STATE BOARD OF EDUCATION
NEW JERSEY STUDENT LEARNING STANDARDS
COMMENT/RESPONSE FORM

This comment and response form contains comments from the April 5, 2023, State Board of
Education meeting when the readoption of the New Jersey Student Learning Standards in English
Language Arts and Mathematics was discussed, as well as comments received during the public
comment period.
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COMMENT: The commenter looked forward to receiving public comment regarding the
plus standards in the New Jersey Student Learning Standards for Mathematics (NJSLS-
Mathematics). (A)

RESPONSE: The Department appreciates the commenter’s curiosity regarding plus
performance expectations. Plus performance expectations are high school expectations that
specify the knowledge and skills necessary to take advanced courses such as calculus and
advanced statistics. Plus performance expectations have been included in New Jersey’s
mathematics standards for more than a decade and continue to be leveraged by school
districts to design advanced high school courses.

COMMENT: The commenter expressed a concern that the proposed 2023 (NJSLS)
overregulate local educational agencies’ (LEAs) abilities to educate students by creating
too much direction through the NJSLS. The commenter sought clarification on how the
Department found a balance between standards and local control of curriculum.
Additionally, the commenter stated that the reference to students becoming “productive
global citizens,” as it appears in the Vision for English Language Arts Education in New
Jersey, is not appropriate. The commenter stated that the vision should prioritize global
interests over the interests of New Jersey and the United States and suggested replacing
“global” with “American.” (B)

RESPONSE: The Department disagrees that the 2023 NJSLS overregulate LEAs. The
NJSLS define what all students need to understand and be able to do by the end of specific
grades and grade bands. LEAs have the responsibility and the flexibility to determine how
best to ensure that all students are proficient with the NJSLS.

Recommendations for revisions of the proposed 2023 NJSLS were crafted after
extensive review by four separate working committees composed of expert English
language arts (ELA) educators from across the State. The working committees determined
the skills and concepts included in the proposed 2023 NJSLS-ELA to be necessary for
student success.

Regarding the request to replace “global” with “American” in the Vision for
English Language Arts Education in New Jersey, the Department’s efforts to foster
educational excellence and ensure equal access promote student achievement, preparation
for global competitiveness, and economic empowerment. The Department is committed to
ensuring students’ success in college, career, and post-secondary environments, wherever
and however this engagement occurs. To demonstrate that commitment, the introduction
to the Vision for English Language Arts Education in New Jersey has been revised to read:
“A New Jersey education in English Language Arts builds readers, writers, and
communicators prepared to meet the demands of college and career and to engage as
productive American citizens with global responsibilities.”

COMMENT: The commenter stated that students are struggling in mathematics and ELA
because of the COVID-19 pandemic, so the NJSLS should not shift focus on the core skills
and the core mission to cover global climate change. (B)
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RESPONSE: The Department shares the commenter’s concern for the impact that the
COVID-19 pandemic has had on students. The focus of the proposed NJSLS-Mathematics
and ELA continues to be on the understanding and skills necessary for post-secondary
success. The climate change examples have been removed, but the icons signaling the
opportunity for climate change integration remain. The Department does not seek to be
overly prescriptive in providing specific examples for instructional design, but rather
provide support and foster creativity among schools and educators in applying meaningful
and appropriate climate change concepts in their local contexts.

COMMENT: The commenter inquired if the K-5 Foundational Skills: Reading and
Writing Language Strands in the language domain are sufficiently flexible to meet the
academic needs of all children. The commenter stated that teachers need to be able to speak
about, and deal with, a variety of topics as they arise in the classroom to teach effectively.
Additionally, the commenter supported the inclusion of “global” in the Vision for English
Language Arts Education in New Jersey because it acknowledges the various cultures and
ethnicities represented in New Jersey and the United States and will promote cooperation
between New Jersey students and people in all parts of the world. (C)

RESPONSE: The New Jersey Student Learning Standards (NJSLS) are research-based
and were designed to make explicit the foundational skills that may have been assumed in
previous versions of the standards. Each district board of education is responsible for
ensuring that curriculum and instruction are designed and delivered in such a way that all
students are able to demonstrate the knowledge and skills specified by the NJSLS and
ensure that appropriate instructional adaptations are designed and delivered for students
with disabilities, English language learners, students enrolled in alternative education
programs, and students who are gifted and talented. Additionally, the Department
appreciates the commenter’s views on the Vision for English Language Arts Education in
New Jersey.

COMMENT: The commenter stated that “global” should be removed from the Vision for
English Language Arts Education in New Jersey. The commenter submitted the term came
from the Federal government, which is aligned with globalism and climate change. The
commenter stated that the NJSLS-ELA vision should mention America first. (D)

RESPONSE: The Department’s efforts to foster educational excellence and ensure equal
access promotes student achievement, preparation for global competitiveness, and
economic empowerment. The Department is committed to ensuring students’ success in
college, career, and post-secondary environments, wherever and however this engagement
occurs. To demonstrate that commitment, the introduction to the Vision for English
Language Arts Education in New Jersey has been revised to read: “A New Jersey education
in English Language Arts builds readers, writers, and communicators prepared to meet the
demands of college and career and to engage as productive American citizens with global
responsibilities.”

COMMENT: The commenters supported the Foundational Skills: Writing Language,
including command of writing, conventions of encoding, orthographic mapping, and
sentence composition. The commenters stated that there is a typographical error in the
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climate change instructional example in NJSLS-ELA RI.MF.1.[7]6, which reads “In a
science unit, students my look at data.”(5 and 705)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenters expressed appreciation for the renewed focus on
foundational skills in the proposed NJSLS-ELA. (7 and 10)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter inquired why vocabulary and context clues were removed
from the grade level NJSLS in English language arts (NJSLS-ELA). (1)

RESPONSE: The Department appreciates the inquiry. Vocabulary and context clues
remain in the proposed NJSLS-ELA but have been relocated. The strands VL (Vocabulary
Acquisition, Use, and Literal Meaning) and VI (Vocabulary Acquisition, Use, and Literal
Meaning) are in the language domain in kindergarten through grade 12 (K-12). Specific
references to context clues as a strategy for determining meaning appear beginning in grade
two. In kindergarten and grade one, students will learn to use many strategies for
determining word and phrase meanings. Vocabulary acquisition skills such as word
analysis, word solving strategies, interpretations of figurative and connotative word
meanings, and consultation of general and specialized reference materials remain in the
proposed NJSLS-ELA.

COMMENT: The commenter suggested that students develop skills through speaking and
listening. The commenter asked why capitalization and punctuation do not appear in the
proposed NJSLS-ELA. (3)

RESPONSE: The Department appreciated the comment. The Speaking and Listening
Domain remains in the proposed NJSLS-ELA with no revisions. The domain continues to
include skills that prepare students to participate effectively in discussions, integrate
information, evaluate speakers, present information, use media, and adapt speech to a
variety of contexts, tasks, and audiences.

Additionally, it can be noted that capitalization is included in Foundational Skills:
Writing Language from kindergarten to grade four (K-4). Punctuation appears throughout

the language domain from K-12 at developmentally appropriate points.

COMMENT: The commenter appreciates the depth, complexity, and focus of the
proposed NJSLS-ELA. (10)

RESPONSE: The Department appreciates the support.
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10.

11.

12.

13.

14.

COMMENT: The commenter requested that “emergent-reader texts” in NJSLS-ELA
L.RF.K.4 and “grade-level texts” in grades one and two be replaced with “decodable text.”
19)

RESPONSE: Revised performance expectation L.RF.K .4 states: “Read emergent-reader
texts (decodable texts, including words with one-to-one letter-sound correspondences)
orally with sufficient decoding accuracy to support comprehension.” Therefore,
“decodable text” is indicated in that performance expectation. “Grade-level texts” refers to
texts appropriate to students’ decoding skills in grades one and two and those texts will be
identified in the locally constructed curriculum.

COMMENT: The commenter inquired if there is a performance expectation in the
proposed 2023 NJSLS-ELA that corresponds to the 2016 NJSLS-ELA performance
expectation RL.1.7 (use illustrations and details in a story to describe its characters, setting,
or events). (24)

RESPONSE: Performance expectation RL.1.7 has been revised and its content appears in
the 2023 performance expectation RL.MF.1.6 (with prompting and support, use
illustrations and details in a story to describe its characters, setting, or events).

COMMENT: The commenter commended the addition of Foundational Skills: Reading
Language and Writing Language in kindergarten to grade five and the more detailed and
specific performance expectations in reading and writing. (49)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter recommended that the Kindergarten Foundational Skills:
Writing performance expectation L.WF.K-1.3.8 (capitalize days of the week, months and
names of people) be removed from kindergarten, citing developmental inappropriateness
and redundancy with L.WF.K-1.3.15 (use capitals for the first word in a sentence and
proper names).The commenter also suggested that the two performance expectations be
combined for clarity. (49)

RESPONSE: The Department agrees with commenter that the capitalization of days of
the week and months is developmentally inappropriate for kindergarten. According to the
Joint Position Statement of the International Reading Association and the National
Association for the Education of Young Children, children in grade one “can attempt to
use some punctuation and capitalization” (1998). Therefore, L.WF.K.3.C. has been revised
to read as follows: “Capitalize the first word in a sentence, capitalize proper names, and
include spaces between words.” Performance expectation L.WF.K-1.3.15 has been deleted
to eliminate redundancy and confusing language.

COMMENT: The commenter stated that the Kindergarten Foundational Skills: Writing
performance expectation L.WF.K-1.3.10 (use commas in dates and to separate single
words in a series) is developmentally inappropriate and should appear in first grade. (49)

RESPONSE: The Department agrees with the commenter. According to the Joint Position
Statement of the International Reading Association and the National Association for the
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15.

16.

17.

18.

Education of Young Children, children in grade 1 “can attempt to use some punctuation
and capitalization” (1998). Therefore, L.WF.K-1.3.10 has been deleted. Performance
expectation L.WF.1.3.E (use commas in dates and to separate single words in a series) will
remain in grade one.

COMMENT: The commenter stated that the First Grade Foundational Skills: Writing
performance expectation L.WF.1.3.F (distinguish between a complete sentence and a
sentence fragment and supply the missing phrase or clause) is more complex than
L.WF.23A (with modeling or prompting, separate run-on sentences and identify
fragments, supplying a subject or predicate as necessary). (49)

RESPONSE: The Department agrees that the first-grade performance expectation, which
requires students to supply a missing phrase or clause, is more complex than the
requirement for students to supply a subject or predicate as necessary in Second Grade. In
order to properly scaffold the development of the skill from Kindergarten to grade 1, the
Kindergarten performance expectation L.WF.K.3.I has been amended to read “With
support, distinguish between a complete sentence and a sentence fragment.”

COMMENT: The commenter stated that there are too many complex spelling rules in
Second Grade Foundational Skills: Writing performance expectation L.WF.2.2.C (words
with suffixes that require consonant doubling, dropping silent —e, and changing y to 1). The
commenter requested that the performance expectation be moved to third grade as
L.WF.3.2.G. (49)

RESPONSE: The Department agrees with the commenter that the skill “changing y to 1"
is developmentally appropriate for third grade and not second grade as proposed in
L.WEF.2.2.C. The second-grade performance expectation L.WF.2.2.C has been revised to
read as follows: “Words with suffixes that require consonant doubling, and dropping
silent —e.” The third-grade performance expectation L.WF.3.2.E now reads as follows:
“Change y to i (cried) in words with suffixes, when required.”

