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Revisions in the 2026 New Jersey Student Learning Standards for Science
The New Jersey Student Learning Standards (NJSLS) are reviewed and readopted on a five‑year cycle. Beginning in May 2025, an expert committee composed of classroom science teachers and higher‑education faculty conducted an in‑depth review of each science performance expectation. Based on the committee’s recommendations, a writing team revised four of the 208 science performance expectations. Following a public review and comment period, the State Board of Education readopted the revised NJSLS‑S in May 2026. This document describes the updated structure of the science standards, provides crosswalks between the 2020 and 2026 NJSLS‑S, and explains the rationale for the revisions to the science performance expectations.
Revised Structure of the Standards Document
The most significant change in the 2026 NJSLS‑S is the revised structure, which aligns with the format used across all 2026 New Jersey Student Learning Standards and streamlines the previously varied presentations. The science standards are now organized in two formats: Developmental Progressions and Performance Expectations by Grade.
The Developmental Progressions present performance expectations by disciplinary core idea across K–12 learning progressions. Organizing the performance expectations in this manner helps educators understand how student learning develops over time and supports strong vertical articulation across grade levels. Page two of this document includes an example of the Developmental Progression for ESS3.A: Natural Resources.
The Performance Expectations by Grade format presents performance expectations by grade level or grade band. This organization allows educators to clearly identify what students are expected to learn at each stage of their academic journey and makes it easier to design developmentally appropriate instructional units. Page three of this document includes an example of the Performance Expectations by Grade for ESS3.A: Natural Resources. 
Educators will also notice that the revised standards no longer include the foundational elements—science and engineering practices, disciplinary core ideas, and crosscutting concepts—embedded within each performance expectation, as was the case in the 2020 NJSLS‑S. Relocating these foundational elements from the standards document to supplemental resources housed within the Department’s Standards Transparency and Mastery Platform (STAMP) provides greater flexibility and accessibility. STAMP offers resources, guidance documents, and instructional tools designed to support professional learning, curriculum revision, and high‑quality, standards‑based instruction. Together, these resources help ensure that New Jersey educators can implement the NJSLS‑S with clarity, confidence, and effectiveness.
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Developmental Progression
Table 1: Developmental Progressions for Natural Resources (ESS3.A)
ESS3: Earth and Human Activity
ESS3: Earth and Human Activity addresses society’s interactions with the planet. Connecting the ESS to the scale of human life, this idea explains how Earth’s processes affect people through natural resources and natural hazards, and it describes some of the ways in which humanity affects Earth’s systems.
	Core Idea
	K-2
	3-5
	6- 8
	9-12

	ESS3.A: Natural Resources 
	K-ESS3-1. Use a model to represent the relationship between the needs of different plants and animals including humans. and the places they live. 
	4-ESS3-1. Obtain and combine information to describe that energy and fuels are derived from natural resources and their uses affect the environment. [footnoteRef:1] [1:  This symbol () is used in the science standards to identify performance expectations directly related to climate, climate change, or the effects of a changing climate on environmental systems.] 

	MS-ESS3-1. Construct a scientific explanation based on evidence for how the uneven distributions of Earth's mineral, energy, and groundwater resources are the result of past and current geoscience processes. 
	HS-ESS3-1. Construct an explanation based on evidence for how the availability of natural resources, occurrence of natural hazards, and climate change have influenced human activity.  (ESS3.A and ESS3.B)
HS-ESS3-2. Evaluate competing design solutions for developing, conserving, managing, and utilizing energy and mineral resources based on the associated economic, social, environmental, and geopolitical costs and risks, as well as benefits.  (ESS3.A and ETS1.B)
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Performance Expectations by Grade
[bookmark: _Toc210828477][bookmark: _Toc211513069]Kindergarten 
ESS3.A: Natural Resources
K-ESS3-1	Use a model to represent the relationship between the needs of different plants or animals (including humans) and the places they live. 
Fourth Grade
ESS3.A: Natural Resources
4-ESS3-1	Obtain and combine information to describe that energy and fuels are derived from natural resources and that their uses affect the environment. 🌱
Grades 6–8
ESS3.A: Natural Resources
MS-ESS3-1	Construct a scientific explanation based on evidence for how the uneven distributions of Earth's mineral, energy, and groundwater resources are the result of past and current geoscience processes.
Grades 9–12
ESS3.A: Natural Resources
HS-ESS3-1	Construct an explanation based on evidence for how the availability of natural resources, occurrence of natural hazards, and climate change have influenced human activity. 🌱 (ESS3.A and ESS3.B)
HS-ESS3-2	Evaluate competing design solutions for developing, conserving, managing, and utilizing energy and mineral resources based on the associated economic, social, environmental, and geopolitical costs and risks, as well as benefits. 🌱 (ESS3.A and ETS1.B)
Revised Performance Expectations
The tables that follow show the 2020 performance expectations next to the updated 2026 versions. In the 2020 column, brackets [ ] indicate text that was removed, and bold text highlights the new language. A brief explanation of the rationale for each change is included below each table to support your curriculum planning.
Table 2: Revision to K-ESS3-3
	2020 Performance Expectation
	2026 Performance Expectation

	K-ESS3-3: Communicate solutions that will reduce the impact of [climate change and] humans on the land, water, air, and/or other living things in the local environment.
	K-ESS3-3: Communicate solutions that will reduce the impact of humans on the land, water, air, and/or other living things in the local environment.


