFERRAL SERVICES

	SAMPLE CASE COORDINATOR CHECKLIST
	Confidential
	INTERVENTION AND REFERRAL SERVICES


	INTERVENTION AND REFERRAL SERVICES
	SAMPLE 
	ELEMENTARY TEACHER INFORMATION COLLECTION FORM
	Confidential
	Classroom Performance
	Social Skills
	Physical Symptoms
	Positive Qualities
	SAMPLE 
	SECONDARY TEACHER INFORMATION COLLECTION FORM
	Extra Curricular Activities
	_____ Missed athletic practice without  _____ Missed club/group meeting



	Thank you for your cooperation, caring and concern!
	INTERVENTION AND REFERRAL SERVICES

	SAMPLE INFORMATION SUMMARY FORM
	Confidential
	SOCIAL SKILLS
	DISRUPTIVE BEHAVIOR
	PHYSICAL SYMPTOMS
	BACKGROUND INFORMATION
	RELATED SCHOOL-BASED SERVICES OR PROGRAMS
	Skills  ____________________________________________________________



	SAMPLE INFORMATION COLLECTION REMINDER MEMO
	Confidential

	SAMPLE STAFF THANK YOU MEMO
	Confidential

	SAMPLE SCHOOL COUNSELOR FORM
	Confidential

	SAMPLE ATTENDANCE FORM
	Confidential
	INTERVENTION AND REFERRAL SERVICES


	SAMPLE DISCIPLINE FORM
	Confidential

	SAMPLE STUDENT ADVISOR FORM
	Confidential

	SAMPLE SCHOOL NURSE/SCHOOL HEALTH FORM
	Confidential
	Health History 
	________________________________________________________________________
	Health Assessment
	Socialization
	Physical Education Excuses
	Student Strengths
	Other Pertinent Information

	INTERVENTION AND REFERRAL SERVICES

	SAMPLE PARENT OR GUARDIAN LETTER
	Confidential

	SAMPLE PARENT QUESTIONNAIRE
	Confidential
	INTERVENTION AND REFERRAL SERVICES

	SAMPLE PARENT INTERVIEW
	Confidential

	SAMPLE STUDENT SELF-ASSESSMENT SHEET
	Confidential

	SAMPLE GENERAL RELEASE OF INFORMATION
	SAMPLE I&RS ACTION PLAN FORM #1
	Confidential
	FOLLOW-UP MEETING

	SAMPLE I&RS ACTION PLAN FORM #2
	Confidential
	INTERVENTION AND REFERRAL SERVICES

	SAMPLE I&RS ACTION PLAN FORM #3
	Confidential

	TECHNICAL RESOURCES AND SERVICES
	No Child Left Behind Act Funds
	Family Life Information Exchange
	Combined Health Information Database 
	  (CHID)
	Classroom Management and Student Discipline
	Appendix G: Resource Materials
	Classroom Management and Student Discipline, continued
	Appendix G: Resource Materials
	Classroom Management and Student Discipline, continued
	Appendix G: Resource Materials
	Collaboration and Change
	Appendix G: Resource Materials




	Collaboration and Change, continued
	Appendix G: Resource Materials

	Collaboration and Change, continued
	Appendix G: Resource Materials
	Consultation
	Appendix G: Resource Materials



	Appendix G: Resource Materials
	Delinquency, Violence and Conflict
	Appendix G: Resource Materials

	Delinquency, Violence and Conflict, continued
	Appendix G: Resource Materials
	Depression and Loss
	Lamb, F., Dunne-Maxim, K., Underwood, M. and Sutton, C. (1991). The Role of the Postvention Consultant. In A.A. Leenaars, S. Wenckstern, Eds., Suicide Intervention in Schools. Hemisphere, Washington, DC.
	Mauk, G. and Weber, C. (1991). Peer Survivors of Adolescent Suicide: Perspectives on Grieving Postvention. Journal of Adolescence, 6(1).
	Appendix G: Resource Materials

	Families
	Appendix G: Resource Materials

	Families, continued
	Appendix G: Resource Materials

	General Health
	Appendix G: Resource Materials



	National School Boards Association. (1991). School Health: Helping Children Learn. Leadership Reports, Alexandria, VA.
	Instruction and Learning
	Life Skills and Student Development
	Life Skills and Student Development, continued
	Program Evaluation
	Appendix G: Resource Materials
	Pupil Support and Mental Health Services
	Appendix G: Resource Materials
	Appendix G: Resource Materials


	Risk and Resilience

	Special Needs
	Appendix G: Resource Materials
	Substance Abuse
	Appendix G: Resource Materials

	Substance Abuse, continued


	BEST PRACTICE EXAMPLES OF TEAM COLLABORATION IN SUPPORT 
	OF I&RS
	SCOPE OF SERVICES FOR BUILDING-BASED I&RS TEAMS
	Appendix H: Bibliography
	Appendix H: Bibliography
	Scope of Services for Building-based I&RS Teams, continued
	Appendix H: Bibliography
	Scope of Services for Building-based I&RS Teams, continued




	PLANNING AND ORGANIZING BUILDING-BASED I&RS TEAMS
	Appendix H: Bibliography
	Innovative Strategies, continued
	Appendix H: Bibliography
	Innovative Strategies, continued




	COORDINATION OF HOME, COMMUNITY AND SCHOOL RESOURCES
	Appendix H: Bibliography
	TEAM WELLNESS/MAINTENANCE


	SCHOOL-WIDE PLANNING
	APPENDIX C
	Appendix H: Bibliography

	APPENDIX E