COMMENT: The commenter stated that Fourth Grade Foundational Skills: Writing
performance expectation L.V1.4.3.B (determine the meaning of words and phrases that
allude to significant characters found in literature [e.g., Herculean]) is developmentally
inappropriate, as fourth grade students will not have read texts with significant characters.

(49)

RESPONSE: The Department agrees that the example of “Herculean” is not
developmentally appropriate for all grade four students and removed the example.

COMMENT: The commenter suggested that Fourth Grade Foundational Skills: Writing
performance expectation L.WF.4.2.A (analyze and spell multi-syllable words with the
most common Latin roots, prefixes, and suffixes) be moved to grade five to add a spelling
performance expectation to that grade level. (49)

RESPONSE: The Fourth Grade Foundational Skills: Writing standard L.WF.4.2.A
(analyze and spell multi-syllable words with the most common Latin roots, prefixes, and
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19.

20.

suffixes) is scaffolded in third grade, so students will build upon the skills necessary to
meet the fourth grade performance expectation. Additionally, the 2016 NJSLS-ELA
required students to “use common, grade-appropriate Greek and Latin affixes and roots as
clues to the meaning of a word.” The proposed revision focuses solely on Latin affixes and
roots. Regarding the inclusion of spelling performance expectations in fifth grade, research
indicates that spelling is closely linked to phonemic awareness. As phonemic awareness
develops from kindergarten through grade four, and students begin to develop
morphological knowledge, students by grade five will use combined knowledge of letter-
sound correspondences, syllabication patterns, and morphology to read, compose, and
integrate academic and domain-specific vocabulary (as indicated in Foundational Skills:
Writing standard L.VL.5.2). To maintain continuity in Fifth Grade Foundational Skills:
Writing, and to support vocabulary development, performance expectation L.WF.5.2.H
now reads as follows: “Spell grade appropriate words correctly, consulting references as
needed.”

COMMENT: The commenter questioned if a specific number of words is necessary in
Fourth Grade Foundational Skills: Writing performance expectation L.WF.4.2.C (Write
accurately 1000 high-frequency words in English. Spell grade-appropriate words correctly,
consulting references as needed), why that number was chosen, and how writing accuracy
for 1000 words will be assessed. (49)

RESPONSE: Upon review and additional research, there is varying evidence for how
many high-frequency words are appropriate for students to write and spell accurately in
fourth grade. The Department has concluded that a specific number of high-frequency
words is not appropriate for inclusion in Fourth Grade Foundational Skills: Writing. The
Department deleted “Write accurately 1000 high-frequency words in English” at
performance expectation L.WF.4.2.C.

COMMENT: The commenter stated that the Kindergarten Foundational Skills: Writing
performance expectation L.WF.K.-1.2.7 is developmentally inappropriate and should be
moved to first grade. The commenter requested that “with” in Kindergarten performance
expectation L.WF.K-1.2 be replaced with “by” or remove the verbs in each subheading for
clarity. The commenter suggested performance expectation L.WF.K-1.2 should read as
follows:

“Demonstrate command of the conventions of encoding and spelling common, regular,
single-syllable words by:

1. Represent phonemes, first to last, in simple words, using letters with a
transparent relationship to sound (e.g., the “o0” in “rope” may be spelled
with a single letter, o).

2. Write or select a missing initial or final consonant when spelling a CVC
word.

3. Spell VC [at, in] and CVC [pet, mud] words with short vowel sounds.

Write (20) frequently used words accurately.

5. Attempt phonetic spellings of unknown words.

b
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21.

22.

23.

6. Short vowels and single consonants.

7. Consonant graphemes including qu, x, and —ck; digraphs (thin, shop,
when, much, sing); and doubled letters (off, will, mess).
8. Initial and final consonant blends (must, slab, plump).” (49, 141)

RESPONSE: The Department appreciates the comments and has made several responsive
revisions.

The Department thanks the commenter for the suggestion and has replaced “with”
with the “by” for clarity, with L.WF.K.2 now reading “Demonstrate command of the
conventions of encoding and spelling common, regular, single-syllable words by...”. The
Department altered the verb at the beginning of each subheading to the “-ing” form to
clarify what students will do in each performance expectation.

Upon further review, the Department has determined that subheading #3, which
requires “spelling VC [at, in] and CVC [pet, mud] words with short vowel sounds,”
duplicates subheading #6, which requires short vowels and single consonants. The two
subheadings have been integrated into subheading #C.

The also Department agrees with the commenters that subheading #7 is
developmentally appropriate for first grade and removed the subheading from
Kindergarten.

Additionally, the Department revised the numbering system in Foundational Skills:
Writing Language so the alphanumeric codes are consistent with the other performance
expectations in the kindergarten language performance expectations. The revised
kindergarten performance expectation L.WF.K-1.2 became L.WF.K.2.

COMMENT: The commenter supported the enhancement and addition of kindergarten
through grade five Foundational Reading and Writing performance expectations and the
addition of Practices of English Language Arts in the proposed NJSLS-ELA because they
are evidence-based and increase equitable learning opportunities. (59)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter recommended the inclusion of cursive writing skills in the
proposed NJSLS-ELA. (67)

RESPONSE: Handwriting is addressed at developmentally appropriate points in the
proposed NJSLS-ELA. Performance expectation L.WF.K.1 focuses on early command of
the conventions of writing in kindergarten. In grades one and two, the performance
expectation requires that students write the upper and lowercase alphabets from memory
and write legibly with sufficient fluency to support composition.

COMMENT: The commenter stated that the detailed encoding and decoding skills
included in the proposed 2023 NJSLS-ELA are welcomed. The commenter also sought a
more detailed scope and sequence for decoding and encoding in kindergarten through grade
three. (94)
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25.

26.

RESPONSE: Each LEA develops its own scope and sequence documents during its
curriculum review and revision process. Scope and sequence documents are influenced by
the LEA’s instructional materials and their implementation.

COMMENT: The commenter stated that vague language of reading performance
expectations in kindergarten through grade three of the 2023 NJSLS-ELA does not support
the explicit instruction of the structure of English. (94)

RESPONSE: The Department disagrees. In the proposed 2023 NJSLS-ELA the language
domain has been prioritized to recognize the crucial nature of foundational literacy skills
in kindergarten through grade five. Within the Foundational Skills: Reading Language
performance expectations, critical expectations in foundational reading were clarified and
bolstered by enhancing focus on decoding and encoding words; analyzing word parts;
recognizing words; reinforcing the awareness of segments of sounds in speech and how
they link to letters; developing reading accuracy, fluency, and comprehension; and
highlighting broad oral language skills. Additionally, revisions to performance
expectations in the reading domain in all grades clearly delineate between literature and
informational texts to ensure distinct knowledge and skills related to each text type,
including the features and structures unique to literature and informational texts.

COMMENT: The commenter requested a clear definition in the NJSLS-ELA of what it
means to read at grade level, as mentioned in Foundational Skills: Language in grades one
through five. (94)

RESPONSE: “Grade-level texts” refers to texts appropriate to students’ decoding skills in
grades one through five. Pursuant to N.J.A.C. 6A:8-3.1(c)3, LEAs select all curriculum,
instructional tools, texts, and materials. The Department will develop Standards
Transparency and Mastery Platform (STAMP) resources to support educators in
developing and identifying high-quality instructional tools and materials, including text
complexity rubrics. LEAs are also encouraged to engage with the Department’s Reading
Acceleration Professional Integrated Development (RAPID) and RAPID Plus initiatives,
which will provide professional development opportunities for educators to create high-
quality instructional materials and tools targeting literacy in kindergarten through grade
SIX.

COMMENT: The commenter inquired about the purpose of third grade students needing
to identify word origins in the Third Grade Foundational Skills: Writing Language
performance expectation L.WF.3.2.C. (115)

RESPONSE: Performance expectation L.WF.3.2.C. (identify language of word origin, as
noted in dictionaries) requires students to use a dictionary to locate and utilize word origins.
This skill supports the development of morphological awareness (i.e., awareness of units
of meaning in language, such as root words, prefixes, and suffixes). Morphological
awareness assists students in spelling, decoding, and comprehension in grade three and
beyond.
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28.

29.

30.

31.

32.

COMMENT: The commenter supported the inclusion of “emergent texts” and “decodable
texts” in Foundational Skills: Reading Language. The commenter also cautioned that there
are types of emergent texts that run counter to the kinds of instruction that students need to
learn well. (95)

RESPONSE: The Department appreciates the support. The Kindergarten Foundational
Skills: Reading Language performance expectation L.RF.K.4 contains the following
language: “Read emergent-reader texts (decodable texts, including words with one-to-one
letter-sound correspondence) orally with sufficient decoding accuracy to support
comprehension.” The inclusion of “decodable texts” specifies that emergent-reader texts,
which are developmentally appropriate for kindergarten readers, require students to use
their phonics knowledge to decode words.

COMMENT: The commenter requested that the proposed NJSLS-ELA be revised to
specify how many phonemes must be taught. (95)

RESPONSE: The proposed NJSLS-ELA include the number of phonemes that must be
learned. The Foundational Skills: Reading Language and Foundational Skills: Writing
Language strands of the language domain require the instruction of the 44 phonemes in the
English language. The performance expectations appear in kindergarten through grade
three, according to the developmental appropriateness and complexity of the specific
phonemes.

COMMENT: The commenter supported the inclusion of Foundational Skills: Reading
Language and Writing Language in the language domain of the proposed NJSLS-ELA
because they are based in evidence. The commenter also stated that 30 percent of students
will not acquire language without a structured foundational skills approach, as the proposed
NJSLS-ELA will promote. (95)

RESPONSE: The Department appreciates the support and agrees that decisions about
curriculum and instruction have significant impact on student learning.

COMMENT: The commenter stated that the proposed NJSLS-ELA focus on usage,
phonics, spelling, grammar, handwriting, and vocabulary acquisition and include current
trends in the discussion on how children can best learn to read and write. (105)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that the new NJSLS-ELA are more specific and in-
depth, with higher expectations for second grade. (108)

RESPONSE: The Department appreciates the support. In addition, the Foundational
Skills: Reading and Writing Language delineate the specific decoding, encoding, phonemic
awareness, language, and spelling skills that establish the foundation for literacy.

COMMENT: The commenter supported the integration of writing foundations into the
kindergarten through grade five language domain. The commenter also stated that the

37



33.

34.

3S.

36.

Foundational Skills: Writing performance expectations will have a significant positive
impact on student learning and writing in middle school, high school, and beyond. (134)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the revision of redundant language and all of the
clarifications made to skills and performance expectations in Foundational Skills: Writing
Language. (134)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter asked which specific words are included in the 20
frequently used words that students must write accurately, as stated in kindergarten
performance expectation L.WF.K-1.2.4. (141)

RESPONSE: Upon review and additional research, the Department found varying
evidence for how many high-frequency words are appropriate for students to write and
spell accurately in kindergarten. The Department has concluded that a specific number of
high-frequency words is not appropriate for inclusion in Kindergarten Foundational Skills:
Writing Language. Kindergarten performance expectation L.WF.K.2.4 has been revised as
follows: “Writing frequently-used words accurately.”

