For Child Study Team and Related Service Providers

This guide helps child study teams and relates service providers explore educational
environment data to foster meaningful discussions and maximize inclusive opportunities for
students with disabilities.

Least Restrictive Environment
LREB is a cornerstone of the
Individuals with Disqbilities
Education Act (IDEA) and is

closely tied to the provision of a
Free AApIP ogrlote Public Education
F ES- his federal special
education law affirms the civil
rights of students with disabilities
by emphasizing that they should
be educated alongside their non-
disabled peers to the maximum
extent appropriate. The pr|n0||?le
of LRE is about ensuring tha
students with disabilities have
access to an inclusive learning

environment while still receivin
the individualized supports an
services they need to succeed.

HOW CAN CST AND PROVIDERS USE THIS DATA?

Analyze caseload patterns (e.g., prevalence of
students and student groups across different
environments) to identify opportunities for more
inclusive service delivery.

Review district data by disability category to
examine placement trends.

Compare schools within your district to identify
successful inclusion models.

Examine transition points where inclusion rates
decrease (elementary to middle/high school)
Track outcomes for students in different placement
settings.

KEY QUESTIONS TO ASK

WHY EXAMINE EDUCATIONAL
ENVIRONMENT (LRE) DATA?

Educational environment data reflect
the number of students with disabilities,
ages 3 to 21, placed in general
education settings to varying degrees
throughout the school day. This tool
compares educational environment
data at the national, state and local
levels. While special education is a
service—not a place—and LRE decisions
are based on individual student needs,
this data emphasizes the importance of
promoting a full continuum of
placement options, meaningful
inclusive opportunities, and appropriate
supplementary aids and services.

HOW CHILD

)

() B
CONSULTATION
Develop

g
DELIVERY
Implement
collaborative
service
delivery
models
(push-in ys.
puII—out\S

Create data
S%,%lgg%gotr}) consultation
trdck student OtPPFOGChetS
progress O suppor
across eneral
different education
settings teachers

Are we systematically considering the full range
of supplementary aids and services before
recommending more restrictive placements?

m

How can we modify our service delivery to
support students in general education settings?

m

Are there patterns in our recommendations that
suggest bias toward certain placements?
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How do we ensure families understand all
placement options and their implications?

How am | using progress monitoring and the
Individualized Education Program (TEP) to drive
discussion with the team?

Am | removing students from the LRE due to
program barriers or student needs?
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STUDY TEAM MEMBERS AND RELATED SERVICE PROVIDERS TAKE ACTION
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