Note for School Structures Supporting High Quality Kindergarten Programs
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Hello, my name is Beth Wharton. I am a K–3 Coordinator in the Office of Standards in the Division of Teaching and Learning.
Today’s session, School Structures Supporting High-Quality Kindergarten Programs, is adapted from the Kindergarten Implementation Guidelines found on the K–3 Early Elementary Alignment page of the Office of Standards website. These guidelines represent the collaborative work of the New Jersey Department of Education (NJDOE) and early childhood professionals across the state, combining current research and best practices into one comprehensive resource designed to support school administrators, teachers, instructional coaches, and families in meeting the needs of all learners. Please note this session is intended only for administrators, teachers, and instructional coaches to support developmentally appropriate practices in kindergarten classrooms.
Please use this PowerPoint to turnkey this session’s information to your colleagues at your PLC or grade level meetings.
Today we will focus on the structures and supports needed in the school and classroom to support high-quality kindergarten programs.
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· Today's session is focused on these “Key Structures” that need to be in place within kindergarten classrooms, and in school buildings which includes:
· Having a P–3 continuum to help foster a seamless alignment and educational experience between P–3.
· Establishing a P–3 transition team and deciding the roles and responsibilities using a sample checklist (which is shown later in this presentation).
· Designing curricula that support and align with the New Jersey Student Learning Standards.
· Creating meaningful experiences, choice time centers, and multiple types of play.
· Establishing high-quality professional development opportunities for Professional Learning Communities, Classroom Learning Walks, and the Coaching Model.
· Organizing the classroom and scheduling a full kindergarten day including a comfortable learning environment and daily transitions; and
· Opportunities for sharing and celebrating student work to showcase and highlight the successes, experiences, and growth that take place in a high-quality kindergarten classroom.
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Please visit the K-3 Early Elementary Alignment website to locate more resources for this grade level. Please find the Kindergarten Implementation Guidelines and Resources on this website.
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· Based on the work of Kauerz & Coffman in their 2019 Framework for Planning, Implementing, and Evaluating P–3 Approaches, the first key component discussed in the Kindergarten Guidelines for supporting a high-quality kindergarten program is the understanding of a Preschool to Third Grade Learning Continuum.
· To ensure the success of every student and close the achievement gap, it is imperative that all children have access to high-quality, aligned programs from Preschool to third grade.
· Effective instruction, instructional consistency, and meaningful learning opportunities grounded in developmentally appropriate practices are central to a P–3 approach.  There are eight components within the Framework for Planning, Implementing, and Evaluating P–3 Approaches.
· Follow the link on the slide to the framework for further resources.
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· Another key element in high quality kindergarten programs is supporting transitions to kindergarten.
· It is one of the most critical moments in a child’s life as they enter the formalized K–12 education system.
· This experience is the “sturdy bridge” linking their early childhood experiences with their future academic endeavors.
· Successful transitions to kindergarten can result in reduced stress and improved social-emotional well-being at the onset of kindergarten, improved academic growth, and increased family engagement throughout the course of the school year.
· To facilitate a successful transition from preschool, childcare, or home to kindergarten, a school may establish a transition team that can implement various strategies and activities to involve the family and child in the school setting.
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· This checklist is included in Word document form in the Kindergarten Implementation Guidelines located on the K-3 Early Elementary Alignment website. You may click on “P–3 Alignment” on the slide to go directly to the website.
· The sample is meant to be a support for establishing important structures and activities to support effective Preschool to third grade transitions.
· This is a possible checklist for creating a P–3 transition team.
· These strategies are suggestions to help ensure smooth transitions and success for all.
· This first part is for the School District Administrators.
Transition Team Composition: A strong team should represent multiple stakeholders—families, community agencies, preschool teachers, elementary teachers, child study teams, language specialists, and administrators. This ensures a holistic approach to supporting children and families during transitions.
Facilitator Role: The facilitator coordinates meetings, sets agendas, and ensures consistent communication. Providing dedicated time for staff to attend these meetings is critical for collaboration and continuity.
Early Identification of At-Risk Students: Screening tools help identify children who may need additional support before entering kindergarten. This proactive approach allows for individualized interventions that can ease the transition and promote success.
Data Systems: Collecting and analyzing data across preschool through third grade helps schools track student growth, evaluate program effectiveness, and inform instructional decisions. This supports accountability and continuous improvement.
Collaborative Planning: Common planning time fosters alignment of curriculum and assessments across grade levels. Horizontal alignment ensures consistency within a grade, while vertical alignment supports progression from preschool through third grade.