COMMENT: The commenter asked if kindergarten performance expectation L.WF.K-
1.3.12, which reads: “Demonstrate command of the conventions of sentence composition:
Write statements in response to questions, and questions transformed from statements,
using conventional word order,” involves written or oral composition. The commenter also
asked if kindergarten students should be writing questions transformed from statements by
the end of kindergarten. (141)

RESPONSE: This performance expectation, which is part of the Foundational Skills:
Writing Language portion of the language domain, pertains to written composition. Upon
further review, the Department has determined that it is developmentally inappropriate for
kindergarten students to reach this expectation without support. Therefore, the performance
expectation has been revised to include “with support.”

COMMENT: The commenter asked why “strengthen writing through response and self-
reflection using questions and suggestions from peers” no longer is included in
kindergarten performance expectation W.WP.K.4, which reads: “With prompts and
support from adults, recognize that writing carries a message and should make sense to
others.” (141)

RESPONSE: Kindergarten Writing performance expectation W.WP.K.4 relates to the
writing process. By revising, clarifying, and making the performance expectation more
developmentally appropriate for kindergarten students, the revision creates clear
expectations that students will understand the most basic steps in the writing process while
being supported by adults. Language about identifying audience and purpose, planning
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38.

39.

writing, and revising/editing writing has been added to the grade one performance
expectation, establishing a clear progression of skills from kindergarten to first grade.

COMMENT: The commenter asked what further explanation of dialogue and details in
writing performance expectation W.NW.1.3 would look like in grade one. (141)

RESPONSE: The proposed W.NW.1.3 has been revised and enhanced significantly to
provide greater explanation of dialogue and details. A clear explanation of the use of
dialogue and details has been provided in the proposed revision. Grade one writing
performance expectation W.NW.1.3 reads as follows: “With prompts and support, write
narratives of several complete sentences based on real or imagined experiences or events.

A. Using words and pictures, establish a situation and/or introduce characters;
organize an event sequence.

B. Provide dialogue and/or description and details of experiences, events, or
characters.

C. Use transitional words to manage the sequence of events.

D. Provide a reaction to the experiences or events.”

COMMENT: The commenter stated that, without more details in the grade one writing
performance expectation W.WP.1.4, educators will neglect the component of revision
throughout the drafting portion of the writing process for other aspects, such as elaboration
and craft, and concentrate on only conventions. (141)

RESPONSE: The 2016 correlate to this performance expectation, which was coded
W.WP.1.5, does not mention planning, revising, or editing as specific tasks that students
will perform in the course of their writing process. The 2023 proposed revision includes
those tasks explicitly and appropriately for first grade students. In grade two, the
performance expectation expands to include the student’s self-evaluation of their written
work, which broadens the student’s revision and editing skills and integrates them into the
student’s writing process. The Department will not be changing W.WP.1.4 because the
skills required in performance expectation W.WP.1.4 are scaffolded to build more
sophisticated revision and editing skills in grade two and beyond.

COMMENT: The commenters stated that Kindergarten Foundational Skills: Writing
Language performance expectation L.WF.K-1.1E requires students to “write the upper and
lowercase alphabets from memory.” The commenters also stated that is repeated in First
Grade Foundational Skills: Writing Language standard L.WF.1.1A. The commenters
further stated that the repetition of the performance expectations without further
clarification leaves educators not knowing when students are expected to perform the
expectations and allows for interpretation regarding the performance expectations. (149
and 744 through 749)

RESPONSE: The Department agrees that the inclusion of L.WF.K.1.E (“write the upper
and lowercase alphabets from memory”’) may cause confusion and has been removed.
L.WF.K.1.B requires that students “write upper and lowercase letters, with reference to a
model.” Foundational Skills: Writing Language performance expectation L.WF.1.1.A
remains as “Write the upper and lowercase alphabets from memory.”
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41.

42.

43.

COMMENT: The commenter stated that grade five reading performance expectations
RL.CL.5.2 and RI.CL5.2 are identical to the corresponding grade seven reading
performance expectations RL.CL.7.2 and RI.CL.7.2. The commenter stated that the
corresponding grade six reading performance expectations RL.CI.6.2 and RI.CI.6.2 do not
connect to grades five or seven. (702)

RESPONSE: Upon review of the RL.CI and RI.CI performance expectations from
kindergarten through grade 12, performance expectations RL.CI.6.2 and RI.CI.6.2 did not
represent an appropriate progression in skill complexity between grades five and seven.
The sixth and seventh grade performance expectations have been revised as follows:

RL.CIL.6.2. Determine the theme of a literary text (e.g., stories, plays or poetry)
and explain how it is supported by key details; provide a summary of the text
distinct from personal opinions or judgments.

RI.CI.6.2. Determine the central idea of an informational text and explain how it
is supported by key details; provide a summary of the text distinct from personal
opinions or judgments.

RL.CIL.7.2. Determine a theme in a literary text (e.g. stories, plays or poetry) and
explain how it is conveyed through particular details; provide a summary of the
text distinct from personal opinions or judgments.

RI.CIL.7.2. Determine a central idea in an informational text and explain how it is
conveyed through particular details; provide a summary of the text distinct from
personal opinions or judgments.

COMMENT: The commenters asked why kindergarten performance expectation
L.WF.K.1-2.7 in Foundational Skills: Writing Language appears in kindergarten when the
knowledge of “consonant graphemes including qu, x, and —ck; digraphs (thin, shop, when,
much, sing); and doubled letters (off, will, mess)” is usually placed in grade one to
correspond with developmental appropriateness. (704 and 744 through 749)

RESPONSE: The Department has reviewed the inclusion of “consonant graphemes
including qu, x, and —ck; digraphs (thin, shop, when, much, sing); and doubled letters (off,
will, mess)” at the kindergarten level and agrees that the skills outlined in L.WF.K.1.2-7
are developmentally appropriate at the first grade level. This performance expectation will
remain in the grade one performance expectations (L.WF.1.2.B) and has been removed
from kindergarten.

COMMENT: The commenter expressed support for the specificity of the phonological
and phonemic awareness skills in the proposed NJSLS-ELA. (100)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter requested that “global” be removed from the Vision for
English Language Arts Education in New Jersey. The commenter stated that children need
to be strong American citizens before they reach out to touch the globe. The commenter
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45.

46.

47.

also stated that “global” will make children uncomfortable calling themselves
“Americans.” (64)

RESPONSE: The Department’s efforts to foster educational excellence and ensure equal
access promotes student achievement, preparation for global competitiveness, and
economic empowerment. The Department is committed to ensuring students’ success in
college, career, and post-secondary environments, wherever and however this engagement
occurs. To demonstrate that commitment, the introduction to the Vision for English
Language Arts Education in New Jersey has been revised to read: “A New Jersey education
in English Language Arts builds readers, writers, and communicators prepared to meet the
demands of college and career and to engage as productive American citizens with global
responsibilities.”

COMMENT: The commenter stated that pronouns and their use are more important than
ever to students and inquired if the use of specific pronouns was overlooked in the proposed
NIJSLS-ELA, or if language about pronouns usage was purposefully omitted (including at
L.SS.6.1). (14)

RESPONSE: The Department appreciates the inquiry. L.SS.6.1 requires that students
“demonstrate command of the system and structure of the English language when writing
or speaking.” The performance expectation requires that students use pronouns in the
proper case, that intensive pronouns (such as ‘myself” and ‘ourselves’) are used correctly,
that students recognize and correct inappropriate shifts in pronoun number and person, and
that students and recognize and correct vague pronouns when it is unclear which word is
being replaced. The performance expectation does not indicate which pronouns should be
used when referring to people, or which pronouns people may choose for themselves.
Instead, the performance expectation requires students to understand and use pronouns
appropriately for the context, purpose, and audience when they are crafting written
responses, according to the structural rules of the English language.

COMMENT: The commenter inquired where NJSLS-ELA L.1.4 and L.1.6 from 2016 are
addressed in the proposed revisions to the NJSLS-ELA. (25)

RESPONSE: The Department appreciates the inquiry. NJSLS-ELA L.1.4 from 2016 has
been changed to L.VL.1.2 in the proposed revisions to the NJSLS-ELA. L.1.6 from 2016
has been integrated into L.2.3A, as proposed, to provide clear differentiation between
grade level skills.

COMMENT: The commenter inquired if a scope and sequence document exists for the
proposed NJSLS-ELA. (26)

RESPONSE: The Department appreciates the comment and would like to clarify that each
local education agency develops their own scope and sequence documents during their
curriculum review and revision process. Scope and sequence documents are influenced by
the locally determined instructional materials and their implementation.

COMMENT: The commenter stated that they have been teaching, working on curriculum
articulation initiatives, and spearheading local implementation of state standards for many

41



48.

49.

50.

S1.

years, and they stated that the proposed 2023 NJSLS-ELA are the closest to genuinely
implementing critical thinking skills throughout the standards. (27)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter cited mentions in the Reading Anchor Statements of
students’ abilities to discern information from text, make connections between ideas and
texts, consider of a wider range of textual evidence, and be sensitive to textual
inconsistencies, textual ambiguities, and poor textual reasoning in the proposed NJSLS-
ELA and stated that these abilities are clearly directed toward advancing students’ critical
thinking, including the ability to make sense of a deluge of information. (27)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed appreciation for the clear implementation of
critical thinking skills in the proposed NJSLS-ELA. (26 and 28)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters requested that the proposed NJSLS-ELA be further
amended to add a definition for informational text and language about citing sources for
claims. (30 and 57)

RESPONSE: The Department appreciates the comment. The proposed 2023 NJSLS-ELA
Reading and Writing standards performance expectations distinguish between literary text
and informational text by including distinct knowledge and skills related to specific text
types, features, and structures. Additionally, strands IW Informative and Explanatory
Writing (IW), Writing Research (WR), and Sources of Evidence (SE) in the writing domain
explicitly refer to citation of sources at developmentally appropriate levels. As the
requested topics are already included in the proposed NJSLS-ELA, a definition for
informational text and citing sources to support a claim will not be added. The Department
is working closely with experts and practitioners to develop STAMP resources to support
New Jersey’s educators in implementing the NJSLS with clarity, which may include the
cited topics.

COMMENT: The commenters requested the Department to add the phrase “with
opportunities to read for pleasure” to the Vision for English Language Arts Education in
New Jersey. (30 and 57)

RESPONSE: The Department appreciates the comment. The Vision for English Language
Arts Education in New Jersey outlines the capacities that students will have upon
completion of an English Language Arts education. The document states: “[Students will]
learn to persist in reading complex texts, establishing lifelong habits to read voluntarily for
pleasure, for further education, for information on public policy, and for advancement in
the workplace.” The Department notes the requested additions already appear in the
proposed NJSLS-ELA.
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COMMENT: The commenters requested that language invoking the engagement of
certified school library media specialists be added to the proposed 2023 NJSLS-ELA. (30
and 57)

RESPONSE: The Department appreciates the comment and the critical role certified
school library media specialists play in schools. However, the NJSLS-ELA specify the
knowledge and skills that are essential to prepare students for post-secondary success. It is
beyond the scope of the NJSLS-ELA to invoke engagement of certified school library
media specialists; therefore, this language will not be added to the proposed NJSLS-ELA.