Rationale for the Revision
Removing the phrase “climate change and” from K-ESS3-3 refocuses instruction on helping kindergarten students make sense of how the things people do to live comfortably can affect the world around them. Students learn that their everyday choices—such as how they use materials or handle trash—can help protect the land, water, air, and other living things. Through simple, concrete examples like reusing items and recycling, students begin to understand that they can make choices that reduce their impact on the environment (ESS3.C).
While the term climate change has been removed from K-ESS3-3, it is important for kindergarten teachers to remember that K-ESS3-3 is a prerequisite to developing a more sophisticated understanding of how humans change the planet and how individuals and communities are doing things to protect Earth’s resources and environments (NRC, 2012).
Table 3: Revision to K-2-ETS1-1
	2020 Performance Expectation
	2026 Performance Expectation

	K-2-ETS1-1: Ask questions, make observations, and gather information about a situation people want to change [(e.g., climate change)] to define a simple problem that can be solved through the development of a new or improved object or tool.
	K-2-ETS1-1: Ask questions, make observations, and gather information about a situation people want to change to define a simple problem that can be solved through the development of a new or improved object or tool.


Rationale for the Revision
Removing the climate change example creates additional opportunities to strengthen connections among K‑2‑ETS1‑1, K‑PS2‑2, and K‑ESS3‑2. Specifically, K‑PS2‑2 focuses on students’ ability to analyze data to determine whether a design solution works as intended to change the speed or direction of an object using a push or a pull. K‑ESS3‑2 builds complementary skills by asking students to pose questions to obtain information about the purpose of weather forecasting and how it helps people prepare for and respond to severe weather. 
While the climate change example has been removed from K-2-ETS1-1, it is important for kindergarten teachers to remember that K-2-ETS1-1 is prerequisites to design solutions related to mitigating and adapting to the impact of climate change (NRC, 2012).
Table 4: Revision to 3-ESS3-1
	2020 Performance Expectation
	2026 Performance Expectation

	3-ESS3-1: Make a claim about the merit of a design solution that reduces the impacts of [climate change and/or] a weather-related hazard.
	3-ESS3-1: Make a claim about the merit of a design solution that reduces the impacts of a weather-related hazard.


Rationale for the Revision
Removing the phrase “climate change and/or” from 3‑ESS3‑1 sharpens the focus of student learning on making sense of why certain kinds of severe weather are more likely than others in a given region. This revision emphasizes understanding how weather scientists forecast severe weather and how those forecasts help communities prepare for and respond to severe weather events, consistent with ESS3.B.
While climate change has been removed it is important for 3rd grade teachers to understand that 3-ESS3-1 is prerequisite to understanding that the current rise in Earth’s mean surface temperature (global warming) causes more frequent and intense storms (NRC, 2012).

Table 5: Revisions to HS-ESS3-2
	2020 Performance Expectation
	2026 Performance Expectation

	HS-ESS3-2: Evaluate competing design solutions for developing, conserving, managing, and utilizing energy and mineral resources based on [cost-benefit ratios] the associated economic, social, environmental, and geopolitical costs and risks, as well as benefits 
	HS-ESS3-2: Evaluate competing design solutions for developing, conserving, managing, and utilizing energy and mineral resources based on the associated economic, social, environmental, and geopolitical costs and risks, as well as benefits.


Rationale for the Revision
The revision inserts the word “conserving” and replaces the phrase “cost‑benefit ratios” with “the associated economic, social, environmental, and geopolitical costs and risks, as well as benefits.” These changes more accurately reflect the complexity of the performance expectation and better align it with its foundational disciplinary core ideas.
ESS3.A emphasizes that resource availability has shaped the development of human societies and that all forms of energy production and resource extraction involve trade‑offs, including economic, social, environmental, and geopolitical costs and risks, as well as benefits. The revised language supports a more nuanced examination of these trade‑offs and recognizes that new technologies and regulations can alter the balance among them.
The revision also intentionally incorporates ETS2.B, which highlights how modern civilization depends on large‑scale technological systems across sectors such as agriculture, health, water, energy, transportation, manufacturing, construction, and communications. It reinforces that technological advancements can have significant—and sometimes unanticipated—impacts on society and the environment, and that careful analysis of costs, risks, environmental impacts, and expected benefits is a critical component of responsible decision‑making about technology use.
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