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This section of the checklist is for the “Transition Team”. Creating a Transition Team is essential to engaging all stakeholders in the creation, development and implementation of truly meaningful transition practices for students in preschool to third grade.
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· This section of the checklist is for the “Teachers”.
· Each stakeholder on the Transition Team has an integral role in student transitions.
· Teachers’ vertical and horizonal articulation practices focused on student data, curricula and evidence-base practices are foundational to successful transitions for students whether they are transitioning from grade to grade, new to school, or have a change in specialized programs.
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Please take a moment to stop this recording and think about this Self-Reflection. Once you are done, please start the recording again.
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· When designing curricula for the kindergarten classroom, there are several factors for school districts to consider ensuring effective and impactful learning experiences for young children.
· It is important that the curricula are aligned to the NJSLS, developmentally appropriate, built on intentional goals, engaging to young learners, and include critical concepts for students to learn.
· In addition, curricula should be play-based and support students in working towards established learning objectives.
· A curriculum review team consisting of teachers, instructional coaches, and administrators will review and evaluate each content area curriculum. Each member of a curriculum review team can be given the opportunity to provide feedback after the development to review and refine the curriculum that best meets the needs of the learners in the district.
· Once curricula are approved at the district level, school districts create a professional development plan for teachers to learn how to implement each new curriculum in their classrooms.
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Professional development is another key component of a high-quality kindergarten program.
Professional development can take place in many formats.
· One way to support professional development is for administrators to build time into the weekly school schedule for available job-embedded coaching and professional learning communities (PLCs), enables professionals to grow and learn from one another and investigate research-based practices.
· In addition, teachers can advocate for district-wide professional development opportunities that provide ongoing support for implementing new content and pedagogy. A continuous cycle of improvement should be available.
· As professionals, educators grow their capacity to reflect on practice, revise instructional plans, and implement change.
· The cyclical and reflective nature of this process ensures that educators are continually evolving, adapting, and improving their teaching methods.
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Professional Learning Communities are valuable not only to kindergarten teachers and coaches, but also for administrators. All members of a school team are essential participants of a PLC.
· PLCs are one form of job-embedded professional learning for building teaching efficacy and improve students' achievement.
· PLCs can vary in terms of teacher configuration.
· It can be beneficial for grade levels across a district to meet to specifically collaborate on grade level issues.
· Typically, the same team of teachers meets regularly with one member of the team acting as the facilitator.
· The key aspect of a PLC is that it provides a structured and collaborative framework for educators to work together to improve teaching practices and enhance student learning outcomes (e.g., same grade, same content area, same school, different schools within a district, interdisciplinary or other groupings).
· The effectiveness of a PLC often depends on the clarity of goals, the commitment of participants, and the presence of a supportive organizational culture.
· The configuration of a PLC should align with the specific needs and objectives of the educators involved and the context in which they work.
· During PLC meetings, a clear goal tied to instructional practices and student achievement is set.
· PLC time can be used for educators to analyze the implementation of the NJSLS in a particular content area curriculum, student data, student work, and other areas of practice that are directly tied to student achievement.
· PLCs can also develop protocols for each meeting to ensure members stay on task and work to accomplish their goals.
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· Another type of professional development is job-embedded instructional coaching.
· Instructional coaches can support teachers in improving instruction through classroom visits, modeling through demonstration lessons and/or by collaboratively co-teaching.
· During the classroom visits, the coach can provide “on-the-spot” feedback.
· In this instance, the coach provides the teacher with tips to improve instruction to meet the goals during instruction.
· A coaching cycle is a method used for instructional coaching.
· In the coaching cycle, the coach engages in peer conversations by holding a pre-conference to determine areas of focus for coaching based on student data analysis, the kindergarten curricula and research-based best practices.
· After the visit, a post-conference is planned between the teacher and coach to reflect together on the teaching and learning that occurred.
· The post-conference ends with the next steps established for teaching and learning practice in the classroom and a time established for the coach’s next classroom visit.
· When working with teachers, coaches can provide non-evaluative support through planning, student data analysis, modeling instruction, and reflection with the teacher.
· Teachers and coaches can work together to plan for instruction, but the coach can also serve as a catalyst for reflection.
· The coach and teacher can have continual conversations about strategies, assessments, student data and developmentally appropriate best practices.
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The last professional development option to discuss is learning walks.
· Classroom learning walks can support change and growth within individual classrooms and entire school buildings.
· They provide a chance for teachers and administrators to discuss and reflect on the environment and instruction, then develop a plan for improvement.
· Research shows learning walks have been transformative in the schools and districts implementing, especially in moving from professional development to professional practice.
· Through learning walks, teachers have a chance to develop a deeper understanding of how other teachers are implementing best practices to guide students toward meeting the NJSLS.