COMMENT: The commenter thanked the Department for restructuring the proposed
NJSLS-ELA into four domains (Reading, Writing, Speaking and Listening, and
Language). The commenter stated that the domains will make it easier to integrate and
approach information literacy in ELA instruction and will provide clarity to educators for
implementation of the ELA standards. (30)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed appreciation for the proposed NJSLS-ELA
vision statement. The commenter stated the language that a New Jersey education in ELA
builds readers, writers, and communicators prepared to meet the demands of college and
career and to engage as productive global citizens will ensure equitable access to a high-
quality education and will unite students, both of which will lead to a broader
understanding of the world. The commenter also stated that the language regarding students
evaluating the reliability, credibility, and perspective of authors and speakers across all
forms of media will assist in infusing information literacy within the ELA standards, as
appropriate. (30)

RESPONSE: The Department appreciates the support and recognizes the critical role of
information literacy.

COMMENT: As a member of the education community, stated that she appreciated the
opportunity to provide feedback on these important standards [NJSLS-ELA]. The
commenter stated that the Department’s commitment to engaging with educators, parents,
and community members was a crucial step in creating standards that will benefit students.
(30)

RESPONSE: The Department appreciates the commenter’s feedback on the inclusive
nature of the standards review process.

COMMENT: The commenter inquired about the rationale for the revisions to the NJSLS-
ELA. (42)

RESPONSE: The Department appreciates the question. Pursuant to N.J.A.C. 6A:8-
2.1(a)4, the State’s academic standards must be reviewed and readopted every five years.
In the Summer of 2022, several review panels comprising educators from across the state
conducted research, discussed findings, and engaged in deliberations about how evidence
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might inform revisions to the NJSLS-ELA. Writing teams and working groups developed
formal recommendations for revisions based on their research and findings.

COMMENT: The commenter states that the proposed NJSLS-ELA should not include
LGBTQ+ content. (46)

RESPONSE: The proposed NJSLS-ELA do not contain content specifically related to
LGBTQ+ people or issues.

COMMENT: The commenters questioned why the Social Studies, Science and Technical
Subjects English Language Arts Companion Standards for grades nine and 10 and grades
11 and 12 are being integrated into the reading and writing domains. The commenters
stated that specific New Jersey Graduation Proficiency Assessment (NJGPA) results were
correlated to the companion standards, and the elimination of the companion standards will
no longer yield useful NJGPA data to assess student learning in reading and writing in
social studies, science, and technical subjects. The commenters also objected to the
responsibility for content- and discipline-specific instruction in reading and writing falling
solely on ELA teachers. The commenters also stated that the change in alphanumeric
coding in the proposed 2023 NJSLS-ELA will require curriculum revisions that will waste
school districts’ time and resources. (13, 22, and 721)

RESPONSE: The Social Studies, Science and Technical Subjects ELA Companion
Standards for grades six through eight, nine and 10, and 11 and 12 delineated the skills
required for students to successfully read and write in social studies, science, and technical
subjects. The skills, which appeared in the 2016 NJSLS-ELA, were derived from the
Common Core State Standards for ELA. The expert panel noted that the companion
standards are frequently overlooked and not included in ELA curriculum because they were
not included in the main body of the NJSLS-ELA. It is for these reasons that the 2023
NJSLS-ELA integrated the companion standards into the reading and writing domains. The
revised alphanumeric coding assigned to each standard includes the abbreviated name of
the strand being scaffolded, which was a recommendation from the expert panel of
educators who reviewed the proposed performance expectations. As the proposed 2023
NJSLS-ELA will not be implemented until September 2024, school districts will continue
to receive data relative to the companion standards from the 2022-2023 and 2023-2024
NIGPA.

COMMENT: The commenter noted that the Companion Standards for Reading and
Writing in History, Social Studies, Science, and Technical Subjects were not updated. The
commenter also suggested that standards related to collaborative discussions, informed
discourse, and speaker’s arguments should be met by the end of grade eight. (47)

RESPONSE: The Companion Standards for Reading and Writing History, Social Studies,
Science, and Technical Subjects have been integrated in the reading and writing domains
of the NJSLS-ELA in grades six through 12. The integration enabled the writing team to
elevate and incorporate specific skills in the main body of the NJSLS-ELA. The integration
eliminated concerns that the companion standards may have been overlooked or neglected
in local curriculum.
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The Department declines to add additional performance expectations related to
collaborative discussions, informed discourse, and speaker’s arguments because they are
in the proposed speaking and listening performance expectations and are developed in
increasing complexity from kindergarten through grade 12.

COMMENT: The commenter objected to the integration of the Companion Standards for
Reading and Writing History, Social Studies, Science, and Technical Subjects into the
reading and writing domains in grades six through 12, citing a need for contextualized,
discipline-specific instruction in courses outside of ELA. (68)

RESPONSE: The Companion Standards for Reading and Writing History, Social Studies,
Science, and Technical Subjects have been enhanced and included in the reading and
writing domains in grades six through 12 to delineate specific skills that may have
previously been overlooked or neglected in the separate set of companion standards. The
2020 NJSLS-Science’s Scientific and Engineering Practices address claim investigation
and argument, as well as ways of communicating information in science. Additionally, the
2020 NJSLS-Social Studies Disciplinary Practices include reading and writing knowledge
and skills necessary for development of content knowledge.

COMMENT: The commenters asked how school districts know which NJSLS-
Mathematics standards are to be taught in Algebra I versus Algebra Il since the high school
standards are organized into conceptual categories. (2 and 705)

RESPONSE: In collaboration with the Department, educators are developing the STAMP
resources to support New Jersey’s educators in implementing the NJSLS with clarity. The
resources will include example scope and sequence documents for Algebra I and I1.

COMMENT: The commenter requested that examples be included for each standard in
the proposed NJSLS-Mathematics. (12)

RESPONSE: The Department appreciates the suggestion. However, including examples
for each performance expectation would be problematic. Each school district adopts a
curriculum, and this process provides flexibility to meet the needs of the school district’s
students. In collaboration with the Department, educators are developing the STAMP
resources to support New Jersey’s educators in implementing the NJSLS with clarity.

COMMENT: The commenter requested that standard 5.G.A.1 of the NJSLS-Mathematics
be clarified. The commenter asked if the ordered pairs are only whole numbers. The
commenter also asked how a fifth grader would find the amount of liquid in two beakers

was distributed evenly without knowing the average (mean) or using manipulatives (see
standard 5.MD.2). (16)

RESPONSE: The Department maintains that the language in the grade five NJSLS-
Mathematics is necessary to convey nuanced distinctions across concepts and skills
required of the grade, including 5.G.A.1.
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5.DL.B.5, the new indicator for 5.MD.B.2 in the 2016 NJSLS-Mathematics, may
be solved using manipulatives or may be solved by dividing a unit fraction by a whole
number as described in a related grade 5 expectation.

In collaboration with the Department, educators are developing STAMP resources
that will provide additional clarity. An overview for grade five, along with other grades
and high school conceptual categories, also have been added to the NJSLS-Mathematics
document. The overviews will support an understanding of the standards’ organization and
will summarize the concepts and skills of the grade.

COMMENT: The commenters welcomed the inclusion of standards that address money
in earlier grades because the Common Core State Standards did not focus on money in any
aspect and then included standards at later grades that incorporated assumptions about
children’s knowledge of the monetary system. (18 and 722)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported decoupling the measurement and data domain
but stated that it may not be necessary because data is collected through measurement. (18)

RESPONSE: The Department appreciates the support. In the 2016 NJSLS-Mathematics,
numerical data were the result of measurement. The proposed 2023 NJSLS-Mathematics
standards allow for data that are not numerical and not the result of measurement.

COMMENT: The commenter stated that separating the measurement and data domain
could hurt more than help because educators will have to remember the Common Core
State Standards code when looking for instructional resources. (52)

RESPONSE: Decoupling the measurement and data domain organizes the NJSLS-
Mathematics into one category that addresses measurement and another distinct category
that addresses data. A separate data literacy domain allows for the inclusion of data that is
not the result of measurement and/or is not numerical. Working with non-numeric and non-
measurable data is new and makes the separation of domains necessary. Revisions to the
NJSLS indicators are often necessary as part of the standards review process. A plan to
address revisions to indicators and to the expectations in the NJSLS are essential aspects
of an LEA’s curriculum development and resource adoption processes.

COMMENT: The commenter stated that the standards in the NJSLS-Mathematics’
measurement and data literacy domain in grades two through five are repetitive and that
the standards in the data literacy domain for grades three and four should be removed
because the grades are very difficult years to complete all current grade-level standards.

(52)

RESPONSE: The Department disagrees with the mathematics and data literacy domain in
grades two through five are repetitive and that the grades are very difficult years to
complete all current grade-level standards. The NJSLS-Mathematics related to
measurement and data literacy in grades two through five are distinct, are necessary
prerequisites for the standards in the next grade level and reflect a progression of learning
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that is supported by research. Eliminating any of the NJSLS-Mathematics performance
expectations related to data literacy would leave gaps in student understanding and students
would be unprepared to meet the expectations of the next grade. Additionally, the NJSLS-
Mathematics related to data literacy are a better foundation for middle grades’ statistics
and probability. In collaboration with the Department, educators are developing the
STAMP resources support New Jersey’s educators in implementing the NJSLS with
clarity.

COMMENT: The commenter stated the grade five NJSLS-Mathematics related to data
literacy standard bridge into grade six in an excellent way that was not previously
demonstrated. The commenter also stated that the bridging should be added to the
Summary of Changes. (52)

RESPONSE: The Summary of Changes currently indicates that the elementary data
literacy standards lay the foundation for middle grades’ statistics and probability. The
Department finds that the current statement captures the commenter’s sentiments.

COMMENT: The commenter recommended that the Department add to the NJSLS-
Mathematics a standard that requires students in grade four to multiply single-digit
numbers by multiples of 100 and 1,000. (20)

RESPONSE: Standard 4. NBT.B.5 states that students should be able to “Multiply a whole
number of up to four digits by a one-digit whole number, and multiply two two-digit
numbers.” Therefore, the commenter’s suggestion is already in the fourth-grade standards
and adding a new performance expectation would be redundant, which could create
uncertainty about the meaning of the existing and new language.

COMMENT: The commenter stated that the following topics should not be included in
the NJSLS-ELA and Mathematics: masturbation, anal sex, critical race theory, and
environmental social governance. (9)

RESPONSE: The proposed NJSLS-ELA and Mathematics do not include any of the topics
mentioned by the commenter.

COMMENT: The commenter stated that they are pleased with the new revisions to the
NJSLS-ELA and Mathematics. They also stated that the new revisions are the closest yet
to genuinely implementing critical thinking skills throughout the standards of Mathematics
and English Language Arts. The commenter also urged the State Board to adopt the
proposed revisions to the NJSLS-ELA and Mathematics to equip all of New Jersey students
to fully understand and participate in shaping society. (27)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters expressed support for the inclusion of data literacy in the
proposed NJSLS-Mathematics. (27, 134, and 722)

RESPONSE: The Department appreciates the support.
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COMMENT: The commenter inquired about the rationale for the revised NJSLS-
Mathematics when the old standards have not been met. (42)

RESPONSE: Pursuant to N.J.A.C. 6A:8-2.1(a) 4, the State’s academic standards must be
reviewed and readopted every five years. Standards are revised to improve their clarity and
to be responsive to academic research.

COMMENT: The commenter recommended replacing “dollars” with “bills” in the
kindergarten and grade one NJSLS-Mathematics. (52)

RESPONSE: The Department agrees that more precise language is appropriate and
replaced “dollars” with “dollar bills” in performance expectations K.M.B.3 and 1.M.C.4
that address money.

COMMENT: The commenter recommended revising the Kindergarten NJLSLS-
Mathematics that address money to include larger monetary denominations (i.e. $5, $10,
$20, $50 and $100) and to include making monetary exchanges. The commenter also
suggested removing work with coins until grade one. (52)

RESPONSE: The Department maintains that the proposed kindergarten and grade one
performance expectations regarding money are appropriate. The commenter’s
recommendation requires an understanding of equivalence and use of dollar bills that is not
developmentally appropriate for kindergarteners. Consistent use of discrete objects to
represent a number is required as kindergarten students develop cardinality and making
monetary exchanges would be a departure. Therefore, using equivalence to show monetary
values in multiple ways is introduced in grade one. Coins also are introduced in
Kindergarten, so students recognize coins and state their values before using value to make
monetary exchanges in grade one.

COMMENT: The commenter recommended revisions to the Summary of Changes to
NJSLS Mathematics to replace “Students are expected to solve word problems without
knowing the comparative values of coins and all dollars” with “The standards did not
explicitly call for students to learn the values of coins and bills, or to compare their values.”
(52)

RESPONSE: The Department agrees that the 2016 NJSLS-Mathematics did not
explicitly call for students to learn the values of coins and dollar bills. The Summary of
Changes has been revised to replace “Students are expected to solve word problems
without knowing the comparative values of coins and all dollars” with “Grade 2 students
were expected to solve these word problems without being introduced to coins, bills, and
their comparative values at an earlier grade.”

COMMENT: The commenter recommended rewriting NJSLS-Mathematics 3.NF.A.3b to
state: “Use a visual model to determine whether two fractions are equivalent or to generate
an equivalent fraction.” The commenter also suggested that the clarification statement for
3.0A.D.8 be amended to read “ Understand that we read and write the symbols x and +
with priority over + and — because X and + are more “advanced;” read and write
parentheses to show groups of symbols that represent a single value. This standard is
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limited to problems posed with whole numbers and having whole number answers within
1,000.” (52)

RESPONSE: 3.NF.A.3 requires students to compare fractions by reasoning about their
size. 3.NF.A.3b requires students to both recognize and generate simple equivalent
fractions. Additionally, students may use a visual model to support their explanations for
why the fractions are equivalent. In collaboration with the Department, educators are
developing the STAMP resources to support New Jersey’s educators in implementing the
NJSLS-Mathematics with clarity and to ameliorate misunderstandings regarding the
performance expectations.

The Department declines to revise the clarification statement for 3.0A.D.8 because
order of operations, use of parentheses in numerical expressions is an expectation in grade
five and not grade three.

COMMENT: The commenter stated that enhanced rational and irrational number
expectations are not included in grades six and seven as indicated in the Summary of
Changes. Therefore, the commenter recommended adding a grade seven standard
indicating that students know, from memory, squares of whole numbers up to 16 and find
unknown bases of squares. (52)

RESPONSE: The Department has provided a crosswalk between the 2016 in the Summary
of Changes to clarify that the enhanced expectations are in grade eight. The Summary of
Changes has been revised to include the following: “The clarifications include enhanced
rational and irrational number expectations in grade 8 to ensure more comprehensive work
with rational and irrational numbers prior to Algebra 1.”

COMMENT: The commenter expressed support for the proposed revisions that specify
use of the substitution method to solve systems of equations in 8.EE.C.8b. (52, 134)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed support for the revisions to the NJSLS-
Mathematics high school standards that are designated as “plus standards" and noted that
the approach aligns well with other programs, e.g., college testing and the new Advanced
Placement Precalculus course. (52)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter recommended that the Department add in algebraic radicals
a clarifying statement that that the use of absolute value when simplifying algebraic
radicals is not required in Algebra 1. (52)

RESPONSE: The Department disagrees and will not add the clarifying statement. The
NJSLS-Mathematics high school standards are organized into conceptual categories rather
than courses (e.g., Algebra 1, Algebra 2 or Geometry). Each LEA develops its own courses
and scope and sequence documents during the curriculum review and revision process.
Each LEA decides whether the use of absolute value when simplifying algebraic radicals
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is included in an Algebra 1 course. In collaboration with the Department, educators are
developing the STAMP resources to support New Jersey’s educators in implementing the
NJSLS with clarity.

COMMENT: The commenter recommended retaining “fluently” throughout the NJSLS-
Mathematics because the word is common in mathematics education literature and
resources and “efficiency” could be misinterpreted. (52, 134)

RESPONSE: The Department disagrees with this comment. Taken together, accuracy and
efficiency convey critical components of fluency. Including accuracy and efficiency within
each fluency standard is necessary to emphasize the importance of accuracy and efficiency
and to de-emphasize the notion of speed. The Department has added ‘“‘accuracy,”
“efficiency,” and “fluency” to the glossary in the appendix of the NJSLS-Mathematics
document.

COMMENT: The commenter expressed support for the section “A Note on Data
Literacy” in the introduction to the NJSLS-Mathematics. The commenter liked the new
NJSLS-Mathematics related to data literacy in kindergarten through grade two but
recommended maintaining the Measurement and Data domain in grades three, four and
five. (52)

RESPONSE: The Department appreciates the support for “A Note on Data Literacy.”
The Department maintains that the decoupling the NJSLS-Mathematics related to data
literacy are a better foundation for middle grades’ statistics and probability.

COMMENT: The commenter stated that the elementary mathematics concepts seem very
age appropriate. (111)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters supported that there are not too many big changes in the
revised NJLSLS-Mathematics. (112 and 114)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed surprise regarding the replacement of “fluency”
with “accuracy” and “efficiency” in the NJSLS-Mathematics kindergarten to grade seven
standards regarding fluency. The commenter stated that educators strive for fluency and
have always wanted students to be efficient and accurate. Therefore, the commenter stated
that the changes in language are not necessary. (115, 722)

RESPONSE: Taken together, accuracy and efficiency convey critical components of
fluency in the NJSLS-Mathematics from Kindergarten through grade seven. Including
accuracy and efficiency is necessary to consistently focus educators on the importance of
accuracy and of an efficient strategy in meeting the standard.

COMMENT: The commenter expressed support for kindergarten standard K.M.B.3 and
grade one standards 1.M.C.4 and 1.M.C.5 that address money. (115, 116 and 134)
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RESPONSE: The Department appreciates the support.

COMMENT: The commenter asked why the NJSLS-Mathematics keep changing and why
changes are made if the standards are working. (117)

RESPONSE: Pursuant to N.J.A.C. 6A:8-2.1(a)4, the process for review of academic
standards must be undertaken and standards readopted every five years.

COMMENT: The commenter expressed surprise that the NJSLS-Mathematics standard
for adding and subtracting fluently within 20 was removed. (108)

RESPONSE: 2.0A.B.2 (fluently add and subtract within 20 using mental strategies) has
not been removed. It has been revised to state “With accuracy and efficiency, add and
subtract within 20 using mental strategies.” Throughout the NJSLS-Mathematics in K-7,
“fluently” is replaced with “with accuracy and efficiency.

Taken together, accuracy and efficiency convey critical components of fluency.
Including accuracy and efficiency within each fluency standard is necessary to consistently
focus educators on the importance of accuracy and the importance of an efficient strategy
in meeting the standard.

COMMENT: The commenter expressed support for the proposed revisions that will result
in students being asked to use drawings or objects to explain mathematical reasoning
instead of using words. (108)

RESPONSE: The expectation that students communicate mathematical reasoning using
words has not changed. This is evident in the standard for mathematical practice six,
2.NBT.B.9, 3.0A.D.9, and 5.NBT.A.2.

Students also are required to support their explanations with objects or drawings
in the NJSLS-Mathematics 2.NBT.B.9, 4. NF.A.1, and 5.NBT.B.6. They are not new
expectations or revisions to the NJSLS-Mathematics.

COMMENT: The commenters expressed support that not much was added to the NJSLS-
Mathematics. (117 and 118)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed support that there were not any major changes to
the NJSLS-Mathematics. The commenter also anticipated that students would enjoy the
NJSLS-Mathematics in the new data literacy domain. The commenter expressed
appreciation that the revised NJSLS-Mathematics require students to look at and interpret
numbers and data at younger ages rather than to learn even more. (119)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed support for money being introduced in grade one,
which they stated is a good opportunity to introduce it in preparation for grade two. (120)
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RESPONSE: Money is introduced in Kindergarten by having students recognize money
and identify the value of coins and a dollar bill. The grade one NJSLS-Mathematics that
address money build upon the Kindergarten expectations.

COMMENT: The commenter supported the replacement of “fluency” with “with
accuracy and efficiency” throughout the NJSLS-Mathematics for K-7. (121)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed support for the cross-curricular connections in
the NJSLS-Mathematics. The commenter stated that mathematics teachers have the ability
to make some of the real-world connections that are more applicable to students’ cultural
or environmental concerns. (113)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter asked whether “data-based” in standard 4.DL.A.1 in the
NJSLS-Mathematics is synonymous with “statistical.” (150)

RESPONSE: In this context, the terms are synonymous. “Data-based” is utilized in the
elementary setting because it is developmentally appropriate. More formal mathematics
terms such as “statistics” and “variability” are introduced in grade six.

COMMENT: The commenter questioned whether grade five educators know what is
meant by “clean data” in standard 5.DL.A.3 in the NJSLS-Mathematics. (150)

RESPONSE: 5.DL.A.3 (Collect and clean data to be analyzable (e.g., make sure each
entry is formatted correctly, deal with missing or incomplete data) includes examples of
ways that data can be cleaned. In collaboration with the Department, educators are
developing the STAMP resources to support New Jersey’s educators in implementing the
NJSLS with clarity

COMMENT: The commenter recommended adding “bar graph” to standard 5.DL.A.4 in
the NJSLS-Mathematics because it indicates a way to represent categorical data. (150)

RESPONSE: The Department agrees with the recommendation. 5.DL.A.4 has been
revised to read as follows; “Using appropriate visualizations (i.e., double line plot, double
bar graph), analyze data across samples.”

COMMENT: The commenter stated that including political issues in the proposed
NJSLS-Mathematics is harmful to children. (84).

RESPONSE: The proposed 2023 NJSLS-Mathematics contain the mathematics concepts
and skills required for student success in post-high school engagement, including college
and career settings. Political content is not included in the NJSLS-Mathematics.

COMMENT: The commenter questioned why “line plot” is used in grades three through
five and “dot plot” is used in grade six. (150)
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RESPONSE: As indicated in the glossary for the NJSLS-Mathematics, Dot plot” and
“line plot” are synonymous. The Department included tables, definitions and “Sample of
Works Consulted.” “Sample of Works Consulted,” contains citations for the research that
informed the 2023 NJSLS-Mathematics.

COMMENT: The commenter provided a list of undefined terms, theorems, constructions,
formulae, postulates, axioms, and applications that should be included in the NJSLS-
Mathematics related to geometry. (703)

RESPONSE: The NJSLS-Mathematics include undefined terms at standard G.CO.A.1,
select theorems at standards G.CO.C.10 and G.CO.C.11, and constructions at G.CO.D.12.
Geometric terms are included as early as grade four with the introduction of line segments,
rays, perpendicular and parallel lines and in grade five with the expectation that students
classify two-dimensional figures in a hierarchy at standard 5.G.B.4. Expectations for the
use of geometric formulae are included at NJSLS-Mathematics standards 6.G.A.2, 8.G.B.7,
8.G.B.8 and 8.G.B.9, and culminate in the application of geometric concepts in modeling
situations at standards G.MG.A.1, G.MG.A.2 and G.MG.A.3.