Slide 15
Classroom arrangement and organization are another key component for high-quality kindergarten programs and impact children’s experiences in the kindergarten learning environment. A well-planned kindergarten classroom setup is important because the physical environment directly supports how young children learn, behave, and interact. It  supports early learning and development. Young children learn through play, exploration, and hands-on activities. A structured environment provides learning centers (reading, art, blocks, science, dramatic play), materials arranged for independence, and opportunities for fine- and gross-motor development.
Culturally responsive classrooms could include:
· Books featuring characters of diverse races, languages, family structures, and abilities. 
· Dolls with different skin tones, hair types, and adaptive equipment (e.g., wheelchairs).
· Posters and artwork that show children from various cultural backgrounds. Labels around the room in English and the students’ home languages. A “Welcome” sign written in every language represented in the classroom. A listening center with stories read in multiple languages.
· Dramatic play areas with cultural clothing (e.g., saris, ponchos, kente cloth), cooking utensils, and pretend foods from different cultures.
· Art centers with a variety of skin-tone crayons, markers, and paints.
· Music centers with instruments from different cultural traditions (e.g., maracas).
· Family photo walls to show each child’s family (e.g., “About Me” displays featuring student heritage, hobbies, or traditions).
· Invitations for family members to share stories, songs, or traditions.
· Each kindergarten school day should include blocks of time that engage children individually, in whole group and in small group settings with a balance of child-initiated choice time play, movement opportunities, and adult-guided learning experiences. 
· Children’s evolving interests and skills guide the choice of the materials and learning activities offered during group times and in classroom learning centers.
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Classroom management is another key component toward building positive relationships with students as well as creating a predictable structure and an efficiently running classroom.
· Teachers who have established strong management techniques while keeping the child’s social-emotional well-being in mind are most effective.
· A well-run kindergarten classroom functions as a community.
· Management techniques can be done whole class, in groups, or individually and can be goal-based which means using specific, measurable objectives to guide and evaluate how the classroom is organized, how behavior is managed, and how students engage in learning.
· Guidelines for acceptable behavior should be expressed in simple language accompanied by a clear rationale.
· Work and play settings should be planned so that children can navigate through daily activities with as much independence as possible.
· When children understand that they are able and expected to regulate many of their activities independently, they can develop self-control and self-direction.
· These attributes, complemented by the presence of consistently warm and caring adults who nurture academic success and successful relationships between and among the diverse classroom community members, contribute to feelings of well-being and security that instill confidence in everyone in the kindergarten community.
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Please take a moment to stop this recording and think about this Self-Reflection. Once you are done, please start the recording again.
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The final key component discussed in this session to support a high-quality kindergarten program is Positive Behavioral Interventions and Supports (PBIS).
· It is a framework (not a specific program or curriculum) used primarily in schools to promote positive behavior and improve school climate.
· The goal of PBIS is to prevent behavioral problems and create a safe, supportive learning environment for all students.
· It is a multi-tiered system approach to planning and implementing interventions with a focus on behavior, conduct, and social and emotional wellness.
· In a multi-tiered system approach, like PBIS, interventions are organized along a continuum into three intervention delivery tiers.
· Please click on the link provided for more information on PBIS.
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· Attaining self-regulation in early childhood leads to better performance in school, better relationships with others and fewer behavioral difficulties.
· The classroom and school must be physically and emotionally safe for children to explore and learn at their developmental level.
· Consistent, predictable routines and expectations promote a sense of security for children.
· Educators can teach self-regulation skills through modeling, instruction, and opportunities for practice.
· Within the kindergarten classroom, self-regulation can be developed through a supportive process of “co-regulation” between adults and children.
· It is important to provide a warm, responsive relationship so that children will feel respected as individuals, comforted, supported in times of stress, and confident that they are cared for no matter what. This support will allow children to feel secure enough to practice new skills and learn from their mistakes.
Slide 20
Please visit the K–3 Early Elementary Alignment website to locate more resources for this grade level.
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These guided questions are optional, and you may choose to discuss any that are listed.
· It is an extension activity to the presentation that can be discussed after the presentation or a later date.
· They are here to provide you with some time to reflect as a group, whether in PLC or grade level meetings.
· A Word document version of these “Guiding Questions and Next Steps from the Kindergarten Consortium Sessions” is located on the webpage with this PowerPoint for your convenience.
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Here are the references which also located in the kindergarten implementation guidelines pertaining to this topic.
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Thank you for viewing the session on School Structures Supporting High-Quality Kindergarten Programs.
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Please follow the NJDOE on any of the platforms listed for current and valuable information and resources.