While geometric terms are referenced throughout kindergarten through grade eight
in the geometry domain and in the geometry conceptual category of the NJSLS-
Mathematics for high school, the standards do not provide definitions for all terms that a
student might encounter. The Department declines to include the other material that the
commenter provided, such as axiom and postulate statements, applications, and a list of
terms to be defined because they would comprise curriculum. Each school district develops
a curriculum and selects instructional resources, thereby providing flexibility to meet the
needs of the school district’s students.

COMMENT: The commenter noticed typographical errors in K.DL.A.1 (cloudy day),
2.0A.A.1 (would an), 3.MD.C.6 (sense of the how), 3.NF.A.3c (of), 4.0A.A.3 (multistep),
and S.ID.A.1(my) in the proposed NJSLS-Mathematics. (705)

RESPONSE: The Department has made the identified corrections. K.DL.A.1 has been
revised to replace “cloudy day” with “cloudy days”. 2.0A.A.1 has been revised to
replace “would an” with “would be an”.3.M.C.6 has been revised to replace “sense of the
how” with “sense of how”. 3.NF.A.3c has been revised to replace “of” with “on”.
4.0A.A.3 has been revised to replace “multistep” with “multi-step”. S.ID.A.1 has been
revised to replace “my* with “may”.

COMMENT: The commenter that the glossary that is referenced at standard 3.MD.A.2 is
not included in the proposed NJSLS-Mathematics. (705)

RESPONSE: The Department appreciates the comment and has added a glossary, tables
and updated Sample of Works Sampled in the NJSLS-Mathematics document.

COMMENT: The commenter suggested including interpreting remainders in grades five

and six because it was included in grade four at NJSLS-Mathematics standard 4.0A.A.3.
(705)
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RESPONSE: The Department disagrees that interpreting remainders should be repeated
in grade five. While grade four standards in the operations and algebraic thinking domain
require students to solve multi-step word problems and to interpret remainders, the focus
of the domain shifts to working with numerical expressions and analyzing patterns in grade
five. Interpreting remainders is not appropriate in fifth grade. Division in the grade five
number and base ten domain does not include word problems, so interpreting the remainder
is also not applicable in fifth grade.

COMMENT: The commenter recommended including details from an NJSLA evidence
statement in the proposed NJSLS-Mathematics. (705)

RESPONSE: Evidence statements will be developed following the adoption of the
NJSLS for ELA and Mathematics. Evidence statements are used in the development of
the NJSLA and NJGPA and in the analysis of assessment item performance. Evidence
statements have never been included in the NJSLS for ELA or Mathematics.

COMMENT: The commenter requested a clarification regarding the difference between
“fluently” and “with accuracy and efficiency.” (705)

RESPONSE: The commenter requested a clarification regarding the difference between
“fluently” and “with accuracy and efficiency.” The Department added ‘“‘accuracy,”
“efficiency,” and “fluency” to the glossary in the appendix of the NJSLS-Mathematics
document.

COMMENT: The commenter recommended including a list of three-dimensional shapes
for standard 6.G.A.4. (705)

RESPONSE: The Department included an example of the types of three-dimensional
shapes in standard 6.G.A.4. The performance expectation has been revised and reads as
follows:

6.G.A.4 Represent three-dimensional figures using nets made up of rectangles and
triangles (e.g., pyramid, triangular prism, rectangular prism), and use the nets to
find the surface area of these figures. Apply these techniques in the context of
solving real-world and mathematical problems.

COMMENT: The commenter asked that the Department provide a list of tools to use
strategically for standard 7.EE.B.3 of the NJSLS-Mathematics. (705)

RESPONSE: The Department declines to make the suggested change. The tools required
to solve a problem depends on the local curriculum. Each school district adopts a
curriculum and selects instructional resources, which provides flexibility to meet the needs
of the school district’s students.

COMMENT: The commenter asked whether there are any limits on how large the
numbers and exponents can be for standard N.RN.A.3 of the NJSLS-Mathematics. (705)
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RESPONSE: There are no limits for standard on how large the numbers and exponents
can be for N.RN.A.3.

COMMENT: The commenter requested that the Department include the date and “Draft”
or “Proposed” as a watermark on each page of the proposed 2023 NJSLS-Mathematics
technical document. The commenter stated that it is expected that a new date will be
assigned to each new revision, as well as a new identification such as “proposed first
revision” on subsequent revisions. (711)

RESPONSE: The Department declines to include the date and “Draft” or “Proposed” as
watermarks on each page of the proposed 2023 NJSLS-Mathematics technical document
because the Department produces two versions of the NJSLS-Mathematics and their
appearance is distinctly different. The Department shared a draft of the 2023 NJSLS-
Mathematics technical document with the State Board of Education and the public in
April 2023. The document uses bold font and brackets to identify deletions and edits.
This is the only draft that is shared for public comment. The other version of the
document is the final version that is adopted by the New Jersey State Board of Education.
This document does not include bold text or brackets, distinguishing it from the draft.

COMMENT: The commenter suggested that the proposed 2023 NJSLS-Mathematics
technical document include a glossary similar to that of the prior version of the NJSLS-
Mathematics. (711)

RESPONSE: The Department added a glossary, tables, and an updated Sample of Works
Sampled in the NJSLS-Mathematics document.

COMMENT: The commenter noted that a space is needed in between the number seven
and the degree symbol on page 41 of the NJSLS-Mathematics document. (711)

RESPONSE: The Department has resolved the error.

COMMENT: The commenter stated that separating the measurement and data domain is
unnecessary because educators will have to remember the prior indicator when searching
for resources and that new standards in the domain could simply be added to the end of the
domain. (722)

RESPONSE: The decoupling of the measurement and data domain organizes the NJSLS-
Mathematics into one category that addresses measurement and another distinct category
that addresses data. A separate data literacy domain allows for the inclusion of data that is
not the result of measurement and/or is not numerical. Working with non-numeric and non-
measurable data is new and makes the separation of domains necessary. Revisions to the
NJSLS indicators are often necessary as part of the standards review process. A plan to
address revisions to indicators and to the expectations in the NJSLS are essential aspects
of an LEA’s curriculum development and resource acquisition processes.

COMMENT: The commenter supported the inclusion of data literacy in the NJSLS-
Mathematics as a significant step toward equipping students with essential skills for a data-
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driven world. The commenter also supported the emphasis on accuracy and efficiency in
the K-7 NJSLS-Mathematics related to fluency because it supports students in learning the
importance of precision in mathematical calculations. (725)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the inclusion of data literacy in the NJSLS-
Mathematics and the updates to the grade four and grade five standards. The commenter
stated that the revisions represent a significant advancement in integrating data science
concepts into curriculum and equipping young learners with foundational data literacy
skills. The commenter also emphasized the importance of data science education in
preparing students and expressed appreciation for the rigorous and research-based
standards. (726)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the climate change examples in the NJSLS-ELA
and Mathematics in kindergarten through grade five because the examples create additional
opportunities for students to engage in foundational science and civics learning that are
critical to their future success in science, technology, engineering, and mathematics
(STEM) classes, potential STEM careers, and as active citizens. (31)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that the inclusion of the climate change examples in
the proposed NJSLS-ELA creates additional opportunities for students to engage in
authentic science and civics learning. (74)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the inclusion of the climate change examples in
various content areas in the proposed NJSLS-ELA and Mathematics because educating
youth about climate change issues is imperative so students know the facts that will provide
the basis for having intelligent discussions and proposing actions for combatting climate
change as students reach adulthood. (41 and 330)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that the climate change examples in the proposed
NJSLS-ELA and Mathematics provide a framework for teachers to ensure that climate
change is not simply an add-on topic and is not inappropriately complex. (53)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the inclusion of the climate change examples in
the proposed NJSLS-ELA and Mathematics because it is important that students learn
about climate change and ways that the effects of climate change can be reduced in the
future. (55, 62, 102, 326, and 725)
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RESPONSE: The Department appreciates the support.

COMMENT: The commenter commended New Jersey for including widely accepted
science in the climate change examples in the proposed NJSLS-ELA and Mathematics. (61
and 123)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that educating students about the causes impacting
the environment and climate is important to prepare students for the likely changes of
unprecedented migrations of populations, food insecurity, and grief from heat-related
deaths. (62)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the climate change examples in the proposed
NIJSLS-ELA because exploring climate change through literature can help students
develop greater empathy, deepen their sense of responsibility for the environment and each
other, and better understand the social and environmental justice issues at stake. The
commenter also supported the climate change examples in the proposed NJSLS-
Mathematics because integrating climate change into mathematics lessons can help
students develop critical thinking skills as they learn to analyze data, evaluate evidence,
and make informed decisions to solve complex, real-world problems. (63)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters stated that climate change is a multifaceted problem
requiring multi-disciplinary solutions, and students should have the infrastructure to
engage with the problem through all possible lenses. (62, 66, 73, 80, 97 and 137)

RESPONSE: The Department appreciates the comment.

COMMENT: The commenter supported the climate change examples in NJSLS-ELA and
Mathematics because climate change issues do not occur in silos and need to be covered in
all subjects. (69)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter agreed with the inclusion of the climate change examples
in various content areas in the proposed NJSLS-ELA and Mathematics because of the
observable effects of climate change in New Jersey and the inclusion of climate and
environmental topics in higher education coursework. (70)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters supported the addition of climate change examples in the
proposed NJSLS-ELA and Mathematics because the topic is relevant to students’
communication, literacy, interpretation, and analysis skills. (71, 72, 79, 82 and 88)
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RESPONSE: The Department appreciates the support.

COMMENT: The commenters supported the addition of the climate change examples in
the proposed NJSLS-ELA and Mathematics because it marks a significant step toward
equipping New Jersey students with the knowledge, skills, and critical thinking abilities
required to comprehend, analyze, and address complex global issues. (75-78, 81,92 and
140)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters supported the addition of climate change examples in the
proposed NJSLS-ELA and Mathematics because students will bear the greatest impact of
climate change in their lifetimes. (79, 80, 88, 89, 90 and 91)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the addition of climate change examples in the
proposed NJSLS-ELA and Mathematics because students need to learn facts from trusted
and vetted sources. (79, 82 83, 86, 87, 144, 145, 146, 147 and 150)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the addition of the climate change examples in
the proposed NJSLS-ELA and Mathematics because a thorough understanding of climate
change helps to allay students’ fears about the topic by allowing them to tackle challenges
and craft solutions. (80, 91, 133)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter emphasized the central importance of climate change
education. The commenter stated that the changing environment affects the delivery of
healthcare and every other aspect of life. The commenter also stated that hiding this fact
from young students does a massive disservice to them and to society. (99)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters expressed displeasure with a small, but vocal, group that
is trying to eliminate climate change from the NJSLS-ELA and Mathematics. The
commenters stated that climate change is real, and it causes many disasters globally and in
New Jersey. (123, 124, 142, 329, and 723)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter supported the inclusion of climate change examples in the
proposed NJSLS-Mathematics. The commenter stated that it is important to discuss climate
change across all subjects, including mathematics. (119)

RESPONSE: The Department appreciates the support.
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COMMENT: The commenter objected to the addition of a note on the inclusion of climate
change opportunities. However, they were pleased that it says “may”” and not “shall”. They
also stated that teachers need to know that the examples are not required content. (67)

RESPONSE: The Department appreciates the feedback. The examples have been
removed, but the icons signaling the opportunity for climate change integration remain.
The Department does not seek to be overly prescriptive in providing specific examples for
instructional design, but rather provide support and foster creativity among schools and
educators in applying meaningful and appropriate climate change concepts in their local
contexts.

COMMENT: The commenter agreed with the inclusion of the climate change examples
in various content areas in the proposed 2023 NJSLS-ELA and Mathematics because they
will help students who are vulnerable to mis- and disinformation about climate change
from tech companies and social media platforms. (6)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that they agreed with the inclusion of climate change
examples in various content areas in the proposed 2023 NJSLS-ELA and Mathematics
because New Jersey is uniquely vulnerable to the effects of climate change. (6)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that they supported the inclusion of climate change
examples in various content areas in the proposed 2023 NJSLS-ELA and Mathematics
because education around climate change issues can help students develop critical thinking
skills without cultivating fear and despair. (6)

RESPONSE: The Department appreciates the support.

COMMENT: The commented stated that New Jersey is climate emergency ground zero
and they wrote to express strong support for NJ’s inclusion of ELA and Math in compliance
with K-12 climate change standards change. (96, 98, 125, 126, 127, and 331- 340)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters stated that young people need to know what is happening
in the world around them. They also stated that students should have some understanding
of the reasons the weather is changing and that some information on what we can do about
it. The commenters also stated that should also know that we are not entirely helpless in
face of threats to our and other species. (342-701)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter stated that New Jersey made history nearly three years ago
as the first state in the nation to incorporate climate change across our K-12 learning
standards, and they enthusiastically supported continuing this historic achievement by
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ensuring that the remaining two content standards—English Language Arts and
Mathematics—follow suit.

The commenter stated that climate change remains a long-term threat facing humanity that
will affect every aspect of life. New Jersey has a responsibility to leave the world a better
place for future generations and give students tools to tackle issues ahead. New Jersey is
already on a path to 100 percent clean energy by 2035, and the inclusion of climate change
education across all K-12 learning standards will prepare and empower students to lead our
future green economy.

They thanked the Department for considering the inclusion of climate change education in
New Jersey’s English Language Arts and Mathematics standards. (128)

RESPONSE: The Department appreciates the support.

COMMENT: The commenter expressed appreciation for the inclusion of impact of
climate change on agriculture in NJSLS-Mathematics Standard 5.NF.B.7c¢. (150)

RESPONSE: The Department appreciates the support.

COMMENT: The commenters stated that the inclusion of climate change in K-12
curricula is groundbreaking, and they were excited to see this implemented in school lesson
plans and to have students use applied thinking to the greatest environmental challenge
humanity faces.

In addition, they stated that the inclusion of climate change in science, arts, and humanities
lesson plans and curricula is a monumental and necessary shift in the way we educate our
future leaders. Embedding climate change across disciplines will help this generation of
students understand the impacts the climate crisis has on people and the planet and allow
them to find creative innovative solutions to the climate crisis.

The commenters further stated that climate change is a problem that impacts those most
vulnerable, largely along lines of color, which makes the inclusion of environmental and
climate justice integral when talking about climate change. While it is great to see the
inclusion of environmental justice in the arts and humanities standards, environmental
justice should be more greatly intertwined into these curricula, as there are real world, in-
state examples that must be named and tied back to climate change. They encouraged the
administration to go further in discussing environmental justice and equity in the climate
crisis with our future leaders to ensure that equity is built into a sustainable future.

In conclusion, the commenters stated that it was groundbreaking to have climate change
included in K-12 curricula and they were excited to see this implemented in school lesson
plans and to have students use applied thinking to the greatest environmental challenge
humanity faces. (155 through 325, 327, 328, 342 through 701, and 724)

RESPONSE: The Department appreciates the support and agrees that environmental
justice is integral to understanding the climate change.
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COMMENT: The commenter supported the inclusion of climate change — a crucial issue
—and many of the specific ideas but expressed concerns about the way it has been proposed.
The commenter stated that the upper grades require a deeper understanding of science
principles than mathematics teachers possess and that science teachers may be better
equipped to handle such content. The commenter also stated that global warming
overshadowed the mathematics-focused part of the 2017 article “Few and Not So Far
Between: A Meta-analysis of Climate Damage Estimates™ and that the text is missing other
connections that could be made. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter objected to the inclusion of the climate change examples in
the proposed NJSLS-ELA because it places indoctrination above education. The
commenter also objected to the inclusion of the climate change examples in the proposed
NJSLS-Mathematics because it is associated with a political agenda, appears more
frequently than algebra or division, and is divisive. (29)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter objected to the inclusion of climate change and the effect
on farming due to climate change in the NJSLS-Mathematics and ELA. The commenter
stated that the topics belonged in science. (56)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter objected to including references to climate change in
NJSLS-ELA and Mathematics because it encourages activism and advocacy, which the
commenter stated is not a fair and balanced approach to the subject of climate change. (60)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.
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COMMENT: The commenter objected to the inclusion of climate change in the proposed
NIJSLS-ELA and Mathematics because the topic is an activist theory that is frightening and
indoctrinating to children. (64)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter supported the inclusion of climate change at the high school
level only. The commenter stated that the inclusion of climate change is an attempt at
indoctrination, as opposed to education, because it is included at every grade level and
presented as “climate change advocacy.” The commenter stated that framing the 2017
article “Few and Not So Far Between: A Meta-analysis of Climate Damage Estimates” in
A.CED on p. 61 as “a good source for background information” is biased and one-sided.
The commenter urged the Department to incorporate a more balanced, unbiased
perspective of climate change in the NJSLS-Mathematics for high school. (11)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that, in many cases, the climate change examples
overshadow mathematics and that this could lead to emphasis issues. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that schools should decide which educators will teach
global warming and in which classes it will be taught. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that rewriting many of the NJSLS-Mathematics to
include climate change creates a disconnect from existing standards-aligned resources in a
major way, unlike any of the other proposed changes to the NJSLS-ELA and Mathematics.
The commenter expressed concern that textbook publishers that offer climate change
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resources for mathematics will provide only supplements. The commenter also stated that
it would be better if New Jersey drafts standards correctly the first time. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter objected to the references to climate change in the proposed
NJSLS-ELA because they are an attempt at indoctrination of children. (10)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter objected to including references to climate change in the
NJSLS-ELA and Mathematics. (8)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenters objected to including references to climate change in the
NJSLS-Mathematics and ELA because it is politically based and does not need to be
included. (16 and 705)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the method in which the technical revisions
include climate change opportunities is a political agenda and that climate change, global
warming, and weather pattern alterations are scientific concepts that have very tangible
connections to mathematics. The commenter questioned whether, under different
leadership, the Department would be making these same revisions based upon research and
best practices in mathematics education and child development. (18)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
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support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that investigating global interconnections between
human and physical systems, as it appears in the climate change example in grade one
NJSLS-Mathematics standard 1.0A.A.1, seems grossly out of touch for teachers and
parents to support in the context of addition and subtraction. (18)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: In reference to NJSLS-Mathematics standard 2.DL.B.4, the commenter
stated that students in second grade should not be expected to make the connection that
such a broad idea as climate change could be affecting plants growing on the windowsill
of their classroom. The commenter also stated that children are not found to understand
long-term consequences until about age 13. (18)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter stated that the climate change examples miss other
connections that could be made. The commenter also stated that people will construe any
omission as not needing to worry about global warming in the NJSLS-Mathematics even
if this is not the intention. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter noticed a typographical error in the climate change example
for KOA.A.2 (cloudy day instead of the plural form, cloudy days) in the proposed NJSLS-
Mathematics.

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.
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COMMENT: The commenter stated that weather needs to be looked at over a longer
period in response to the example in NJSLS-Mathematics K.OA.A.2 regarding students
monitoring and documenting the daily weather. (54)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter stated that the Department should determine what is most
appropriate for the New Jersey Student Learning Assessments (NJSLA) in mathematics
versus science and whether climate change is just a great culminating experience for
students in June after the NJSLA. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that climate change is a massive issue at present, but
that the Department may want to create a framework that allows connection to other
monumental issues (e.g., racism, poverty, health, etc.) in the future. (52)

RESPONSE: The Department supports and encourages the use of authentic curriculum
relevant to students. The Department’s New Jersey Student Learning Standards website
provides a wide range of resources that can be used to develop curricula, facilitate
professional learning, and engage community stakeholders in conversations on
incorporating diversity and inclusion throughout the kindergarten through 12th grade
learning environment.

COMMENT: The commenter stated that it will be challenging to find data problems based
on burning coal and oil, deforestation, and increasing livestock farming for the climate
change examples in the NJSLS-Mathematics for grade seven. (118)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter stated that the climate change example in the NJSLS-
Mathematics for grade five repeats and includes the suggestion of an agriculture connection
that seems like a far reach for fifth grade students to understand. The commenter also stated

that the climate change example for 6.SP.4 also seems like a far reach for students to
understand. (113)
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RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter expressed surprise that educators are expected to teach
about political topics like climate change in a mathematics class. The commenter stated
that the inclusion of this political climate change agenda will be the biggest challenge.
(122)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the biggest challenge will be to integrate the
climate change issues in the proposed NJSLS-Mathematics into lessons. The commenter
also stated that mathematics resources do not include climate change. (120 and 121)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter questioned if others commenters find the repeated
references to climate change in the proposed NJSLS-Mathematics to be troubling. (29)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter expressed surprise at the number of times that applying data
based on climate change is specified in the proposed NJSLS-Mathematics. (118)

RESPONSE: The examples have been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter asked why the new climate change examples in the
proposed NJSLS-Mathematics cannot be implemented in science curriculum. The
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commenter stated that mathematics departments in schools already have to vast material to
cover. (118)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that climate change examples in the upper grades
require deeper understanding of science principles than many mathematics teachers
possess and that science teachers at some schools may be better suited to handle much of
this content. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remains. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the inclusion of climate change in the NJSLS-
Mathematics raises concerns about what will be assessed on the NJSLA. The commenter
also stated that testing science on the NJSLA for mathematics will bias the NJSLA
mathematics data about student learning. (52)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the climate change examples are suggestions and
questions why they are not organized into an appendix instead of inserted next to the
standards. (18)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the NJSLS-Mathematics is a foundational tool
for a myriad of topics within science, engineering, technology, and art, and has applications
throughout history, music, and language. The commenter questioned why climate change
opportunities are included to the exclusion of other topics. (18)

RESPONSE: The Department agrees that the NJSLS-Mathematics are relevant to a
myriad of topics. The examples have been removed, but the icons signaling the opportunity
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for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the discussion of climate change in the proposed
NIJSLS-ELA to be reserved for grades nine through 12. The commenter also stated that
high school students have the maturity and intellectual ability to challenge texts, and the
skills to fairly assess them. (11)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts. .

COMMENT: The commenter expressed concern that science teachers are the only
educators qualified to instruct students in the science of climate change and that science
teachers have the proper education required to explain climate change concepts at an age-
appropriate level. The commenter stated that science teachers have the proper equipment
to perform the suggested experiments. (136)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter asked whether glacier retreat was an example of how
perimeter could be used in the climate change example for 3.M.C.6 in the NJSLS-
Mathematics. (150)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter noted that the climate change example for NJSLS-
Mathematics standard 5.G.A.2 does not incorporate climate change. (150)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.
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COMMENT: The commenter asked whether the climate change example for NJSLS-
Mathematics standard 6.EE.C.9 could have students compare and contrast the growth of a
plant in an area where it is getting the appropriate sunlight and water to a plant that may be
in an area where it rained for several days. (150)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter requested climate change examples for NJSLS-
Mathematics standards 6.SP.B.5 and 8.SP.A.4. (150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter supported the NJSLS-Mathematics grades seven and eight

climate change examples and stated that teachers will need materials and more examples.
(150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that teachers will need an example for the
clarification statement for standards N.Q.A.1 and N.Q.A.2 in the NJSLS-Mathematics.
(150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the article “Climate Change: Global
Temperature” is a great example for standard N.Q.A.3 of the NJSLS-Mathematics. (150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.
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COMMENT: The commenter expressed excitement that mathematical induction relating
to the Binomial Theorem is back in the standards. (150)

RESPONSE: The reference to the Binomial Theorem was included as a footnote in the
2016 NJSLS-Mathematics. The proposed 2023 NJSLS-Mathematics includes the reference
as a clarification statement at the end of performance expectation A.APR.C.5.

COMMENT: The commenter stated that the article, “Few and Not So Far Between: A
Meta-analysis of Climate Damage Estimates,” which is linked within standard A.CED.A.1
of the NJSLS-Mathematics, is excellent, but many teachers will not read it or understand
the equations. The commenter also stated that problems can be developed from the article
and that the article contains examples applicable to standard A.CED.A.3. (150)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter stated that an example for the climate change addition to
standard A.CED.A.4 in the NJSLS-Mathematics would be helpful to teachers. (150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter expressed concern that the equation included in the climate
change example for standard F.IF.B.6 of the NJSLS-Mathematics is too elementary for
high school students and stated that the example is good for grade six standard 6.EE.B.7.
The commenter encouraged use of an equation from the “Climate Change: Global
Temperature.” (150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that teachers will need a climate change example for
standard G.MG.A.1 and G.MG.A.2 of the NJSLS-Mathematics and suggested solar
geoengineering and geological carbon sequestration. (150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
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support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter supported the NJSLS-Mathematics high school statistics
climate change examples and stated that teachers will need some guidance. (150)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that there is lack of justification and references
provided for the five main contributors of climate change as presented on page 47 of the
NJSLS-Mathematics document. The commenter requested that evidence for each of the
five contributors be provided. (711)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter stated that the clarification statement for climate change
asserting that ““as altitude increases, temperature decreases” needs additional specification
in 6.EE.B.7. The commenter provided a hyperlink to a graph of altitude versus temperature
to support their position. (711)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter requested that a reference be provided for the climate
change example in standard F.IF.A.2 of the NJSLS-Mathematics. (711)

RESPONSE: The example has been removed, but the icon signaling the opportunity for
climate change integration remains. The Department does not seek to be overly prescriptive
in providing specific examples for instructional design, but rather provide support and
foster creativity among schools and educators in applying meaningful and appropriate
climate change concepts in their local contexts.

COMMENT: The commenter stated that climate change should be in the NJSLS-Science
and is too overwhelming for teachers in younger grades. The commenter also stated that
the overwhelming majority of middle school mathematics teachers do not have the content
knowledge necessary to teach about the five main contributors of climate change as per
standard 7.NS.A.3 and to teach about how unequal heating and rotation of the earth cause
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patterns of atmospheric and oceanic circulation that determine regional climates as per
standard 6.SP.B.4. (722)

RESPONSE: The examples have been removed, but the icons signaling the opportunity
for climate change integration remain. The Department does not seek to be overly
prescriptive in providing specific examples for instructional design, but rather provide
support and foster creativity among schools and educators in applying meaningful and
appropriate climate change concepts in their local contexts.

COMMENT: The commenter inquired when the revised NJSLS-ELA will go into effect.
93)

RESPONSE: The resolution under consideration by the State Board of Education (State
Board) establishes an implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
delayed until September 2025, citing the need for school districts to purchase materials,
train staff in new literacy initiatives, and pilot new curricula. (15)

RESPONSE: The resolution under consideration by the State Board of Education (State
Board) establishes an implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because school districts need to concentrate on
professional development related to student mental health and school districts might not
have enough professional development time to devote to the revised NJSLS-ELA. (17)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year. (32)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenters requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because implementation of both the NJSLS-
ELA and Mathematics may be too much to attain in one school year. (33 and 34)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because of obstacles faced by school districts
in the aftermath of the COVID-19 pandemic. (35)
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RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because incorporating the NJSLS-ELA and
Mathematics in the same year would be extremely difficult and may be detrimental to
students. (36)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because curriculum revisions for two content
areas for one school year are costly, and school districts do not have adequate professional
development hours to train staff. (37)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested implementation of the revised NJSLS-
Mathematics be postponed until the 2025-2026 school year to allow sufficient time for
professional development on standards given that current professional development is
focused on mental health and behavioral issues. (17)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because curriculum revisions for two content

areas for one school year tax resources and create a burden on school district’s budgets.
(38)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter requested that the implementation of the NJSLS-ELA be
postponed until the 2025-2026 school year because the NJSLS-Social Studies were
recently implemented, and school districts have not yet adjusted to the revised content. (39)

RESPONSE: The resolution under consideration by the State Board establishes an
implementation date of September 1, 2024.

COMMENT: The commenter expressed concern over students’ knowledge of world
history. (3)

RESPONSE: The comment is outside the scope of the NJSLS-ELA and Mathematics.
World history is included in the NJSLS for Social Studies.
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COMMENT: The commenter inquired if there will be hearings for the information
literacy standards. (4)

RESPONSE: Governor Phil Murphy signed The Information Literacy Standard bill
(S588) on January 4th, 2023. S588 directs the New Jersey Department of Education to
develop New Jersey Student Learning Standards in information literacy. The Information
Literacy Standards will be a part of the review and revision process of the NJSLS in 2025.
The procedures for developing new NJSLS include the convening of advisory panels,
presentation of proposed revisions to the State Board, and regional hearings.

COMMENT: The commenter objected to revisions to the “equity and equality” standards.
C))

RESPONSE: The comment lies outside the scope of the NJSLS-ELA and Mathematics.

COMMENT: The commenter requested that the Department focus on primary prevention
of youth depression and suicide by eliminating virtual learning, discouraging social media
use, and respecting parent-child relationships. (9)

RESPONSE: The comment is outside the scope of the NJSLS-ELA and Mathematics.

COMMENT: The commenter stated that “the new learning standards were
unconstitutional voted in by the New Jersey State Board of Education, prior to NJ passing
legislation.” The commenter stated that they are unconstitutional because of the 2020
adoption timeline. NJ State BOE voted in the learning standards June 3, 2023 and the NJ
legislature voted in a bill February 3, 2021, 9 months later. So, this revision process is
based off of an illegal use of power by the NJ State BOE.”(21)

RESPONSE: The Department disagrees with the commenter’s claim that the new learning
standards were unconstitutional. The State Board of Education is responsible for
establishing State educational goals and standards according to P.L. 1990, c. 52, P.L. 1991,
c. 3, and P.L. 1991, c. 62. This responsibility is articulated in New Jersey Administrative
Code 6A:8-2.1 (a). The New Jersey state legislature does not vote to adopt revised or new
academic standards.

With regard to a reported vote on the learning standards on February 3, 2021, the
Department reviewed the New Jersey Legislature’s Legislative Calendar for March 2021.
According to the calendar there were no votes related to education held in March 2021.

COMMENT: The commenter requested that items from the NJSLA and NJGPA and the
standards to which they align, be released because test items have not been released since
2019. (12)

RESPONSE: The comment is outside the scope of the review and revision of the NJSLS-
ELA and Mathematics.
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Adoption Resolution
October 4, 2023

State of Nefu Jersey

STATE BOARD OF EDUCATION

Resolution to Adopt New Jersey Student Learning Standards

WHEREAS, the New Jersey State Board of Education is empowered, pursuant to P. L.
1990, c. 52, P. L. 1991, c. 3 and P. L. 1991, c. 62, with the authority to establish the State's
educational goals and standards, and

WHEREAS, the State Board of Education is responsible under N.J.A.C. 6A:8-2.1(a)5 for
initiating every five years a review and readoption process for the New Jersey Student Learning
Standards based on recommendations by the Commissioner of Education; and

WHEREAS, the New Jersey Student Learning Standards define the knowledge and skills
students should acquire within their kindergarten through grade 12 education careers to graduate
high school with the ability to succeed in entry-level, credit-bearing academic college courses and
in workforce training programs; and

WHEREAS, the State Board of Education reviewed two revised New Jersey Student
Learning Standards, to ensure that the standards both set expectations for and meet the needs of
New Jersey’s students, and

WHEREAS, kindergarten through grade 12 educators, representatives from higher
education, business, industry, and stakeholders statewide have provided focused expertise in
reviewing the New Jersey Student Learning Standards in English Language Arts and Mathematics;
and

WHEREAS, the New Jersey Department of Education has fully considered the
recommendations of the Standards Review Committees, revised the standards accordingly, and
now presents them to the State Board of Education for review and adoption; and

WHEREAS, extensive public input was sought and thoughtfully considered through
regional testimony sessions, written comments, and feedback submitted through the New Jersey
Department of Education’s website; and

WHEREAS, revisions to the New Jersey Student Learning Standards — English Language
Arts reflect the knowledge, practices, and skills necessary to build readers, writers, and
communicators prepared to meet the demands of college and career and to engage as productive
global citizens; and

WHEREAS, revisions to the New Jersey Student Learning Standards — Mathematics
reflect the knowledge, practices, and skills necessary for students to engage in mathematical
investigation, communication and problem solving to prepare for the next generation for the jobs
their world will demand; and



WHEREAS the New Jersey Student Learning Standards provide the foundation for high
expectations and rigorous curriculum, instruction, and assessment for every student; and now be
it

RESOLVED, the State Board of Education reaffirms its commitment to ensuring the
Standards both set expectations for and meet the needs of New Jersey’s students and by adoption
of this resolution hereby directs school districts to integrate the New Jersey Student Learning

Standards in English Language Arts and Mathematics, in kindergarten through grade 12; and be it
further

RESOLVED, the State Board of Education hereby directs that the revised New Jersey
Student Learning Standards in English Language Arts and Mathematics will serve as standards of
quality for public school students in kindergarten through grade 12 programs in New Jersey; and
be it further

RESOLVED, district boards of education shall fully comply with this resolution and shall
implement the revised New Jersey Student Learning Standards in English Language Arts and
Mathematics by September 2024, align their curricula with the standards, and ensure students learn
and are assessed as required by federal law; and be it further

RESOLVED, the State Board of Education commends and expresses their appreciation to
the individuals and organizations, both within the State and beyond its borders, who have
contributed to this revision of the New Jersey Student Learning Standards.

Angelica Allen-McMillan, Ed.D., Acting Commissioner ~ Kathy Goldenberg, President
Acting Secretary, N.J. State Board of Education N.J. State Board of Education
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